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Abstract

This purpose of study was to examine how learning musical instruments affected the

self-esteem of children from low-income family. Children who was receiving free

instrumental lessons in a Hong Kong music center finished the modified

Coopersimith Self Esteem Inventory(CSEl), interviews and their parents finished the

Behavior Rating Form(BRF) for children. Findings demonstrated that there was

significant difference in the self-esteem of 70% participants before and after learning

musical instruments, but the remaining participants shown no difference. It suggests

that growth of self-esteem of learning musical instruments only occur if it is a

rewarding experience with support from other stakeholders, which are parents, peers

and teachers in the learning process.



Introduction

Hong Kong children commonly learn musical instruments as extra-curricular activity.

Although some children learn for interest, a large group of them are only chasing for

the grade certificate or prizes. Students can get extra marks while they are applying

for some schools. (Ho, 2009) Therefore, parents want their children to get the grade

certificates as soon as possible to raise their competitiveness among other kids.

Apart from equipping children with more qualifications, learning instrument is

positively correlated to self-esteem. (Hietolahti, & Kalliopuska, 1990)

However, not every family can support their child to learn instruments due to financial

difficulties. There are approximately 229,500 children aged under 18 living under

poverty, which is 23% of the total number of children in Hong Kong. (HKSAR

Government, 2016) The poor child may lack of resources and financial support to

engage in extra-curricular activity. Social phenomenon can affect child’s self-esteem.

(Scalas et al. 2013) When most of the children engaged in extra-curricular activity but

only the poor child cannot join, the poor one may find themselves different from the

norm which may lead to low self-esteem, especially in the East Asian culture.

(Wallace and Tice ,2012) Therefore, this research will focus on the impacts of music

instrumental learning on the self-esteem of children from low-income family and the

possible reasons behind.



Literature review

Self-esteem

‘Self-esteem is a personal judgment of worthiness that is expressed in the attitudes

the individual holds toward himself.’(Coopersmith, 1967, p.5) It is individual's

judgement on the worthiness, capability, successfulness and significance of himself.

Self-esteem is a key component of "self-confidence, worth, strength, capability, and

adequacy, or being useful and necessary in the world'(Maslow, 1954, p.21) Hence, it

is an essential element for children’s development to achieve self-actualization.

There are mainly two types of self-esteem, which are the global self-esteem and

specific self-esteem. Global self-esteem refers to individual’s attitude towards

themselves as a totality which may be affected by personality. (Rosenberg et. al,

1995; Coopersmith,1965; Crocker & Park, 2004) On the other hand, specific self-

esteem is individual's self-evaluation on specific abilities, such as sports or academic

etc. This research will focus on the global self-esteem of children.

According to Bronfenbrenner’s Ecological Systems Theory(1979), children’s

development was influenced by the interactions with five levels of surrounding

environment. This research will focus on the direct interaction of children and their

microsystem, which include peers, teachers and parents. Children have more secure

attachment to adults can result in higher self-esteem. (Mickelson, Kessler & Shaver,
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1997) Research proved that parents’ love and demand are positively related to

children’s self-esteem, while punishment would diminish children’s self-esteem.

(Peterson, Southworth & Peters,1983) Their support and control also are the

important indicators that positively correlated to children’s self-esteem. (Zakeri and

Karimpour, 2011) In addition, teachers are another close caregiver to children apart

from parents. Children who receive long term sensitive and responsive caregiving

have higher self-worthiness. (Bowlby ,1982) The higher the level of teachers’

availability, acceptance and support to children, the higher the children’s self-esteem.

(Demaray, at el., 2009) Teachers’ verbal and non-verbal interaction to children can

influence children’s self-esteem. Last but not least, the degree of peers’ acceptance

can affect children’s self-esteem apparently. Children aged 8 to 12 years old take

peers’ opinions seriously. (Damon & Hart,1988) According to the sociometer theory

(Leary,1999), increasing peers’ acceptancy can enhance children’s self-esteem.

Therefore, the effects of parents, teachers and peers’ engagement in children’s

musical instrument learning on children’s self-esteem will be explored in this

research.

Music instruction and self-esteem

According to Choi et. al (2005), parents agree that children can gain interest in



music, cognitive and affective development, motor development and academic

improvement from learning instruments. Self-esteem is a part of the affective

development. Participating in music ensemble can enhance children’s self-esteem.

