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Drawing upon an Aristotelian concept, namely ‘phronesis’, {practical wisdom), the presenter in this session will
dispute the misleading idea that ‘outcome’ has to be more important than content and process. To exemplify
this ‘phronetic’ insight, which suggests that the above three concepts are intertwined, first, jazz improvisation
as a metaphor will be used to identify the main features for its emergence. Second, the presenter will illustrate
how ‘outcome’ with the aim of nurturing critical thinking could be conceptualized differently from its current
use within the above condition by analyzing Wong Yuk-man’s “banana show”, which happened two years ago,
and he, as one of our honorable lawmakers in Hong Kong, was criticized for having demeaned the basic values
that our children have learned to respect while he did it for the disadvantaged. Hopefully, the above two levels
of analysis may contribute to inviting the participants to conceive teacher leadership and its implications for
OBL policy implementation with special regard to ‘small class’ and ‘liberal studies’ teaching in @ new light, if not
a new paradigmatic way of seeing. {An English session will be arranged in May, 2011)

15 December, 2010 (Wed) Time: 12:30 — 14:00 Venue: DI1-1F-37
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Scholarship of Teaching seminar

The relational dynamics
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‘Outcome-based teaching’ and ‘outcomes-based learning

A ‘phronetic’ insight
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Content of this presentation

= Introduction - the potential problem of OBL

= Michael Stone’s Speech

w Three possible ways of mediating outcome

» Jazz improvisation as a metaphor to illustrate

u Wong Yuk-man’s “banana show"” for deliberation

» A synthetic approach — ‘outcome inspired & cumulative’
Implications for ‘small class' and ‘liberal studies’ teaching

l, Introduction - the potential problem of OBL

OBE’s or OBL’s brief history
= The problem of ‘mediation’

= What possible academic stance(s)
we can take?

OBE’s (or OBL’s) brief history

= “In essence, an emphasis on outcomes defines
long term, broadly defined goals and objectives
and holds participants accountable for achieving
those. The choice of policies, processes and
procedures is made by participants on the basis of
their professional judgement — which should or
could be informed by relevant research, practice
wisdont and the needs of all those involved.”

{Alderson & Martin, 2007: 163)

An outcomes approach:
' WA experience

= “An outcomes approach means identifying what
students should achieve and focusing on ensuring that
they do achieve. It means shifting oway from an
emphasis on what is (0 be taught and how and when, to
an emphasis on what is actually learnit by each student.”

(Curriculum Council (1998). Curricuhum framework WA Curriculum
Council- 14)

= “putcomes are not content, they're performances.” (66)

{Brandt, Ron (1992). On outcome-based education: A conversation with
Bill Spady. Educational Leudership, 50(4) December: 66-70.)




12/15/2010

Definition and principles
u “Outcome-based education focuses on

defining, pursuing, and assuring success
with the same high-level culminating

outcomes for all students.”

w Four principles: clarity of focus; expanding
the ways and number of times kids get a

chance to learn and demonstrate.
(Brandt, 1992: 66)

I‘ Rationale underlying the ‘shifting’

Assuming that some teachers:

= ignore the ‘performance’ of students

= take it that finishing the lesson plan is equivalent
to finishing the task of teaching

Driving forces for implementing OBE

= “to generate some remarkable results”

= “under pressure to do something dramatically
different.” (Brandy, 1992 66)

The theme:

= “all of content, process and outcome are important.
But outcome is the most important.” (Stone, 2008)

Two guidelines (Stone, 2008)

= 1) a curriculum framework that sets out the specific
outcomes students can demonstrate has to be
created; and

s 2) appropriate assessment tools need to be
developed to measure students’ achievement.

;‘ “a little friendly persuasion”

“governments are famous ~ infamous? - for
trying to measure things. ... Parents too like
to try and compare offerings from different
sources: that is competition and informed
choice” (stone, 2008)

_l “a little friendly persuasion”

u it was the UGC’s wish to have “those who
are at the business end of educating our

students engaged in this important issue”,

u “what can an Administrator — and one from
the civil service at that — tell you (the

academics) about outcomes?”
(Stone, 2008)

l The ‘friendly’ tone shifted?

“institutions would be audited to see if:

= procedures appropriate for the institutions’ stated
purposes would be in place;

s resources would be applied to achieve those
purposes; and

u verifiable evidence could be produced.” (Stone, 2008)

An input-process-outpur model




12/15/2010

1, The *friendly’ tone shifted?

=
w ““fitness for purpose” audit is clearly a
demonstration of OBA.”

the expectation that they [the professors] “have a
strong sense of what it is they wish students to
achieve or gain from their courses.”

= “a matter of trying to articulate those [outcomes]
and distill their key characteristics.” (Stone, 2008)

l One important question

a “all of content, process and outcome are
important. But outcome is the most important.’

2

= [mplication: outcomes can be pre-determined
and the process, during which teachers are
entrusted as the agents, merely serves to
achieve the pre-determined outcome.

What if process is the outcome itself?

