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Preface

Citizenship education includes various elements, including rights and responsibilities,
participation, human rights education, education for democracy and, education for social justice,
etc. However, in recent years, it has been a concern that citizenship education in Hong Kong
schools focus on promoting either moral or nationalistic education, while other elements (e.g.
human rights education, education for democracy and education for social justice) have been
squeezed out from the mainstream curriculum in Hong Kong (Leung, 2008; Tse, 2007). Chong
(2015) also argued that the official curriculum guidelines for Hong Kong secondary school show
an inadequate proportion for social justice education. On the other hand, research found that many
Hong Kong teachers believed there was an urge need of providing materials and training in civic
education for the teachers in Hong Kong (Torney-Purta et al., 2001).

In response to the anti-National Education movement in 2012, a group of academics and teachers
drew up the Civic Education Guidelines from Civil Society 2012 (Leung, Cheung, Li, et al., 2012),
which emphasizes open classroom culture, discussion of controversial issues, exchange of
opinions, expression of attitudes, tolerance, mutual respect for differences of opinion and support
of social justice as important for teaching civic education. This civil society’s guideline saw a need
to develop student civic values and attitudes in the controversies over identity, participation and
the issues alike. After the Occupy Movement in 2014, it seems to have a need in re-conceptualizing
and reconstructing civic education once again, and facing the political stalemate and social
problems found in society.

The promotion of social justice in the classroom can develop students to possess a greater critical
consciousness, a sense of awareness about inequality and the need for justice (Freire, 1970; Pitner
and Sakamoto, 2005). A perspective of social justice can offer a citizenship angle in helping
students to understand and analyze the current social issues at hand. Based on these premises, |
wrote and implemented this TDG project at the Education University of Hong Kong which aims
at designing social justice education curriculum and developing teaching materials, and to use the
teaching materials to teach in two courses at undergraduate level to test the effectiveness during
the 2017/2018 academic year.

This teaching guidebook not only presents the teaching approach and teaching materials of this
TDG project, but it also reported the effectiveness of the teaching through analysis of the
quantitative and qualitative evaluation data. This teaching guidebook can be served as a reference
for any educators interested in social justice for their future teaching of social justice.

I would like to express my deep gratitude to The EQUHK for awarding the TDG in support of this
work. Also, special thanks go to the Department of Social Sciences.

Dr. Chong King Man Eric

Assistant Professor, Department of Social Sciences,

Head, Resource Centre for Interdisciplinary and Liberal Studies
The Education University of Hong Kong

August 2018



Project Aims

By equipping undergraduate students with a conceptual lens and learning methods of ‘social
justice’ as contributing to their learning, the EQUHK undergraduate students can be able to acquire
a social justice perspective to form a value judgement which enables them to discern issues of
social justice and fairness behind, and thus moving beyond common analytical method such as
cost-benefits analysis and different perspectives. This also enable them to see the perspectives
from others, especially those vulnerable or social disadvantaged groups. In fact, this TDG project
helped to develop the ethical decision making of the EQUHK students, which is one of the
EdUHK’s Generic Intended Learning Outcomes (GILO). By GILO of ethical decision making,
this TDG project will enable students to recognize ethical issues, evaluate different ethical
perspectives or concepts, establish ethical intention, and apply ethical perspectives/ concept of
social justice. Moreover, this project also facilitated to develop students the other aspects of GILO,
including broadening their global perspectives and cultivating their critical thinking skills.

Generally, the main objectives of this project are:

0] Applying conceptual clarification methods on the concept of ‘social justice’, which can
be a Generic Intended Learning Outcomes (GILO) of ethical decision making, in
undergraduate learning.

(i)  Applying social justice perspective as a teaching and learning method in analyzing and
evaluating civic and citizenship issues.

(iii)  Facilitating student reflection on their previous assumption and even stereotypes on
social issues and social groups, thus contributing to their development in GILO.

(iv)  Conducting course evaluation in order to find out the effectiveness of this project and
finally disseminating the findings and our experience through making a teaching
guidebook, publishing journals, and holding conferences and seminars for all social
justice educators’ reference.



Process of the Project

Jul — Sept, 2017

Preparation of teaching plan
and materials

Nov - Dec, 2017

Review and Evaluation

Teaching Cycle 1

27 students from the course of GEK 1004 Civic
Values, Character Formation and Positive

Teaching Cycle 2

26 students from the course of SSSC3054

Perspectives on Citizenship

!= The Education University
-- of Hong Kong Library

For private study or research only.

Not for publication or further reproduction.

Apr — Sept, 2018

Analysis of the evaluation data, making
recommendations, and dissemination




What is Social Justice?

Researchers have defined social justice in various ways, none of which can be considered as an
exhaustive treatment of the topic. Various researchers have offered complex theories that illustrate
the broad meaning of social justice. For example, Constantine et al. (2007) portrayed social justice
as the fair and equal distribution of resources, rights and treatment for everyone, regardless of their
immigration status, race, ethnicity, age, socioeconomic status, religious heritage, physical ability
or sexual orientation. Rawls (1971) believed in two principles of justice, the equal liberty principle
and the difference principle. The former principle emphasises that there should be an equal
distribution of basic rights and liberties, including the political liberty to vote and run for office,
freedom of speech and assembly, liberty of conscience, freedom of personal property and freedom
from arbitrary arrest. The latter principle justifies social and economic inequalities only when they
benefit the people who are worse off. North (2008) observed that social justice has mostly been
defined in two ways. While some have concentrated their efforts on demands for equitable social
processes, including the recognition of and dignity for marginalised or subjugated groups (e.g.
Young, 1990, 2011), others have emphasised a fairer distribution of resources (e.g. Rawls, 1999,
2001). Recently, Bell (2016) stated that the above two approaches were intertwined. He believed
that pursuing social justice necessarily involves both resources and recognition. Bell (2016) also
claimed that social justice is both a goal and a process. He added that the goal of social justice is
to build a world in which all social identity groups can fully and equitably participate in shaping a
society that meets their mutual needs. Here, the process of achieving social justice should be based
on principles that can be described as ‘democratic and participatory, respectful of human diversity
and group differences, and inclusive and affirming of human agency and capacity for working
collaboratively with others to create change’ (Bell, 2016, 21).

The United Nations’ 2006 document Social Justice in an Open World: The Role of the United
Nations may offer a ‘more official’ definition of social justice. This stated that ‘social justice may
be broadly understood as the fair and compassionate distribution of the fruits of economic growth’
(United Nations, 2006, 7). It also maintained that ‘the conception of social justice must integrate
these dimensions, starting with the right of all human beings to benefit from a safe and pleasant
environment; this entails the fair distribution among countries and social groups of the cost of
protecting the environment and of developing safe technologies for production and safe products
for consumption’ (United Nations, 2006, 7). Moreover, the report emphasised sustainable growth
and a respect for the integrity of the natural environment and resources so that future generations
can enjoy a beautiful and hospitable world.

According to the above definitions, it seems that research has often led to somewhat different
conceptions of social justice. Nevertheless, social justice has generally been equated with the
notions of equality and equal opportunity, which promote a just society by challenging injustice
and valuing diversity. Social justice also suggests an equitable distribution of fundamental
resources and a respect for human dignity and diversity, such that no minority group’s interests
and struggles are undermined, and with forms of political participation enabling all groups become
a voice for change. In practice, social justice looks at what sort of practices are fair. For instance,
how do we ensure equal rights and opportunities, be they economic, political, educational or social?
(CRESJ, 2016).



Social Justice Education

Many people tend to confuse social justice education (SJE) with multicultural education, diversity
and equity, using these terms interchangeably. (Lee, 2011). In fact, SJE has been confluent with
concepts such as multicultural education, critical pedagogy, queer theory, postmodernism and
post-colonialism (Adams, 2016). Additional concepts that reinforce the goals of SJE may pertain
to inclusion, diversity, equality, the well-being of individuals and societies, critical analysis,
transformative learning, feminism, development education and global citizenship education. Thus,
SJE does not seem to be equivalent to any particular perspective or concept mentioned above and
instead transcends and includes them all. Rather than just concentrating on accepting cultural
diversity and promoting cultural integration, SJE focuses on broader areas, including systems of
oppression, power, privilege and the processes that perpetuate social inequality (Hackman, 2005;
Picower, 2011).

SJE focuses on perceptions of fairness, the differential rates of access and achievement visible
across individuals and social groups and the issues related to learning and teaching (CRESJ, 2016).
SJE courses not only impart content but also engage participants in examining the social identities,
power, privilege and structural inequalities in both society and their own lives (Adams, 2016).
Hackman (2005) agreed that SJE pays close attention to the systems of power and privilege that
worsen social inequality, facilitating the learners’ critical analysis of oppression on institutional,
cultural and individual levels, and highlighting opportunities to engage in social change. Hackman
summarised what an effective SJE course should look like: ‘To be most effective, SJE requires an
examination of systems of power and oppression combined with a prolonged emphasis on social
change and student agency in and outside of the classroom’ (Hackman, 2005, 104).

According to Bell (2016), the goals of SJE consist of four aspects:

1. Enabling individuals to develop the critical analytical tools necessary to understand the
structural features of oppression and their own socialisation within oppressive systems

2. Helping participants to develop the awareness, knowledge and processes needed to

examine issues of justice/injustice in their personal lives, communities, institutions and the

broader society

Connecting analysis to action

4. Helping participants to develop a sense of agency and commitment, along with the skills
and tools needed to work with others to interrupt and change oppressive patterns and
behaviours in themselves and in the institutions and communities of which they are a part

w

The learning of social justice may stir strong emotions in some participants, especially when they
are exposed to new information that contradicts their established beliefs. After learners reach a
certain level, they may have developed a greater personal awareness and an ability to think
critically, thus allowing them to counter dominant narratives, initiate change in themselves and
even take action to remedy injustice. Therefore, social justice educators should be fully trained
and prepared to anticipate these changes in learners and to help manage their strong emotions. To
this end, educators need to develop a well-designed curriculum and appropriate pedagogical
approaches for different levels of learners.



Curriculum Design

For this TDG project, the design of the curriculum and pedagogy for the social justice study unit
used SJE research as its theoretical basis. A well-designed curriculum is a powerful tool for
effective facilitation. Marchesani and Adams (1992) identified four dimensions to consider when
addressing diversity and equity in the context of a lecture, including instructor, students,
curriculum, and pedagogy. Quite simply, these four dimensions address these questions: ‘Who are
we as instructors?’ ‘Who are our students?’ ‘What do we teach?’ and ‘How do we teach it?’ In the
planning and implementation of this TDG project, we considered the diversity of learning among
participants and the issues of equity that surround student participation.

Who are we as instructors?

Hackman (2005) stated that without the following areas of knowledge, educators are unable to
provide students with necessary information and context. He described three kinds of content
mastery that social justice educators must possess:

1. Factual information
2. Historical contextualisation
3. Macro-to-micro content analysis

According to Picower (2012), social justice educators should have a sense of injustice that points
to the emerging nature of their understanding of inequality. They should have an understanding
that injustice is morally wrong, and they should develop a sense of empathy for people whose life
has been marked by pain and oppression. This awareness of injustice can motivate students to learn
more about issues such as racism and poverty. SJE requires that educators are able to engage on
three levels:

1. Using political analysis to recognise how injustice creates and maintains oppression on
multiple levels;

2. Being willing and able to integrate social justice analysis into their classroom teaching;

3. Having the mindsets and skillsets to expand their social justice work outside the classroom
as activists, in collaboration with students.

The lecturer of this TDG social justice education project has taught from the social justice
perspective and used the ideas and principles described above. Some of the teaching highlights are
shown below.



WHAT CAN YOU NOTICE?

The above photo shows how the lecturer used a photo to explain the concept of social justice and
its application in real lives. As a social justice educator, one should understand social justice
concepts and be able to explain their definitions, content and historical contexts (Hackman 2005).

GINI COEFFICIENT (532 %)

NI COEFFICIENT [

The above photo shows the lecturer describing the concept of the Gini Coefficient so that students
can apply it to analyse social issues such as the poverty gap. Undoubtedly, using factual
information and historical contexts is necessary for teaching topics in the social justice area. This
study unit emphasised such a pedagogical approach, and it presented a macro-to-micro analysis of



social injustice to help students develop a sense of empathy for others. To develop an awareness
of social justice among students, various perspectives were introduced in the first lecture, including
those of John Rawls (1971), David Millar (1976) and the United Nations (2006). In the second and
third lectures, four social injustice issues were introduced and the students were asked to examine
them in relation to issues such as economic justice, racial justice, climate justice and food justice.

Who are our students?

The participants in this TDG project, even as undergraduate students, may have a variety of
backgrounds, interests, expectations, needs, experiences and learning preferences. Some of them
may have been raised in families that discussed social issues, while others may be less comfortable
with such discussions. Some of the participants may have had previous experience learning about
social justice, while others may not even understand the basic concepts. Some may have had
positive experiences while others may have had negative ones. Therefore, we should know more
about our students to help us develop appropriate intended learning outcomes, teaching methods,
learning materials and activities, thus allowing us to anticipate participants’ reactions and student-
student interactions. A different pedagogy may be adapted when teaching different participants.
For example, for novice groups, one may consider focusing on clarifying concepts and definitions,
while for experienced groups, one may review concepts and definitions as a prelude to applying
social justice theories to real-life issues.

To know more about the participants, teachers may pose questions in a welcoming activity to
obtain relevant information:

e Can you introduce yourself?

e Have you previously taken any course on social justice? If so, could you share some of
those experiences with us?

e Do you like discussing controversial social issues with others? Why or why not?

For the TDG project study unit, we had expected that over a half of the participants would be
novice because a quarter of them were mainland Chinese, and the learning of social justice is not
common in mainland China. Therefore, the three-lecture study unit aimed to develop personal
awareness, teaching the students to master the main social justice concepts. This included
introducing social injustice issues and enabling the students to apply social justice theories to real-
life cases of injustice. In fact, before teaching the first session, we asked the participants to fill in
a pre-teaching questionnaire that included the item of whether they had previously had a social
justice sesson. As expected, about half of them replied that they had never had such an experience.

However, when learning about social justice, the participants were often exposed to perspectives
and information that contradicted what they believed or what they might have still regarded as the
truth, beliefs shaped by family, school, religious authorities or the media. At that point, the
participants sometimes questioned the instructor’s authority or displayed a variety of emotions. As
an educator, one should consider the participants’ emotions and possible reactions before teaching.
Adams (2016) listed some of the possible strong emotions of participants:
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‘Participants may feel a range of apparently contradictory feelings. Some may feel anxious that
they will say or do something stupid or wrong, or that they will unintentionally insult or antagonize
other participants. Others may feel excited about being able to share their perspectives and learn
from their mistakes. Some may worry about exposing aspects of their own marginalized identities
that they do not want to reveal to strangers—and/or they may feel relief at being able to discuss
these issues in a supportive setting. Participants may be unsettled by the disconnect between what
they learned at home or from peer groups about peoples from marginalized groups, and what they
are now being exposed to in a social justice workshop or course—and they may feel relief and
appreciation to find their questions and feelings reinforced and valued in SJE. Participants may
feel fear of being overwhelmed by complex and challenging conceptual frameworks that are
entirely new to them, and concepts that challenge their current world view—and they may eagerly
welcome the opportunity to think deeply and explore new ideas. Participants may feel anger and
outrage about historical and current instances of inequality and injustice’ (Adams, 2016, 60).

What do we teach?

Three main goals of SJE are as follows: to increase personal awareness, expand knowledge, and
encourage action. First, it is crucial for educators to set intended learning outcomes for teaching
(Adams, 2016). For example, a higher level of cognitive learning outcomes, such as critical
analysis and critical thinking, is to be expected when teaching an experienced group. In contrast,
when teaching a novice group, a lower level of cognitive learning outcomes is to be expected.
Based on learning outcomes, educators can create the teaching materials and activities that best fit
the needs of the group.

Fink (2013) suggested three questions for setting learning outcome goals:

e What do you want learners to know?
e What do you want learners to be able to do?
e What critical perspectives do we want learners to understand and practice using?

Using the TDG project study unit as an example, we can set clear and realistic learning outcome
goals:

e \What do we want learners to know?

