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GLOBAL STUDENT MOBILITY
IN THE ASIA PACIFIC:
MOBILITY, MIGRATION, SECURITY
AND WELLBEING OF INTERNATIONAL
STUDENTS

PETERKELL AND GILLIAN VOGL

This volume explores in detail global student midpénd the growing
internationalisation of higher education. This editollection looks at the
experience of students and the tensions and dilesnassociated with their
adjustment into the academic, social and culturgirenment in their host
communities. The contributions in this volume doemiand investigate
these issues through several case studies of gkibdent mobility in
settings in Malaysia, Australia and China, as wasllprograms associated
with East Timor, Hong Kong and Singapore. The lg&kédetween global
student mobility and the Asia Pacific is strongAstan students make up
the majority of students who study in universitiestside their own
country. In some ways global student mobility iseapression of both the
growing aspirations for higher education and thaitity of the people in
the Asia Pacific region to undertake study acrbesgiobe.

Global student mobility: A phenomena of the Asia Paific

This special international volume recognises th@adrtance of the
Asia Pacific region as the biggest “supplier” oteimational students.
Asian students form the largest group of intermaticstudents enrolled in
overseas courses and reported on by the OECD &JNiEeSCO statistics.
They make up 45% of the total of international sntd in the OECD
countries and 52% of the non-OECD countries. Thislpminance of the
Asia Pacific region sees students from China wBl2% overall as the
largest group of international students enrollethimn OECD area (OECD
2006). The recent surge in Chinese students seasbw overtake other
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nationalities as the most numerous. In Australiain€se students are the
largest group of arrivals in 2005, representing 1@P4all educational
visitors. Similarly Chinese students make up 15.8%the United
Kingdom and 11.1% in the United States. In OECDntoes significant
numbers of international students also come frodmalat (5.7%), as well
as Japan, Korea, Singapore, Thailand and Mala@dt2=D 2006).

The growth in students from the Asian region igilatted to the
combination of rapid economic growth and the rifa eniddle class with
aspirations for higher education and limited localpacity in higher
education (ABS 2007; Marginson and Sawer 2005)mbmy of these
countries the capacity to absorb this demand igdarby a reluctance of
the state to invest further in higher education afttiough there is a
growth of private universities in many countrieseréh is not still the
capacity to meet the growing demand. The attractidnoverseas
qualifications from prestigious universities in Bpe, Northern America
and Australasia is a powerful “pull” factor in protmg global student
mobility. Another “pull” factor is the disproporti@te demographics
between the Asia Pacific region and the developeddnain the northern
hemisphere. In contrast to the western nations evliee population is
steadily aging the Asia Pacific region is typifibg growing numbers of
younger people and this provides new potential esitgl for developing
nations experiencing a thin demand for higher etilucgMarginson 2004;
Marginson and Sawer 2005).

There are also historic reasons for this movemérgtwdents from
Asia to the west associated with post-colonialidfany of the nations
were either subject to colonial rule by Europeawers or are an integral
part of the newer hegemonic sphere of influencehef United States.
These colonial legacies have strongly influenceddéstinations of Asian
students and sees students from the former Bifitisipire such as India,
Malaysia, Singapore, Hong Kong and Sri Lanka goiagthe United
Kingdom, or the former dominions of Canada, New lZed and
Australia. Students from Korea, Japan and Taiwdmadions that have
been in the strategic sphere of influence of thdtddn States, have
correspondingly chosen to undertake study in the UNs cycle of
dependence and inequality in the national capacifecountries to meet
the needs of the local population for higher edooais symptomatic of
both the historic legacies of colonialism and th#ecential impact of
globalisation. The dominance of the developed wanldhe North and
particularly the Anglophone nations of the US, Wstralia, Canada and
New Zealand is brought about by several factors.



