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Preface 

Citizenship education includes various elements, including rights and responsibilities, 

participation, human rights education, education for democracy and, education for social justice, 

etc. However, in recent years, it has been a concern that citizenship education in Hong Kong 

schools focus on promoting either moral or nationalistic education, while other elements (e.g. 

human rights education, education for democracy and education for social justice) have been 

squeezed out from the mainstream curriculum in Hong Kong (Leung, 2008; Tse, 2007). Chong 

(2015) also argued that the official curriculum guidelines for Hong Kong secondary school show 

an inadequate proportion for social justice education. On the other hand, research found that many 

Hong Kong teachers believed there was an urge need of providing materials and training in civic 

education for the teachers in Hong Kong (Torney-Purta et al., 2001).  

In response to the anti-National Education movement in 2012, a group of academics and teachers 

drew up the Civic Education Guidelines from Civil Society 2012 (Leung, Cheung, Li, et al., 2012), 

which emphasizes open classroom culture, discussion of controversial issues, exchange of 

opinions, expression of attitudes, tolerance, mutual respect for differences of opinion and support 

of social justice as important for teaching civic education. This civil society’s guideline saw a need 

to develop student civic values and attitudes in the controversies over identity, participation and 

the issues alike. After the Occupy Movement in 2014, it seems to have a need in re-conceptualizing 

and reconstructing civic education once again, and facing the political stalemate and social 

problems found in society.  

The promotion of social justice in the classroom can develop students to possess a greater critical 

consciousness, a sense of awareness about inequality and the need for justice (Freire, 1970; Pitner 

and Sakamoto, 2005). A perspective of social justice can offer a citizenship angle in helping 

students to understand and analyze the current social issues at hand. Based on these premises, I 

wrote and implemented this TDG project at the Education University of Hong Kong which aims 

at designing social justice education curriculum and developing teaching materials, and to use the 

teaching materials to teach in two courses at undergraduate level to test the effectiveness during 

the 2017/2018 academic year.  

This teaching guidebook not only presents the teaching approach and teaching materials of this 

TDG project, but it also reported the effectiveness of the teaching through analysis of the 

quantitative and qualitative evaluation data. This teaching guidebook can be served as a reference 

for any educators interested in social justice for their future teaching of social justice. 

I would like to express my deep gratitude to The EdUHK for awarding the TDG in support of this 

work. Also, special thanks go to the Department of Social Sciences.  

 

Dr. Chong King Man Eric 

Assistant Professor, Department of Social Sciences, 

Head, Resource Centre for Interdisciplinary and Liberal Studies 

The Education University of Hong Kong 

August 2018 
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Project Aims 

By equipping undergraduate students with a conceptual lens and learning methods of ‘social 

justice’ as contributing to their learning, the EdUHK undergraduate students can be able to acquire 

a social justice perspective to form a value judgement which enables them to discern issues of 

social justice and fairness behind, and thus moving beyond common analytical method such as 

cost-benefits analysis and different perspectives. This also enable them to see the perspectives 

from others, especially those vulnerable or social disadvantaged groups. In fact, this TDG project 

helped to develop the ethical decision making of the EdUHK students, which is one of the 

EdUHK’s Generic Intended Learning Outcomes (GILO). By GILO of ethical decision making, 

this TDG project will enable students to recognize ethical issues, evaluate different ethical 

perspectives or concepts, establish ethical intention, and apply ethical perspectives/ concept of 

social justice. Moreover, this project also facilitated to develop students the other aspects of GILO, 

including broadening their global perspectives and cultivating their critical thinking skills.  

 

Generally, the main objectives of this project are:  

 

(i) Applying conceptual clarification methods on the concept of ‘social justice’, which can 

be a Generic Intended Learning Outcomes (GILO) of ethical decision making, in 

undergraduate learning.  

(ii) Applying social justice perspective as a teaching and learning method in analyzing and 

evaluating civic and citizenship issues.  

(iii) Facilitating student reflection on their previous assumption and even stereotypes on 

social issues and social groups, thus contributing to their development in GILO.  

(iv) Conducting course evaluation in order to find out the effectiveness of this project and 

finally disseminating the findings and our experience through making a teaching 

guidebook, publishing journals, and holding conferences and seminars for all social 

justice educators’ reference.  
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Process of the Project 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Sept – Oct, 2017 

Start teaching three lectures of social 

justice study unit (9 hours) 

Sept, 2017 

Students completed a pre-teaching 

questionnaire before the first lecture 

Teaching Cycle 1 

27 students from the course of GEK 1004 Civic 

Values, Character Formation and Positive 

Education 

 

Teaching Cycle 2 

26 students from the course of SSSC3054 

Perspectives on Citizenship 

 

Oct, 2017 

Students completed a post-teaching 

questionnaire right after the third lecture 

Oct, 2017 

A focus group interview was held one 

week after the completion of study unit 

 

 

Jul – Sept, 2017 

Preparation of teaching plan 

and materials  

Feb - Mar, 2018 

Start teaching three lectures of 

social justice study unit (9 hours) 

Feb, 2018 

Students completed a pre-teaching 

questionnaire before the first lecture 

Mar, 2018 

Students completed a post-teaching 

questionnaire right after the third lecture 

Mar, 2018 

A focus group interview was held one 

week after the completion of study unit 

 

 

Apr – Sept, 2018 

Analysis of the evaluation data, making 

recommendations, and dissemination 

Nov - Dec, 2017 

Review and Evaluation 
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What is Social Justice?  