A new paradigm?

mzta

& “our educational system needs a new
theoretical and operating paradigni; ... the
new paradigm must be success-based in
philosophy and outcome-based in practice.”

(Spady, Wiltiam G. and Marshall, Kit J. (1991). Beyond traditional
outcome-based education. Educational Lendership, 49(2) Qctober. 67-
72)

‘ The language of OBE

= “Bducational language is rarely neutral; ... often
constitute our philosophical positions.”

= “Advocates of outcome-bzsed education use
mechanistic terminology suggestive of the business
world, not organic words that speak of reflection,
serendipity, and discovery.”

& Process is not a word easily found.

Schwarz, Gretchen [1994). The language of OBE reveals its limitations
Educational Leadership, 52(1) September. 87-88. (87)

l\,{ The language of OBE

= Does human learning fit into such tidy
categories?

e Does student ownership come only at the end
of learning? (Schwarz, 1994 87)

» Curriculum is *“a living challenge rather than
a better package, deliberating, proactive,

discovery.”
(From William Ayers's Ta Teach, quoted in Schwarz, 1994 88)

AL The language of OBE

» “Rather than establish conditions that
maximize the abilities of teachers [or students],
tightly linked instructional packages stunt
performance, growth, imagination and
community.”

{Clark and Astwto, 1994: 517, quoted in Schwarz, 1994 87)

“truly transformational change requires a new

language.”
{Schwarz, 1994; 88)
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lg An example of a different language

= “leadership is a socially constructed process” (Gromn,
1998: 205)

= What do they look like in practice? (Gronn, 1998: 206)

« Learning would become a ‘commodity’ producing
process. (techne - technical)

s Defining (or mediating) is a process of shaping an
enduring character (Gronn, 1998: 206) — a cumulative
outcome as a result of an on-going inspiring process.

“values enterprise”

1

Minde Vigwed Gloisally

The Five Minds

® The.disciplined mind
w The synthesizing mind
s The creating mind

= The respectfil mind

s The ethical mind

(Gardner, 2006, p.3)

AL A paradigm war or fusion?

s “As Einstein is often quoted as saying:
No problem can be solved from the
same consciousness that created it.”

Wheatlcy, Margaret J, (2006). Leadership and the new scicnce:

discovering order in a chaotic world. San Francisco, Calif.: Berrett-
Koehler. {p.7)

Three ways of mediating outcome

= The nature of episteme, techne, and phronesis

Their implications for understanding the
relationship between process (means) and
outconte (ends) without the expense of content
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Three ways of mediating outcome

w Episteme: Scientific knowledge. Universal,
invariable, context-independent. Based on
general analytical rationality. ... concerned with
uncovering universal truths [or rules) about
organization and organizing [to achieve specific
intended outcomes].

(Flyvbjerg, Bent {2003). Making organization research matter: Power,
values, and phironesis In Barbora Czamiawska and Guje Sevon (eds.)
The Northern Lights: Organization theory in Scandinavia, 375-38),
Malmo: Liber: Oslo: Absirakt., 361)

Three ways of mediating outcome

w Techne: Craft/art. Pragmatic, variable, confexi-
dependent. Oriented toward production. Based on
practical instrumental (and technical) rationality
governed by a conscious goal, ... [aimed at
producing a product] and “better” is defined in
terms of the values and goals of those who employ
consultants, sometimes in negotiation with the
latter.

(Flyvbjerg , 2003, 361)

Three ways of mediating outcome

w Phronesis: Ethics. Deliberation about values
with reference to praxis. Pragmatic, variable,
context-dependent. Oriented toward action.
Based on practical value-rationality. ...
concermned with deliberation about (including
questioning of) values and interests.

(Flyvbjerg , 2003, 361)

Three ways of mediating outcome

SR .. e vied Can s oo, espelitd e ke ap
Y IR SN ety

. T

Techne and phronesis

u “Practical judgement ... has to do with the application
of general rules to particular situations.” (0'dea, 1993: 234)
w While [phronesis] involves “achieving the end in
production, [techne] involves “achieving the end in
action.” (Morgan, 2003: 173)
& Nussbaum: “the man of practical wisdom is the most
flexible armong us, his moral sensibility the least ossified
by obedience to the universal.”
{Nussbaurn, 1978, quoted in O'des, 1993: 242)

O’dea, J. (1993). Phronesis in musical performance. Jourand of Philosaphy of
Educarion 27{2) 233-243

Characteristics of jazz improvisation

= Begins with a tune which is susceptible to group
improvisation

a Each musician take it in tum to improvise a solo

= Creativity emerges out of an interactive process

= Playing extemporaneously; that is, composing
and performing at the same time.