Thisis apublished version (permitted).
Global Student Mobility in the Asia Pacific 3

Their dominance is not accidental but a delibesiitategy associated
with the internationalisation of the higher eduoatisystems and an
aggressive national approach to profiling theirversity sectors. These
nations have retained a high profile in the intéomal market through the
activities of "national flagship” organizations $uas the British Council
and IDP Australia who aggressively recruit, maked source students in
the Asia Pacific region (Singh, Kell and Pandiaf20

These organizations market their individual uniiters as part of a
broader national higher education system and thelale to capitalise on
the impression that such countries have benignetesj minimal
corruption and high-quality providers with long aprkstigious histories.
One of the added advantages they have is alsmtkatfal opportunity for
migration and citizenship, particularly for studenttoming from
developing countries, where jobs and professionabodunities are
limited. The marketing and recruitment are soptédéd operations that
utilise substantial resources to enable networkd eonnections that
promote and sponsor international education argestunobility.

Much of the literature portrays the processes olbal student mobility
in unproblematic terms but the nature of globaérattion is far from
simple. Indeed there are a series of myths abamltaglstudent mobility
that need to be unpacked and critiqued. Some skthere unpacked in
an edition of thenternational Journal of Asia Pacific Studi¢kell and
Vogl 2008a). Most notably the discussion explorad eritiqued the myth
of the vulnerability of host states and institusoto the presence of
international students. Much of these concernsratg with the backlash
politics associated with anxieties about migratom the ambivalence to
multiculturalism in many countries. Concerns abgob losses and
competition from migrants, overpopulation and ovewding owing to
new arrivals and a perceived failure of migrantéasimilate” to the host
culture characterise the resistance to global ntgbiThese criticisms
contradict the lived experience of students becatsgents are in reality
highly vulnerable in an environment of high risthélresearch by Kell and
Vogl (2007b) suggests they lack formal legal protes and are often
encountered with high fees, poor quality progralog; quality teaching
and poor support in many of their host universitiesis is compounded
with unfamiliarity with language, or local variatis of the language, and
difficulties in adjusting to changed social andteral routines, norms and
values (Kell and Vogl 2006, 2007a and 2007b). In wwfamiliar
environment there is a potential for injury andels through misadventure
as well as a vulnerability to mental health issunassed by a sense of
alienation and anomie which has become a commour@we for many
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international students. Kell and Vogl have arguedt tthis phenomena
needs to be interpreted as a characteristic oh#tare of commodified
markets that typify global student mobility.

Using Ulrike Beck’s notion of the risk society tteflexive qualities of
global student mobility is explored for the wayhich the distribution of
what are called “bads” rather than “goods” are emtdin contemporary
practice (Beck 2006). The market is often seereaigin and working as a
finely tuned mechanism yet the reality is that timarket, and the
participation of some providers in it, is respofeitfor increasing
uncertainty and contradictions. Many of these a@atittions are explored
by Gail Baker who counselled intending studentsaaival in Australia
and now works as a recruiting agent in India. In ¢@ntribution entitled
Building Resilience: Early intervention strategidssigned to develop a
sense of belonging in international students thueating positive
educational and personal outcom@&sker writes about the importance of
assisting students to develop community connectibesause these
connections “bring resilience” into the lives oéthtudents.

A second contribution by Lynnel Hoare entitledhe -cultural
complexities of internationalization: Student amattlrer experiences in
an offshore Australian programmexplores the practices in offshore
international programs in Singapore. The study idew an insider’s
perspective of trans-national education and inwblvesearch with
lecturers and students. The research identifiesesoin the tensions
associated with trans-national education including ad hoc nature of
preparation and the problematic processes of reguai intercultural
aspects of learning. Hoare documents how lectuesnsed the “game”
and learned the hard way through transgressiontr@grto expectations,
experienced staff are not always helpful and thate was an absence of
substantial preparation. Similarly students encenaat difficulties in
navigating through the challenges of working infarstralian environment
in on offshore location and the inappropriatendssome of the material
and curriculum which had “a western bias”. Theres litle customisation
of material to the new environment and the need ffexibility and
adaptability on the part of teachers and in the olseurriculum and
pedagogy was identified. Assessment was described @exing milieu
that confused and immobilised many students. Maoynd the
conventions of academia equally confusing partitylahen the cultural
context of a society schooled around collectivecpsses encountered the
individualised notions of western education. Thdsaling tends to
contradict many of the assumptions about “Asiannieg”. The seamless
and unproblematic nature of the market, that igrofpresented as the
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orthodox methodology for interpreting global studemobility provides
evidence that trans-national education is a comatekdiscursive process
where clashes of expectations and cultural miswtaledings often typify
the experience. Amongst the challenges confrorgindents was the need
to demonstrate proficiency in English.

