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Seeking for an OBL model for good teaching and learning: my experience and
concern (in Cantonese)

HEEE: AAFFAELERH IR S HBRAY  TUESBAY—HEEY
Bt (B R EEHM Critical Issues in Education) VRGBT - B
FERBPATOBL ) BRI CHHEHET I OZREREL T - ¥ L o8
OBL7Z7 B BEMA » MAAE LA "Bisn, o " +8EX, - £8:
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HEY : 19 January 2011 (Wed) BT : 12:30 - 14:00 HOEL: D1-1F-37
Date Seminar Topics (2010-2011) Presenters
01-12-2010  |Becoming more effective teachers: The constructive use of peer Laurance Splitter

_ (observations and peer support — R o
08-12-2010  |Online Learning PVE: Developments and Observations Peter Kell
15-12-2000 IBCRBAZRIBINE - HEBEEATE TR TR Tang Wai-yan, Ronald

{The relational dynamics between Qutcome-based teaching and
_ _|outcomes-based learning: A ‘phronetic’ insight) [in Cantonese]
05-01-2011  |Teaching and learning of older adults Maureen Tam
19-01-2011  |F|HRIFIEE AN o BHER  BWERBREE Li Chin Wa
{Seeking for an OBL mode! for good teaching and learning: My
experience and concern) [in Cantonese]

23-02-2011 | BB ARENN Y  BELENENBETHIRE Wu Siu Wai
(Sharing on outcome-based learning: Student refection in the learning of
GEA1001) [in Cantonese]

05-03-2011  |OBL? TBT? Or OBTL {Optimized, Balanced Teaching and Learning)? LiJun
Reflections on the Official Pedagogy

23-03-2011  |Reflections on using simulations to enhance students’ learning Bob Adamson

04-05-2010  |The relational dynamics between Outcome-based teaching and Tang Wai-yan, Ronald
outcomes-based learning: A 'phronetic’ insight "

11-05-2011  |Teachers as critical mediators of knowledge Mark Mason

All colleagues are welcome

ghcliong Kong For enquiries and registration :

Filhde ® % & Please contact Sandy Pang at ext 7618 or
syppang@ied.edu.hk
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Seeking for an OBL model for good teaching and
learning: my experience and concern

ZRE
19/1/2011
12:30- 14:00
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,—Date Semin;rTopia {2010-2011) -

Presenters

101-12-2010  [Becoming more effective teachers: The constructive use of peer

observations and peer support

Laurance Splitter

08.12-2010 _|Online Learning PVE: Develop

and Observations Peter Kell

15122000 RIS ARG | B PR
{The relational dynamics between Outcome-based teaching and

Tang Wai-yan, Ronald

‘ outcomes-based learning: A ‘phronetic’ insight) [in C 1
105-01-2011  |Teaching and fearning of older adults Maureen Tam
Con T Ae ) R LN 1§ Chin
c onai ey and fearrer Sy pugn
26-01- 2011 [Teachers as critical mediators of knowledge Mark Mason
B0 [RSUSATENS F B A R ) W Siu Wai
! {Sharing on outcome-based learning: Student refection in the learning of
: GEA1001) [in Cantonese]
103-03-2011  |OBL? TBT? Or OBTL {Optimized, Balanced Teaching and Learning)? Li jun
Reflections onthe Official Pedagogy ]
123-03-2011  |Reflections on using simulations to enhance students' learning 8ob Adamson

'04-05-2010  {The relational dynamics between Outcome-based teaching and

outcomes-based learning: A ‘phronetic’ insight

Tang Wai-yan, Ronald
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AN FLLR

To work (on a course or a
Programme, in my case) continuously
is a necessary condition to care one’s
work (cf. Noddings 2005) and thus to
‘take root’ (to use the ‘root metaphor’
of seeing ‘education as cultivation or
Bildung(? for growth (for the worker's
own ‘professional’ development as
well as for the ‘plant’ to have its
healthy sustainable growth).
AFTHI T

Tez#):hing engagement: 6 (Academic) vs 8 {teaching
sta

+ FE supervisions

+ admin work: e.g. Programme & FE Coordinator
Regular contract? HR policy to retain what kind of staff?
Ronald Barnett (2008) on ‘academic's
different identities’ and separate
rhythms vs different forms of
impoverished time > towards a
‘critical phenomenology of academic
time’ {p.17).