Young children (Hietolahti-Ansten & Kalliopuska,1991), high school students

(Adderley, Kennedy, & Berz, 2003), undergraduate and postgraduate

students(Kokotsaki & Hallam, 2007) reported an enhancement in self-esteem after

joining the music performance groups. In addition, music achievement and music

aptitude were positively related to children’s self-esteem. (Sanders,2000; Austin,

1990) Therefore, success in music activities is a key factor that lead to an increase in

self-esteem and learning motivation. On the other hand, Broh (2002) suggested that

students who participated in musical activities seem to talk more with parents and

teachers which help to enhance their self-esteem. According to the research carried

out by Hietolahti & Kalliopuska (1990), a group of children from music school

presented a higher self-esteem, especially the general and social self-esteem than

those from the controlled group who were not active in music.

Low income children in Hong Kong

According to the Hong Kong Poverty Report 2016(HKSAR Government), about 23%

of the total population of children aged below 18 lived under poverty. Low income



children in Hong Kong have unfavorable living environment like sub-divided flats and

they may lack of learning resources. Parents cannot afford expenses on children’s

learning materials and extra-curricular activities due to financial difficulties as most of

the extra-curricular activities are expensive. This may reduce children’s social

connection with the community. (OXFARM Hong Kong, 2013; World Vision, 2013)

Therefore, children live under poverty may suffer from activities social exclusion.

UNICEF(2012) pointed out that poverty in children limited their well-being

development.

Children who persistently live under poverty are more likely to suffer from poor

academic performance and socio-emotional development. (Lee, 2011) Hence, they

have less opportunity to receive higher education. In long term, they may have low

employability which may contribute to intergenerational poverty. (Duncan et al., 2012)

At the same time, children in Hong Kong from welfare recipient families have low self-

esteem and higher social anxiety than those who are from non- welfare recipient

families. (The Boys’ and Girls’ Club Association of Hong Kong, BGCA, 2004)

Discrimination and stereotyping against children in poverty among the society are the

possible reasons that lead to low self-esteem of children from low-income family.

(Wadsworth et al. 2008) Low income children are sensitive to the unfair distribution of

social resources(Simons et al., 2002), which can be reflected in different learning

opportunities among children from low-income and middle class.
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There are some non-governmental organization(NGO) provided free or low-cost

instrumental lessons for child in poverty, such as the Music Children Foundation and

the Hong Kong Hope Through Music Children’s Charity Limited etc. They provide

free or low-cost instrument and music theory lessons for children from low-income

family. Children have performance opportunities like annual concert and masterclass

etc. They aim to build children’s confidence and self-esteem through comprehensive

musical training and performance.

The abovementioned researches confirmed that receiving music instruction has

positive impacts on children’s mental development. Among these researches, most

were focused on the influences and consequences of self-esteem after receiving

music instructions, but only a few of them were about the factors that affect self-

esteem. Very few of them explored how musical instructions affect children’s global

self-esteem. Also, lack of research focus on the influence after learning musical

instruments of low income children, who'’s self-esteem is commonly low than normal

children. Therefore, this research aims to find out low income children’s self-esteem

level after learning musical instruments. Below are the research questions,

1. How do the self-esteem levels of low-income children change after learning

musical instruments?

2. How do patrticipating in musical activities affect low-income children’s self-

esteem?
10



3. How does social interaction with parents, teachers and peers during the process

of learning musical instruments affect low-income children’s self-esteem?

Methodology

Participants

The participants were 20 children and their parents from low-income family who are

participating in musical instrumental lessons in a Hong Kong music center for free.

Participation was voluntary. The ages of the participants ranged from 8 to 15 years.

(M= 9.6). Participants who did not finish all items of the independent measures were

not included.

Materials

As self-esteem is unobservable which is a latent variable (Alessandri, et. al, 2015),

this research collected and recorded children’s attitude toward themselves through

interviews and children’s self-reported scale. Baumeister, Tice, and Hutton (1989)

argued that only self-report measure is not a reliable measure as individual may

create and response an image expected by other people. Therefore, behavior rating

form and interview with children were carried out in this research apart from the self-
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reported scale.

1. The Modified Coopersmith Self-Esteem Inventory(CSEI)

A demographic survey was taped in front of the CSEI. It was about the age, sex,

musical instrument(s) they have learnt/are learning and past performance or

competition experience(s). The demographic survey is shown in Appendix A.