English and the new knowledges of higher education

For the international students much of their liae mediated and
negotiated in unfamiliar languages or variationshef languages that they
are struggling to comprehend in varied setting® fidie of language, and
more particularly the status of English as the d@mnt language of
globalisation and education, has much to do with shaping of the
practice of trans-national education and globaldetd mobility. The
ascendancy of the Anglophone nations such as thedJKingdom, the
United States, Australia, Canada and New Zealandegpartly attributed
to their “natural” advantage in being predominanByglish-speaking
nations. English has become ttte factoofficial language of globalised
higher education according to David Crystal whoeobss that:

Since the 1960s English has become the normal mmedfuinstruction in

higher education from many countries-and is indregg used in several
where the language has no official status. Somearambd courses in
countries such as the Netherlands. For examplewddely taught in

English. (Crystal 2005: 112).

In addition to dominating education, English isoalshaping new
media, high technology innovations in software allwand in
international communication in a way that otherbglldanguages have not
attained. This also means that English languageing has assumed a
new importance in preparing non-speakers to ppdiei in these
industries, as well as in the global transnatidrigher education market.
This has also resulted in English language traingmgl instruction,
experiencing an unprecedented explosion in demaral @mnsequence of
student mobility to English speaking countries. Mani these countries
have been quick to capitalise on this with Englestguage training linked
to preparation for academic programs. In Austrdd@sector of English as
an Intensive Course of Study (ELICOS) is a growsegtor with one in
five students in Australian courses in 2005 beimgrseas enrolments
(ABS 2007:4). English language programs are inénghs used as front-
end options for intentional universities in non-ksity speaking countries
and are a conduit for the continued demand formatigonal education.
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While English is the dominant global language ihig a homogenous
language and this presents both positive and negdgatures that
influence global student mobility. English is spokas a second language,
by more people around the globe than there isrsf language speakers
and this means that there is a large catchmenbtenpal students for
Anglophone nations to draw on. English is also abtrised by a growing
range of local variations in accent, idiom, termsl grammar structures.
As a global language it also has an organic qutiidy sees dynamic and
rapid change of all these features of the languBgethis dynamic quality
is also contradicted by the static and traditionahventions around
standardised English and its continued use as tmis bfor formal
academic English. In the context of an explosioth growing recognition
of the new varieties of English, there is alsorssien between notions of
“correct” English and the new organic varietieseafglish. Indeed this is
evident in popular culture with the language ofp‘tiop”, “raggae” and
“jive talk” now being used as popular terms in cersational English.

The nature of English has also been reshaped bytewwology with
communication modes being shaped by email commtioisaand SMS,
as well as the multiple media where graphics amdj$land wikis also
developing new forms of communication (Singh, Kaid Pandian 2002).
These developments provide opportunities and dilasnfar international
students. The accessibility and the possibilititesi@v communications
provide more user-friendly interfaces and provideess to wider sites of
knowledge. More instant forms of connecting witarling communities
are evident but there are also concerns, partiguléawy cultural
conservatives, about how these undermine tradltiwotaons of scholarship.
While providing greater access and opportunitiasdathentic learning
tasks, there is also concern that some of the pliises of traditional
academic work are being undermined.

However, the tensions around English competence @sabe in
academic settings are a site for contestation angidn. Much of these
arguments are contextualised around a view of astaddat sees student
proficiency as inadequate and there is an accysatolture that sees
students as fraudulently obtaining entry throughrug@ion of the testing
systems. The periodic press hysteria around peofigi has been an
ongoing feature of the media and critiques of tiamdard of English and
language capabilities are many and varied. Therals® a related
stereotyping that sees learners, particularly tiimsa Asia, as passive and
compliant learners who are uncritical and unusetwestern” forms of
learning. While many students come from exam-basgstems where
memorisation is favoured as a learning mode, ttaeee accompanying



Thisis apublished version (permitted).
Global Student Mobility in the Asia Pacific 7

assumptions that many students are incapable ihghiheir processes of
learning to more autonomous and creative waysashlag. While this is a

superficial way of judging learning capabilities myaof the western

approaches also reduce opportunities for other western approaches
that have a different perspectives and knowledgtesys to be utilised.
The capacity to embrace other knowledge systerfraissrated by a post-
colonial hegemony that has been described in thaudsion.

