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Background

e Supported by Teaching Development Grants
* An on-going one-year Faculty-level project

* In line with the vision and the Learning and Teaching
Strategy Plan of EAUHK

e Student-initiated Learning

* Self-learning kit to promote competencies and self-
efficacies on handling personal and interpersonal
issues of students

* Developing SDL materials
 Framework, Process & Guidelines




Objectives

e Based on the feedback from practicum supervisors and students,
and the positive education approach (Norrish, Williams, O’Connor,
& Robinson, 2013)

1. Facilitating the personal and psychosocial development of students
who will take part in Field Experience or internships,

* self-understanding and self-esteem

* knowledge of and skills in emotional management
e social relationships and communications

* |eadership

2. Increasing students’ understanding on their personal values,
strengths, and interests in terms of professional development;

3. Promoting self-directed learning; and

4. Increasing the awareness of supervisors on supporting the personal
and psychosocial development of students.



Students’ challenges identified

* Year 4 students majoring in Psychology with
Internships

* Education students in Field Experience (FE)




Students’ challenges identified

* Feedback from Partnering Organizations / Schools

e Supervisors evaluated students’ performances and in the
guantitative evaluation, low scores (approximately 3-4 over 6
while other domains have an average of 5 over 6) were received
on

* “Interact well with culturally different persons” under
Communication and Interpersonal Skills

—> Communication and Social Relationships

 “Demonstrates initiative and resourcefulness” and
“Demonstrates leadership potential” under Work Attitudes

— Leadership

* "Engages in continued self-evaluation” under Work Attitudes
. Self-understanding and Self-esteem



Feedback from Partnering
Organizations / Schools

* From their qualitative evaluations, organizations
hope students could:

* “Have more professional training in communication”
* “Improve on communication skills”

* “Enhance communication with clients/students”

* “Improve on interpersonal skills”

- Communication and Social Relationships Q ?
b 4
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Feedback from Partnering
Organizations / Schools

* From their qualitative evaluations, organizations
hope students could:

e “Take more initiatives”

* “Be more proactive”

* “Show more confidence”

e “Build up confidence and expression skills”
* “Have more self-reflection”

— Leadership, Self-understanding and Self-esteem



Feedback from Partnering
Organizations / Schools / Students

* From their qualitative evaluations and students’
feedback,

“Students have unstable emotions”
* “Students can’t manage their emotions effectively”
* “ am overwhelmed”

* “| think | can’t handle all my work”

e “l wish | could better control my own emotions”

e “l always cry during my practicum”

- Emotional Management




Theoretical Framework

Why do we use the positive psychology approach?

* As educators, we aim to:
* Help students develop skills to cope with life challenges
* Nurture strengths in students
* Promote and enhance students’” well-being

* Help students grow and flourish
* Prevent students from having mental health problems

Positive psychology is the “scientific study of optimal human
functioning. It aims to discover and promote the factors that
allow individuals and communities to thrive”. (Martin
Seligman, 2002)



The PERMA Model
(Martin Seligman, 2002)

* Postive emotion
* Engagement
* Relationships ‘; Happiness

I =3
Q Martin E. P. Schgm:;n.vPh‘D
-

* Meaning

 Achievement

 These five elements are measurable and all contribute
to one’s ability to flourish

* The model provides a framework for working towards
well-being and life satisfaction



How can we apply positive psychology in
school settings?

e Schools are uniquely placed to promote optimal
development and flourishing in young people

e Positive education model:

4 ) 4 )

Positive Best-practice
psychology teaching

Positive

education

(Seligman et al., 2009)



An applied framework for positive education

Flourishing
Feeling good and doing good
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Why Self-Directed Learning (SDL)?

e SDL is any increase in knowledge, skill,
accomplishment, or personal development that an
individual selects and brings about by his or her
own efforts using any method

* Promote psychosocial development

* Becoming more independent, responsible, competent,
and hopeful




Benefits of SDL

* To encourage students’ high ownership of and
commitment to learning goals

* To enhance students’ skills in managing and
monitoring of own progress of learning

* To extend students’ learning beyond the curriculum



Guidelines for develop‘[,ng SDL materials

Mo o o
Gibbons,"M.°(2002). The Self-Directed Learning Handbook: Challenging Adolescent Students
to Excel:San Francisco: Jassey-Bass.



Guideline 1

* Materials should be congruent with a life of
learning, the natural ways students learn, and the
unigue methods by which each student learns best

e Students actively control learning experience

e Key features in SDL: Self-motivation and self-
assessment




Guideline 2

* Materials should be adopted to the maturation,
transformations, and transitions that students
experience

e Students establish a personal, stable identity

» Key features in SDL: Development of reflection,
character, competence




Guideline 3

* Materials should enrich academic studies, personal
and social domains of life

* Personal domain: individual’s talents, values, and
Interests

e Social domain: ability to relate to others, to learn from
them, and to work with them

e Key features in SDL: Students enjoy challenging
themselves to their best possible performance



Guideline 4

* Learning should employ a full range of human
capacities, including emotions, actions as well as
intellects

e Students’ self-management

* Key features in SDL: Skill development that leads to
productive activity



Guideline 5

* Materials should be integrated into settings suited
to students’ development

» Key features in SDL: Application in real-world
situations




Format of Self-learning Kit

e Short Reading & Mini-Quiz
* For knowledge enhancement & self-evaluation

 Self-assessment
e For self-understanding & identity development

» Reflective Exercise
* For reflective thinking & personal growth

* Case Studies
* For critical thinking, problem solving & real-life application

* Evaluation of the learning kit

* Questionnaire, feedback from students, supervisors and
lecturers



Content

* Emotional management
 Social relationships and communication
* Leadership

 Self-understanding and self-esteem



Short Reading & Mini-Quiz

* For knowledge enhancement & self-evaluation



Content: Emotional Management

Sample: Short Reading
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Content: Emotional management

Sample: Mini-Quiz
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Guideline 1:
- Self-assessment

/INRIERE ZE
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Guideline 3: Guideline 4:
- Personal domain - Employ the human
_including individual’s capacities on learning

talénts and values and intellects



Self-assessment

* For self-understanding & identity development



Sample: Self-assessment

Content: Self-understanding & Self-esteem
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Guideline 1:
- Congruent with a ¥#& @
life of learning

- Self-assessment
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Reflective Exercise

* For reflective thinking & personal growth
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Content: Emotional Management

Reflective Exercise
588 (Fredrickson > 2009)
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Guideline 1:

- Development of
reflection, character, and
competence

Guideline 3:
- Personal values

Guideline 4:

- Employ a full range of
human capacities,
including emotions,
intellects, and self-
management



Case Studies

For critical thinking, problem solving & real-life application



Content: Communication & Social Relationships

Sample: Case Studies Guideline 1
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Steps for developing SDL materials

Ildentifying
students’ needs
& challenges

e Quantitative &
gualitative
feedback from
students,
organization
partners
/supervisors,
lecturers

Review
theoretical &
empirical
"""" ih

e |iterature,
publications

Adapt
appropriate
frameworks and
approaches

e Theoretical
framework

e Format &
Content (self-
learning kit,
project,
portfolio,
journal)

Develop

materials

e Logistics,
resources

e Guidance for
students

Knowledge
transfer

¢ Innovation
e Sustainability

e Promotion of
scholarship of
teaching



Q&A