We want the learners to become familiar with the concepts of social justice, and to develop an in-
depth understanding of certain controversial real-life social injustice issues.

e What do we want learners to be able to do?
We want the learners to be able to apply the social justice perspective as a learning method for
analysing and evaluating social and political issues, thus helping them to develop their ethical

decision-making ability.

e What critical perspectives do we want learners to understand and practice using?

11



By equipping the learners with a conceptual lens and understanding of how methods of ‘social
justice’ contribute to their learning, the participants can use the social justice perspective to form
value judgements and to evaluate underlying issues of social justice and fairness, thus moving
beyond common analytical methods such as cost-benefits analysis. This approach enables them to
consider the perspectives of those who are socio-economically different from them, especially
those in vulnerable or socially disadvantaged groups.

How do we teach?

First, teachers should understand that SJE courses may likely combine learners with different ideas
and engage them in discussion. These learners may have different academic capabilities and be of
a different gender, race, social class or religion, and with different life experiences, thus resulting
in divergent perspectives. Giving them the opportunity to share their views, especially if they come
from different educational or ethnic backgrounds, is an effective learning method for creating an
open classroom (Adams, 2016). In this process, learners may be shocked by the details of real-life
cases that contradict what they believe, so much so that they may be unwilling to engage in
discussion or dialogue. Thus, one may expect the participants to resist new knowledge and new
opinions. One may also expect strong emotions from some participants because social justice
perspectives may deny them their own platform on certain social issues. It is important to be patient
and encourage discussion, rational dialogue, scientific inquiry and critical thinking.

Developing a critical consciousness

Bell (2016) suggested that social justice learners build a critical consciousness. Critical
consciousness means ‘working in solidarity with others to question, analyze, and challenge
oppressive conditions in their lives rather than blame each other or fate’ (Bell, 2016, 38). Critical
consciousness aims to build an awareness of the social and political factors that contribute to the
creation of oppression; to analyse how oppression is perpetuated and how it affects various
stakeholders in the system; and to take action that promotes social justice. Therefore, it is
recommended that teachers analyse how social problems or even oppression can create and sustain
the injustice faced by various stakeholders in the system. For teaching novice groups, it is good to
teach basic concepts and raise controversial issues such as economic injustice, racial
discrimination and climate injustice. This may stimulate the analysis of social injustice and link
injustice to oppression.

Open and democratic classrooms

The classroom environment is also an important factor. Picower (2012) emphasised that social
justice educators have to be able to work both inside and outside of the classroom for social change.
Inside the classroom, social justice educators should develop caring and respectful relationships
with students, create a democratic atmosphere, and enable their students to analyse and challenge
oppression. Teachers may create a socially just learning environment so that there is congruence
between what the learners are learning and how they are learning it. For example, a lecturer may
use class activities such as group discussions, group debates, mind maps and presentations to
encourage students to voice their opinions and conclusions in front of others.

12



Outside the classroom, students may be advised to work as activists to take action and challenge
the oppressive systems that create social injustice. Ludlow, Enterline and Cochran-Smith (2008)
argued that teaching for social justice not only requires knowledge of content, pedagogy and
culture, but also involves teachers’ commitment to take part in social movements as activists. For
this TDG project study unit, the lecturer shared his experience of social understanding, along with
his experience outside the classroom, to remind students of their rights and responsibilities as Hong
Kong citizens. For example, the lecturer shared his experience with voting and community service
experience, along with his experience in conducting analyses from angles that accounted for the
differing interests of various stakeholders. This can be an example of sharing the lecturer’s
experience of civic activism ‘outside of the classroom’.

Class activities

Class activities are essential when teaching social justice because the participants may have a
variety of backgrounds, interests, expectations, needs, experiences and learning preferences, all of
which may contribute to meaningful discussion. Examples of such activities include videos, small-
group discussions, large-group discussions, group presentations, writing prompts, case studies,
role playing, brainstorming and worksheets. Before one designs an activity, the following
questions may be addressed:

How large is the classroom?

Do you have the right technology to conduct that activity?

Do you need any additional equipment for the activity? Are there any logistical problems?
Can you organise the activity outside the classroom?

What time of day is the class? Outdoor activities may be affected by wind/rainfall/sunshine.

Teachers may also consider scheduling a low-risk activity before a high-risk one. This may help
learners feel comfortable with their participation. For example, individual reflection, which is a
lower risk activity, could be implemented before a group discussion, which is an activity with
higher risk.

13



For the TDG project study unit, the lecturer utilized multiple methods to pass on factual
information to the students. The above showed the students were watching a video which told them
about the unequal distribution of global wealth.

Inside the classroom, an open and democratic classroom was created. Other that utilizing video to
teach, the lecturer also utilized class activities, such as group discussion, group debates, mind map,
and presentation, to encourage students express their thoughts with the other participants. The
above showed that the lecturer was reviewing the answers for one of the groups in a group activity
during lecture.

The above showed a group of students was presenting in front of the class after the learning of
racial justice. That activity was a reflection activity. Students were grouped together for reflection

14



on what they have learnt and write down their consolidated learning in a concept map. Then, each
group did a reflection presentation in front of other students.

Using everyday life examples

Freire (1970) suggested that the pedagogical materials should be drawn from the everyday lives of
participants, and were recognizable and meaningful to them. Indeed, using examples which
participants usually encounter in their real-life can facilitate participants’ imagination and
understanding of the concepts. For instance, the TDG project study unit used EJUHK as an
example of promoting social justice. The lecture slides are as below:

\\\\\\ ty and participation restrictions. nation arrangment, modified campus

Example:
What
EdUHK

facilities, counseling and career services,
bursary and Scholarship.

AN Diverse Needs is an umbrella term, Support Services may include aca-

SR EURA covering impairments, actiity imitations, demic accomodations, special exami-
he ci

of o

{ihe) PRoces s
® Provide lecture notes and/or power-

R
\ / points in advance, in hard and/or & During admission, students are

have b soft copy invited to disclose their special
Ymm thiDiverseINeed needs to the Registry
e WithIDiverselNeeds] ® Provide enlarged print materials if
S  Verification of need will be undertaken
+44+

by designated staff of the Student
Affairs Office (SAO)

done? Hiii:. nesdhd

Allow for audio-visual aids, e.
audio-taping, headphone, telescope

Following the EJUHK's guiding
principles on equal opportunities,
we strive to develop a barrier-free

* The SAQ designated staff will liaise
with offices or supporting units on

support services requested

& Once notified of students’ needs, it
is important to provide the required
support as agreed to the students to
facilitate their study in the University

V4

 Arrange preferential seating
Allow extra time and/or separate
room for examination

learning environment to students
with diverse needs. With concerted
efforts of the Registry, Academic
Faculties and Departments, Estates
Office, Library, Student Affairs
Office and other supporting units,

® Consider different formats for
assessment, e.g. oral instead of
writing and vice versa

we are committed to render care ® & [For linfiormaitiilon &

and support to all students to As an Educational - -

enhance their participation in the Establishment, EAUHK is Please call the Equal

academic activities and campus committed to upholding Opportunities enquiry

life of the University. the requirements of Disability hotline 2948 6245 or email fo
\ Discrimination Ordinance. saocs@eduhk.hk

As the participants of the study unit were EQUHK undergraduate students, the EQUHK’s efforts
toward social justice have been introduced. During the lecture, a leaflet was demonstrated to the
participants. The leaflet showed how the EAUHK supported its students with difficulties.
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The EQUHK built a new lift at its main campus mainly for the disable people’s conveniences. This
is also an example to show how the EQUHK support the disable students.

Also, real-life example of poor family was demonstrated. The clear description of the family with
picture shown facilitated the imagination of the participants. The lecture slides were shown below:

» Kum'’s husband works as a over-night taxi driver earns $16,000 per month.

¢ Kum takes care of her two child.

* Due to Kum'’s flat size, she takes her daughter to McDonald everyday after
school to do homework and her son studies at home.

‘ (TvB (EMAIES) . 2016)
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Case study:
kum'’s family

4-people household family
> . .

CUPNET -
= x4 16000

(TVB (EWAIEE) . 2016)

\\V\Ve

Kum'’s flat has no window and only have one single bed.

* Every night she sleeps with her two children. Her husband sleeps in the morning after work.

¢ Kum spent $4000 on her flat. Therefore, only $12,000 left for her to spend for her family's
(four people’s) living cost.

* Kum'’s family have applied public housing six years ago and they are still waiting.

Lol s
FIIEE) | 2016)

(Tve (2
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Sample Design for Teaching Social Justice

The below is a sample design for teaching social justice in 4 lectures. We suggest each lecture lasts
for 3 hours. The below provides a reference for you to design a social justice curriculum.

Session 1

Welcome Activity

Introductions

Creating Learning Community

Introducing Social Justice Theories and Concepts

el N =

Learning Objectives

1. Developing a collaborative and respectful learning community, create a comfortable
environment for learners, and set norms for the class.

2. Clarifying social justice concepts and distinguishing the difference between SJE and other
related education (e.g. diversity education).

3. Introducing key social justice theories in depth

Key Concepts

1. John Rawl’s A Theory of Justice (1971)

The principle of equal basic liberty for all each person is to have an equal right to the most
extensive basic liberty that is compatible with similar liberty for others, including freedom of
thought, political liberties, freedom of speech and press, freedom of assembly, the liberty and
integrity of the person, freedom of movement and choice regarding occupation.

The difference principle: Social and economic inequalities are allowed if these result in benefits
for everybody, and in particular for the least advantaged members of society. * Society may
undertake projects that require giving some people more power, income, status, etc. than others.
For example, paying upper management more than assembly line workers provided that least
advantaged people have access to these positions and the project will make life better for the people
who are currently worse off.

2. David Miller’s Principles of social justice (1976, 2003)

Miller proposes a pluralist account of social justice, arguing that there can be no single measure of
justice. Miller argues that, while there needs to be a culture of social justice that pervades the major
social institutions and guides politicians and officials and voters, it must also constrain people's
everyday behavior even when they are not in a formal institutional role. Miller argues that
principles of justice must be understood contextually, with each principle finding its natural home
in a different form of human association. Miller states that the most ‘just’ distribution depends on
the type of relationship between the people involved. Three principles of social justice (David
Miller, 1976, 2003) includes: the principle of desert, the principle of need, the principle of equality.

18



Suggested Activities

Welcome: Participants introduce themselves one by one to let them know each other; you may
introduce classroom norms and may remind learners to raise their hand when they feel ‘injustice’
and then start the teaching.

Introduction: You may ask the participants question ‘What is social justice?’ After you hear a
few answers, you may explain it very briefly, and then start the teaching of theories.

Introductory activity: After explaining the definition of social justice, you may organize an
introductory activity to check the learning progress of the participants and to strengthen their
understanding of the concept of social justice. The below attached a sample introductory activity
sheet and a sample introductory grouping activity sheet for your reference. (Please read page 25 —
page 27)

Closing activity: You may ask the participants question again: ‘What is social justice?’; You can

review some key concepts of social justice theories, bring a closure to this segment before
transitioning to a different topic.

Lecture Slides Sample (Sesson 1)
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SOCIAL JUSTICE
CONCEPTS

Dr. Chong King Man, Eric (S£33R)
Department of Social Sciences, EQUHK

+ Citizens in this globalization era should be willing and competent to uphold core values such
as democracy, human rights, rule of law, social justice (Westheimer and Kahne 2004),

But,
* Whatis ‘social justice’?

« Is thata synonym of‘social equality’?

WHAT CAN YOU NOTICE?

1 this Justice? 1s this Justice!

NAME THE CONCEPTS!

Equality

Justice

SOCIAL JUSTICE THEORIES

* John Rawls (1971) A theory of Justice

« David Miller (1976) Principles of social justice

* United Nation (2006) Social Justice in an Open World:The Role of the
United Nations.

Principles of Social Justice

David Mile

JOHN RAWLS (1971): A THEORY OF
JUSTICE

+ Rawls’s hypothetcal

‘original position’:the state in which no one knows what place he or

she would occupy in the society 1o be created

+ This hypotheucal engral position can b using the thought experiment of the veil of

ignorance (12 3)

* Vel of ignorance:Everyone was behind the 'veil of ignorance’ and so no one knows in advance about
their gender.race. age. intelligence, wealth. skils, educauon and religion. etc.
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JOHN RAWLS (19711 A THEORY OF
JUSTICE

* If no one could know what place he or she would occupy in the society being formed, what
arrangement of the society would a rational person choose!

Rawls maintains that the choice would be for a social structure that would best benefit the
unknowing chooser if she or he happened to end up in the least desirable position.

* Thinking:If you don't know you would be a dishwasher or a city banker, how do you view
taxation? If you don't know your race, how do you view discrimination? If you don't know your
gender, how do you view sexual harassment?

JOHN RAWLS (1971) A THEORY OF
JUSTICE

Rawis said a theoretical person, under “the veil of ignorance” would choose two general principles of justice.
The princhle of equal bak loerty for at ke
other, Inchdes:

The difcence principle are abownd Kthese resuh e
the lenst

LIBERALITY V.S. RAWLS' JUSTICE

« Which id

gical system could satisfy Rawl's Socal Justice?

+ Can Liberality sausfy Rawl's Social Justice?

* Liberality-free market.job opens to everyone. career opens to talent

« Rawls argued the resultis not going to be fir
This will be biased in favor to affluent families
because the children from afiuent family have
significantly higher chance to go into a good
school and university and get a good degree.So,
pecple startat different starting point that race
is not going to be fairt

MERITOCRATIC SYSTEM V.S. RAWLS ’ JUSTICE

* Then, can Meritocratic system make it fairer? The system suggests equal
educational opportunities!

Meritocratic system:
I

Meritocratic advocates a fair equality of opportunity.In this system, it
suggests that a society should set up institutions to provide equal
educational opportunities to bring everyone to a similar starting point.

2. Power should be vested in individuals almost exclusively based on ability and
talent; People with intelligence plus effort should be rewarded.

+ For Rawls' justice, even the system provides fair educational opportunity,it cannot go far
enough in remedying or addressing the moral arbitrariness of the natural lottery. Rawls
said that bringing everyone to the same starting point eliminate the influence of social
contingencies and upbringing but “it still permits the distribution of wealth and
income to be determined by the natural distribution of abilities and talents”.

* To illustrate using the race scenario,although people start at a similar starting point, they
finish by different orders due to some other factors, such as abilities and talents. That
could be equal, but not just.

* How about Egalitarian system?

. b hould be equalin

th or social status (11 %

‘T Egal

would suggest to handicap the faster
st b taiaiadisier i siisles

Rawls replied by his Difference Theory.If everyone have same wage and social status, alent people
would not have motivation to work and use their talent. So, people should have some dferences n
s of thei conomicand soci status,but these differences cannot be hr;
d bring benefit to those least P-And thi s the main kiea of

wls' difference principle. .

h

* So.instead of handicappingth fster runners.Rawssuggests to ancoursgs fest
make and ring benefit to slower
Bansics 75 paop pay TS X and the oIt :c:s!xgm the tax income to the poor)
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DAVID MILLER (1976) PRINCIPLES OF
SOCIAL JUSTICE

Principhes of Social Justice

Miller proposesa pluralist account of social justice,arguing that there can be no single measure of justice.

Miller argues that, while there needs to be a culture of social justice that pervades the major social
institutions and guides politiciansand officials and voters, it must also constrain people's everyday
even when they are not in a formal institutional role.

David Miller argues that principles of justice must be understood contextually with each principle finding
its natural home in a different form of human association.

Miller states that the most ‘just’ distriby d s the type of i ip b the
people involved.

DAVID MILLAR (1976) PRINCIPLES OF
SOCIAL JUSTICE

Three principles of social justice (David Miller, 1976):
1. the principle of desert :
2. the principle of need

3. the principle of equality

A.'J‘-x‘,l-m“u'"
a TR

DAVID MILLER (19761 PRINCIPLES OF
SOCIAL JUSTICE

* In ‘solidaristic communities,' where people identify themselves as holding a shared culture or
belief, distributions should be made in accordance with need (e.g. family or church group).

« In‘instrumental associations', where people are acting together with a common purpose but
cach for their own good (and not necessarily sharinga common identity or ‘conception of the
good'),justice is best served by allocating by desert (e.g. in the workplace). Contributions
should be recognised with proportionate 484 rewards.