Global student mobility: tensions and innovations

This sees the manifestation of internationalisabemg limited to the
distribution of products, services and methodolsgfreat are either, direct
artefacts of western style embodiments of learnimgare copies and
adaptations of occidental views of knowledge. Thedpcts represent the
post-colonial arrangements that see trans-natidnigher education
dominated by the institutions of the North or theveloped world. The
space for local knowledge and local developmengsdksed, or at best a
limited space that is also filled with tensions agittmmas. Pluralistic
views of knowledge are often suppressed and tleiates difficulties for
international students whose experience is typifigda pluralistic and
diverse linguistic environment. This is often cas#d by the hegemony of
English and also other requirements around natimmguages. How the
students’ language and experience is incorporatedhé institutional
experience of academic learning is a questiongharges. Koo Yew Lie
in her contributionMobilizing learners through English as Lingua Franc
(ELF): Providing access to culturally diverse imetional learners in
higher educationexploresthe multiple discourses used by international
students. This chapter documents the experien@daif students in using
English as an academic discourse in a Malaysianvdgsity. The
contribution by Koo Yew Lie narrates the way in ahithe student
utilises English to assume a global identity whileeserving a locally
connected discourse through languages such asafitidfalaysian to also
inform this new identity.

The nexus between the hegemony of English, theptaufperspectives
of academic knowledge and the different acadenaiditions creates an
environment where the student responses to theseswdrject to new
tensions. Stereotyped views about the capabilaies learning styles of
Asian students present a view of Asian learners$ plogitions them as
passive and compliant learners. Many students’ rexpee is already
shaped by examination-based systems that aretreliamemorisation but
many academics in the developed world mistake ¢imelioning to these
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structural and systemic conditions with the actiagabilities of students.
Assumptions about the abilities of individual stotdeand Asian students
more generally are confined by this misconceptiond & failure to

understand the intersection between agency anctgteu(Giddens 1991).
This means that the response of students is conddi by prior

experiences that have been determined by structadahinistrative and

regulatory systems. The ambivalence about the padioce of Asian

students is often shaped by these assumptions riditne any awareness
that the conditions under which Asian students ntaketransition from

one academic culture. There is also a failure tmoggrise that these
transitions are often poorly supported by hostitumsbns. Overt and

explicit information on how to make this shift ecking and students are
often left to guess what the conventions and pato@ctually are.

Students are often reliant on incomplete and frageteinformation often

sourced from other students. In such an environntieat conventions

around plagiarism and academic conduct become tneaeherous and
problematic for academics and students alike.

These tensions around, a commonly held set viedstenperspectives
of understandings about academic cultures andtywak the background
of some proposed interventions to assist studehiese issues are
discussed in contributions from Marilyn Kell and3o Gregson in two
separate but related chapters. Marilyn Kell in gmmtribution entitled
Western notions of academic integrity as a barrier international
studentsdocuments seven perspectives on the learning expes of
intentional students and critiques many of the mggions under which
the academic performance of Asian students in wesiaiversities are
framed. Tensions about the historic and culturains of knowledge and
their influences on academic conventions are eggléo explain some of
the dilemmas for students. Some of the controverai@ commonsense
understandings of plagiarism, rote learning and pading skills are also
described and an intervention is proposed. Thispteihadescribes an
intervention to assist students meet these chakengf the western
conventions of learning through an online prograthed Get it! Write A
description ofGet it! Write is included in the next chapter by Robyn
GregsonOvercoming barriers: Student use of an online wgtiand
referencing guide Utilising a learner directed online resource, gamn
describes how students can be assisted in makmgdraémsition across
academic cultures and conventiorGet it! Write is a self-directed
intervention that enables student to solve probleams academic
conventions that they encounter in their coursdhowit losing face. The
chapter explores how this program responds to llh#enges of academic
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writing, academic conventions, constructing andimgiarguments as well
as the mechanics of such protocols as referenamy ggammar. The
author provides a holistic approach which doessepiarate the technical
and instrumental needs from the social and persweds of students. The
online program highlights the need to build conficke and trust between
students and academics and is described as a atanogntor by Kell and
Gregson. TheGet it! Write project provides an example of how the
reflexive quality of issues emerging from globalidgnt mobility may
actually promote innovation.