Coopersmith Self-Esteem Inventory(CSEI) established by Coopersmith is a

commonly used measurement tools of global self-esteem. It is a 58-item scale which

was divided into five sub-scale included general, social self-peer, home-parents,

school-academic and total self-esteem. It contains 8 lie questions to check the

defense of test taker. It was designed to measure children’s attitude toward

themselves. As this research focus on the general self-esteem of children, it used a

modified CSEI which 25 statements were selected from the original scale. The

modified CSEI is shown in Appendix B. The scale required children to report their

feeling before and after learning musical instruments which can reflect their change

of self-esteem. Participants read the statements in Chinese and label whether they

are favorable about themselves or not as ‘Like me’ and ‘Unlike me’. Participants

gains one mark if he/she labelled negative statement as ‘Unlike me’, comparatively,

he/she gains one mark if he/she labelled positive statement as ‘Like me’. The total

possible score range for the modified CSEI is 0 to 25. The higher the total score, the
12



higher the participants’ self-esteem. Out of the 24 participants, 20 were agreed to

complete the CSElI, resulting in 83.3% response rate.

2. Behavior Rating Form

The Behavior Rating Form is also developed by Coopersmith. However, questions

were adapted to suit the research topic. The original Behavior Rating Form consists

of 13 questions which statements are describing children’s behavior in five

occurrence frequencies. The medium of the form was changed into Chinese and

parents rated children’s behavior before and after learning musical instruments. The

modified Behavior Rating Form is shown in Appendix C. Out of 20 parents of

participants, all parents agreed to complete the Behavioral Rating form.

3. Interview with children

Based on the CSEI and BRF scores, and performance experiences, 9 participants

were invited to join the individual interview. Of the 9 participants, 6 participated (see

Table 1) in a one-on-one interview carried out by the researcher in the music center,

resulting in 66.7% response rate. The six interviewees can be divided in to three

categories, which are recorded an increased in CSEI score, the same CSEI score

and recorded a decreased CSEI score. There are two children in each category. In

every category, one children with performance or competition experience(s) and
13



another one does not have any experience.

Table 1
Participants CSEl BRF score Performance/competition
score experiences
Children 1 | Decreased | Increased No
Children 11 Same Increased Yes
Children 13 | Decreased Same Yes
Children 14 Same Increased No
Children 16 | Increased | Increased No
Children 19 | Increased | Increased Yes

Each interview lasted for about 20 minutes. A set of 14 interview questions (shown in
Appendix D) were set to find out the reasons behind the change of children’s self-
esteem after learning musical instruments. The interview questions are related to the
music activities children joined inside and outside the music center, and their
interaction with parents, teachers and other children. All the interviews were recorded

in audio and converted into transcripts for analysis.

Procedure

An officer of the music center explained the general nature of the experiment to
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participants, stating that they and their parents would be taking a self-reported
checklist about self-esteem and behavior rating form. The demographic survey, CSEI
and BRF were taped together and distributed to participants who wish to participate
in this research through the officer. Participants took all three sets of form after they
finished an instrumental lesson in the music center and returned those forms next

week when they back for another lesson.

Results

Descriptive statistics on the modified CSEI and BRF before and after learning
musical instruments were calculated. The means of the after learning musical
instruments was higher than those before learning (see Table 2). In addition, the
standard deviations after learning musical instruments were smaller than those

before learning.

Table2
Descriptive Statistics on CSEI and BRF
Minimum  Maximum Mean Std. Deviation
CSEl Before 10 23 18.15 3.689
After 11 24 20.00 3.277

BRF Before 29 55 44 .50 6.013
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After 31 55 46.60 5.725

Also, a paired T-test on CSEI and BEF was conducted to evaluate if these

differences were significant (see Table 3). Among children taking the CSEI(N=20),

there was a significant difference on scores before and after learning musical

instruments, t (19)=-2.509, p<0.03(two-tailed). The mean increase in CSEI score was

-1.85 with a 95% confidence interval ranging from -3.39 to -0.31. Moreover, among

parents taking the BRF(N=20), there was also a significant difference on scores for

children before and after learning musical instruments, t(19)=-6.185,p<0.001(two-

tailed). The mean increase in BRF score was -2.1 with a 95% confidence interval

ranging from -2.91 to -1.39. The above paired T-test signify that children’s self-

esteem changed after learning musical instruments.