* In‘citizenship',where people are related through politicaland legal structures (&), equality
should prevail (45E)(e.g.in countries).Miller's definition of equality involves equal status for
members by the allocation of equal civil, political and social rights. Equal socal rights entails the
equal ability to make use of the politicaland civil rights.and therefore demands a welfare
state and some redistribution of wealth

* The term*” pckijusic” as i sppeared in e Declirutonion Sock! Progress and Development (&

RREE)

* The United Nations' 2006 document Social Justice in an OpenWorld The Roe of the United Nations, states
dly ios

that “Social justice may be broa the fair an it n of
the fruits (%) of econom ixrumhl

Currenymaximing groveh sppears o be the priary objscie. bt e f alo exsential o eneurethat
118 that the egriy of the natural environment s respected, that the
resources is 2{L2),and that future able
1o enjoy 3 beautifuland !'@wllgbk,wlh"

Th | integrate these d tarting with the right of all human
beinnie 2 safe and pleasant Is the fair distributior countries
f the cost of protecting the and of developing safe for

= oqucnnn and safe products for consumption”

sevaomen OLIALS

JALS TO TRANSFORM OUR WORLD

SUSTAINABLE

DEVELOPMENT
GCALS

UN [2006] DEFINITION OF SOCIAL
JUSTICE

The United Nations, with its efforts to strengthen the role and contribution of civil so
taking the lead and paving the way for j rACY.a P!
FHEHF) for global social justice.

Two of the greatest indicators of progress during the past century are the ing
equality of men and women and the growing on that human beings are
both guests and custodians of the planet earth.
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Introductory Individual Activity Sheet Sample (Session 1)

Equality vs Justice Exercise: Review the examples below. Does the situation described seem just?
How is it unjust? If it doesn’t seem fair, what are some things that could be done to make it more
just? Note: there might be different solutions to reach a justice solution.

Scenarios

Fair? If not, what could be done to make it
more just?

A city has three times more park space per
resident in its north part than in its south part.

Access to computers and to the internet is not
the same in all schools in the city.

A city is having financial problems and has
made a decision to cut its budget for its 25
community centres. It cuts the budget by
having the same reduction in closing hours
for all centres.

A community with lower income and a
higher percentage of people of colour
compared to the rest of the city has the
highest air pollution levels and the highest
asthma hospitalization rates in the city.

A meeting has been planned to discuss the
clean-up of a contaminated site in a
community; it will be held in English.
However, approximately 25% of people in
the community do not speak English as a first
language.

One community has less access to healthy
and affordable food than the rest of the city
and has requested funding and assistance to
build a community garden. The City has
recognized that there is an issue of
historically unequal treatment in this
neighbourhood and has agreed to the request.
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Equality vs Justice Exercise’s teacher
guide: Participants may have multiple
ideas on how to respond Scenarios

Scenarios

Fair? If not, what could be done to make
it more just?

A city has three times more park space per
resident in its north part than in its south
part.

No.
-Develop more park space in the southern
part of the city

Access to computers and to the internet is
not the same in all schools in the city.

No.

-Give more money to schools where there
are less computers or less access to the
internet

-Make sure that computer labs stay open for
kids who may not have computers at home.

A city is having financial problems and has
made a decision to cut its budget for its 25
community centers. It cuts the budget by
having the same reduction in closing hours
for all centers.

No.

-This is equal treatment but it assumes that
all community centers need the same hours.
-Determine which communities might need
more hours due to other concerns

A community with lower income and a
higher percentage of people of color
compared to the rest of the city has the
highest air pollution levels and the highest
asthma hospitalization rates in the city.

No.

-Government agencies work to reduce
pollution in that area by tightening
regulations

-Support the affected community to address
pollution concerns

A meeting has been planned to discuss the
cleanup of a contaminated site in a
community; it will be held in English.
However, approximately 25% of people in
the community do not speak English as a
first language

No.
-Hire translators
-Have one meeting in another language

One community has less access to healthy
and affordable food than the rest of the city
and has requested funding and assistance to
build a community garden. The City has
done some research and found that this area
has a history of unequal treatment and
agreed to the request.

Yes.

-The City is responding to fairness concerns.

But this does not absolve them from solving
other issues of inequity in the community
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Introductory Grouping Activity Sample (session 1)

Develop you own scenario (5mins)

Scenario

Fair? If not, what could be done to make it
more just?

- Group a group of three

- Share your own designed example of equality and justice scenario to your groupmates.

- Discuss whether the scenarios are equality or justice, inequality or injustice.

- Instructor will then pick some of the group and that group need to read their favourite
scenario of the group out loud to everyone!

- Instructor will pick some of them as the examples for next year’s student!
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Session 2

Review of the main points of previous lecture

Introductions of economic justice

Measurement of Poverty: Gini Coefficient and Poverty Line
Local Poverty Problem

Efforts toward Economic Justice

Closing Activity

oakrwdE

Learning Objectives

e Understandings of local economic injustice problem in depth

e Learnings of the tools to measure poverty and economic injustice, such as Gini Coefficient
and Poverty Line

e Reviewing how the government, NGOs and the others remedy the problem of economic
injustice in Hong Kong

e Applying social justice theories into economic justice issue

Key Concepts

U.N. (2006) reported that, in modern society, poverty reduction and overall improvements in the
standard of living are attainable goals that would bring the world closer to social justice. The
United Nations’ 2006 document Social Justice in an Open World: The Role of the United Nations,
states that “Social justice may be broadly understood as the fair and compassionate distribution of
the fruits of economic growth.”” However, there is little indication of any real ongoing commitment
to address existing inequalities. Regarding Hong Kong, the gradually increase of Gini coefficient
of Hong Kong indicates the income inequality is continually increasing, from 0.518 in 1996 to
0.539 in 2016. The Census and Statistics Department (2017) reported that Hong Kong is the
world’s second-most unequal city in terms of income, according to the household income
distribution.

Glossary

Economic Justice (575 /\F%)
Gini Coefficient (E2/2 #%)
Poverty Line (&&54%)

Social Stratification (11 &4 &)
Relative Poverty (fH¥%f & &5)
Absolute Poverty (42 %1 £E5)
Working Poor (£ %k & &5)

VVVVVYY
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Suggested Activities

Video: Two videos are suggested to use in Session 2. The first one which is in Cantonese filmed
several poor local families’ lives in Hong Kong and showed what difficulties these families face.
Instructors are suggested to calculate the living costs of those poor families with the participants.
Another suggested video which is in English reported the unequal distribution of wealth in the
world. You can show the video to the participants at the beginning of the lecture or at the middle
of the lecture, depend on your curriculum design. You can use both or one of the videos depend
on your teaching content (i.e. local poverty or global inequality). The suggested videos are as
below:

e TVB (EHiFfE2E) (2016) £&E545 L. Online from:
https://www.youtube.com/watch?v=1bunNUR5WuY

e TheRulesOrg (2013) Global Wealth Inequality. Online from:
www.youtube.com/watch?v=uWSxzjyMNpU

Group discussion: It can be arranged after you teach about certain concepts. For example, after
you teach about poverty line of Hong Kong, you may ask the following question(s):

e What are the advantages of establishing a poverty line?
e Which poverty line (government / Oxfam) would you prefer?

Closing activity: one of the most important features for teaching social justice is to apply social
justice theories into real-life social injustice issues. You may raise questions to lead the participants
to apply the theories into the economic injustice issues. It can facilitate and consolidate the
participants’ learning of social justice and also for you to check the learning progress of the
participants. A group discussion activity may be arranged for the closing activity. Then, each group
may present their view after their discussion. An example question is as below:

Can you apply John Rawl!’s a theory of justice into the local poverty issue in Hong Kong?
The question may be answered by John Rawl’s difference principle which claimed that social and

economic inequalities are allowed if these result in benefits for everybody, and in particular for
the least advantaged members of society. But, in Hong Kong, it seems not at all, right?
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Lecture Slides Sample (Session 2)

ECONOMIC JUSTICE

Dr. Chong King Man, Eric (FEIHIR)
Department of Socil Sciences, EAUHK

’EEIHIIMII} l“STIGE

 Economic justice ( A %) is a component (7TF) of social justice.

+ Economic justice is a set of moral principles( J) for building
economic institutions, the ultimate goal of which is to create an opportunity for each
person to create a sufficient material foundation upon which to have a
dignified (%

=

productive(*£7 1),and creative (BJE #9)life beyond economics.\

« ... material goods, especially wealth, which most people would consider the most important
concern of social justice” (David Millar, 1976,22).

+ U.N. (2006) reported that, in modern society, poverty reductionand overall improvements
¢ goals that would bring the world closer to social
However, there is little indication of any real ongoing commitment to address

existing inequalities.

+ UN. (2006)also reported that, when inequali i
JAF%) reach a certain level, those at the bottom of the socio-economic ladd
longer in a position to enjoy many of their basic rights (7). Inequalities tend to

intensify and accumulate.

are no

ECONOMIC JUSTICE

« “ltappears that in the majority of countries around the world, both income inequality and
extreme poverty have increased ... In Asia, Income inequality has grown very rapidly and
dramatically in some countries, including China (whose Gini index is believed to have risen
from 25 to 37.2 per cent between 1984 and 2000)” (United Nation, 2006, 30).

* How about HONG KONG?

ﬁ;ng IZt;ng household income
inequality rises to record high,
census shows
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GINI COEFFICIENT [E2/E % 8

* Gini measure of statistical di
wealth distribution of a nation's residents,and is the most commonly used measure (/& )of
inequality (-3

intended to represent the income or

* ltcan

E)range from 0 equality) to | (complete inequality).

+ When the Gini coefficient increases, the inequality increases.

* To illustrate,in case of income, Gini coefficient = 0 means that everyone have the same wage in
a specific society.

The Census and Statistics Department (2017b) reported that Hong Kong is the world's second-
most unequal city in terms of income, according to the household income distribution.

1. NewYork City (0.551)
Hong Kong (0.539)
Washington,DC (0.535)
Chicago (0.531)

Los Angeles (0.531)

Lol I

O ST Saih
Closing down of business because of high rent
in Hong Kong (Oriental news)

Hong Kong's Gini coefficient : Original household income

1996 0518

2001 0.525
2006 0.533
2011 0.537
2016 0.539

Saurce Conm 3né Soasics Deparimars

The gradually increasing Gini coefficient of Hong Kong indicates that the income inequality is
continually increasing.

DISPARITY OF SALARIES

Canning Fok Kin-ning (Employee of CheungKong ~ $16,666,666

Holdings and Hutchison Whampoa)

Chief Executive $371,000
Information Coordinator of Chief Executive Office  $240.000

Social Work Officer $63.095

Police inspector $40,880-542.1 10
University Lecturer $42000

Executive Officer Il
Assistant Clerical Officer
Werkmanl $11.570
Teaching Assistant $10,000-

$15.000
Serve S Wotes O 0118 Aok 17

The ageing population of Hong Kong
* In 1981, those over 65 year-old were about 344,300,accounting for 6.6%.
+ I 2003, the elderly rose to 798,200,accounting for| 1.7%.

+ An estimation is that at around 2031, elderly ber reach 2,120,000, thu ing for 24.3%,

oran average of one elderly per four persons

« The primary reasons are low birth rate and lower life expectancy

350 = 2
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* Poverty line (B B48) is the minimum level of income deemed adequate (
country.

9)ina particubar

* Absolute poverty is a condition characterised by severe deprivation
needs, including food, safe drinking water, sanitation (i) faci

6 %) of basic human
s, health, shelter, education and
information. It depends not only on income but also on aceess to services.

ke lack the minimum amount of
¥) of living in the society in

* Relative poverty (11317 &) is the condition in which pes
income needed in order to maintain the average standard (F
which they live.

imum Wage (#{E T %) is the offical amount of wage in Hong Kong,

POVERTY LINE IN
HONG KONG

+ There are two mainstreamapproaches to settinga poverty line:

The concept of absolute poverty (#8518 &) identifies individuals who cannot meeta
level of “minimum subsistence" or “basic needs" as poor.

»

The concept of relative poverty (1H£1 B #) focuses on living standards below those of
the general public,which is consistent with the guiding poverty alleviation (£7£E) principle of
enabling different strata (f &) of the saciety to share the fruits of economic development.

[POVERTY LINE IN HONG KONG

* In 2013, Hong Kong government first establisheda poverty line for Hong Kong based on the

concept of ‘relative poverty' (11%

+ Ahousehold who,earns less than half of the median(P{lI#{) monthly
household income, is under the poverty line. Noted that.the poverty line thresholds are
set on the basis of household income before policy intervention (i.e. before taxation

ial welfare transfer).

« Therefore, the calculation does not include benefits, such as Comprehensive Social Security
Assistance Scheme (CSSA)({F & 118 € ) and Old Age Living Allowance (£ %4
B5),and the Public Housing Subsidy. The government said this “avoids distortion by the
Government's policy measures and reflect the most genuine situation of a household”
(Government of the HKSAR, 2016).

POVERTY LINE IN HONG KONG

Figure 2.8: Puverty lines by houschold size. 2009-2015

« Based on the government’s official poverty fine:

+ 970,000 citizens lived below the poverty line.

« Among them, almost 50% were working poverty, 32% were elderly.

* As Hong Kong has around 7,389,500 inhabitants in mid- 2017, almost 1,000,000 of them lived
below the poverty line.So,around | in 8 people in Hong Kong lived under poverty line.

* As has been shown, in 2015, the census and statistics department announced
the poverty line of Hong Kong as:

* one-person households: HK$3,800

* two-person households: HK$8,800

* After the announcement, the government faced tons of criticisms about the
definition of poverty line ~
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Oxfam and many eritics{}#££¥) urged the government to set up a new offcial poverty line based on the principle
of absolute poverty (1 ) rather than relative poverty. They argued that the poverty line set by the
government was far not enough to reflect poverty in Hong Kong.

They studied the basic-cost-of living poverty line’ of Hong Kong in 2013.They adapted the American offcial
method to calculate and set up a basic-cost-of living poverty line’ for Hong Kong They found that there
should be a lot more than'l in 8 people’in Hong Kong ived in poverty (e.g. Oxfam's poverty line for one
person household is $7,344 for adults and $4,613 for elderly, comparing o the official’s $3,600)
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Hong Kong government's poverty line in 2015:$3,800
Oxfam's monthly food costs for an adult: $1,632

Question:
How can the government expect a person to rent

a place for living with only $3,800-$1,632= $2,168
in Hong Kong? Is it realistic?

GROUP DISCUSSION (5 MINS]

1. What are the advantages of establishing a poverty line?

« The working poor are working people whose incomes fall below
a given poverty line(E#E48).

» Among the people below poverty line, 50% were working poor (Z£
EEEAL).

* Therefore, there should be around 5 million working poor in Hong
Kong.

Case study:

kum's family

4-people household family
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* Kum's husband works as a over-night taxi driver earns $16,000 per month.
* Kum takes care of her two child.

* Due to Kum’s flat size, she takes her daughter to McDonald everyday after
school to do homework and her son studies at home.

' o camnam)

Kum's flat has no window and only have one single bed,
Every night she sleeps with her two children. Her husband sleeps in the morningafter work

Kum spent $4000 on her flat. Therefore, only $12,000 left for her to spend for her family's
(four peoples) living cost.

Kum's family have applied public housing six years ago and they are still waiting

o (NmzE) e
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* Examples:What the HKSAR government have done?

Social Security and related policies

= Comprehensive Social Security Assistance (CSSA) Scheme

* Social Security Allowance (SSA) Scheme Disabled Dependent Allowance ({8

« Single Parent Allowance (1 5% i i B4

* Low-income Working Family Allowance {
- REEACGEERE)
« Public Housing rent subsidy (%

. Etc

+ Public housing in Hong Kong is a set of mass housing programmes through which
the Government of Hong Kong provides affordable housing for lower-income residents.