.

.

Academic capitalism

For the foreseeable future, most
public universities will face
budget crunches of a magnitude
not seen for more than a decade.

With belts tightening, it is
gossib!e academic laborers will

nd themselves fighting one
another for the scant resources
available——professors against
adjuncts, US citizens against
international students and
scholars, academics against
clerical workers.

mtlgzlliouisvulesdul ournaliworkplacelissuebp1t
kamper:.hmi
Cogs in the Classroom Factory: The

anging Ide of Académic

or edite 2' orah M. Heérman and

ulie M. Schii
Reviewby David Scott Kamper
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OBL at HKIEd ?

¢ As departmental OBL coordinator, | participated
in many OBL workshops organized by LTTC and
met consultants from Alverno College to discuss
my OBL pilot as well as the development of OBL
culture at HKIEd. | shared my vision and worry
of developing ‘PS outcomes’ in a paper ‘On PS
outcome’. The paper was circulated widely in
FES.

» PS outcome = all PS courses - expected
graduates as ideal teachers’ attributes — subject
disciplines

- Pilot course: Critical issues in Education

®

‘On PS outcome’
Rich possibilities of OBL models may be experimented for the
real benefits of students.

Kinds of institutional expectations to call for alignment of
those student learning outcomes with a rigid framework of
generic outcomes in terms of performance assessment may
kill off the necessary space of existential ambiguity and the
holistic nature of learning in context.

How far the institution may develop a creative and
engaged learning culture among mutually respectable
academic staff to experiment OBL model together in an
intellectually exciting way is a real test case for this
institution as a real learning organization.

As OBL approach has been expected by UGC to be a new
mode of teaching and learning in all undergraduate
programmes offered in UGC-funded universities, HKIEd
should be committed itself to develop its own teacher
education OBL model with patience and wisdom.




‘On PS outcome’ (Cont'd)

- As PS domain is and should be regarded as the
soul of teacher education profession, before going
into the learning outcomes of each core PS module,
a coherent framework of elaborated principles on a
HKIED approach to PS to prepare teachers for 21st
century should be established as the starting point
to rethink the whole PS enterprise...

= [f this task is not done with intellectual integrity,
cannot see why serious academic in this faculty
would like to spend the time to think about OBL-
related exercise, if not out of following
bureaucratic order.

FES OBL sharing session

'Show me how far you have
changed in three ways to prepare
for the teaching profession!’

CWLi (IELL)
25/6/2010

My Second Experiment

» First experiment

- BEd(S) 08-09 ‘Critical issues in Education’
(EPA 4192), EPA department, individual OBL
pilot: Experimentation on how the
teaching of this module could give insight
into our exploration for the development
of a humanistic OBL model for HKIEd PS
modules, presented at FES OBL-sharing
seminar (30/6/09)

- Philosophical issues + technical issues
for OBL

Major concerns of these two studies

On CILOs: core course in PS domain > re-organized course-
specific teaching objectives into 3 statements of "self-
transformation’ (in ‘learning’ #)(as generic learning
outcomes in PS) and explore how such re-organization points
to an alternative OBL model > western-analytical-atomistic
vs Chinese-holistic/organic/living/integrative model

On ‘Relational cultivation ()’: needs continuous students’
feedback - develop positive teacher-student relation with
strong self-reflective element to initiate *personalized
learning” as constitutive in every good PS course >
teacher as role-model?-> implications for ali_gning T&L activities,
teaching contents and assessment modes 2 issue

about searching for HKIEd teacher education (OBL) model.




Pilot OBL course:
Critical issues in Education (EPA 41 92)
BEd(P) year 4, group 5C

« 32 31(28+37TP)
* Last course at HKIEd

13 weeks: 1+ A(3x2) + B(3x2)
Learning Routines —
* Setreadings: B: close reading
+ Lectures and discussions

* Video-clips, news as cases -
Worksheet + T's feedback

* Book display and borrowing

= Lesson-specific Reflective journals
+T's feedback (e.g. 27_#1)

* 6 (A3 + B3) gp presentations (14%
case study (pre- + post- meetings)

« Concept maps to conclude A and B

End of course —

= Essay (80%)+ final reflection (6%)

* Teaching questionnaire

- Letters fo students

Suggested generic learning outcomes in FES->
philosophical and sociological perspectives in education
(Departmental courses)

3 Self-transformations in:

(a). sense of vocation (2 your sense of duty to be a
teacher) HE F FEHAIE (i-iv)

(b). study habit (=>in reading, thinking and writing: what,
why and how-> as an engaged lifelong learner), K
S B (i, iv)

(c). intellectual horizons (= to learn to think
philosophically and sociologically) 3@ #4& ¥ &5
(i-iv)

How can | translate those expected outcomes into real
life learning activities?