The trans-national nature of student mobility isoathaped by a link
between innovation and competition. Responding tmaxket context
which situates trans-national education as a cdtiygeimarket creates a
climate where seeking a competitive edge placesatgraportance on
innovation. This creates the offering of niche apeécialist products and
services which includes new ways of learning andv ferms of
technology. What is considered to be innovative hinige questionable.
There is a growing trend towards developing inneeatand creative
responses to deal with the multiple dimensionslalb@ student mobility.
The response of higher education providers suggesteore diversified
and differentiated offering targeted to what isenftseen as “market”
needs.

Pressure to secure market presence has seen drothih use of new
technologies as a way of delivering to internatiosimdents. Michael
Singh and Wei Guo iThe digital education revolution and language:
Insights from Sassen on transforming a Chinese ewéal into a trans-
national researchedescribe the ways in which new technologies mediat
the learning environment for international studerdasid provide
opportunities for engagements that promote critieald reflective
opportunities through new virtual environments. tmtpntly this
contribution recognises the potential that new netbgies have for
developing collective and collaborative processes learning which
overcome the hegemonic qualities described eanlitis introduction. In
the Singh and Guo contribution the opportunities riesearchers to find
new spaces and opportunities through the new téaoties is presented as
a new way to develop research and researchers.

This contribution involves postgraduate researcd aostgraduate
study and this is a source of growing activity Iol@l student mobility.
Although most international students are in undsigate programs
leading to local degree level qualifications, whiempared to the patterns
of domestic enrolments, international studentsraoee likely to enrol in
postgraduate and research programs (Hatakenaka 2004 he growth in
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postgraduate research is related to the growthdeéreced research in
some countries, particularly in Europe. The 2004CDEdata indicates

that the greater popularity of tertiary type A @éryear degree programs)
where transferability of the qualification into thebour market is easier
(OECD 2006:293).

However, some countries such as Australia and Swadee broadly
the same proportions of students in tertiary typeodirses and advanced
research programs suggesting that the succesgsd ttountries is based
on recruiting students as undergraduates and tmablieg them to
undertake postgraduate research studies in the sauméry. In countries
such as Belgium, Canada, Hungary, Spain, the Uniéagdom,
Switzerland, Iceland and France there is growthadlvanced research
programmes that is linked to the growth of innomatindustries in these
countries as well as providing option for high-lesgk&illed immigration.
Post-graduate research programs and advanced alespergrams are
growing as a proportion of student mobility in Awdia because they offer
opportunities for high level employment in theimh® countries as well as
providing advantages in remaining in the host cgurhrough skills
migration or as permanent residents.

The issue of supervision and the development of ragate
supervision models in cross-cultural settings & & source of growing
interest. In the contribution entitleBupervision and cultural issues in
thesis production: A survey of Australian and intgional studentdy
Sue McGinty, the impressions of supervision byrimional students, as
a well as others, is explored. The chapter dessribe survey on
expectations about research supervision and rolesupervisors and
students. The participants were grouped aroundjcaés associated with
familiarity with English and status as internatibstudents. The survey
identified that there was general agreement alimutdles of supervisors
but international students who spoke English asr tfisst language
expected a closer relationship with supervisorshisis production and
had expectations of a more hands-on role. The reis@dso identified the
need for a more programmed and interventionist@gyr to the needs of
international postgraduate research students.

Global student mobility arrives at a time when #hés increasing
interdependence  and interconnectedness. Most  hgcerthis
interconnectedness has been evident in the dismissshbout global
warming. The concerns about ecological sustairtglalie the background
for the contribution by Hedda Ransan-Elliott estitl International
students of sustainability science at the ANU: Pecsives, challenges
and opportunitieswhich documents research on study abroad students
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undertaking a course on Education for Sustaingb{ifS). The study
explores the motivations and experiences of stsdemdertaking EfS
including their relationships with local studentsdatheir perceptions of
educational quality. The study found that transfative possibilities in a
study abroad program were not self evident and thateliberative
structured program is needed to meet the anticipatensformative
outcomes. Part of this is finding better ways fiudents to respond to the
intercultural context they found and work with tteersity of worldview
points, values and norms they encountered.