Table 3
Paired T-Test on CSEl and BRF
Paired Differences
Std. 95% Confidence Interval
Std. Error of the Difference Sig. (2-
Mean Deviation Mean Low Upper t df tailed)

CSEl -1.850 3.297 737 -3.393 -.307 -2.509 19 .021
BRF -2.100 1518 .340 -2.811 -1.389 -6.185 19 .000
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Furthermore, change of participants’ CSEIl and BRF scores were compared (see
Table 4). 45% of participants shown alignment in subject and behavioral rating, which
were both increased. 50% of participants one rating remains unchanged and another
rating increased. 5% of participants shown divert data, which subjective rating
declined but behavioral rating increased. Divert data represented high defensiveness
of participants’ responses.

Table 4

Change of CSEI and BRF scores before and after learning musical instrument(s)

16 W CSEI
14 BRF
12 —— Mean of CSEl change
10 Mean of BRF change
o 8
(o]
A6
: I
) g |
0 il l l l n g
i |

1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20
Children

The relationship between participating in musical activities and children’ self-esteem
was obtained from individual children’s interviews. Half of the interviewed participants
reported that joining instrumental performance or competition can positively affect
their self-esteem. Several factors of joining instrumental performance or competition

that affected participants’ self-esteem are listed below.
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Settings of performance

Children 11 cited the importance of the amount and identity of audiences when

explaining the influence of performance or competition on their self-esteem. She said

‘It can enhance my sense of successfulness but only a little bit, maybe because there

were only a few audiences and seems that | performed to my teacher. It just like a

normal practice in the music room.” When the performance setting was similar to

daily practice, participant still grew her confidence but in a smaller proportion.

Rewards

When asked how they felt after receiving rewards from competition or performance,

some participants reported that they could assure their ability from the certificate or

comments. For instance, children 13 said ‘I am so happy that the Certificate of

Appreciation can approve my ability of playing saxophone.’ Physical reward is an

approval of participants’ musical ability, and it could enhance their sense of self-

capability.

The relationship between social interactions with parents, peers and teachers and

children’ self-esteem was also obtained from individual children’s interviews.

18



Parents

Parents’ accompaniment

For some participants, their parents’ accompaniment was closely related to their self-
esteem. When asked how do they feel about parents’ participation in their
instrumental learning process, children 11 answered ‘oppositely, their participation in
my practice reduced my self-esteem as | feel very nervous when they supervise me,
and | may play notes wrongly.” Parents’ accompaniment put pressures on
participants, so that they cannot perform well in their practice and felt worse about

themselves.

Parents’ extreme comments

Most participants cited their parents provide both negative and positive feedbacks to
their playing. However, some parents’ comments were extreme. For example,
children 1 said ‘He commends me even | think my playing is not good, so that his
opinions are not real.” When parents praised participants’ playing too frequently and
one-sided, participants did not care about those praises which have no influence on
their self-confidence.

On the other hand, Children 13 said ‘Parents always ask me stop learning
saxophone because they said that my practice did not make improvement and the

sound was noisy...... | feel frustrated and depressed....... Their comment affects my
19



self-capability.” Parents ignored and disapproved patrticipants’ hard-work and learning

achievements one-sided would affect participants’ judgement on self-capability.

Peers

Peers’ comments

When asked how they feel about peers’ comments on them, a few interviewed

participants replied that peers’ comments were closely related to their judgement of

self-worthiness. For instance, participant 16 answered ‘I feel happy because my

classmates have pay attention on the music | played...... Their evaluation can

enhance my self-worthiness.’ Participants gained sense of existence from peers’

comments, which could improve their self-esteem.

Half of the participants responded that peers’ comments had no influence on their

self-esteem. Children 11 cited ‘I don’t have too much feeling because | know my own

ability. They can’t affect my self-capability and self-worthiness.’ Children 19 said

‘They can’t affect my self-capability and self-worthiness because my mother teaches

me to focus on my practice only and if | think it is good, that’s enough.’ Both children

11 and 19 emphasized on their own judgement about self-ability, peers were not a

factor that can affect their self-esteem.
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Teachers

Form(s) of encouragement from teachers

Most participants pointed out that teachers commend their performance or skills

almost every lesson. The form of encouragement is a crucial point that affect

children’s self-esteem. When asked how teachers commend them and how they feel,

participant 16 answered ‘Sometimes teacher commends my skills are better than

other classmates...... He can increase my self-worthiness because he let me know

my skills are enhancing.” Oppositely, participant 14 responded ‘He did not affect my

self-worthiness because he praised the whole group rather than praising my skKill.