Eligible applicants will be put on the waiting list. There were about 150 200 general applications
for PRH, and about 127 600 non-elderly one-person applications under the Quota and Points
System.The average waiting time for general applicants was 4.7 years (Hong Kong Housing,
Authority,2017)

Number of cases and spplications by typs of social security scheme

Number of cases N
3031 72017) 420

Type of Scheme
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EFFORTS TOWARD SOCIAL JUSTICE

+ Comparing the statistics of pre-and post- intervention of the government policies to examine the
efiectivenes:s of those schemes
Figure 2.9: Poor pupulation and poverty rate, 2009-201
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EFFORTS TOWARD SOCIAL JUSTICE

Vable 2.3 Pre- und post-intervention peor houscholds and population
and theie anmual changes by cconumic characieristic of hawchalds, 2015
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EFFORTS TOWARD SOCIAL

-
T (rosscons
b4 Soundarion

2>
g e <.«
YAN Ol TONG Cmeam

ociety for Rehabisation
* Stjames’ Seudement (RTE S HEE)

+ Po Leung Kuk (7 P&

MNESTY

INTERNATIONAL
LG EE:E

B saamen
P4 10 Horg Kong ot Caunci for

MY Peopic win Dsabise

sauEEABR
The Moy Eomg Counclt o4 Sociai Sersice

SENIOR CITIZEN
s %
e yriew®
ﬁ 5

GREENPEACE il

Search the website of the two charity organizations:
* Food Angel

* Crossroads

Or you can search other organizations that you are interested in.
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Session 3

Review of the main points of previous lecture
Introductions of racial justice

Definitions of Ethnic Minorities and South Asians
Language Barriers: Biliteracy and Trilingualism
Low-level of upward social mobility

Efforts toward Racial Justice

Closing Activity

Noook~owhE

Learning Objectives

e Recognizing the existence of local racial injustice problem in depth

e Analysis of the possible reasons of the racial injustice problem in Hong Kong

e Reviewing how the government, NGOs and the others remedy the problem of racial
injustice in Hong Kong

e Applying social justice theories into racial justice issue

Key Concepts

The advocacy of Mother-tongue education and Moral and National education might imply that the
government forgot/ ignored a small group of Hong Kong residents in the society — Ethnic
minorities, who are not Chinese and cannot speak in Cantonese or Mandarin. With more emphasis
on ‘biliteracy and trilingualism’, failing to be proficient in Chinese would compromise academic
performance and undermine the chance of getting into a post-secondary institution. Is this just?
Students should consider those underprivileged Ethnic Minorities’ situation.

Glossary

Racial justice (f&7E/\3%)

Mother-tongue education (E}EZE2)
Moral and National education (=2 &)
Language barrier (3&2 fYMEHE )

Dialects (H )

Biliteracy and trilingualism (Wi~ =zE&
Elementary occupations (FEf i T_A)
Social mobility (t-& R Bli4)

Policy address (Jifi B <)

Community Outreach (++IZ4MNE)
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Suggested Activities

Introduction

You may start the lecture with some questions to make the participants feel comfortable. The
question may be as below:

e Did you meet any Southern Asian in your secondary school?
e Do you have any Southern Asian friends?

Then, you may clarify some definitions before you talk about the racial issues. You may again ask
a question to be an icebreaker. For example, you may ask:

e Can you distinguish between Ethnic Minorities (EM) and Southern Asians?

After that, you are suggested to show a world map (or Google map) to the participants and explain
what South Asians is. After clarifying the definition, you can start teaching of racial injustice issues
in Hong Kong.

Video

Two videos are suggested to use in Session 3. Both of the videos were filmed by local broadcasters
and are in English. The first video briefly introduced what difficulties the ethnic minorities faced
in Hong Kong, with interviewing some ethnic minorities, government officials, teachers of the
ethnic minorities, NGOs, and protesters for racial justice. It is a good introductory video for an
opening of the Session 3. The second video focused on the ethnic minorities’ perspectives. It
interviewed several ethnic minorities and reported their different situations. This video look deeper
into the issue. The suggested videos are as below:

e RTHK (2013) The Pulse: Ethnic Minority Education, online from:
https://www.youtube.com/watch?v=tuww6F07s68

e RTHK (2013) RTHK Hong Kong Connection - The Insurmountable Barrier, online from:
https://www.youtube.com/watch?v=SgbDRGAaQVQ&t=169s

Closing activities

Reflection and group presentation activity: After watching video about racial injustice in Hong
Kong, you may group participants into several groups and then assign a reflection working sheet
for each group. You may then ask them to work on it as a group. A group brainstorm may generate
different ideas. After that, each group can assign two members to do a presentation for their product.
(Please read page 45 — page 48)

Group Discussion: Again, the most important thing for teaching social justice is to apply social

justice theories into certain social injustice issues. You may ask question to stimulate discussion.
Example as below: How can we apply the social justice theories into the racial injustice issue?
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Lecture Slides Sample (Session 3)

=
- e Education University
3

T
8 ofliong Kon,

Racial Justice

Dr. Chong King Man, Eric (E3R)
Department of Social Sciences, EJUHK

Questions

» Do you still remember the definition of Ethnic Minority (EM) andf
Southern Asian?

b
» Did you meet any Southern Asian in your secondary school? \ )
» Do you have any Southern Asian friends?

General Fact

» Hong Kong is a largely homogenous society, with about 93.5% of its people bemg Chinese.
EMs ii only made up 6.5% or 446 500 persons. In sum, Ethnic minorities can be clagsified
the following three major categories:

(i) Southeast Asians (around 280 000 persons): these comprised mamly Indonesians, Fil

) and Thais, who were mostly foreign domestic helpers (FDHs);

(if) South Asians (SAs) (around 60 000 persons): these comprised ma\nly Indians, Pakistanisand:

Nepalese, while a minority were from Sri Lanka (¥ S # ), Bangladesh(Z Il11), etc.;

(iif) East Asians (%35 A 1) (around 20 000 persons) and other foreigners (around 60 000 persef

these are mainly from developed and high-income economies, such as Whites, Japanese and
Koreans.

» Excluding foreign domestic helpers (FDHs), there were around 114,000 South and South
Asfans in HK, rep: 1.7%of the whole

HKCSS Poverty Report (2011)

Glossary

Racial justice (fEFE %)

Mother-tongue education (f335374%)
Moral and National education (B &)
Language barrier ((EZ29MEHE )
Dialects (55)

Biliteracy and trilingualism (7332
Elementary occupations (FE#£# T A)
Social mobility (11 &7 E1%)

Policy address (FEEIZR &)
Community Outreach (11 E&5M&)
Detention centre (H& i)

YYVYVYYYYVYVYVYY

Racial justice

B Racml}usnce (#7572 %5) is a proactive reinforcement of policies, pracnges; ﬁ
attitudes and actions that produce equitable power, access, opportunities;
treatment, impacts and outcomes for all. ... A key indicator of racial juslffé
equality in the impacts and outcome a(mss race (curs, 2012).

» In Hong Kong, the advocacy of Mother-tongue education (8
National education (FE3/5) might unk)ly that the govemmem forgol/ igno
small group of people in the society - HK residence who:

1. are not Chinese
2. cannot speak in Cantonese.

| They are Ethnic Minority.

General Fact

109,215
13,815 ¢

2001
=1
S 201

Ethrc Beeakdown of the HE Popuiaton

- Y fo
e B3 \‘

. . From (eft to right:
E 1| Indian, Pakistani, Nepalese, Ftipino, Thai, Indonesian
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Poor South Asians?

» Among ethnic minorities in HK, Pakistani, Indonesian and Thai
families are significantly poorer than the general population.

» The South Asians are prone to be in poverty, comparing to the locals. -
» But, Why?

Pakistani

‘Language Barrier’

58% of parents

of South-Asian students
reported that they could

(o) not read Chinese (Oxfam,
3 4 A) 2014).

of South Asans say mstiiy | | Due to poor proficiency
e énemsas | | of Chinese language,

South-East Asians face
difficulties in living in HK.
getting in an university,
Sarer trgtepmee e | 209 gELLING 2 jOD.

s ¥§§5 5

And more...

A1
Internet source:

| Scholarship application talk

| advertisement

e >

|| Regaining water supply from 7/F to 18/F, please
| turn on the tap for few minutes to make sure no
water,

‘Language Barrier’
{
» A language barrier is a figurative phrase used primarily to refer to
linguistic barriers (:E=fIBE ) to communication, i.e. the difficu
communication experienced by people or groups speaking different |
languages, or even dialects (&) in some cases.

» Cantonese is the common language in Hong Kong; being unable to speal
means being unable to communicate with a large number of people in H
Kong.

» However, ethnic minorities tend to be bad in Cantonese, especially writi
and reading.

How if you do not know Chinese?

ﬂﬂ . gL puu

TSMEuLuE| , EREBRUE W _

WRRRENAN ERESANA AR
£ BREFN
B - BNTERAE
LEEF  ERARME
BUTAMARTR -

fo i
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ntenet surce:

Telig egible vy can receve
{ree et cxamination, ncluiig g,
teeth cleaning, dental X-Ray and
oxtyaction

Internet source:

No Dog in the estate, or being, Internet source:
| punishedi

Telling residents about
| recent burglar’s strategy.

biliteracy and trilingualism

:
» ‘Biliteracy and trilingualism’ (M3 =3&E1%:): Students can be bilitc}@@l C
master written Chinese and English) and trilingual (i.e. speak fluent Cant
Putonghua and English). %
» EMs do not have a good environment to learn Chinese. 58% of the pareR
reported that they could not read Chinese, and a quarter of them (26.
not speak Cantonese. So, it is difficult for EM parents to help their childl

Chinese at home. Also, when studying at school, their classmates are mos!
o ¥ il ] R

“.
2 sy | Intenet
s | source
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biliteracy and trilingualism

» With more emphasis on ‘biliteracy and trilingualism’, failing to be
proficient in Chinese would compromise academic performance and
undermine the chance of getting into a post-secondary institution.

» The choices of kindergarten are limited and they usually have to wal
longer time to find a kindergarten, comparing to the locals.

foral

» nity
to receive
" university

il ==
|

)

o Cocruomary tee
o=t

0 3) o mcen  Eng 4% Lang 1420 1t HKDSEE e
0 waiaa:

Tafeianey Ancurere

shaulz rave - |

* mez tne farguage prof cwTey requirements of Leea! 1 resu
Dosers (Ube of Cinese and Use of Engish) in the_Cemims
n val o

+ Levei 2 piote 3

above in Chinese Langusge and Eng
HKDSEE o MKCEE. or seunwient: or

fvwiromars mey 488 appl They wh be
[f ooy have 3 pars I the Engan Languoe
inguage Proficiency Test for Folce Inspactsc

Low-level of upward social mobility

» Due to ‘language barrier’, Ethnic minorities have to
face the problem of limited job choices. It is often
the case that they are limited to manual, low-paying
and dangerous jobs. This thus becomes an obstacle to
their upward mobility in society, makes it difficult for
them to make ends meet and could lead to poverty.

Cantonese as government job
requirement

» In general, applicants for civil service posts at degree of S
grofessmnal evel are required to obtain either Leve
Level 1'in the UE (Use of English) and UC (Use of Chine:
papers of the CRE (Common recruitment examination) fo —*-v-
meeting the language proficiency requirements.

» The policy (CRE) once again hinders ethnic minorities from
getting a government job.

Elementary occupations (FE:: it T A )
» South-East Asians tend to engage in elementary occupations.

\
» Elementary occupations consist of simple and routine tasks which main(y
the use of hand-held tools and often some physical effort. (e.g. selling goo
streets cleaning, washing, \aking care of hu|ldings like hotels, washing

(i.e. FDH is included)
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Perceptions of South-East parents

» An absolute majority of parents deemed learning Chinese important for their,
children’s educational advancement (80.4%), career advancement (68%) and
integration into the local community (69

&

» 63.7%of parents planned on sending their children to mainstream primary schooll
The chief reasons for their decision was that it could help their children learn
Chinese (68.3%).

v

Their insufficient proficiency in Chinese was not only an obstacle to helping their
children in their studies, but also led to miscommunication between parents and,
schools. Consequently, parents were not able to fully understand their children's
performance at school, learning progress and the information schools provide them.

Oxfam (201

Efforts toward social justice

1. Education aspect

v

Education Bureau announces Chinese Language Curriculum Second
Language Learning Framework for the first time in the 2014 Policy A
in order to provide ethnic minority students with Chinese-language |
support

v

Providing supporting learning and teaching materials. It is tailor-made t
help NCS students in primary and secondary schools learn Chinese as a
second language with a view to bridging to mainstream Chinese Language’
classes.

v

The support applies to NCS students from Primary One to Secondary Six.

Efforts toward social justice

» NCS students may also join a subsidy scheme for s|ll|ng Chinese
examinations under the General Certificate of Second:
Education (GCSE}, International General Certificate 01 Secanda%
Education {IGCSE) and General Certificate of Education (GCE)
results are internationally recognised and have also been accepted
as alternative Chinese qualifications for consideration fof
adfmission to local post-secondary institutions and universities.

v

Joint University Programmes Admissions System (JUPAS) accepts
alternative Chinese qualifications as minimum language
requirement.

i

Language Fund for afier-school
extended Chinese leaming for
non Chincss speaking students

Efforts toward social justice

Since 2010, the funding for after-school Chinese -
learning has been continually increasing for non- =
Chinese speaker (NCSs) students. . 5 -

In the Initiatives in the 2014 Policy address,
several policies focused on EMs.

Source: China Dally
T ——

Support for
Ethnic Minorities

Source: 2014 policy adéress

Five aspects, including education, employment,
community outreach, health, and public
education.

Efforts toward social justice

» However, the curriculum does not cover pre-school
students.

v

In its publication ‘Guide to the Pre-Primary Curriculum’,
the Curriculum Development Council of the Education
Bureau stated that the El§"°d between birth and the age
of 8 is the best time Tor Tearnin; isappointedly, the
government has not taken advantage of this period to
provide ethnic minority students w1(h direct and regular
support, thereby letting the opportunity of laying a solid
foundation in Chinese slip through their fingers.

v

v

v

Efforts toward social justice

Other educational initiatives:

Launch the Professional Enhancement Grant Scheme to enhance Chinese teachers’ |
professional capability in teaching Chinese as a second language in the first quarter\w
2014,

\
Encourage NCS parents to let their children start learning Chinese at the pre-primary st
There are district-based projects/programmes to motivate NCS students aged 3-9 to le:
Chinese through fun activities.

Develop Vocational Chinese Language courses recognised under the QF for NCS school
leavers.
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Efforts toward social justice

2. Employment

» EMs are being engaged as Police Community Liaison Assistants to enhance liaison™
with EM communities. To date, there are 15 Police Community Liaison Ass»stariy
positions in 14 Police Districts. \

v

Civil service entrance accepts alternative Chinese language qualifications chsE)\
as minimum language requirement for local minority students.

v

All Labour Department (LD) job centres have special counters to provide EMs
with job referral services. Tailor-made briefings are organised regularly to hel
Eis understand the local employment market and improve b search SKills sEN
can meet Employment Advisors to obtain advice and customised employment
services.

Efforts toward social justice

3. Community Outreach

v

Six support service centres and three providing de classes,

integration programmes for E

» Set up youth units in all support service centres and sub-centres to provide dedicated
programmes such as sports and cultural activities for EMs.

Implement a youth ambassador scheme to recruit around six full-time and 30 part-time.
ambassadors familiar with EM cultures and languages to reach out to EM youths to share tl
experience, offer advice and make referrals as necessary.

v

Home Affaits Department il strengthen manpower support to implement these initathves
recruiting five staffs who are familiar with EM cultures and languages.

Efforts toward social justice

5. Public education

» Co-operate with RTHK to ﬁroduce TV documentary
series and school outreach programme to help the
public understand the cultures and customs of
different ethnicities.

» Set up a dedicated EM Taskforce under the Equal
Opportunities Commission to promote anti-
discrimination.

Efforts toward social justice

» Project Gemstone:

» assisting EMs to overcome language barriers by providing regular Chinese
language classes and other activities to them. Through enhancing their
Chinese proficiency, the project assists them to minimize the difficulties
they encountered due to language barrier, including integration into the
community and pursuance of their desired career, such as joining the Force
and the civil service.

Efforts toward social justice

4. Health

» Ensure access to public health services by EMs is
not denied due to language barriers

» Interpretation services for EM patients are now
available in 17 languages in public hospitals and
clinics under the Hospital Authority.

rom crook 10 social worker, one

Efforts toward social justice misisourciyu

man's transformation

After introduction of policies, an increasing social
mobility of the new generation South Asians has o a
een seen in recent years. " -

Hong Kong-bom Jeffrey Andrews, Indian by t
decent, 15 the first ethnic minority registered

social worker according to the Social Workers

Registration Board

He joined  triad when he was 16.

v

He said he “wook up" when he was caught and
first time inside a Wan Chai detention centre for
stealing and fighting when he was 19 years,of age.