Another contribution emerges from the post-confiietriod in East
Timor where trans-national education has an impomale in developing
newly emerging state structures. The contributigrLbrraine Sushames
and Kylie France entitledBridging the educational divide, delivery of
post-conflict education for international studedtdcuments a program in
literacy and language for soldiers from the newlgependent nation state
of East Timor. The contribution reflects the divgroof programs and
initiatives involving global student mobility becsuthe capacity building
objectives that link to state building differenéiat from the more common
individual motive that dominates the mobility ofidents. The chapter also
identifies some of the challenges of developmemtg@ms in settings
where language, culture and the experience of aquudlict environment
shape the experience of students. In such a situdite assumptions and
approaches of teachers and administrators is cggte by these
circumstances and special needs of a group whoinatbe military.
Building a student group and developing a commase®f purpose in an
offshore location is discussed in this chapter. program also provides a
window into the way English language provides tbenflation for such
programs and how such programs need to be negbtaie customised
around the specific needs of the learners. In Hee ©f students from a
post-conflict situation these needs may be extefgond the individual
skilling of students from the less developed waoddtrategies that rebuild
their confidence in the community and the structuteat renew a civil
society in these nations.

The mastery of language in the formal universititisgs and the
informal community interactions will often have amportance in
determining the character of the experience ofriational students.
Relationships around work, around partnershipsaaadlemic progress are
strongly influenced by language. But the qualitytlué experience cannot
be left to the individual resources of students smiahe responsibilities lies
with the host universities in brokering both langeadevelopment and
connections with the host community. Profound arakes arise for
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international students in developing affiliationsdaa sense of identity
with their host communities and this has been ifledtas important in
determining the nature of students’ experiencese Tinportance in
developing links between the students and theit bosimunity are seen
as fundamental in providing a positive and creaéxperience. But this
type of relationship needs to be managed by battcttmmunities where
mobility takes place as well as the host institwgioT here also needs to be
both a symbolic welcoming and recognition of theegmnce and
contribution of international students.

This assumes a new importance in the context ofatidivalence
towards international students and occasional teggis to students and
harassment of them. The “politics of the backlashbutsiders demands a
much more pro-active approach by universities aidc deaders in
assisting a growing sense of belonging and as aofagcognising the
contribution of students to their local communiti@here is little real
recognition beyond an instrumental notion of theaficial contribution of
students that students contribute to the social addiral fabric of the
places they chose to study at.

In the final contribution entitledWelcome to Wollongong: Host
communities and international studen@illian Vogl and Peter Kell
document a community action research project intralia where a
community group developed a project to facilitateease of belonging for
international students. The project entitled WeledmWollongong mixed
elements of the formal, the arts, pageantry anchéwetechnologies of the
web in developing a community based research projéis project had a
strong engagement and participation from the conitpu®f particular
importance is the agency and involvement of intéonal students, along
with others in the community.

Welcome to Wollongong is a good illustration of ha@tudents are
capable of mobilising in a collaborative manner aatking with others
for general improvement for the collective studéoidy. This project
involved a core group of students with most confirggn Asian nations
who were active and engaged in contributing to sitime and creative
student experience. Their contribution to this echj documented in the
Vogl and Kell's contribution, provides compellingidence that refutes
the stereotypes of students as passive who lackngoment to broader
social goals. On the contrary students demonstratmtinuous generosity
that showed a commitment to contributing towardbedter and more
harmonious interaction between students and themzority.
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New frameworks for interpreting global student mobiity
in the Asia pacific

Much of the discourse in global student mobilitysfdo capture the
agency of students and their capacity to shaperdhgnce the nature of
their experience. Much of the institutional respmsrepeat these
misconceptions in viewing international students @sficient and
incapable of agency. Institutions and governmergs ternational
students as dependent and in need of monitorinigleB/in some of the
few programs that assist students is a perpetuatiom view that sees
students as deficient and dependent. This hasoledrélationship that is
typified by paternalism and a welfare paradigm tlealices opportunities
for student activism and involvement. The oppottasifor students to
contribute their skills and energy are few and stusl are a resource that
has not been tapped and exploited by many ingtitati This can be
attributed to the orthodoxies used to interpret andlyse global student
mobility that has de-personalised and dis-empowenetgrnational
students.