Maybe he praised the classmates in my group but not me.’ Participants felt better

about self when teachers acknowledged their improvement and strengths specifically

and individually.

At the end of interview, participants were asked parents, peers, teacher(s) or musical

activities, which one affect their self-esteem the most in the learning process. Most of

the interviewed patrticipants (66.7%) replied parents, one participant replied peers

and another one replied no one can affect his self-esteem.
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Discussion

The purpose of this research was to find out the relationship between learning

musical instruments and self-esteem of children from low-income family. Results from

the modified CSEI and BRF demonstrated both positive and negative relationships

between learning musical instruments and self-esteem. The positive relationship

consistence with previous studies (Hietolahti-Ansten & Kalliopuska,1991; Adderley,

Kennedy, & Berz, 2003; Kokotsaki & Hallam, 2007; Sanders,2000; Austin, 1990)

Apart from positive correlation, more interesting results were found. A small

proportion of participants recorded the same or a drop in their self-esteem after

learning instrument(s). In addition, a participant shown divert scores between CSEI

and BRF. Possible factors will be discussed below.

Performance/competition

All participants who had performance or competition experiences mentioned that

those experiences can enhance their sense of successfulness, especially for

participants who got rewards. Rewards are the prove of the hard-work they paid on

playing the instrument(s) and their ability. For children from low-income family, only

one out of the twenty participants have opportunity to take public instrumental

examinations. Therefore, it is hard for them to approve their musical ability. Certificate
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or comments from professional judges may become the only way to enhance their

self-capability, which has positive influence on their self-esteem. Even though they

felt nervous in those experience(s), they are still willing to join other performance or

competition later on, which prove that they grew confidence from experience(s) for

the next challenge. It is noteworthy that one of the participant pointed out the setting

of performance affect the enhancement rate of her self-esteem. When the

performance setting is similar to daily practice, participant found that it just like a

routine and it is difficult to gain great sense of successfulness.

Parents

A few participants reflected that parents’ monitoring negatively influence their self-

worth. It is correlated to the extreme comments from parents as participants feel

nervous about parents one-sided negative comments, so that they may play notes

wrong and are unable to fully perform their ability. This is consistence with previous

studies that punishment diminish children’s self-esteem. (Peterson, Southworth &

Peters,1983) Especially Chinese parents put high level of control and demand on

children’s learning (Cheung & Pomerantz, 2011), they have great attention on

children’s mistakes. Children lose confidence and in doubt of their playing from

parents’ one-sided negative comments.

Another type of extreme comments is one-sided positive comments. Several
23



participants revealed the positive relationship between parents’ support and self-

esteem, which is consistence with past research. (Zakeri and Karimpour, 2011)

Parents’ praises and encouragement assure children’s ability which can build up

children’s self-esteem. However, the frequency of praises from parents affect the

enhancement rate of children’s self-esteem. A participant cited that his parent only

commends his playing, so that he thought those commends are not sincere and not

real, which have no influence on his self-esteem. Children can differentiate the

reliability of parents’ comments. Oppositely, another participant found her parents’

praises have great influence on her self-esteem positively as her parents only praise

her on specific item and in a low frequency. Therefore, using both positive and

negative comments toward children’s instrumental playing is important on building up

children’s self-esteem. Neither one-sided positive nor negative comments can

positively affect children’s self-esteem.

Peers

Children and adolescents were susceptible to peer influence in comparison to adults.

(Sumter at el., 2009). Only half of the interviewed participants shown alignment with

past research that peers can affect their self-esteem. It is interesting that participants

are not only influenced by the content of peers’ comments, also their comments can

enhance participants’ sense of existence. When children feel that their musical ability
24



are valued and respected by peers in the learning process, their self-worth are

positively influenced.

On the other hand, another half of participants’ self-esteem were not affected by

peers. They are clear about and trust on their self-worthiness and self-ability, so that

they persist in own belief, which may be affected by their parents’ belief and their

personality. Some of the participants shown low self-esteem from the CESI and BRF,

but they resist to be affected by others on their self-esteem due to congenital factors

or values that parents nurture them since they were young.