Objectives - CILOs

* Participants will be able to:

i. understand and evaluate critically specific issues in

education, above all, the issues related to the current Hong
Kong education system, like those of MOI, DSS, SSPA and Liberal Studies,
with the awareness that these issues are controversial and may be

approached in various ways > Case studies in (a), (b}, (c)

ii. comprehend philosophical contributions to the understanding and
evaluation of concepts, principles, policies and practices in education + fii.
comprehend sociological contributions to the understanding and
evaluation of concepts, principles, policies and practices in education =
understand some ‘theories’ in understanding
education -» in (a), (b), (c)

iv. realize the complex role of a teacher, explain the

difference between teaching as a vocation and

teaching as a profession, recognize various sociological
approaches to teacher rrofegsionalization, and deal with problems in
teacherethics = reflection on teacher’s role > {a)

Inter-relationship of
three self-transformations

sense of vocation
A-=>B

study habit:
A-> B

Turning of soul's eye:
to uniearn and
relearn

| intellectual horizons
(A"} B): (sociological and

philosophical perspectives)




Alverno consultants’ feedback (6/3/09)

a. This emphasis of self-transformation as outcomes should and
better to be addressed at the beginning of students’
study at HKIEd, rather than at their final year.

b. As the study is still going on, the direction of experimentation
is right and critical to give new insight to HKIEd to
develop her unique OBL module.

¢. The module outcomes are necessarily vague/fuzzy because
those are holistic and dispositional. Even the first two are
not easily/possibly transiated into explicit outcome statements,
keep them as outcomes or objectives and made known to
the class from the beginning is a very important
engaging strategy. These two outcomes couid be
continuously ‘assessed’ through reading and res}?onding
their comments in their self-reflective journals. They are
NOT necessarily or possibly translated into grades but
comfortably observed in the feedbacks.

d. The students feedback elements are important for OBL module.
Suggested to encourage more students to finish their self-
reflective journals after the lectures.

Plato’s Cave metaphor (B1) as
self-interpretive framework

Qe e E R AN
~ [
L ioean s

DN 4 =y

Long term impact?
ex-BEd(S) students

During the gathering, | learnt
that two ex-students were
still regarding 'Critical Issues’
had significant impacts on
their lives and professional
orientations, and quoted b
‘cave metaphor’ the most
important message to
represent such impact.

30 Dec 2009
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- FREE A1-3; B1-3
a. B (Formative)
- P& KB H3E Reflective journals B T 54 worksheet
- /NEPESE B 2134 group presentation {14%) = {12 group performance +2
individual reflection)
- HWA M essay outline (title, main points, 3 references - in a A4
page)

b. #i5 1% (Summative)
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Reflection on ‘assessing’
the self-transformation of ‘sense of vocation’

. Itis a personal orientation toward one’s profession:
observed in dialogue, self-reflective journals, essay >
how to differentiate ‘lip-service’ from genuine claim? -
continuous personal communication/dialogue

« Relational element; Am | a model?

- Where can we find good vs bad model teachers?
Biographical elements in teaching, current affairs

<Al EER N EE(D); 2a
R BB EH(LD> a
c A2 BT RAFARNA RERB? (D
CASSBNBAER HEHEEF (13)> a
« > (Self-Jassessment: pre-, and post-test? ltems?