The current orthodoxy interprets global student iitgbas being
composed of rational individuals making decisiorighiw an economic
framework. This is a superficial and inadequatenfravork for analysis
that fails to account for the complexity and divgr®f phenomena and
experiences that typify student mobility. Markegbysis is dependent on
use value and the rationality of individual deamianade on calculations
of value. This does not reflect the complexity séuies associated with
migration, mobility and achieving a sense of waltigedescribed in many
of the contributions in this volume and other stsdiof international
students. The market analysis does not accounhdocollaborative nature
of mobility where decisions about study destinaionvolve collaborative
involvement of families, communities, employersvadl as government.
Successful trans-national education also involbesdollective efforts of
university recruiting staff, administrative and popt groups as well as
teaching teams. All these collective efforts areitma in the orthodox
theories of student mobility.

Many of the contributions in this volume have highted the
challenges that many people experience in theitectble efforts in
responding to the challenges of internationalisatibhe authors have
documented and highlighted the ad hoc and fragrdeapgroaches that
emerge as institutional responses to internatisatidin. While many
institutions have ambitious plans surrounding maionalisation and
globalisation, their responses have featured inaateq planning,
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preparation and resources accompanied by dysfunattgystems as a well
as teaching and learning models that do not accfmntiversity. The
contributions call for a more systematic focus loe heeds of international
students rather than the residual and “bolted ompr@ach to
internationalisation that has been evident in mastitutions. The laissez
faire approach that assumes that students and siidffcope and
automatically meet the needs is identified as igadte and needs to be
replaced by a more planned and interventionist @ggdr. Such an
approach needs to recognise the vulnerabilitywdestts and recognise the
rights and entitlements of students. Many institgil responses are
conditioned by a view that students should be fetily grateful” for the
opportunities that international education bringgn. This sentiment
operates on a contradictory logic that suggestsitiernational students
should both suspend a critical analysis of theipesience of global
student mobility while also being required to makéstantial financial
outlays.

The responses that have also seen students athingato institutions
and the integrity of academic disciplines need ¢oréplaced by more
sophisticated discourses that recognise broadetiptbeuperspectives on
knowledge and promote learning opportunities thegatiate intercultural
understandings. Institutional and systemic responge international
students in the Asia Pacific will need to also gruee regional
interdependence and the interconnectedness agsbeigh globalisation.
Some of the contributions in this volume are prdngphotions of global
citizenships where connections span national baigglaand create
broader affiliations. These are coalitions andatmrations that develop a
broader understanding and are underpinned by amispt about the
potential for globalisation.

The formation of affinity and association of indlvials within the
context of the risk society and in the context lobglisation remains a key
guestion. How in the context of the social and cttmal patterns that
promote competition and social fragmentation dopfe@ssociate and
become friends” and how might people such as international students
form attachments and gain a sense of belonging® duestion is placed
against a context where life is seen as a riskywerso that a normal life
story becomes seemingly aisk biography which as many of the
contributions discuss is a feature of global stadeability. In seeking to
ask questions about association in the risk sockdpl (1998) who
explores the notion of friendship describes thednéer “character
friendshig. This concept accounts for the need for more open
changing associations in a society that is morgnfiented and the way in
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which family and kin have been displaced as cefigates in the lives of
people. Pahl (1998) also argues that there is @ meeovercome the
barriers to friendship that include imbalances oWpr owing to class as
well as the “anxious self”. The suggested way fadna the development
of identity sharing partnerships that are persgridierating and that have
a de-institutionalised quality. Some of the pragechentioned in this
compilation have embraced these principles and reotg develop new
directions. The notion of friendship is importaant fnternational students
seeking to establish life in a host destination @&mddt suggests new
forms of friendships have to have sedard for the person from the
distance which the space of the world puts betwse(Pahl 1998:113).

These friendships and associations are not simpiyantances but
have the potential to create coalitions and colations that feature
improvements and change to counter the alienatipgréences of global
market capitalism. The development of these tygesollaborations will
need to be complemented by a more systematic agiptoananaging and
responding to the needs of international students.
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