Teachers

Teacher takes a key role in children’s instrumental learning. (Shields, 2001) As

parents may not have professional knowledge on musical instruments, they cannot

provide professional comments or teach their children professional knowledge.

Therefore, children may take teachers’ comments or actions seriously, which can

impact children’s self-esteem. Congruent with previous researches (Ryan & Grolnick,

1986; Goodenow, 1992), teachers’ support is positively correlated to children’s self-

competency, which can enhance their self-esteem. Participants reported teacher’s

specific praises can acknowledge their strength and musical ability, which can

enhance their fulfillment from learning musical instruments and hence increased their

self-worthiness. In contrary, children are not care about teacher’s praises for the
25



whole class or whole group as children may not be the one who do well or get

improvement. Therefore, teachers’ praises that are specific for individual children can

enhance their self-esteem.

Last but not least, children 1 shown divert data from subjective rating and behavioral

rating, which represented high defensive rate. According to Coopersmith(1967),

‘Low-Highs judge themselves in terms of some absolute, personal criteria...... they

seem much more negative than they would if they judged themselves by generally

accepted social standard.’ (p.14) Children 1 responded that his father’s praises on his

playing cannot affect his self-esteem, he sometimes finds his playing are not good

enough. This shown that he sets up a high idea for himself that no one can affect his

belief, even that is his father. When he has extremely low self-evaluation and

received negative comments from peers at the same time, his self-esteem may be

deteriorated. However, father keeps on praising his playing, which demonstrated that

parents see his improvement on musical ability and self-esteem. The high standard

that children 1 set for himself resulted in the diverse data.

Limitations

There are three major limitations of this research. The first limitation is the sample
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size. The case study can only include 20 low-income children from a music center in

Hong Kong. The result of the case studies may not reflect a comprehensive situation

of low-income children in Hong Kong. The second limitation is the project duration.

More research needs to be carried out in a prolonged period of time, so as to record

the change of children’s self-esteem in detailed. The last limitation is the collection

procedure of CSEI and BRF. As the music center was unable to arrange time for the

researcher to explain every statement on the CESI and BRF to participants, results

may not be reliable as participants may not understand all of the statements.

Conclusion

From the Coopersmith Self-Esteem Inventory and Behavior Rating Form which

employed in the first part of this research, the self-esteem of most of the low-income

children enhanced after learning musical instruments but a small proportion of

children’s self-esteem remain unchanged or reduced. It is worth noting that a

participant shown diverted data from two ratings. His high defensive rate may due to

the high standard he set for himself. Therefore, personal criteria considered to be a

congenital factor, but this research only focuses on external factors that may

influence low-income children’s self-esteem.

This study also examined four major factors involved in children’s learning process
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which proved to have influence on children’s self-esteem in previous studies. The
four major factors are musical activities, parents, peers and teachers. Participating in
musical activities such as performance or competition is positively correlated to low-
income children’s self-esteem especially for those provide rewards, as it can
enhance their sense of successfulness. However, the performance settings can affect
the enhancement rate. In addition, influence of comments and accompaniments from
stakeholders who have direct interactions with children varied from different
situations. The result suggests that the growth of self-esteem only occur if learning
musical instrument(s) is a rewarding experience with specific commends from
parents, peers and teachers. When commends are one-sided or too frequent and
children feel they are insincere, they have no impact or negatively affect children’s

self-esteem.
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Appendices

Appendix A

HEHEER
Part 1(55—&(473) Basic information EAZ]
Age(F-iR):

Sex(MEH!): _Female Z/Male 5

1. How long have you been leaning musical instrument(s)?
REEEEEE A2

(Year 4E)/ (Month H)

2. What musical instrument(s) have you learnt/ are you learning?

R BB R B B TSEEs?

3. Did you take any music examination(s)? What is the highest grade you have achieved on
the instrument(s) you learn?
A SH B FESERE NSRS F ENRESSHE?
[ 2

(grade %)/ (Examination board s f4E)

4. Did you participate in any performance or competition since you learnt musical
instrument(s)? Give examples.
ERMEEE, IRG S SIIBEARESIEE? FHiRMt T -
H /[ gH

5. Did you get any rewards or prizes from the performance or competition?
TEFRERELEF, (KA G o SR TH e AR
H [ ZH
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Appendix B

Part 2(Z€ —&347) Coopersmith Self-Esteem Scale (CSES)

Please mark each statement in the following way:

RIS E RIS LN YR )

If the statement describes how you usually feel, put a check(\/) in the column, “Like Me.”
AR SR AR, A AR (V) -

If the statement does not describe how you usually feel, put a check(\/) in the column “Unlike
Me.”