Sawyer, R.K. (1992). Improvisational creativity: An analysis of jazz
performance. Crearivity Research Journal, 5(3): 254
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. Conditions for facilitating emerging outcomes Implications

= Redesign as a continuous activity

= Responsibility for the initiation of redesign is dispersed
(has widely varied origins)

= Interpretation is the essence of the design

= The Meaning of Action is Usually Known
After the Fact (outcome)

= Responsibility for the Initiation of Redesign

= Resourcefulness is more crucial than resources is Dispersed (content and input)

w The meaning of an action is usually known after the fact = Organizations should be considered always
= A Little Structure Goes a Long Way : as entities in the process of formation rather
Weick, K.E. (1993). Organizational redesign a5 improvisation. In G.P Huber and than formed bodies. (process)

W.H. Glick (eds.), Organizational change und redesign: Ideas and insighis for
improving performance (pp.346-19). New York: Oxford Uiniversity Press. (347)

Phronesis in music performance

Prudence / practical wisdom

e i

“an education in an artistry activity such as musical

“the habit of applying the right reason to action through

performance constitutes in effect 2 form of moral deliberation over what is to be done for the sake of an end.”
education.” (233) (173)
= *1o “see” pattem and structure in the flux of particulars = “prudence as a virtue itself directs the moral virtues thai
(Kosman, 1973, quoted in O.dea, 1993: 234) make us choose well.” (174)
u “relevant ‘moral’ type excellences: honesty, generosity, = “The function of prudence is to orient and order that which ‘
modesty, empathy.” (241) leads to proper ends.” (174) |

+

a “Itis ‘creativity’ that ultimately connects art and morality.’ “The understanding that prudence addresses is that of

O'des, ). (1993). Phronesis in musical performance. Journal of Phifosophy of universals {the first principle] ﬂ"'d pamc‘ulars. (179)
Education 27{2). 233-243, Morgan, M. (2003). The role of prudence in education. Educational Theory,
53(2):173-183

A paradigm shift
in academic research and practice

Phronetic virtue

= ‘“‘learn in and through experience.” (234)

e “to take pleasure in the process.” (234)

= ‘“not something one acquires all at once.” (235)

= “one perfects through practice which progressively
refines one’s discriminatory power.” (235)

u Ultimately “the agent will come to develop a certain

kind of character.” (235)
(O'dea, 1993)
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Wong Yuk-man’s “banana show”
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‘ Two ways of handling the case

e Indoctrination — with pre-determined
answer of telling what is right and what is
wrong

v Value clarification — engaging students in
thinking from different perspectives by
providing more facts

L What if ... ?

REHAERAET
HHRRE LB T EREAHRE?
s SRE A AL BMER R RO T

iBid 7

I Anticipated outcome

a Critical thinking is to provide an alternative
~ to see things in a new way and to argue in
a logical manner.

The result may still be a thought lingering
in students’ head. (cumulative outcome)

‘_4‘ Dimensions of teaching strategy

= [Episteme: offer alternative views / values involved -
justice, faimess, equality (reflect)

Techne: watch the video to put the issue in context and
ask the students to share their views; present more facts
and engage students in dialogue and responding to each
other’s view; (reflect + design + rehearse)

k4

Phronesis: practice in real time by mediating views
produced by students / full of uncertainties and
unexpected answer. (reflect + redesign + mediate)

What does it mean?

Al_ Student learning as the focus:

Qutcomes are co-created.

Uncertain condition is expected.

What is certain about students’ outcomes is the
students’ ‘aftention.’

= The importance of ‘process’ informed by
episteme, techne, and the phronetic virtue (ethical
consideration / attention + reflection / mediation
or engagement / suspension of giving prescription)
to secure students’ attention.
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l' Where are we heading towards?

m "The essence of bureaucracy is a remarkable
aversion to risk, a staggering ability to say
"no" to everything, and a lack of
imagination." (Stephen Vines, SCMP, 23 April 2010))

& HKIEd President calls for revival of
liberal and critical values in higher education.

v Where are we heading towards?

The theme of our Teaching & Learning Plan 2012:
“engaged learning”
“reflective inquiries”
“1otal learning experiences.”

=

= “management students need a combination
of science, skills and practical wisdom to
thrive. ... This pluralistic approach to
management also corresponds with a trend
towards interdisciplinary study.” (p. 175)

& Phronesis offers a synthesis . 177

Billsbeny, J. and Bimik, A. {2010). Management as a contextual practice

The need to blend science, skill and practical wisdom. Organization
Management Journal 71(2) Summer '178-185

l , Synthesis — Management Education

Synthesis - Education

u “Episterme was not only an unrealistic aim, it also
limited what could be studied. Phronesis, the
development of wise practical reasoning, is better suited
to what teachers do and need. But even phronesis, as
reasonable and relevant as it is, does not give us all that
we need to know to understand and promote excellence
in teaching. We also need to understand artistry
[techne], that is, how peopic learn to make things well.”

Eisner, E.W (2002). Fyom epistemne to phronesis to artistry in the study
and improvement of teaching. Teaching and Teacher Education 18

375-385

Check list -

generic leamning outcomes +4 Cs

! The challenge

a the realm of phronesis could be
‘epistemized’ and ‘techicized’ (mediated
un-phronetically) in the service of the
narrow-minded concept of ‘accountability’.
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I Solution

= Accountability should be conceptualized ina
dialogic manner - “dialogic accountability’,
which belongs to the realm of ‘phronesis.’

Thank you!

10
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