Student #1 on (a): Sense of Vocation
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Student #10 on (b) Study habit
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Student #27 on (b) SREMEIE
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7 Student #22 on (b)

rEAZEE SR A AYTROR  WBR A EEAIEME - FOSTR MR AYBE., | hE
BAANE—HEENMEOEE  REENIASCITE. BELE  PETEE
W R BB AER. SEMBERAR BTSRRI S 18
BIMEREE T RSP EABMGOME. ANEIA, %ﬁ‘ﬁ CHEAE
BIS - EOARE SRR, # BESRERImA TR SEIISERA
ZHNTERE - THSERK  TREOXSE, EEE. Bt - %‘“Er‘mﬂ)\ﬁﬁik
s B2 0 BEWAH., FNA LITEEE PR - ARSI S,
EROBRAFEL THEHE, SRYIEE %AXSQE&X’EFB/(*M E:: .
IR E B - AN AR, RibFEmRENE - SHsD 3 33
AT R BATEOER . MUt SREE, R T SO 2I rﬁ‘:)\ 4. SEHER

TuNgE ) BT NER L, ZBY.

FAGEEEAREFME  SUERME T  — RS AR ZE0YIE O, IR - RIETHE
RESERMZEE. Al TR, BPE TEEmTE, 81, #k - A
BEARFEH. 'Jlilﬂbc?-:—"é—jﬁe: EESRRG O B R - EYRE. WEREC
T TEGLL ) AL IRPTEY s PR ¥ S RAE

Student #10 on (c) intellectual horizon
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Student #4 on (c)
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imagine I will be a teacher ﬁ%g"’}%mgﬁ%?ggﬁﬁ;
within 3 weeks. and the staff &5 7 4% . 1B REE TV - &
meeling (preparation week) RECTHPUG LB G T - &
will start on 24/8. REFOCTEHRCELEBACALS
e . & 2RBIERGPEEFSH A
* The new life is starting so HHFISFEL BN MERKS
soon and I am really looking i gy AFEUSRGEL - BTH
forward to teach Visual ﬁ?g;@%g?g%ﬁ%i ﬁg%g
Art!™ will keep what you PREH B G > 2 TR
inspire me during your B8 OLRT AN AR -
lesson as my “soul 956 8 Mt o F SR e 0 1554
medicine"~kaka~Hope ARPBTHOBRREG  BHAK
this"Fire" can keep burning, REFE—EHF - AR BHRY
LRMERT - F25 0 ATRES
11/8/10 #0
& XXX
14/7/10

Some thoughts
- Assessment mode: formative + summative

= encourage other ways of organizing materials and
presentations?

-> e-portfolio to document one’s development/transformations
-> encourage self-assessment?

= When students are awarded with marks. ..

* Low grade but becomes good teacher?

= From Year 4 to year 2 leve! 2 core course in 335 > changes in
assessment only?

+ Time and commitment to build up safe and trustful T-P relation
* Mass lecture + tutorials > individual teacher-class

» Accommodation with institutional constraints?

» Diversity among different groups in the same course

10




Back to two major concerns

+ such re-organization of CILOs points to an
alternative OBL model 2> western-analytical-
atomistic vs
Chinese-holistic/organic/living/integrative model >
ERvsT R

‘= On ‘Relational cultivation (F)’: needs continuous

- students’ feedback - develop positive teacher-
student relation with strong self-reflective
element to initiate “personalized learning” as
constitutive in every good PS course - teacher
as role-model?-> implications for aligning T&L
activities, teaching contents and assessment modes

F—@EaFskD , s0BL?
-RBFRFHR? Vs Hrz TIRER

- =?issue about searching for HKIEd teacher
education (OBL) model.

.

J31E

- RAEE—# BR80T PER
Al e .

- 48 "HESRMOBLEHMES | & -
- HEBECRFBRETREHETE  BRH
W BEEBREUR - KERH BT
UAHI- AP ERAAZERRETR -
T ! .

i TR, TH, BIFHE -
6 & 9%~ SadAGE

c. To care things at hand, not only
those in terms of cultural symbols

beth herds CARE  gutalso daily tasks we do with
ourselves and others
cottuml - L Lty
fy«mbo(s heritage Learner should be engaged in
His/her learning as caring things
. at hand, Only then the learning
House / Af-ho--qrress]s the development of the
chetter Sense of ST b manity: learning with the
Presence of presence of mind-heart!

%.‘g‘ R Human Geing

As teachers, should we reflect
S tandov{ On our own standards of life?

Do we judge from Good or

Just according to our likes and

tHand
ZlyiTewh ;5, Dislikes?
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