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Seminar (5)
Common language problems in
academic writing

In this session, we will ook into som e of the major
issues in discipline-specific academic writing (in
language and education). In particular, we will
explore vocabulary and grammar issues

with examples drawn from academic

writing produced by students in language and
education programmes. We will emphasize ¢larity
and appropriateness in academic writing.

Speaker: Dr. Marc Xu

Date: 21 April 2010 (Wed)
Time: G pm - 7:30 pm
Venue: B1-LP-06

Dr. Mare X

Marc Xu is Assigtant Professor in the Department of English at the Hong
Korg Institute of Education, from a disciplinawy background in Applied
Unguistics and intercultural Education. He is Associate Department
Programme Coordinator of Master of Arts in Teaching English as an
| International Language (MATEIL). Dr. Xu is also the Principal Investigator
| o a TDG project on "Developing an Acaderic Wiiting Handbook for
Students of Language and Education Programmes®. He has published
. book chapters, and articles in international journals including English
‘ Ausirala Joumal Workd Englishes, and Asian Erglishes.
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Common language issues
in academic writing

~J¢A}cgdemiawgiﬁng seminar series for
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1. Discipline-specific academic writing (language
~and education)
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2. Academic vo?}bulary & grammar issues
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3. Pair/group work
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.. Academic writing as a disciplinary - «
~ discourse community practice *. /.
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-écaégmic writing is highly dis}cip‘lige-spe'};iﬁ_c'}
Itis import'é:h; t'o be aware that acgden'i"i{ writing, un];ké
other genres of writing, is highly discipline-specific.
PBs@iaduate students entering specific disciplines need a
speciaiizgd‘llijerac;;itg. a discipline-specific way of
acquiring new_‘}(ngwlcdge. ‘What is essentially behind the

specialized literacy comprises academic vocabuiary and
: A lhacel
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grammar.
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er.;;'f\cademig vocabulary and grammar iss:yé‘S(
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Classiﬁca‘?’oq of English vocabula/ry

1} High frequency words, e.g., GSL (West 1953);

2)—Acr§’demic vocabulary, e.g., UWL (Xue and
Nationjgﬁz,) gﬁd,/_{WL Coxhead (2000);

3) Technicq[\ngzébulary (Discipline-specific
vocabulary), and

4)LL&wj}equency,wgrds. (Nation, 2001)
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- ;/ Academic vocabulary ,:/’
Hyland & Tse (2007, p. 249} regard academic -
vocabulary as a cline of techmcally loaded
Or*SpECIallzed~ words ranging from terms
which : areronly used ina partlcular discipline
to those WhiCh share some features of

—
me‘aning and use With words in other fields.

. Reportmg verbs across dlsc1plmes oo
\Verbs play an important role is academic writing. Hyland , 5
(2008 p. 553) argues that different disciplines have sllghtly
different preferences for reporting verbs.

. Most frequent verbs
suy, sugg!st argue, tlalm, pmpose

argue, suggzsl descn‘be dyscuss na!e

ug_qest, argue, demonstmte, pmpase ’
: d:scnbe [ ind, mport, show, observe
haw, propase, use, repwt dcscn‘be

echam al Engmeer(ng hnw, report, describe, d's:uss

ﬁslcs . L rlevzlap,mpon,srudy ' o

u‘

(Hyland, 2008, p. 553)

Qursurvey on-‘réporting verbs’ shows that...

Commonly used. reportmg verbs by stutledts of Ianguage
and educatlon mdjors include: state, defne, suggest; -
point aut, propose, , mention, indicate, regard, comment,
insist, belleve, estimate, pinpoint, say, put

—— .
Experienced writers in ‘sociology’ and “applied linguistics"-
tend to use. argue, suqggest, show, describe, explain,
discuss, prépose, cite, state, claim, consider, point out,
call, term, mclude, report, define, note and caution
(Hyland 2995, Plckard 1995)
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Observation: Our studerits seldom use the verb argue,
while experienced writers seldom use mention, believe and
say. -
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* What are'the reportmg verbs that you.
usually use in your academic writing?
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,_Common vocabulary errors
‘Ervor type Examples PRI - [
(ypqs O 4.8.Morphology stemmed form » Gre-:k word morphe which a0
. e refers to form, shape. [from] . e i N
inappropriate ;| ® To sssist in explaining ..., few ples ore d..to
chéice of words perform a coniplete demonstration, [a few, or 8 number of}
. ® There ore totally eight inflectionat morphemes in English.
o~ [Fhere are intotal eight inflectional morphemes in English.)
~ o
misuse of © @ vhen !hey ‘are eager to.enfarge !helrvoc:abularysc'lelyjth'v .