His social worker (Fermi Wong) at the time did
not give up on him and found him a law,
reference letters for when the theft case made it
to court.
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Efforts toward social justice

» Other examples:

Homework

Search the website of this NGO:
» Unison

And watch the founder of Unison, Fermi Wong’s speech:

https: //www.youtube.com/watch?v=uduCRmUONtk

v

Reference

Labor Department. Interactive Employment Service. Retrieved from:

W, Yao 2013) Strusalng to understand. China Dty R

Nc« Home Assaciation, Home,
foticy address 2014 GOW) Sppors for ethni minerities Nieved Wir:
hieps:/ o/EM

p nha

Oth a0 Survcy an the Chinese Learnin ;(halluHes South Ason ttc Minerity Kindersarten S
from Low-income Families Face Execative Summary.

Qutam (2016) Survey on the Enhanced Chinese Learningond mer, Supprt For Non-Chinese Speaking
Students fn Primary and Secondary Schools Executive g Kong: Oxfam.

RTHK. “22/11/2013 : The Pulse.” YouTube, YouTube, 2 Dec. um,» outub
$CP (2016) This s our city too’s From crook to social worker, one man's transformation. H:

AT

fare Depmmem. Information for Ethnic Minorities. Retrieved from:

Social Well
htg

s O W PHERE BAERL

Efforts toward social justice ‘;::—’

rosrammes sne Barvices

Govemment department supports EMs:
» Race Relation Unit

Non-govemmental organizations helping EMs:

» Oxfam

» Hew Home Association
» Unison

é RRMAE 1& B0 bah o
g * . NEW HOME ASSOCIATION

Reference

Gentrefor comparative and publiciaw 2014 Education Chapter, Retroved from:
(enm: for comparative .no public taw uom Employlnem{mp(ev Retrieved from

Cen:r vurmmpmwuna public Law (2014) Poverty Chapter. Retrieved from:
i secpl/StatuzofEthnicksnantics /L Chapters pd

c:vu Service ureau. The CRE and BLT in Hons Kong. Retrieved
from: htep://wi k/english/recruit/cre/549.html
RS (2012) Raual Jutice, Pe(nevcd from
conten

Government of HKSAR 120141 Hong Kong paverty situation repart o ethnic minorities 2014. Retrieved from:
hittps:/ /srww povertyrelief. ov hifeng/pdf/2014 EM_ Report Eng pd

HK Police Force (2017) Project Gemstone. Retrieved from:
tp police.gov hi/ppp_ent11_utefulinfofyout

HK Unison, “Welcome to Hong Kong Unison.”, v .. ocs b
Labor Org; (2004)
hittp wilo.crg/public fenglish/bur

Jomeslaw19875. 20131003 Rmxmnw

. Retrieved from:

onnection - The Insurmountable Barrier."YouTube, YouTube, 3
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Activity Sheet Samples (Session 3)

Staying positive — Refugees in Hong Kong

Watch the PPT by Amnesty International
Activity 1

How ‘Disadvantaged” communities struggle: please critically examine social stereotyping
on South Asians living in Hong Kong, especially those who are working as occasional jobs

in Hong Kong.

1) Who are they? Can you tell who are they after watching the video?

7, lwrn Seefers
ﬂg@ﬁi/j ey  Commtrils |, betemese —fhy Gwe.
Gthnit %V"WF

2) What are common perceptions of Hong Kong people on South Asian peoples?

Leeet ouore eSS 4{/\;:/4& ’/W v

kil Keiipal presliscie
Coe porle. f ove ofsd of Hher.

3) Why do such perceptions exist in Hong Kong? Please give some reasons
\The metbioc conetimmes paieal hwélmp&w; R
Iweft@ :

Sewveonppers of PP

4) Please draw some pictures of common Hong Kong people’s perception towards South
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Staying positive — Refugees in Hong Kong

Watch the PPT by Amnesty International
Activity 1

How ‘Disadvantaged’” communities struggle: please critically examine social stereotyping
on South Asians living in Hong Kong, especially those who are working as occasional jobs

in Hong Kong.

1) Who are they? Can you tell who are they after watching the video?

ﬁo./)cmoz(_ Tes L oewn GU. 7%97 s wat  alfpast *

\M(,ILJ bt ‘ﬁ% At 3"”/5’ OZ\/Q/\ vy )ttt ol lsvnn |
fhus o pross o oth ety w vy A

2) What are common perceptions of Hong Kong people on South Asian peoples?
TAM, fele 1 grtha, %,j/e,f/\ﬂf  omautant clunptrons.
Mot of T At Wy s matrbing

3) Why do such perceptions exist in Hong Kong? Please give some reasons

Do 1- +ho e (_cﬂlzt/eby AB% Vewe v fy vt (}v'(p(

-+ +hinn .

4) Please draw some pictures of common Hong Kong people’s perception towards South

Asian! metT of T SL‘-"PS W %)%ifé, ont f\;em

Hiry Vo
Valkitin Nepn| Ol N ’
Jslmfm Jpe,«z&um
Thddia Mh‘j

Seteh / N\ﬂw\ otV

resgose,
Sans Wik

b beacl
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Activity 2

What would be the possible factors or perception in hindering (¥/%E) to achieve social justice for

refugees in Hong Kong?

Factor 1:__Educal im  System
Factor 2: Q‘OG('CL'{ M(’ (i A

Factor 3: Tf) ‘;HhA‘LlOH S

Factor 4: [aws

... (your inputs):
q,—-—”

Activity 3

Can you do a bit further? Please categorize the above factors or perception into a concept map, or

something which can be understood more easily below. Some keywords are:

Causes
Effects on Individual and families
Social Impacts
Humanitarian aids
Rebuilding the homes

Construction

XXX

constitued . internabi
\mungxwlg(’_

2

spvecdi29 Yyon
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Activity 2

What would be the possible factors or perception in hindering ({/3#) to achieve social justice for

refugees in Hong Kong?
z ! 3
Factor 1: _ ' : 2N
Factor 2: | pcw on]i V1€
Factor3? Soeral Mebin . wnnkic d
Factor4: 1)1 4 mil . skl :
... (your inputs):
Activity 3

Can you do a bit further? Please categorize the above factors or perception into a concept map, or

something which can be understood more easily below. Some keywords are:

lens

Effects on Individual and families<'

Causes

Social Impacts
Humanitarian aids . I ot

Rebuilding the homes

Construction Qxey X

XXX %= \ N Mis et
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Session 4

Review of the previous lecture

Introductions of climate justice and food justice

Analysis of the global deteriorated issues: climate justice and food justice
The relationships between climate justice and food justice

Efforts toward climate justice and food justice

Closing Activity

ogakrwdE

Learning Objectives

Recognizing the existence of the global climate injustice and food injustice in depth
Analysis of the possible reasons of global warming and unequal food distribution
Understandings of the logic behind the global climate injustice and food injustice issues
Reviewing how the international organizations, the different governments, NGOs and the
others remedy the global problem of climate injustice and food injustice

e Applying social justice theories into climate injustice and food injustice issue

Key Concepts

There is enough food for everyone in the world. However, the food system is not working properly.
Under this unfair system, 1 in 7 people in the world, or nearly nine hundred million people go
hungry every day, 80% of them are small-scale food producers. Many of them are women (Oxfam,
2013). Among undernourished people, a large proportion of them are food producers, such as
small-scale farmer, Pastoralist, and Fisherfolk. They are food producers. But, they are hungry. Is
this just? On the other hand, over 50% of the population in more than half of industrialized
countries are becoming overweight. It is because there are deep imbalances in the way resources
are controlled.

The Earth’s climate is rapidly changing, mainly as a result of increases in greenhouse gases caused
by human activities. This is a common sense for you and me and the public. However, the poorest
50% of the world’s population is responsible for just 10% of carbon emissions, while the world’s
richest 10% produce around 50% of all emissions (Oxfam, 2015). For instance, the total emissions
of the poorest half of the population of China, around 600 million people, are only one-third of the
total emissions of the richest 10 per cent in the United States, some 30 million people. More
importantly, those poor countries accounted for less emission but being the most threatened by the
catastrophic storms, droughts, and other severe weather shocks linked to climate change due to
their poor infrastructure and disaster control. For example, in 2013, a super typhoon hit Philippines
caused over 6,000 people died. Most of the secondary school students should have known the logic
of global warming, but they may not know about the logic that the carbon emission per capita in
poor countries is relatively low, such as Philippines. However, they are affected the most by
climate changes. Is this just?
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Glossary

Global justice (&Bk /3%
Climate justice (R {F/AF)
Greenhouse effect (J& = %4 )
Food Justice (f&& /)
Undernourishment (&1 B)
small-scale farmer (/NRIEER)
Sovereignty ()
Supranational (E8EFZZHY)

VVVVVVYYVYY

Suggested Activities

Video

Two videos by Oxfam are suggested. The first one is an introductory video which briefly
introduces the problems of climate justice issue. The second one is a longer video which talks
about food justice issue analyzing the roots of the issue and also the stakeholders in a perceived
unjust food production and consumption system. The suggested videos are as below:

e Oxfam (2015) Ff =1L 2222, online from:
https://www.youtube.com/watch?v=APOKTBBH 0Oc

e Oxfam (2012) Food & You - Oxfam's GROW video, online from:
https://www.youtube.com/watch?v=hUveqzPnfmQ

Group discussions
You may group the participants into small groups and ask for a group discussion activity:

e What is the relationship between climate justice issue and food justice issue?
e What could be the possible

Closing activities

Mind map exercise and group presentation: You may group participants into several groups
and then assign an A3 paper and a pen for each group. You may then ask each group to make a
mind map for different topics: one for local economic justice issue, one for racial justice issue in
Hong Kong, one for climate justice and one for food justice. A group brainstorming activity may
generate different ideas on the sub-concepts and examples. After that, each group can assign one
or two members to do a presentation for their mind map. As each group present different topics, it
is a good chance for the whole class to review the concepts of previous lectures. The Mind Map
exercise samples were attached below. (Please read page 58 and page 59)
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Lecture Slides Sample (Session 4)

.- fa b
The Education Universi
- o(l!mgl&ng‘ i

Global Justice

Dr. Chong King Man, Eric (;-ERH)
Department of Social Sciences, EQUHK

Glossary

+ Global issue ng from large is
unjust.
* pxtreme poverty (S5 d s a condition
4 ]x'w r, sal ilities, health, ;hther, aduummlnd
information.
i wealth
" GRSt bR
* Climate J is a term used for i i ethical

. fect (3 A 3(IM): s the process by which radiation from a planet's atmosphere warms the
et s s e 0o s irs oot T oL B T st e

* Food Justice [ME®2288): is a global issue related to access to healthy, nutritious, and culturally appropriate
foods.

. (ERTE): an indi nouemn; enou;h ukmes protein, or micronutrients.
+ small-scale farmer (V18 s II-piece of land without using
ol it o B .2

(EM)isa (BCEE) term

. Surnnationll (BRR): is a type of mullln-t(onal polltlul unlon where negotiated power is delegated to an
author overnments of member states. an

Global Poverty

* Recall absolute poverty and relative poverty concepts:

* Extreme poverty (ﬁ%ﬁ also called Absolute poverty, is a condition
characterised by severe(, ) deprivation(ii: =) of basic human needs,
including food, safe drinking water, sanitation ( ﬂ:) facilities, health,
shelter, education and information. It depends not only on income but also
on access to services (HEF5IYHIS).

* Relative poverty (L1 #7#73) is the condition in which people lack the
minimum amount of income needed in order to maintain the average
standard (147K ) of living in the society in which they live.

Global Poverty

extreme poverty line is below $1.90 US
dollar

* Fewer people live in extreme poverty (#ii#4 ) than before. Even as the
world's population has grown, the number of poor has gradually fallen. In 1990,
almost 4 in 10 people were living under the international extreme poverty line of
$1.90 a day. In 2013, that figure had fallen to just over 1 in 10.

* That means that 1 in 10 people survive on less than US$2 a day. That still
represents more than 767 million people. Poverty remains unacceptably high.

. ing to World Bank, i
ay.

World's population
lived at or below
$1.9 Us dollar a day

44%

Global Poverty

* Despite progress, extreme. poverty remains unacceptably high, especially in Sub-
Saharan Africa

* The region now has the I:rxest number of extreme poor in the world, 389 million,
which accounts for half of the total number of extreme poor in the world.

* The decline (T-[#)in extreme poverty was largely fueled by the rapid advances in

two regions — East Asia and the Pacific and South Asia -specrﬁcally in China,
Indonesia, and India.

Global Poverty

2 Glni a measure of

the income 3
or wealth distribution of a nation’s residents,
and is the most commonly used measure of
inequality.

* Data since the 1990s show a substantial
narrowing in inequality in income or

ion worldwide, ir of

residence. This is the first such reduction
since the industrial revolution. This
unprecedented(7 ) decline occurred
during a period of increasing global -
integration.

Gini index
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Global Poverty

Globalinequalty, 1988-2010

* From 1820 to the 1990s, global
inequality steadily rose. Then, the
Gini index fell to 62.5 in 2013,
most markedly beginning in 2008,
when the Gini was 66.8 (see blue
line).
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Global Poverty

* Although the number of people live in extreme poverty has been
decreasing, inequality is widespread in the world. Between 1988 and
2011, the incomes of the poorest 10% increased by just USS65, while
the incomes of the richest 1% grew by US$11,800 (182 times as

much) (Oxfam, 2017b). /

Global Poverty

* In 2013, it was estimated that the richest 2% held 50% of the world's
wealth. Also, the richest 300 people had more wealth than the
poorest 3 billion.

* In 2017, Oxfam() (2017b) reported that inequality had become worse
that the richest 8 people had more wealth than the poorest half of
the human population, or 3.6 billion.

*please make a mind map for the

learning about local and global poverty,
as a summing up.

Another problem that requires our civic values:
Global Warming

Youtube:

* Green House Effect Definition, meaning Video for
Kids

* Global Warming - A video by NASA

=> What problems come up in your mind?

» Climate justice ... implies a fund | right of each individual to an

equitable share of the planet’s gggrglglte natural resources and
nvironmental services that are available on a sustainable basis for
ﬁuman use.

* Pursue an equitable distribution of welfare goods without sanctioning
any excess use of natural or environmental services, including the
planet’s capacity for absorbing carbon.

-~

Hayward (2007)
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Climate Justice ({RIEA )

= Natural scientists have gathered strong evidence that human-induced climate change is
happening. The Earth’s climate is rapidly changing, mainly as a result of increases in
greenhouse gases(3 % %) caused by human activities.

* There is compelling evidence that the rising levels of greenhouse gases (35 52 7/#) will
have a warming effect on the climate through increasing the amount of infrared
radiation (heat energy) trapped by the atmosphere: “the greenhouse effect” (,liﬁ(ﬁ)
Human activities are changing the itic and its

of the

Stern (2006)

Climate Justice (SEAS)

« Since pre-industrial times (around 1750), carbon dioxide (4% {L6#)
concentrations have increased by over one third from 280 parts per million (ppm)
to 380 ppm today, predominantly as a result of burning fossil fuels, deforestation
(FEFRERAR), and other changes in land-use.

* In total, the warming effect due to all greenhouse gases emitted by human
activities is now equivalent to around 430 ppm of carbon dioxide and rising at
around 2.3 ppm per year . Current levels of greenhouse gases are higher now than
atany time in at least the past 650,000 years.

Stern (2006)

de 3t g
Oxfam

Climate Justice (RIEAS)

* The poorest 50% of the world’s population is responsible for just 10% o
carbon emissions, while the world’s richest 10% produce around 50% of all
emissions (Oxfam, 2015).

« Intergovernmental panel on climate change (IPCC) reported that the
unstable rainfall, unpredictable seasons and extreme temperature are

changing what farmers can grow and affecting their livelihoods (Kirtman et
al, 2013).

* Those poor countries accounted for less emission(HEfi) but being the
most threatened by the catastrophic storms, droughts, and other severe

weather shocks( {3 F{Z#45) linked to climate change due to their poor

Climate Justice (RIEA )

n inequality, makes clear tl
gl "'H'-,, ‘%’hin and

+ Someone in the richest 1% of the world’s populatlon uses 175 times more
carbon on average than someone from the bottom 10%.
* Someone in the richest 10% of citizens in India uses on average just one quarter
of thedcarbon(ﬁazf#&) of someone in the poorest half of the population of the

* The emissions of someone in the poorest half of the Indian population are on
average just one-twe!
population.

ntieth those of someone in the poorest half of the U.S.

