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A little bit about myself
• Teacher

• Lecturer at EdUHK
• Primary, secondary, post‐secondary, undergraduate, and postgraduate ESL and EFL learners
• Taught in both local and international schools in Hong Kong
• Assistant Chairperson of the English Department in a local secondary school in Hong Kong
• Material developer for secondary schools and universities in Hong Kong

• Researcher
• Research interests: second language writing, written feedback, classroom language assessment
• Articles in leading international refereed journals on language assessment
• Books focusing on second language writing and teacher written feedback (Routledge)
• www.iswchong.com
• Reviewer and editorial board members of international refereed journals and a UK‐based academic publisher

• Teacher trainer
• Teacher training workshops and seminars for primary, secondary, and post‐secondary teachers
• English Language Education, Music Education



Agenda for today's 
teacher training 
workshop

• Three approaches to writing 
instruction for young EFL 
learners

• Exemplar‐based writing 
instruction for young EFL 
learners





Teaching writing to EFL 
learners

• Product‐oriented approach
• Process‐oriented approach
• Genre‐oriented approach

Discussion questions:

• What is your understanding of the three writing
instructional approaches?

• Match the three approaches with the three
pictures. Explain the approaches using the
pictures as clues.



Teaching writing to EFL learners
Approach Goals Learner's role Teacher's role Sample activity

Product

• Students produce 
coherent and 
error‐free writing 
texts

• Imitate, copy, 
transform models 
provided by the 
teacher and/or the 
textbook

• Explain structural 
and grammatical 
elements using 
model texts

• Give summative, 
corrective 
feedback

1. T provides and 
explains a model 
text

2. T gives out a 
writing question 
similar to the 
model text

3. Ss complete the 
writing task within 
a given duration 
by modelling on 
the model text

4. T grades Ss' 
writing and writes 
feedback

5. Ss do corrections



Teaching writing to EFL learners
Approach Goals Learner's role Teacher's role Sample activity

Process

• Students are 
exposed to the 
steps involved in 
drafting and 
redrafting of a 
piece of written 
work

• Produce, discuss, 
reflect on, and 
rework successive 
drafts of a text

• Facilitate students' 
discussions and 
reflections on 
drafts of a text

• Give timely, 
formative and 
descriptive 
feedback for 
students to 
improve on their 
drafts

• Focus equally on 
grammatical 
accuracy and 
content

1. Prewriting
2. Drafting (focus on 

coherence and 
quality of idea; 
peer assessment; 
formative 
feedback by T)

3. Editing (focus on 
language 
accuracy)

4. Publishing



Teaching writing to EFL learners
Approach Goals Learner's role Teacher's role Sample activity

Genre

• Students can write 
in the target 
language 
appropriately 
(with reference to 
the context, 
purpose of writing, 
and audience) and 
effectively 
(focusing on 
communicative 
functions of 
specific linguistic 
features)

• Recognize how 
language, content, 
and contexts work 
hand in hand

• Recognize how 
patterns of 
language work for 
the shaping of 
meaning

• Be explicit about 
how texts are 
grammatically 
patterned; 
grammar 
instruction is 
integrated into the 
exploration of 
texts and contexts 
rather than taught 
as a discrete 
component

1. T provides and 
explains a model 
text, focusing on 
the context, 
purpose, and 
audience of the 
model text

2. T highlights the 
linguistic features 
prevalent in the 
model text, 
focusing on form 
and function

3. Ss complete a 
writing question 
with the same 
genre



A genre approach to 
writing instruction

• Genre refers to abstract, socially recognized 
ways of using language in different contexts 
(e.g. writing an informal letter/email to a 
friend, writing a proposal/report, writing a 
diary entry)

• Genre instruction stresses that genres are 
specific to particular cultures, reminding 
teachers that students may not share this 
knowledge with teachers and urging teachers 
to go beyond syntactic structures, vocabulary, 
and composing to incorporate into their 
teaching the ways language is used in specific 
contexts.

• Genre instruction enables teachers to set 
focuses for teaching and assessing writing.



Either/or? Both/and?
In a writing class, students need to be taught 
both how to use the process to their advantage 
as language learners and writers, and also how 
to produce an acceptable product on demand. A 
shortcoming of the debate around these issues 
is that process and product have been seen as 
either/or rather than both/and entities. 
However, while students certainly need to learn 
how to pass exams, they also need to perceive 
writing as a tool for learning, a tool that can be 
useful to them throughout their professional 
and personal lives (pp. 245).

Raimes (1993)

Discussion questions:

• Which approach do you use most frequently?
• Which approach is the 'best' approach in your

teaching context?



Watch a video ("How to 
write an invitation?")