AR R S A R, B B () -

There are no right or wrong answers.

A H AR E % -

Before learning | After learning

musical musical
instrument instrument
SEIBY = SEIBY 1/
BREEEER] BHYER%

Like Unlike Like Unlike
Me Me Me Me
BF | FEF | AT | T

1. Ispend a lot of time daydreaming.
R a HE -

2. | am pretty sure of myself.
HEEWEEC -

3. | often wish | were someone else.
HREERZEHDERA -

4. | wish | were younger.
HAEHCEFK -

5. There are lots of things about myself I'd change
if | could.
&AL, EERZTHNEREC -

6. |can make up my mind without too much

trouble.
WREZE B T RE -
7. Someone always has to tell me what to do.

BRI AR T -
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10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

21.

22.

23.

24.

25.

It takes me a long time to get used to anything
new.
WHREEFHEA T EEEAREY) -
I’m often sorry for the things | do.
Pea s H AV EETE T -

| give in very easily.

BARE G (E#T -

| can usually take care of myself °
BoBH e C -

I’m pretty happy.

HAHE PREE -

| understand myself.

W T REC -

It’s pretty tough to be me.

SR AR P R

Things are all mixed up in my life.
HHINA A SR ER A R ERY -
| can make up my mind and stick to it.
BRI LU N E SO B 2%

| really don’t like being a boy/girl.
WENAZEE —E 54/ 2% -

| have a low opinion of myself.

B H CHYERHER(K -

| often feel ashamed of myself.

HALH HEH CRETHE -

I’'m not as nice liking as most people.
ARG RER I N — T2 -
My teacher makes me feel I'm not good
enough.
HHYZETSFEEH C IS ARILT -
| don’t care what happens to me.
WATE P AR S LA -

I’'m a failure.

B — AN -

| often get discouraged in school
HAFEEAL N 8 5 A W

Things usually don’t bother me.

FYEE A GEBIE -
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Appendix C

Behavioral Rating form

ThRrER

Please mark ‘v’ onthe ___ for the frequency of child’s behavior before he/she learn musical
instrument(s).

i T T EREE SRR T R (BRI, (Ekady bhn BV

Please mark ‘v’ under the ____for the frequency of child’s behavior after he/she learn
musical instrument(s).

iR Rt TR ERS R T Iy IR AR, fEfasR I BV

B

(B EHLERSN)

_ v Always _ Usually _ Sometimes _ Seldom _ Never
AT & v AR (1534 kg H

(B E2EER)

1. Does this child adapt easily to new situations, feel comfortable in new settings, enter
easily into new activities?

B TRESE HHBEERH IS, SRS 8 B S S I EE?

Always Usually Sometimes Seldom Never
AT K ES]ise = (534 R AH

2. Does this child hesitate to express his opinions, as evidenced by extreme caution, failure
to contribute, or a subdued manner in speaking situations?
ENZ T aREFREM NSRRI, OFEZEREEAEN M EE - A%
TR R BRI T 357

Always Usually Sometimes Seldom Never
AT K ES]ise = (53 R AH

3. Does this child become upset by failures or other strong stresses as evidenced by such
behaviors as pouting, whining, or withdrawing?
ENLFZ T g & PR SR TR BR T R E A, an B ~ ISR AT
Fy?

Always Usually Sometimes Seldom Never
AT K ES]ise = (53 R AH

4. How often is this child chosen for activities by his peers? Is his companionship sought
for and valued?

BT S IR E 2 Ry BEEEh? MR AR & e KRB E AR ?

Always Usually Sometimes Seldom Never
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5.

10.

11.