* The total emissions of the poorest half of the population of China, around 600

million people, are only one-third of the total emissions of the richest 10 per per
centin tﬁe 6mted States, some 30 million ioile

Climate Justice (RIEA )

* Many frol i up factories in
The carbon emls;lnns seems to be high in those developing countries but they are
actually the prod then sold to 5

* The carbon emission per capita in poor countries is relatively low, such as
Philippines. However, they are affected the most by climate changes. For example, in
2013, a super typhoon hit Philippines caused over 6,000 people died.

ATE CHANGE: OUR W OF INJUSTICE
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Food Justice

* Global food m is an enormously
complex| web of all the people,
businesses, organisations an rnments
involved in the production, distribution, sale
and consumption of food. Irres; ectlve(* i3
) of who or where we are, what we eat is
made available by this global food system.

* There are enough food for everyone in the
world. However, the food system is not working
pnoperlr. Under this unfair system, 1in 7

n , or nearly nine hundred
million people go gﬂ‘ %% ay, of
them are small-scale food producers. Many of

them are women (Oxfam, 2013).

industrialized countries becoming
overweight(jit} BB H). It is because there are

* Over 50% of the population in more than half of

o
W O (a%)
~— BEER(11%)

| = A 17%)
|- FBE(5%)

/4—(: #C15%)

- ZRBEEE (34%)

i lotemtionalist, 1999)

+ Producer (5%)
* Export cost (4%)

« International transport (11%)
« Entrance fee (9%)

* Profit (17%)

* Cooking process (5%)

* Tax (15%)

« Distribution and retail (34%)

WHERE ARE THE

Food Justice o HUNGRY PEOPLE?
\blndh.lnou.:i
* Among undernourished (& " 2005 entin
#TE) people, a large
proportion of them are food

producers, such as small-

scale farmer (/N ER), rtrehtare et

Pastoralist ($7E), and
Fisherfolk (4ES). Undernourishment
by region
* They are food producers (i (2010, miltions)
4z FES). But, they are
hungry. Why?

Efforts toward Climate Justice

National level: Three main types (Price, 2

1. Completely voluntary: No serious pressure exerted by government

compelling the entity(# &) to join and no consequences for not

reaching stated goals.

2. Voluntary but have consequences or assistance: Implied or actual
es for not ing targets, and additional supporting

policies offered by the government.

3. Energy/GHG taxes or strict regulations: Participation is virtually

mandatory — Penalties for not feaching stated goals.
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Hfforts towards Climate Justice

fforts towards Climate Justice

= = 2. Voluntary but have conseguences or assistance
Completely voluntary (£ 1) ermany. (QE): Declaration of Industry on Global Warming Prevention

* Australia(#{): Greenhouse Challenge Industries n:a ana unllat|§ra|l decl?rﬁttlmg wltllw tl}; expgmgion that
overnment policy would give priority to voluntary initiatives over

* Canada (f[1%:A): Industry Program for Energy Conservation lr;egulatory orpf{i’sca‘i cllmateginst‘:umev&s .

* Finland (35#f): Action Programme for Industrial Energy Conservation and

Agreements on Industrial Energy Conservation Measures
* France(3Z

* Netherlands M?:
—in

Long-Term Agreements on Industrial Energy Efficiency
exchange for a commitment to “improve energy-
Voluntary Agreements on Carbon Dioxide Reductions efficiency as far as practically and economlcallﬁ feasible,” the Dutch
« Ireland (4 5): Self Audit Scheme government agreed not to introduce new regulations on energy-efficienci
* South Korea(pg##): Volunta reement System for Energy Conservation and
Reduction o‘%}?' e % Y

 Netherlands ({i7]iff): Benchmarking Covenants — If an enterprise fails to
G Emissions

meet its obligations under the agreement, the authorities will terminate
S @ 2 the agreement and begin the process to tighten the facility’s environmen!
Sweden (5j¢Jl): EKO-Energi Programme license or to apply other instruments.
* Republic of China (Taiwan): Energy Auditing Program
* U.S.: ClimateVISION

]

* New Zealand: VAs to Limit Carbon Dioxide Emissions — Industries =
participated in the agreements in an effort to delay or defer a low-level
arbon charge that was being p h

rop

ward Climmate Justice

rts toward Climate Justice

3. Energy/GHG taxes or strict regulations

 Climate change lobal common problem that implies the need for international
! . cooperation in tandem with local, national, and regional poficies on many distinct matters.
* New anland(ﬁ ) —In
for entering a binding b a firm and the that
commits the firm to moving towards world's best dpmctlce in managing * Because the f any agent company, country) affect
greenho'usef gas EL"155|0{'51 the %"Vﬁm{gem %"o‘gle f’:fofé]" 0‘;!?“;&8 every other agent, an effective outcome will not be achieved if individual agents advance (i&
exgmpt ion from the emissions charge that s to be inf Ui efy 3 3K) their interests(fi|7%) independently of others. International cooperation can contribute
* Switzerland (Jifi-): CO2 Law Voluntary Measures — CO2 law (2000) - if defining and allocating rights and responsibilities with respect to the atmosphere
voluntary measures to reduce CO2 emissions are insufficient to meet the {Edenhofer et al, 2014).
country’s reduction goals, then a CO2 tax(fiHE(#5t) will be introduced ~ If 5 ' s § 3
tax is introduced, energy ies can be d if they . | hang Ives ethical (G4 18),
reach specified reduction targets. including equitable effort-sharing (/X 3} ). Countries have contributed differently to
* U.K.(Z£[): Climate Change Agreements — CO2 Climate Change Levy for the build-up of greenhouse gase: in the varying
industry — Companies can negotiate Climate Change Agreements — if they il
meet their targets, then they receive an 80% discount on the levy.

festo
to ion and and have different levels of vulnerability to climate
impacts (Edenhofer et al, 2014).

International level

\ Limitation
@ il
is an international agreement linked to ‘ I AT T
the United Nations Framework Convention on Climate Ch: g/hcl‘cih G isan ion or union in which member states
CoMMITs TS Parties g '!m INg internationally bind ﬂ‘ eﬁlﬂlﬁ"! fé uction transcend national boundaries or interests to share in the decision making and
aﬁ,ﬁ;f,ﬂﬁ,gﬁ}%ﬁ 2 "{:ﬂ;",‘,‘,‘;,’}f,ﬁ?,,‘,"‘ Kyoto Protocol, & vote on issues p '_ g to the wider The Union and the
Lisa USA- World Trade Organization are both supranational.
led uchnolailcal operation to make fossil fuels L{tEif&ﬂ)cleanerw_ * Case: Brexit
ntroducing clean coal and nuclear power. Members rate to
develop and transfer of techn

€O0]

3 chnol oﬁywhlch enables reduction KBOTO
of greenhouse gas(’i3 5 AAt) emissions(HFT0). PROIGIOL
Italso the fon and ion of carbon sinks to
reduce carbon dioxide emissions. Unlike Kyoto, it does not focus on
emission reductiol

n a certain mxet year. The alternative to Kyoto now
involves 6 members (i.e. the U.S., Australia, China, Japan, India and
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Limitation

* Many International Covenants (£54%Y), such as, UDHR, ICCPR and
ICESCR, leave a reservation that ensures the supremacy of state
sovereignty. Under the reservation, states can choose to ratify or not ratify
the treaties, conform or not conform to the norms according to their
sovereign will (L HERERE).

* Practically, many states used the excuse of ‘sovereignty of state (%2}
H)’ to refuse to cooperate in many issues.

* For example, according to OHCHR (2013), the traditional Western
superpowers, such as, the USA and the UK, do not sign for some of the
covenant of human rights. The UK just ratifies for 13 treaties and rejects to
signs 9 treaties, and the USA only ratifies for 5 treaties and does not ratify
16 treaties.

Limitation

 Regarding climate issue, Kyoto Protocol(5 #il:i%i#k) is the world’s only
legally binding global emissions treaty.

* On December 1-11, 1997, the Conference of the Parties to the United
Nations Framework Convention on Climate Change (UNFCCC) was held in
Kyoto, Japan. More than 150 nations attend and adopt the first
international treaty on ing and reducing g h gases.

+ With the Protocol’s 2008-2012 commitment period expiring, the Doha (%
1) Amendment to the Kyoto Protocol was agreed to, which establishes
new commitments for the period 2013-2020. As of September 2017, 83
states have accepted this amendment.

Limitation

* Even if states ratify the treaty, they still can refuse to follow the
decision by the UN, or they could even quit the treaty.

* The highest emission of carbon dioxide per capita - the USA joined in
1997, but quitted in 2001.

* In 2011, Canada officially renounces the Kyoto Protocol. Environment
Minister Peter Kent says Kyoto's goals are unworkable because the
United States and China never agreed to Kyoto, and that a new pact is
needed to address emissions.

Nhatcanwe doPEr
*Law
*Rights
* Participation
*Duties in our
lives i

i

AERVI]

* Culture
« Can we come out green in our lives?

* Ideology
* Atheoretical / philosophical
* Environmentalism (£33 + #)as an ideology
* An argument

Finally, please watch a video, as a summing up.

Why it's time for 'Doughnut Economics' | Kate Raworth |
TEDxAthens

Food
Justice
For All

mmie BF REMNS!

RNURRLE | ovan
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Teaching Effectiveness

In both teaching cycles, the concept of ‘social justice’ have been defined and clarified by guiding
undergraduate students in studying different social justice theories and interpretations, as well as
putting the social justice concept into examining real-life social and political issues and debates,
thus contributing to their analytical ability and ethical decision making. Second, students were
engaged in active discussion, various learning activities such as mind-map and debates with
application of social justice perspective. Their learning task sheets demonstrating their application
and mastery of using social justice perspective in analysis and ethical decision making. Third,
issues of social injustice have been discussed and analyzed, including economic injustice, food
injustice, climate injustice, and global injustice. The international perspectives of social issues can
widen the horizon of student participants. Fourth, student participants’ own previous assumptions
and even stereotypes on social issues and vulnerable or social disadvantaged groups have been
reflected when examining the social justice issues at stake. This contributes to the development of
reflective ability of the undergraduate students.

To analyze the effectiveness of the study unit, a mixed method of quantitative and qualitative
research were adopted. For quantitative analysis, a pre-teaching questionnaire and a post-teaching
questionnaire were designed and filled in by most of the participants. Some significant findings
were discovered, including:

1. A majority of participants agreed that they do benefit from the teaching unit;

2. Most participants have changed their views on certain social issues

3. The Participants tended to hold a more positive perception about ethnic minorities such as
South Asians;

4. The Participants tended to have known more about the society in which they have long
lived and became more interested in community works;

5. The Participants tended to become more likely to empathize with individuals of racial or
ethnic backgrounds different from theirs.

For qualitative research analysis, two focus groups were held to explore more in-depth insights
into subjects’ thinking of the study unit. Some aspects were discussed the most during the focus
groups, including:

1. All participants held a positive perception on the social justice study unit;

2. All participants suggested that social justice course should be operated in the university in
Hong Kong;

3. Some participants thought that the racial injustice situation should be promoted so as to let

more people recognize the problem and find the solutions to solve the problem.

The participants mostly showed an understanding of the study unit’s content.

The participants mostly suggested that lecture time should be extended to teach each social

justice topics in more depth;

6. The participants mostly suggested that the study unit should be expended to broader context
(e.g. secondary schools);

7. The participants mostly suggested that inviting practitioners (e.g. NGOs’ staff) to share
practical experience of pursuing social justice is a good way to teach social justice;

ok~
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8. The participants mostly suggested that organizing experiential activities (e.g. site visit) is
a good way to teach social justice.

The following three pages will show some excerpts from the two focus groups.
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Excerpt 1

| think learning social justice is very important in Hong Kong. It helps us to widen our horizon
and to think from multiple perspectives of how to respect ourselves and respect others around us
(Focus Group A, Chritian).

Excerpt 2

| was really surprised when | knew the situations of asylum seekers in Hong Kong. | was like
shock, and also confused because the problem is really not easy to be solved. This is really worth
for us to know about this issue (Focus Group A, Tina).

Excerpt 3

| think the most impressive part is learning about the genocide and refugees. | know the genocide
in China such as the genocide in Nanjing. But for refugees, | do not know is there any refugee
from other countries came to China because | have never met them. | think this class gives me
some knowledge about refugee and what is their life in HK (Focus Group A, Lorna).

Excerpt 4

| really feel interested in learning about climate justice because | have never learnt about this
topic during my secondary education. It is logical that there is climate injustice in the world.
However, | have never gone that deep into the issue and have never deliberated the causes behind.
This time, | have studied into the issue deeply and that may have a profound effect on my future
teaching. (Focus Group A, Sherry).

Excerpt5

| think teaching social justice in the university is necessary. People living in the society are too
busy and are rare to use a social justice perspective to judge certain social issues. During
lecture, the lecturer taught us about the definition of social justice and applied it into certain
social issues. The social justice study unit really provided me an opportunity to view the social
controversial issues from a different angle (Focus Group A, Tina).

Excerpt 6

I hope the university can teach students about social justice. Particularly, | suggest that students
who study General Studies and Liberal Studies should learn about social justice, because many of
them will teach relevant topics in primary or secondary schools. They should have responsibility
to deliver the message to the next generation. (Focus Group A, Sherry)

@,
o (1))
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Excerpt 7

| have never learnt about the concept of social justice until I study in the university, maybe because
| studied in Mainland China for my primary and secondary education. I think the university should
teach the students about social justice. | also think it should be promoted in the universities in
Mainland China. Social justice should exist in a society and | think learning social justice is
meaningful (Focus Group B, Alex).

Excerpt 8

It is certainly necessary to teach social justice in the university. University is an institution which
develops its students to build a better society by teaching unique knowledge at a deep level. This
is what I expect to learn in the university. We should cherish the opportunity to learn about social
justice (Focus Group B, Tony).

Excerpt 9

| still think although HK is an international society, people living here still have stereotype about
like Mainland people or ethnic minorities. | think the schools need to have an instructor or a
teacher to lead students into a more broaden way to widen their horizon to tell the people living
in HK that the ethnic minorities are not that bad (Focus Group A, Lorna).

Excerpt 10

| am interested in Ethnic Minorities issues. In the university, also have many South Asian
students. It is good to know deeply about what is the racial problem so that we can build a more
united and harmonious society (Focus Group B, Tony).

Excerpt 11

| just wish that maybe there can be more courses about social justice so one course can teach
more in depth about genocide and a course can teach more in depth about ethnic minorities, and
a course can teach more about climate change, instead of like having a course that is too broad.
If we have a course that is too broad, I think it might be hard for the students to study. So I think
it can be narrowed down a bit. For example, they can cut down the climate change and focus on
mainly ethnic minorities, genocide, and refugees in HK, so that it would be a more fruitful
learning experience for the students. (Focus Group A, Chritian).

O

OO
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Excerpt 12

The study unit was mainly a theory-base introductory course and it did not discuss each social
injustice issue in depth. For example, regarding climate injustice issue, did Hong Kong make
worse on the global climate problem? Or is it a victim? It should be better if more lessons can be
arranged so that such topics can be discussed more in depth (Focus Group A, Sherry).

Excerpt 13

I think this study unit can be adjusted to a junior level, so that it can be promoted to primary and
secondary schools. This can benefit them (Focus Group A, Sherry).

Excerpt 14

| think social justice can be taught not only in the citizenship education course but also in a broader
context, such as in another course. | think the study unit can be extended, maybe to General
Education Foundation course, so that more people can know about the concept of social justice
(Focus Group B, Alex).

Excerpt 15

In class, Eric just told me some concepts about ethnic minorities but we cannot experience their
lives and we cannot hear about what do they think about their lives (Focus Group A, Lorna).

Excerpt 16

| think that this study unit has been developed very well. However, maybe some practical
activities could be organised for this study unit, such as field trip. I think these kinds of activities
can stimulate participants to think and also make the study unit more impressive (Focus Group
A, Tina).

@,
O

63




Conclusion

The two cycles of the social justice teaching unit have been completed with teaching and learning
successes in terms of achieving the project aims of concept clarification and application of social
justice as a perspective of analysis in making ethical decision making. This helps the students to
broaden their knowledge horizon, as well as informing their ethical judgement when they come
into contact with some social issues. Generally speaking, the course evaluation found a positive
result for the study unit. For more detail, please have a look of the full course evaluation report at
the Appendix A.