• 3'11" ‐ 7'11"*
• 8'50" ‐ 16'04" (check answer; 
explain difficult words; 
introduce key vocabulary)

• 16'05" ‐ 22'55"*
• 24'10" ‐ 24'57"*
• 34'45" ‐ 36'23"*
• 36'35" ‐ 41'26"*
• 43'18" ‐ *

Writing question: Choose a 
party or event and write an 
invitation to one of your 
classmates.



Watch a video ("How to write an invitation?")
• 3'11" ‐ 7'11"* (introduce a writing genre; guided reading)
• 8'50" ‐ 16'04" (check answer; explain difficult words; introduce key vocabulary;
• 16'05" ‐ 22'55"* (introduce writing structure, essential content points, and useful 
words and phrases; outline)

• 24'10" ‐ 24'57"* (students start writing)
• 34'45" ‐ 36'23"* (self‐assessment)
• 36'35" ‐ 41'26"* (peer assessment)
• 43'18" ‐ * (homework: polish composition)

Writing question: Choose a party or event and write an invitation to one of your 
classmates.

Discussion questions:

• Which approach(es) did the teacher employ in
his lesson?

• Do you think his instruction is effective? Why or
why not?

• What changes would you make to this lesson?



Suggested activities based on the three 
approaches
Approach Suggested activity
Product • Consciousness‐raising tasks focusing on the prevalent linguistic features of 

the model text e.g. simple future tense, the difference between 'will + v.' 
and 'is/am/are + going to + v.', prepositions for time and date (e.g. 'at', 'on', 
'in', 'by')

Process • Instead of giving the number of stars and focusing on whether the key 
elements are present, students can be directed to give descriptive and 
constructive feedback in the peer and self‐assessment tasks e.g. accuracy of 
simple future tense? Accuracy of prepositions for time and date?

• Include more details, explanations, and examples in the rubric to facilitate 
students' peer and self‐assessment

Genre • When asking students to deconstruct the model text, teacher can extend the 
discussion to include various expressions/phrases for politeness (e.g. the use 
of hedging devices, 'I would appreciate if you could reply by...', 'Regards,')



From the perspective of curriculum 
materials development, what 
similarity do you notice in the three 
instructional approaches?



Exemplars



What is an 'exemplar'?

• An ‘exemplar’ is ‘a typical example of work of a particular level of
quality’ (Hendry, 2013, p. 133).

• ‘Exemplars’ are not ‘standards themselves but are indicative of them’
(Sadler, 1987, p. 200).

• ‘Exemplar‐based instruction’, or sometimes referred to as ‘the use of
exemplars’, is defined as the use of exemplars by teachers to illustrate
‘a “quality continuum” of authentic student work [or sometimes
student work modified by the teacher] to help them make
judgements about what constitutes quality’ (Scoles, Huxham, &
McArthur, 2013, p. 632; words in brackets mine).



Relevance of content e.g. theme, topic

Language/accuracy e.g. verb tenses, subject‐verb 
agreement

Range of vocabulary e.g. synonyms, antonyms, 
theme‐related vocabulary

Logical development of idea e.g. elaboration 
strategies

Spelling and punctuation

Length



Discussion questions:

• Are these rubrics conducive to writing instruction? Why or why not?
• How can the use of exemplars contribute to students' understanding of these assessment

standards?



The use of exemplars

Writing rubrics/assessment 
standards

• Ambiguous and opaque descriptors
• Generic in nature
• Difficult for students to understand 
the success criteria(not only 
'yes/no' but 'good/bad')

• Difficult for teachers to assess 
students

The use of exemplars

• Exemplify the quality as described 
in the descriptors

• Focus on a specific writing 
genre/task

• Demonstrate 'high', 'mediocre', 
and 'low' performances

• Standardize assessment standards 
among teachers



Discussion question:

• What are the strengths and weaknesses of the four approaches?
• Which approach(es) is more suitable for young EFL learners of writing?



Three approaches to exemplar‐based writing 
instruction
Inductive use of exemplars:
Students are involved in judging the quality of the exemplars 
by using a marking rubric provided by the teacher. Teachers 
then explain the assessment standards in relation to the rubric 
and the exemplars (Hendry, White, & Herbert, 2016).

Scaffolded use of exemplars:
• Students are involved in a pre‐task (e.g. producing a part of 
a writing or speaking task reminiscent of the exemplar) 
before being introduced to high quality exemplars (Carless, 
et al., 2018).



Three approaches to exemplar‐based writing 
instruction

Dialogic use of exemplars:
• Students’ opinions are elicited and divergent viewpoints are 
encouraged (Carless, et al., 2018).
• Students are encouraged to discuss their judgements with their 
classmates before teachers explicate the assessment standards 
(Hendry, White, & Herbert, 2016).
• Students are asked to verbalize their judgements and provide 
suggestions for improving the exemplars (Sadler, 2010).
• Students compare exemplars with their own work and reflect on their 
own performance through self‐reflective questioning (Hounsell, 2008).