4 8H ES]ise = (534 R AH
Does this child become alarmed or frightened easily? Does he become very restless or
jittery when procedures are changed, exams are scheduled, or strange individuals are in
the room?
EMZ TR 5EREEBER? ERFIE - FEratLiseriad A4t
A Rl (5 1 i A A= eSS S e Y e P

Always Usually Sometimes Seldom Never
4 8H ES]ise = (534 R AH

Does this child seek much support and reassurance from his peers or the teacher, as
evidenced by seeking their nearness or frequent inquiries as to whether he is doing well?
BTSN FEZESCERT P FOR KBNS E, WS KA =dH
B E O B S

Always Usually Sometimes Seldom Never
4 8H ES]ise = (534 R AH

When this child is scolded or criticized, does he become either very aggressive or very
sullen and withdrawn?
BRI TR, O EEE T R S B EGLEE?

Always Usually Sometimes Seldom Never
4 8H ES]ise = (534 R AH

Does this child deprecate his performance on playing musical instruments, grades and
activities in lessons? Does he indicate he is not doing as well as expected?
ENZ T2 EA0E B Ch =M =S SR S8 PRI R Mt & R B
CHYRRIE BRI 72 H?

_ Always _ Usually _ Sometimes __ Seldom _ Never
HaE EH Az (4% 1 cE=]

Does this child show confidence and assurance in his actions toward his teachers and

peers?

ELZ A S S R FERERRE D B E 5 e R?

_ Always _ Usually _ Sometimes __ Seldom _ Never
HaE EH Az (4% 1 e =]

To what extent does this child show a sense of self-esteem, self respect, and appreciation
of his own worthiness?

HEZRRE T, S TERHEYEE - SEHCMIEHCHEE?

Always Usually Sometimes Seldom Never
4 8 ES]ise = (53 R AH

Does this child publicly brag or boast about his exploits?
ENZ T A G AR E T B CHIRm?
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Always Usually Sometimes Seldom Never
AT K ES]ise = (534 1 cE=]
12. Does this child attempt to dominate or bully other children?

BALZTA G B R e S A 12

Always Usually Sometimes Seldom Never
AT K ES]ise = (534 1 cE=]

13. Does this child continually seek attention, as evidenced by such behaviors as speaking
out of turn and making unnecessary noises?

BZTAGKENEOER, MHRARRFES G D RS

Always Usually Sometimes Seldom Never
4 8H ESiEE (2 (534 eRLH
Appendix D

Child interview questions
SR E
Introduction:
Self-esteem - It is individual’s judgement on the worthiness, capability, successfulness and

significance of himself.

HE - B AN EREE - 5877 ~ B EE R HE -

By - FEEH KRS

1. Do you love learning musical instruments? Why?

2.  How did you feel after participating in musical performance/competition? Did they
enhance your sense of successfulness?
SIS R/ LERINA I RZ? A SR IRAYEIIER

3. Did your parents take part in your musical instrument(s)’ learning process?

TR ESELSHEIE T, RIS RS S B EF? (MESTEIRAVARE ~ I IRAYE T
%)

4. Did they provide any feedbacks/comments orally or by action? How did you feel?
A SR AT 8 EAVE R/ DITEIRIERR? RAMERZ?

5. Did parents’ participation in your instrumental learning process enhance your self-

esteem? Why?

FEVRE B SEasH e T, KRS BRI EE? BEE?

55 H oy — BN R H A E ZERI AR
6. Please briefly describe the routine of the instrumental lesson.
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10.

11.

12.

13.

14.

a7y o e Al S B E R H Y IE AR -

Which part of the lesson you like the most? Why?

TRE 2GR E T —80 7 Ry g

Do you like learning with peers in the instrumental lesson? Why?
REEOREIZE R E S es iR e G N

Did peers evaluate your performance of instrumental playing? How do you feel?

I SRR RSB RI? (A RS

Did their evaluation affect your judgement on self-capability and self- worthiness? Why?

M FIHEHE A G BRE B FAEE S B e JInyHEre R

Did peers’ speech or actions affect your self-esteem?

[FIZEN S 58 AT A S BRI E &2

How frequently teacher(s) praise your performance?
(always/sometimes/seldom/never) Give example(s).

RN 2 AR B AR IRV R (B AN/ AR D IER) sEietpl+- -

Did teacher’s praise enhance your self-worthiness?

HENHREEA SRR B B EERYHE

As a whole, parents, peers, teacher(s) or musical activities affect your self-esteem the
most in the instrumental learning process?

BRGORER, VAR, (Ral R Ch) ~ [FIZE - EETE S8 E TR AR 2R
HYE5?
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