In this teaching guide, we shared our own experience of teaching social justice in the two classes
from curriculum design to course evaluation results. This teaching guide reminds social justice
educators what you may consider when you prepare to teach and when you are teaching social
justice. If you would like to know more about the teaching matters of this study unit or would like
to have a soft copy of our teaching materials, please do not hesitate to contact us by email. You
are welcome to contact either this project research assistant Mr. Pao Shun Shing (sspao@eduhk.hk)
or the project leader Dr. Chong King Man Eric (kingman@eduhk.hk).
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Appendix A - Full Course Evaluation Report

To analyze the effectiveness of the study unit, a mixed method of quantitative and qualitative
research were adopted. For quantitative analysis, a pre-teaching questionnaire and a post-teaching
questionnaire were designed and filled in by most of the participants. For qualitative analysis, two
focus groups were held to explore more in-depth insights into subjects’ thinking of the study unit.
The following part will report the result of the quantitative evaluation.

Quantitative Evaluation

A total of 53 students participated in the social justice education unit. They were asked to fill in a
pre-teaching questionnaire (See Appendix B) before the teaching and a post-teaching questionnaire
(See Appendix C) after the teaching of this social justice education unit. Both  pre-teaching
questionnaire and post-teaching questionnaire consist of 31 questions. The pre-teaching
questionnaire has one particular question to ask whether participants have studied concepts of
social justice before or not. The post-teaching questionnaire has also got a particular question to
ask whether participants agree to participate in a focus group interview for subsequent qualitative
research of focus group interview purpose. The rest of the questions are mostly the same. Please
see Appendix B and Appendix C for details.

Eventually, 48 out of 53 student completed both pre-teaching and post-teaching questionnaires.
Among them, 15 were male and 33 were female. Their mean age of the time they filled in the
questionnaire was 19.92, with SD=1.38, range=19-25. The participants’ ethnicity were diverse. Of
the 48 participants, 35 were local Hong Kong Chinese students, 13 were Mainland Chinese
students (three of them were exchange students from universities in China), and two were foreign
students from Myanmar and the Philippines.

Results

According to descriptive statistics, only 5 participants said they do not benefit from the teaching
unit, while 19 of them (72%) said they do benefit from it.

Table 1: Do you benefit from learning about social justice perspective?

Frequency Percent
Yes 34 72.3
No 5 10.6
Don't know 8 17
Total 47 100
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Thirty-seven (79%) reported that they have changed their views on certain social issues after the
social justice teaching unit. Only 2 participants said he or she has not changed their view on certain
social issues after the teaching unit.

Table 2: Does the course change your view on certain social issues?
Frequency Percent
Yes 78.7
37
No 2 4.3
Don't know 8 17
Total 47 100

A paired-samples t-test was run (see table 3). It found that the participants showed a significant
increase in the expectations on three aspects: | will learn/ learned to apply concepts from my course
to real situations, with t (47) = -2.38, p<0.05; I will become/ became more interested in a career in
community work, with t (47) = -2.63, p<0.05; and | will learn/ learned about the community, with
t (47) = -2.86, p<0.01.

Table 3: Paired Samples Test: Students’ Course Satisfaction

95% CI

Pre-test — Post-test comparison Mean SD  Lower Upper t Sig.

| will learn/ learned to apply concepts frommy -25 729 -462 .038 -2.38 .022
course to real situations

I will become/ became more interested in a -234 840 -481 -012 -263 .029
career in community work

I will learn/ learned about the community -333 .117 -568 -.099 -2.86 .006

Table 4 shows another two-tailed paired-sample t-test which compares the differences between
pre-teaching test and post-teaching test. Regarding students’ perception about South Asians, there
was a significant difference between pre-test (M=6.14, SD=1.52) and post-test (M=6.58, SD=1.76)
(i.e. larger score represents more positive perception), with t (47) = -2.16, p<0.05. It seems that
students tended to hold a more positive perception towards South Asians after the completion of
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the study unit. On the other hand, a two-tailed paired-sample t-test also compared participants’
understanding of local charities or non-government organizations between pre-test and post-test.
Result found that a significant difference between pre-test (M=2.88, SD=1.94) and post-test
(M=3.71, SD=1.83), with t (47) = -4.20, p<0.001. Result indicates that participants tended to have
more understandings about local charities or non-government organizations after the completion
of the study unit.

Table 4: Paired Samples Test: Empathic Awareness Scale

95% ClI

Pre-test — Post-test comparison Mean SD  Lower Upper t Sig.

| am aware of how society differentially treats -25 .86 -50 .00 -2.01 .051
racial or ethnic groups other than my own.

I recognize that the media often portrays -27 77 -50 -.04 -2.37  .022
people based on racial or ethnic stereotypes.

| can see how other racial or ethnic groups are -44 .77 -66 -21 -3.94  .000
systematically oppressed in our society.

I am aware of institutional barriers (e.g., -48 103 -78 -18 -3.22 .002
restricted opportunities for job promotion) that

discriminate against racial or ethnic groups

other than my own.

According to the quantitative evaluation, after the completion of the teaching unit, the majority of
participants agreed that they did benefit from the teaching unit; most participants have changed
their views on certain social issues; participants tended to hold a more positive perception about
ethnic minorities such as South Asians minorities; they have known more about the society they
have long lived and became more interested in community work; they became more likely to
empathize with individuals of racial or ethnic backgrounds different from theirs. Undoubtedly, the
positive result may indicate the successfulness of the project on certain extent.

Qualitative Evaluation

A total of six participants agreed to join a focus group. Four of them were from class A, and another
two were from class B. All six students were invited to participate in a focus group. The research
assistant of this project worked as a moderator to hold a focus group in the first semester for the
four participants from class A, and to hold another focus group in the second semester for the two
participants from class B. Before the start of the focus group interview, the interviewees were
provided clear explanation of the purposes of the focus group and were informed that the
discussion were audio-recorded for research purpose. Next, the moderator assured the participants
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that all interviewees were anonymous and the data gained will be treated confidential. After that,
the moderator briefed the participants that the questions of the interview had not a model answer
and encouraged them to express their genuine thoughts, feelings, and doubts through the
interview.

Results

In both groups, the participants generally showed a positive perception towards the teaching and
learning of the study unit. Most of them indicated that they had learnt something during the study
unit and showed an understanding on certain social injustice issues during the focus group
interview. Some interviewees reported that they were impressed by the teaching of social justice
concepts and application during the lectures, and were stimulated to reflect over social justice
issues in the society and the world. A few of them even showed an interest in further exploration
of social justice issues after the study unit. The related excerpts were as below:

Related quotations

Excerpt 1

| think learning social justice is very important in Hong Kong. It helps us to widen our horizon
and to think from multiple perspectives of how to respect ourselves and respect others around us
(Focus Group A, Christian).

Excerpt 2

| was really surprised when I knew the situations of asylum seekers in Hong Kong. | was like
shock, and also confused because the problem is really not easy to be solved. This is really worth
for us to know about this issue (Focus Group A, Tina).

Excerpt 3

| think the most impressive part is learning about the genocide and refugees. | know the genocide
in China such as the genocide in Nanjing. But for refugees, | do not know is there any refugee
from other countries came to China because | have never met them. I think this class gives me
some knowledge about refugee and what is their life in HK (Focus Group A, Lorna).

Excerpt 4

| really feel interested in learning about climate justice because | have never learnt about this
topic during my secondary education. It is logical that there is climate injustice in the world.
However, | have never gone that deep into the issue and have never deliberated the causes behind.
This time, | have studied into the issue deeply and that may have a profound effect on my future
teaching. (Focus Group A, Sherry).

All interviewees agreed that social justice perspectives should be promoted in the university and
teaching social justice in the undergraduate level is necessary. Interviewees mostly thought that
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university students should realise social problems and be equipped with a social justice
perspective. However, they have different reasons to support the promotion of social justice within
the university. Some of them just said they thought learning about social justice perspectives is
meaningful because they had not learnt about it before. A few of them thought that universities
should teach students unique knowledge (e.g. social justice perspectives) for them to build a better
society. A few of them believed that university students should learn about social justice
perspectives so that they can deliver the message to the next generation. The related excerpts were
as below:

Related quotations

Excerpt 5

| think teaching social justice in the university is necessary. People living in the society are too
busy and are rare to use a social justice perspective to judge certain social issues. During
lecture, the lecturer taught us about the definition of social justice and applied it into certain
social issues. The social justice study unit really provided me an opportunity to view the social
controversial issues from a different angle (Focus Group A, Tina).

Excerpt 6

I hope the university can teach students about social justice. Particularly, | suggest that students
who study General Studies and Liberal Studies should learn about social justice, because many of
them will teach relevant topics in primary or secondary schools. They should have responsibility
to deliver the message to the next generation. (Focus Group A, Sherry)

Excerpt 7

| have never learnt about the concept of social justice until I study in the university, maybe because
| studied in Mainland China for my primary and secondary education. I think the university should
teach the students about social justice. I also think it should be promoted in the universities in
Mainland China. Social justice should exist in a society and | think learning social justice is
meaningful (Focus Group B, Alex).

Excerpt 8

It is certainly necessary to teach social justice in the university. University is an institution which
develops its students to build a better society by teaching unique knowledge at a deep level. This
is what | expect to learn in the university. We should cherish the opportunity to learn about social
justice (Focus Group B, Tony).

Most of the interviewees showed a more positive perception towards ethnic minorities after
finishing the study unit. They thought that the racial injustice situation should be promoted so as
to let more people recognise the problem and find the solutions to solve the problem. The related
excerpts were as below:
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Related quotations

Excerpt 9

| have a greater perception toward South Asians after the course. Maybe because |
have more understanding about them and know more about their culture and hard lives in Hong
Kong. (Focus Group A, Tina)

Excerpt 10

| still think although HK is an international society, people living here still have stereotype about
like Mainland people or ethnic minorities. | think the schools need to have an instructor or a
teacher to lead students into a more broaden way to widen their horizon to tell the people living
in HK that the ethnic minorities are not that bad (Focus Group A, Lorna).

Excerpt 11

| am interested in Ethnic Minorities issues. In the university, also have many South Asian students.
It is good to know deeply about what is the racial problem so that we can build a more united and
harmonious society (Focus Group B, Tony).

In both groups, most interviewees indicated that this social justice study unit could extend the
number of sessions to go deeper on certain topics. Pertaining to this issue, the interviewees mostly
emphasised that they benefited from the study unit. But, some of them reported that the class time
was too short to cover several social justice issues and that made them felt a need to learn more on
certain topics. They mostly suggested that more lecture time should be added so that the lecturer
can have enough time to go into all topics in more depth. The related excerpts were as below:

Related quotations

Excerpt 11

| just wish that maybe there can be more courses about social justice so one course can teach
more in depth about genocide and a course can teach more in depth about ethnic minorities, and
a course can teach more about climate change, instead of like having a course that is too broad.
If we have a course that is too broad, I think it might be hard for the students to study. So I think
it can be narrowed down a bit. For example, they can cut down the climate change and focus on
mainly ethnic minorities, genocide, and refugees in HK, so that it would be a more fruitful
learning experience for the students. (Focus Group A, Christian).

Excerpt 12

The study unit was mainly a theory-base introductory course and it did not discuss each social
injustice issue in depth. For example, regarding climate injustice issue, did Hong Kong make
worse on the global climate problem? Or is it a victim? It should be better if more lessons can be
arranged so that such topics can be discussed more in depth (Focus Group A, Sherry).
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Some interviewees thought that social justice perspectives should be promoted to a broader context
in Hong Kong. Particularly, they suggested that the study unit can be adjusted and be implemented
in junior levels (i.e. Foundation course in universities, and even secondary and primary schools),
so that more people can be benefited. The related excerpts were as below:

Related quotations

Excerpt 13

| think this study unit can be adjusted to a junior level, so that it can be promoted to primary and
secondary schools. This can benefit them (Focus Group A, Sherry).

Excerpt 14

| think social justice can be taught not only in the citizenship education course but also in a broader
context, such as in another course. | think the study unit can be extended, maybe to General
Education Foundation course, so that more people can know about the concept of social justice
(Focus Group B, Alex).

Finally, some participants implied that they would like to get in touch with those disadvantaged
ethnic groups and that is a way to facilitate the learning of the topic in depth. Some of them
suggested that experiential learning activities should be organized for participants of the study unit.
The related excerpts were as below:

Related quotations

Excerpt 15

In class, Eric just told me some concepts about ethnic minorities but we cannot experience their
lives and we cannot hear about what do they think about their lives (Focus Group A, Lorna).

Excerpt 16

| think that this study unit has been developed very well. However, maybe some practical
activities could be organised for this study unit, such as field trip. I think these kinds of activities
can stimulate participants to think and also make the study unit more impressive (Focus Group
A, Tina).
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Discussion

Findings and Implications

Participants’ positive perception towards the study unit

According to the data analysis, the participants tended to have a positive perception towards the
social justice study unit. It can be reflected by a majority of the participants reporting that they
benefited from learning about social justice perspective through the questionnaire. The above
quantitative findings were supported by the qualitative findings. Qualitative findings revealed that
all interviewees held a positive attitude on the teaching and learning of the teaching unit. The
participants used different words to appreciate their learning in the study unit. For example, the
below quotations showed their positive perceptions toward the study unit:

““It is really worth for us to know about the issue.”’

““It helps us to widen our horizon.”’

““That may have a profound effect on my future teaching.”’
““We should cherish the opportunity to learn social justice.”

Moreover, all the participants agreed social justice should be taught in the university. Some of
them even said ‘it is necessary to teach social justice’ to show their hope of having a social justice
module in their undergraduate study. The above evidences demonstrate an affirmation of the
positive learning impacts of study unit from the participants.

Enhancement of students’ social justice knowledge

Secondly, the study unit enhanced the students’ knowledge about social justice and the community.
As can be seen from the quantitative findings, most participants realised that they have changed
their views on certain social issues after the completion of study unit. Also, most of them reported
better-than-expected learning about the community and applying the social justice concepts into
real-life situations. The above results demonstrated that the participants admitted their learning in
this course changed their perceptions about the society and social groups such as ethnic minorities,
which was significantly better than their expectation. Indeed, it is not easy for the students to apply
their knowledge on analysing real life situations, especially under the examination culture of Hong
Kong. The result may be attributed to the multi-approaches of teaching methods adopted in this
social justice teaching unit, which includes lecturing, video analysis, mind map activity, group
discussion and presentation, etc. All these statistical significant results are evidences indicating the
students know more about the society.

Regarding the qualitative findings, although the interviewer did not test the interviewees on their
knowledge gained on the contents of this study unit during the focus group interviews, the
interviewees showed their understandings of the concepts of social justice and relevant social
injustice issues. For example, an interviewee described his understanding of the concept of social
justice and another interviewee interpreted how climate injustice occurred and the logic behind.
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Raising of empathic awareness

Thirdly, the participants were able to show their understandings on the difficulties faced by ethnic
minorities in Hong Kong and their sense of empathy toward the ethnic minorities. Quantitatively,
the statistical significant results showed that they tended to become more aware of how society
have treated racial or ethnic groups different from themselves. They could recognize the media
often portrayed people based on racial or ethnic stereotypes, and that they could see how other
racial or ethnic groups could have been systematically ignored or even oppressed in our society.
They were also aware of institutional barriers that discriminate against racial or ethnic groups.
These results indicated that the participants have developed an improved understanding about the
difficulties that ethnic minorities faced in Hong Kong after completing of the study unit. Moreover,
a statistical significant result was found that the participants tended to hold a more positive
perception towards South Asians in Hong Kong after finishing this study unit. This may be
interpreted as participants realized how hard the ethnic minorities living in Hong Kong so that they
developed a sense of empathy and compassion towards South Asians. It seems that the teaching
has increased the participants’ understandings about ethnic minorities in Hong Kong, facilitated
them to empathize with the disadvantaged ethnic groups, and also improved their perceptions
toward those ethnic minorities.