How to 
develop 

materials for 
exemplar‐

based writing 
instruction? 
An example



How to develop 
materials for 

exemplar‐based 
writing 

instruction? An 
example



Step 1: Develop a rubric 
(How to keep safe in PE lessons?)
Assessment 
domain

Descriptor

Content Relevance of content: The content in the speech is related to the topic of 'safety in P.E. classes' and includes (1) some safety 
problems students encounter during P.E. classes (their reasons, description of an experience, and consequences) and (2) 
some suggestions for avoiding these problems.

Logical development of ideas: Students should start their speech by identifying the problems faced by students in P.E. classes 
before providing solutions. Examples/descriptions should be included, whenever appropriate.

Language Students are able to use the past tense when recounting what happened.
Students are able to use basic connectives to increase clarity of their suggestions.
Students are able to use modal verbs when giving suggestions.

Vocabulary Students demonstrate the ability to use a range of common and more sophisticated vocabulary related to the writing topic.

Genre & 
structure

Speech: Start with greetings, include a hook, use first‐person and second‐person pronouns, end with a 'thank you'
Purpose: Propose suggestions to avoid safety problems in P.E. classes
Writer identity: A student
Tone: caring, empathetic, informative

Spelling and 
punctuation

Students are able to spell thematically‐related words (i.e. health and first aid) correctly.
Students are able to use question marks, periods, and commas correctly.

Length Write at least 80 words



Step 2: Collect and/or write up exemplars to 
illustrate dimensions of quality

A 'good' exemplar (provided by the textbook or teacher)

Good afternoon, everyone! Do you know that we'll be in danger in P.E. class if we
are not careful enough? For example, John fell down and hurt his leg badly when
he played basketball in P.E. class last week.

What should we do to stay away from dangers in P.E. class? First, we should warm
up before doing sports. Second, we must wear sports clothes and shoes in P.E.
class. Third, we must be careful when we do some sports. Fourth, if we hurt
ourselves, we should let the teacher know it at once.

In a word, safety is the most important thing. All of us should pay attention to it.
Thank you.



Step 2: Collect and/or write up exemplars to 
illustrate dimensions of quality

A 'mediocre' exemplar (written by students from the previous year)

Do you know how to keep safe in P.E. class. Kepp safe in P.E. class is really
importance. Why because last week have a student in the P.E. class play basketball
unluckily hurt yourself like hurt your leg. He is really hurt. So do you know keep
safe is how to importance? First. In the P.E. class we can wear sports shoes because
they can help we run even easy. Second, if we running really quickly, we should
carefully ever. Third, we can't fight with others classmates in the P.E. class. Finally, if
you hurt yourselfs, you must go to doctor. And get an x‐ray.



Step 3: Design evaluative and dialogic tasks 
based on the exemplars
Materials to be distributed to students: an assessment rubric (simplified and/or in learners' 
L1), a 'good' exemplar (don't tell students it is a good one), a 'mediocre' exemplar (don't tell 
students it is not a very good one).

Task 1: Ask students to read and try to understand the rubric by highlighting some words they 
think are important.
Task 2: Students read the 'good' exemplar and highlight elements they like and dislike using two 
colors.
Task 3: Students sit in groups to discuss what they like and dislike about the 'good' exemplar. 
While students are discussing, the teacher roams around the classroom to facilitate their 
discussions by (1) asking students to give reasons to support their claims, (2) reminding 
students to refer to the rubric when evaluating the exemplar, and (3) requiring students to refer 
to a specific portion of the exemplar when giving their opinions (e.g. a word, a phrase, a 
sentence, a paragraph)
Task 4: Students present their collective viewpoint in groups. The teacher writes down 
students' opinions on the blackboard. The teacher should refrain from giving his/her 'official' 
evaluative judgement at this point.



Step 3: Design evaluative and dialogic tasks 
based on the exemplars
Task 5: Students read the 'mediocre' exemplar and repeat Tasks 2‐4. The teacher may
want to regroup the students so that students can listen to opinions from different
students.

Task 6: The teacher explains the key words in the rubric to the students. The teacher
evaluates and compares the two exemplars in front of the students. At this point, it is
important for the teacher to:

• focus on not only the presence or absence of certain elements, but their quality
• always give reasons and refer to the students' opinions when giving an evaluative
judgement

• consolidate declarative knowledge of students (e.g. some grammar concepts, useful
vocabulary, phrases)

• remind students not to copy from the exemplars and emphasize that these exemplars
are examples but not model compositions.



Step 3: Design evaluative and dialogic tasks 
based on the exemplars

A 'good' exemplar (provided by the textbook or teacher)

Good afternoon, everyone! Do you know that we'll be in danger in P.E. class if we are not careful enough? For

example, John fell down and hurt his leg badly when he played basketball in P.E. class last week.