bail; of the wurds they' hnva kno\un (an)

prepositions

misuse of set low: [asfcllows]
of set —‘F‘- ed

can be di a5 foll d. [as follows)
e

p
phrases -

style orregister/|® They,at: meaningless when they are alose. Thatistosay, -, ||
formiality~ {in other words, ;

Most wonderful ofall sre wards, and
ands one with each other. From fis words,
we ean conclude that werds are sctuaily mlerﬂ:latad rathar .. ;
than being isolated. B

~ Common vocabulary errors

N

Ermrti}p& Exnmples e, - f
A 'ttl»'lesunz!v'e'lb'” :‘

nre ulwnys o
olherpnrts Sfspeéch. ]

‘the use of ‘etci' -
R N

phemes are affix..

singularity /

& ... white derivational and i
pluraliiy (affixes}
) © Free morpheme can be divided into ... [morphemes)
verb inflections @ According to what Andraw Spencer & Arnold M lwmky

written on the online journal .. (wmte]

These alements that can stand by (hamsalves u: wcrds &
call free’ morphemex [ulled] *

@ Thiy are known 83 ‘opened” classes o'wmds [open]

L -Th . are also‘dog <Insse¢ ofwnrd: (dund]

misuse of parts of |"® morphology has siso heen used to descnbe tha type of
speech ) investigation thet analysis alt those morphémes used ina
J\S“-—s Iangusge. [analyzes]
© Booij defified "morpheme” ss the smallest finguistics unit
with & lexical meaning. [linguistich
® ... they are not used as frequency as free morphemes
[frequentiy}




Common grammatical errors
“Top ten sentence problems (adapted from Raimes 2006, p. 358) /

Type of aevor — - Exampleof eror a

1. Fragment . ) She had an ambitidus dream. To become a CEO.
! . Lo )

2.Run-on sentence or comma splice | The ety is lively the clubs are openiate.
The city is lively, the clubs are apen late.

3. Sentence snars (structural Inthe assay “Notes of a'Native Sor” by Jsmes

inconsistency) - Baldwin discusses his feelmgs about h-s fnlher. 1
e —
4. Wrong verb form of tense ) i They have never drank Coke.
5. Tense shift . — Foate wrote about Shiloh and describes its
- — aftermnth,
6. Lack of subject-verb agreement The owner have gane bankrupt.
7. Pronoun error S X The conch rebuked }df(eimv}‘\&t‘e‘s oand /.
8. Pronain case snd resference When ! crossed the border, they searched my
backpacik.

9. Adjective/adverb confusion The Dismondbacks played good in spring

trammg L

Common grammatical errors by studentsof
- ! language and education ' o
S — . [
N o :
1) the misuse of articles, 2) improper modality,
3) improper passive/active voice, 4)lack of
~—_subject-verb agreement, 5)lack of number
‘agreement, 6) inaccurate reference, 7) misuse
ofténse, 8) unclear 'it’, 9) misuse of —ing
form/mf‘nltlve 10) improper clauses, 11)
njnssmgtonnectwes 12) improper possessive
forms, and 13) negative mother tongue
- Sinfluence. ~ -~

Strategies for improving academic.
g vocabulary and grammar rrs

Vocabulary
1) Explicitly learning UWL and AWL and building up
-~_personalized academic word lists based on content
subject studies and personal academic vocabulary
competence,~ .
) d
2) Adopting explicit vocabulary learning strategies,
e.g., ‘discoVvery strategies’ and ‘consolidation
strategles (Schmltt 1997, p. 206),
-

3) l.earmng knowledge of word-building processes,
particularly derivation processes (prefixes and

Strategies for i lmprovmg academlc -
~ { /
N+~ vocabulary and grammar g
Grammar:"™ 7 -
4)good academic writing comes from good
qg‘c)ademic reading and research,
5)grammatically correct academic writing is
often aresult 6f careful revising and editing,

6)be aware of the e most common types of
grammar errofs in academic writing, and build
upa momtonng,mechanlsm

7) be aware of the importance of grammatical
correctness. -
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(Belanoff, Rorschach, & Oberlink, 2993; Byrd & Benson,
— Si98q; Coffin et al., 2003; Cooper & Bikowski, 2007;
Coxhead, 2000;. Cumming, 2006; Dames, 2007;
Dotham & Dees, 2010; Elander, Harrington, Norton,
Roblnson, & Reddy, 2006; Fox, 1999; Heffernan &
Lincoln; 1994, Hyland, 1995; Hyland, 2000; Hyland,
. 2008; Langoséﬂ 1996; Lea & Street, 2000; Lester &
. Begson, 2005; Lewkowicz, 1394; Maimon, Peritz, &
LYancey, 2005; Miller & Knowles, 19g7; Mitchell, 2007)
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