Qualitatively, most of the interviewees admitted that they held a more positive perception towards
ethnic minorities in Hong Kong, mainly due to having more understanding about them. Both focus
group interviews spent four minutes to discuss about racial injustice issues. This may be because
four out of six participants were not local Hong Kong Chinese in the focus groups, with three
Mainland Chinese students and one Filipino student. That could be a reason to explain why the
focus group interviews discussed about racial injustice issues. Yet, the result is meaningful since
a local Hong Kong Chinese participant showed a warm and positive response on the topic:

“It is good to know deeply about what is the racial problem so that we can build a more united
and harmonious society.”’ (Focus Group B, Tony).

Increasing willingness to engage in community work

The quantitative evaluation found a significant result that the participants tended to feel more
interested in choosing a career of community work after the completion of the study unit,
comparing with the start of the study unit. Their changes may be due to the participants knew more
about the social injustice issues in Hong Kong and developed a sense of empathy toward those
disadvantaged groups suffering from poverty and racial discrimination. They would like to help
them coming out of poor situations by considering a career of community work. In other words,
the study unit may have developed a sense of social justice among the participants so that they
have become more interested in working for lessening social injustice. The result is consistent with
the findings of previous social justice research (e.g. Ngai 2009; Torres-Harding, Siers, & Olson,
2012). Torres-Harding et al (2012) found that people with higher social justice attitude and
behavioral intentions tend to be more interested in public services. Ngai (2006) also found that
people who would like to work towards social justice were more likely to consider a career of
which they can serve others.
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Improvement of the study unit

During the focus group interviews, the participants provided some feedback for the evaluation of
teaching in this study unit. First, most interviewees believed that the class time of the study unit
was too short to cover several social justice issues and they suggested that it could be extended to
include more sessions to go into certain topics in more depth. Indeed, the author agreed that a total
of nine hours of this teaching unit was not enough to teach social justice in depth. However, the
design of this study unit was to enable students to reorganize the concepts and application of ‘social
justice’ and using ‘social justice’ as a perspective without affecting the original course contents,
S0 as to achieve the project aims of exploring the effectiveness of applying social justice as a form
of ethical decision making by engaging students in conceptual clarification and learning activities.
After thorough design and consideration, the social justice study unit only utilized 3 lectures in
order not to affect the overall course contents. Anyway, even though this 3-lecture study unit was
not long in lecture time, both quantitative and qualitative results found positive learning in certain
aspects. Therefore, this social justice teaching unit was meaningful and successful.

To provide a fruitful learning experience for students, in short, it is recommended that more class
time should be offered to clarify the concepts clearly, to study social justice related issues in more
depth, and to organize extra learning activities. In the university setting, in fact, there are some
examples to teach social justice as a module, with over eight lectures, organized class activities,
meaningful experiential learning activities and assessment. For example, a ‘Social Justice and
Education” module has been provided by the University of York, UK. That module was designed
as a core module in the programme of Master of Arts in Social Justice and Education, which was
comprised of nine seminars on different sub-topics of social justice and education and a written
assessment in the academic year of 2018/2019 (The University of York, 2018). It could be a good
reference for the tertiary institutions of Hong Kong.

Second, some interviewees suggested that experiential learning activities could be incorporated
when teaching social justice. A participant said she had learnt some concepts about ethnic
minorities but she could not experience their lives and could not hear about what the ethnic
minorities were really thinking about their lives. Another participant said the design of this social
justice education unit was excellent but it could be more impressive if the study unit included
experiential learning activities. Undoubtedly, practical experiential learning activities can offer
students a chance to learn in a real-world setting and bridge the gap between theory and practice
when teaching about such kind of social justice issues. Previous research found that utilising
experiential learning activities in the teaching of social justice has been proved as a feasible method
(e.g. Adams, 2016). Adams (2016) believed that such kind of experiential activities are necessary
when teaching social justice. In fact, when designing the current study unit, experiential learning
activities were considered. However, due to the time limit of three-lecture for the study unit, one
only experiential learning activity was included. It is suggested that social justice educators should
make use of experiential learning activities to teach social justice after you have adequate time to
teach the basic concepts of social justice. Combining classroom learning with experiential learning
is always a good way to enhance student learning. In Hong Kong, many NGOs have organised
field visit for students at different levels to promote different aspects of social understanding,
which can be relate to the concept of social justice. Some NGOs who have long organised
experiential learning activities for students include Food Angel and Oxfam. Also, Sikh Temple at
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Wan Chai also provides guide tour for students to know more about their religion, culture and their
social service role in Hong Kong.

Third, a participant pointed out that inviting professional practitioners from NGOs to give lecture
may be a good method to teach about social justice. Undoubtedly, professional practitioners would
have more practical experience in their professional field and their sharing should be very meaning
to the students. In fact, inviting guest speaker is a common practice in tertiary institutions in Hong
Kong and with more time available in a teaching unit, guest lecture would be a good choice. This
method should really work in a social justice course, as the professional practitioners can share
their valuable experience so that students can realise how practitioners work on the social injustice
in a real-world setting. The related quotation as below:

“Maybe he can invite some guest lecturers to give us lecture about how they work, for example,
some NGOs staff.”’ (Focus Group A, Lorna)

Finally, some interviewees thought that social justice perspectives should be promoted to a broader
context in Hong Kong so that more people can be benefited from it. In fact, social justice
perspectives could be included in the Citizenship Education or Liberal Studies of Hong Kong
secondary education. However, as has been criticized, in recent years, there has been a
phenomenon that citizenship education in schools focus on promoting nationalistic education or
moral education in recent decade, while other elements (e.g. human rights education, education
for democracy and education for social justice) have been squeezed out from the mainstream civic
education curriculum in Hong Kong. This is one of the reasons the author started to promote social
justice perspectives within the EAUHK. Perhaps, this study unit could be adapted to junior level
so that we can share the experience and teaching materials of this TDG project with the secondary
and primary school teachers. However, it may require funding and manpower to run another
project and the partnership scale of that proposed project would certainly be larger than the current
TDG project.

Limitations and future development direction of SJE

The limitation of this study may be small sample size. The sample size is not enough for us to
compare the differences within groups, such as age, ethnicity, and religion, etc. Therefore, for
future research direction, a larger and representative sample size should be recruited to engage in
related action research. In addition, social justice perspectives should be taught in more depth and
be promoted to a broader context in Hong Kong, such as secondary schools. It may be our future
direction of promoting social justice perspectives. Also, as has been mentioned, experiential
learning activities is vital in learning social justice. However, in some courses, teachers may not
be allowed to organise experiential learning activities due to the lack of budget or time or other
issues. In terms of this issue, the application of virtual reality (VR) technology could be considered
in teaching and learning of social justice. VR is a modern tool for teaching and learning in various
subjects in educational sector. Utilising this technology, a series of VR experiential activities can
be developed so that learners can participate in VR experiential activities in the classroom.
Therefore, another crucial future direction may be developing VR experiential activities
specifically for SJE.
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Conclusion

To sum up, according to the quantitative evaluation, after the completion of the teaching unit, the
majority of participants agreed that they do benefit from the teaching unit; most participants have
changed their views on certain social issues; participants tended to hold a more positive perception
about ethnic minorities such as South Asians; they have known more about the society in which
they have long lived and became more interested in community works; they became more likely
to empathize with individuals of racial or ethnic backgrounds different from theirs. Thus, the
overall positive results indicate the successfulness of this TDG project. During the focus groups,
the participants mostly held a positive perception on the social justice study unit and suggested
that social justice course should be operated in the university in Hong Kong. Moreover, they
showed an understanding of the study unit’s content. Participants commended a few suggestions
for the study unit. For example, lecture time should be extended to teach each social justice topics
in more depth; expending the study unit to broader context (e.g. secondary schools); Inviting
practitioners (e.g. NGOs’ staff) to share practical experience of pursuing social justice; Organizing
experiential activities (e.g. site visit). The TDG study unit ended up with some significant positive
result. In future, we will continually develop SJE curriculum for different levels of learners and
may consider other methods to improve the current SJE promotion, such as the application of VR
technology.
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Appendix B — Pre-teaching Questionnaire

-- The Education University
M of Hong Kong

..- RGPS

Course mid-term survey: Social Justice Curriculum (week 5 — week 7)

This questionnaire aims to assess your pre-lesson attitude and understanding about Social Justice in this
G.E. course. This is designed to help us to improve the course. Please tick in the circle ‘O’ for your
preferred answer. You have the right to withdraw from this questionnaire survey.

A. Learning about academic field
Extremely Extremely
agree(5) disagree(1)
Through the study unit | am taking this semester:
Al. | will gain a deeper understanding of things | o o o o o
learned about in this course.
A2. | will learn to apply concepts from my course o o o o o
to real situations.
A3. | will become more interested in the field o o o o o
contained in this course.
A4. | will better understand the role of a o o o o o
professional in this field.
A5. | will become more interested in a career in o o o o o
community work.
B. Learning about our society
Extremely Extremely
agree(5) disagree(1)
Through the study unit | am taking this semester:
B1. | will learn about the community. ) O O ) O
B2. | will learn how to work with others o o o o o
effectively.
B3. | will learn to appreciate different cultures. O O O O O
B4. | will learn to see social problems in a new o o o o o
way.
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B5. | will become more aware of the community

O O O O O
of which I am a part.
C. Acceptance of different culture
Extremely Extremely
agree(5) disagree(1)
C1. I feel irritated when people of different racial
or ethnic backgrounds speak their language O O O O O
around me.
C2. | feel annoyed when people do not speak o o o o o
standard Cantonese (Or your own language).
C3. | get impatient when communicating with
people from other racial or ethnic backgrounds, o o o o o
regardless of how well they speak Cantonese (Or
your own language).
C4. | do not understand why people want to keep
their indigenous racial or ethnic cultural o o o o o
traditions instead of trying to fit into the
mainstream.
C5. I don’t understand why people of different
racial or ethnic backgrounds enjoy wearing O O O O O
traditional clothing.
D. Empathic awareness
Extremely Extremely
agree(5) disagree(1)
D1. 1 am aware of how society differentially o o o o o
treats racial or ethnic groups other than my own.
D2. | recognize that the media often portrays o o o o o
people based on racial or ethnic stereotypes.
D3. | can see how other racial or ethnic groups o o o o o

are systematically oppressed in our society.
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D4. | am aware of institutional barriers (e.g.,
restricted opportunities for job promotion) that o o o o o
discriminate against racial or ethnic groups other

than my own.

E. General information

1. Gender
MaleO FemaleO

2. Age
180 190 200 210 220 230 240 250 Other:

3. Ethnicity
Local Hong Kong ChineseO Mainland ChineseO  Other (please specify):

4. Religion
YesO NoO Please specify, if you are willing:

5. Have you ever attended any course teaching about social justice before?
YesO NoO Can’trememberO

F. Perceptions of social issues

1. What is your perception about South Asians?

KindO Easy-goingO Fearful O  Hard-workingO ActiveO
ViolentO They feel themselves inferiorO Being excluded by othersO
LazyO No feelingO Don’t knowO  Other (please specify):

2. Overall, is your perception about South Asians incline towards positive or negative? Please use
0-10 for your answer (O=extremely negative, 5=normal, 10= extremely positive).

3. Would you actively communicate with South Asians if there is a chance?
YesO NoO Don’t knowO
Why?

4. What is the official poverty line for a 1-person household in Hong Kong?
$3,000-$4,0000 $4,001-5,0000 $5,001-6,0000 $6,001-7,0000 Don’t knowO
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5. Do you know the functions of below charities or non-government organizations?
Food angel (BB =) O

Crossroads foundation (BIfE+FFEE) O
Po Leung Kuk (fTREF) O

St. James’ Settlement (E2fZ1EEFE) O
Justice Centre Hong Kong (B8 A& F /1)) O
Harmony House (F1z8 2 %) O

Tung Wah Group of Hospitals (RZE=5)O
Oxfam (£4E) O

Unison (F1%4=) O

6. Do you expect you would be benefited from learning about social justice perspective?
YesO NoO Don’t knowO

If yes, what do you expect to benefit from applying social justice perspective?

7. Do you expect the course would change your view on certain social issues?
YesO NoO Don’t knowO

Thank you! Please give yourself an identifier such as ‘CKM’ for post-test comparison:
(e.g. short form of your name)




Appendix C — Post-teaching Questionnaire

o FEHARE
.. The Education University
) of Hong Kong

Course mid-term survey: Social Justice Curriculum (week 5 — week 7)

This questionnaire aims to assess your post-lesson attitude and understanding about Social Justice in
this G.E. course. This is designed to help us to improve the course. Please tick in the circle ‘O’ for your
preferred answer. You have the right to withdraw from this questionnaire survey.

A. Learning about academic field
Extremely Extremely
agree(5) disagree(1)
Through the study unit | am taking this semester:
Al. | gained a deeper understanding of things | o o o o o
learned about in this course.
A2. | learned to apply concepts from my course o o o o o
to real situations.
A3. | became more interested in the field o o o o o
contained in this course.
A4. | better understand the role of a professional o o o o o
in this field.
A5. | became more interested in a career in o o o o o
community work.
B. Learning about our society
Extremely Extremely
agree(5) disagree(1)
Through the study unit | am taking this semester:
B1. | learned about the community. O O O O O
B2. | learned how to work with others effectively. ) ) ) ) O
B3. | learned to appreciate different cultures. O O O O O
B4. | learned to see social problems in a new way. O O O O O
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B5. | became more aware of the community of

O O O O O
which | am a part.
C. Acceptance of different culture
Extremely Extremely
agree(5) disagree(1)
C1. I feel irritated when people of different racial
or ethnic backgrounds speak their language O O O O O
around me.
C2. | feel annoyed when people do not speak o o o o o
standard Cantonese (Or your own language).
C3. | get impatient when communicating with
people from other racial or ethnic backgrounds, o o o o o
regardless of how well they speak Cantonese (Or
your own language).
C4. | do not understand why people want to keep
their indigenous racial or ethnic cultural o o o o o
traditions instead of trying to fit into the
mainstream.
C5. I don’t understand why people of different
racial or ethnic backgrounds enjoy wearing O O O O O
traditional clothing.
D. Empathic awareness
Extremely Extremely
agree(5) disagree(1)
D1. 1 am aware of how society differentially o o o o o
treats racial or ethnic groups other than my own.
D2. | recognize that the media often portrays o o o o o
people based on racial or ethnic stereotypes.
D3. | can see how other racial or ethnic groups o o o o o

are systematically oppressed in our society.
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D4. | am aware of institutional barriers (e.g.,
restricted opportunities for job promotion) that o o o o o
discriminate against racial or ethnic groups other

than my own.

E. General information

1. Gender
MaleO FemaleO

2. Age
180 190 200 210 220 230 240 250 Other:
3. Ethnicity
Local Hong Kong ChineseO Mainland ChineseO Other (please specify):

4. Religion
YesO NoO Please specify, if you are willing:

5. Have you ever attended any course teaching about social justice before?
YesO NoO Can’t rememberO

F. Perceptions of social issues

1. What is your perception about South Asians?

KindO Easy-goingO Fearful O  Hard-workingO ActiveO
ViolentO They feel themselves inferiorO Being excluded by othersO
LazyO No feelingO Don’t knowO  Other (please specify):

2. Overall, is your perception about South Asians incline towards positive or negative? Please use
0-10 for your answer (O=extremely negative, 5=normal, 10= extremely positive).

3. Would you actively communicate with South Asians if there is a chance?
YesO NoO Don’t knowO
Why?

4. What is the official poverty line for a 1-person household in Hong Kong?
$3,000-54,0000 $4,001-5,0000 $5,001-6,0000 $6,001-7,0000 Don’t knowO
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5. Do you know the functions of below charities or non-government organizations?
Food angel (BB =)) O
Crossroads foundation (BIfE+FFEE) O
Po Leung Kuk (fTREF) O
St. James’ Settlement (EEFER1EEIE) O
Justice Centre Hong Kong (B 8 A& F /)0
Harmony House (F1z8 2 %) O
Tung Wah Group of Hospitals (RZE=5)O
Oxfam (£4E) O
Unison (F1%4=) O

6. Do you benefit from learning about social justice perspective?
YesO NoO Don’t knowO

If yes, what do you benefit from applying social justice perspective?

7. Do the course change your view on certain social issues?
YesO NoO Don’t knowO

8. Do you agree to participate in a focus group interview? The interview would last for 1 hour. If
yes, please write down your phone number and email address:
Tel: Email:

Thank you! Please give yourself an identifier such as ‘CKM’ for post-test comparison:
(e.g. short form of your name)