What should we do to stay away from dangers in P.E. class? First, we should warm up before doing sports.

Second, we must wear sports clothes and shoes in P.E. class. Third, we must be careful when we do some

sports. Fourth, if we hurt ourselves, we should let the teacher know it at once.

In a word, safety is the most important thing. All of us should pay attention to it. Thank you.

Greetings A hook to attract audience's attention; show concern

Recount a safety problem

Use simple past tense when recounting a past problem

A hook to attract audience's attention Use of connectives to structure suggestions

Use 'should' and 'must' when giving suggestions to emphasize their importance

Use first‐person pronouns to facilitate interaction with the audience



Step 3: Design evaluative and dialogic tasks 
based on the exemplars

A 'mediocre' exemplar (written by students from the previous
year)

Do you know how to keep safe in P.E. class. Keep safe in P.E.
class is really importance. Why because last week have a
student in the P.E. class play basketball unluckily hurt yourself
like hurt your leg. He is really hurt. So do you know keep safe is
how to importance? First. In the P.E. class we can wear sports
shoes because they can help we run even easy. Second, if we
running really quickly, we should carefully ever. Third, we can't
fight with others classmates in the P.E. class. Finally, if you hurt
yourselfs, you must go to doctor. And get an x‐ray.

Is the punctuation used correctly? (Hint:
Should a period be placed at the end of a
question?)

Should there be a punctuation after the
question word 'why'? (Hint: a period, a
comma, or a question mark)

What verb tense should we use when
describing a past experience?

What is the simple past tense of the following
verbs which are usually associated with P.E.
lesson and safety?
• play, jump, exercise (+ed)
• hurt, hit (unchanged)
• Fight, fall, run (irregular)



Step 3: Design evaluative and dialogic tasks 
based on the exemplars

A 'mediocre' exemplar (written by students from the previous
year)

Do you know how to keep safe in P.E. class. Keep safe in P.E.
class is really importance. Why because last week have a
student in the P.E. class play basketball unluckily hurt yourself
like hurt your leg. He is really hurt. So do you know keep safe is
how to importance? First. In the P.E. class we can wear sports
shoes because they can help we run even easy. Second, if we
running really quickly, we should carefully ever. Third, we can't
fight with others classmates in the P.E. class. Finally, if you hurt
yourselfs, you must go to doctor. And get an x‐ray.

Why did the student use 'first', 'second', 'third',
and 'finally' in the writing? Is it a good
practice?

Can you think of other connectives that mean
the same?
First: first of all, to start with
Second/third/fourth: next, another suggestion
is, besides
Finally: lastly, last but not least

Are these modal verbs used correctly? Why or
why not?

How should this word be spelt?

If time allows, add a few miscellaneous questions as well e.g. issues
with sentence fragments.



How to 
develop 

materials for 
exemplar‐

based writing 
instruction? 
Your turn



How to 
develop 

materials for 
exemplar‐

based writing 
instruction? 
Your turn

A 'good' exemplar



A 'mediocre' exemplar

A 'mediocre' exemplar (written by a student)

Our class held a discussion about whether students should do chores or not. Here
are the results. Some students should do chores. Because they think students is
one of the family, they have to help out with parents to do chores. Another reason
is can culture created and independent. However, the others have different view.
They think students should not do chores. Because of the busy work. They have no
time to do chores. And do chores will waste much time for study. Second, when
students grow up, they have much time to do chores.



Your tasks

Work in a group (3‐5 people)Work in

Task 1: Develop an assessment rubricDevelop

Task 2: Design a series of evaluative and dialogic tasks based on the 
exemplarsDesign

Task 3: Devise a teacher‐students dialogue (1‐2 mins.) to exemplify how 
teachers can explain ONE assessment standard to students adopting a 
communicative approach

Devise

Task 4: Present your outcomes for Tasks 1 and 2. Act out your dialogue in 
Task 3.Present



Teacher‐
students 
dialogue 
(Carless & 
Chan, 2017)



Teacher‐students dialogue (Carless & Chan, 2017)





Conclusion

• Three approaches to EFL writing instruction: product, process, genre ‐
‐> either/or? Both/and?

• The role of exemplars in the three instructional approaches

• Clarify and illustrate dimensions of quality in a written work
• Make assessment rubrics and standards accessible to students
• More focused writing instruction and facilitate assessment, giving of 
feedback, and self‐ and peer assessment

• A dialogic and communicative approach ‐‐> student‐centered instruction, co‐
construction of knowledge and understanding, reflective and evaluative 
abilities ‐‐> positive transfer to future writing tasks



Relevance to the 
Chinese context
课堂转型（课堂革命）

1、从知识“传递”转向知识“建构”
2、从课堂“教学”转向课堂“导学”
3、从“教师”角色转向“导师”角色
4、从讲解分析转向引导探究



Conclusion



Chong Sin Wang
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