Researchers have defined social justice in various ways, none of which can be considered as an 

exhaustive treatment of the topic. Various researchers have offered complex theories that illustrate 

the broad meaning of social justice. For example, Constantine et al. (2007) portrayed social justice 

as the fair and equal distribution of resources, rights and treatment for everyone, regardless of their 

immigration status, race, ethnicity, age, socioeconomic status, religious heritage, physical ability 

or sexual orientation. Rawls (1971) believed in two principles of justice, the equal liberty principle 

and the difference principle. The former principle emphasises that there should be an equal 

distribution of basic rights and liberties, including the political liberty to vote and run for office, 

freedom of speech and assembly, liberty of conscience, freedom of personal property and freedom 

from arbitrary arrest. The latter principle justifies social and economic inequalities only when they 

benefit the people who are worse off. North (2008) observed that social justice has mostly been 

defined in two ways. While some have concentrated their efforts on demands for equitable social 

processes, including the recognition of and dignity for marginalised or subjugated groups (e.g. 

Young, 1990, 2011), others have emphasised a fairer distribution of resources (e.g. Rawls, 1999, 

2001). Recently, Bell (2016) stated that the above two approaches were intertwined. He believed 

that pursuing social justice necessarily involves both resources and recognition. Bell (2016) also 

claimed that social justice is both a goal and a process. He added that the goal of social justice is 

to build a world in which all social identity groups can fully and equitably participate in shaping a 

society that meets their mutual needs. Here, the process of achieving social justice should be based 

on principles that can be described as ‘democratic and participatory, respectful of human diversity 

and group differences, and inclusive and affirming of human agency and capacity for working 

collaboratively with others to create change’ (Bell, 2016, 21).  

 

The United Nations’ 2006 document Social Justice in an Open World: The Role of the United 

Nations may offer a ‘more official’ definition of social justice. This stated that ‘social justice may 

be broadly understood as the fair and compassionate distribution of the fruits of economic growth’ 

(United Nations, 2006, 7). It also maintained that ‘the conception of social justice must integrate 

these dimensions, starting with the right of all human beings to benefit from a safe and pleasant 

environment; this entails the fair distribution among countries and social groups of the cost of 

protecting the environment and of developing safe technologies for production and safe products 

for consumption’ (United Nations, 2006, 7). Moreover, the report emphasised sustainable growth 

and a respect for the integrity of the natural environment and resources so that future generations 

can enjoy a beautiful and hospitable world.  

 

According to the above definitions, it seems that research has often led to somewhat different 

conceptions of social justice. Nevertheless, social justice has generally been equated with the 

notions of equality and equal opportunity, which promote a just society by challenging injustice 

and valuing diversity. Social justice also suggests an equitable distribution of fundamental 

resources and a respect for human dignity and diversity, such that no minority group’s interests 

and struggles are undermined, and with forms of political participation enabling all groups become 

a voice for change. In practice, social justice looks at what sort of practices are fair. For instance, 

how do we ensure equal rights and opportunities, be they economic, political, educational or social? 

(CRESJ, 2016).  
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Social Justice Education 

Many people tend to confuse social justice education (SJE) with multicultural education, diversity 

and equity, using these terms interchangeably. (Lee, 2011). In fact, SJE has been confluent with 

concepts such as multicultural education, critical pedagogy, queer theory, postmodernism and 

post-colonialism (Adams, 2016). Additional concepts that reinforce the goals of SJE may pertain 

to inclusion, diversity, equality, the well-being of individuals and societies, critical analysis, 

transformative learning, feminism, development education and global citizenship education. Thus, 

SJE does not seem to be equivalent to any particular perspective or concept mentioned above and 

instead transcends and includes them all. Rather than just concentrating on accepting cultural 

diversity and promoting cultural integration, SJE focuses on broader areas, including systems of 

oppression, power, privilege and the processes that perpetuate social inequality (Hackman, 2005; 

Picower, 2011).  

 

SJE focuses on perceptions of fairness, the differential rates of access and achievement visible 

across individuals and social groups and the issues related to learning and teaching (CRESJ, 2016). 

SJE courses not only impart content but also engage participants in examining the social identities, 

power, privilege and structural inequalities in both society and their own lives (Adams, 2016). 

Hackman (2005) agreed that SJE pays close attention to the systems of power and privilege that 

worsen social inequality, facilitating the learners’ critical analysis of oppression on institutional, 

cultural and individual levels, and highlighting opportunities to engage in social change. Hackman 

summarised what an effective SJE course should look like: ‘To be most effective, SJE requires an 

examination of systems of power and oppression combined with a prolonged emphasis on social 

change and student agency in and outside of the classroom’ (Hackman, 2005, 104).  

According to Bell (2016), the goals of SJE consist of four aspects: 

1. Enabling individuals to develop the critical analytical tools necessary to understand the 

structural features of oppression and their own socialisation within oppressive systems 

2. Helping participants to develop the awareness, knowledge and processes needed to 

examine issues of justice/injustice in their personal lives, communities, institutions and the 

broader society 

3. Connecting analysis to action 

4. Helping participants to develop a sense of agency and commitment, along with the skills 

and tools needed to work with others to interrupt and change oppressive patterns and 

behaviours in themselves and in the institutions and communities of which they are a part  

The learning of social justice may stir strong emotions in some participants, especially when they 

are exposed to new information that contradicts their established beliefs. After learners reach a 

certain level, they may have developed a greater personal awareness and an ability to think 

critically, thus allowing them to counter dominant narratives, initiate change in themselves and 

even take action to remedy injustice. Therefore, social justice educators should be fully trained 

and prepared to anticipate these changes in learners and to help manage their strong emotions. To 

this end, educators need to develop a well-designed curriculum and appropriate pedagogical 

approaches for different levels of learners.  
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Curriculum Design  

For this TDG project, the design of the curriculum and pedagogy for the social justice study unit 

used SJE research as its theoretical basis. A well-designed curriculum is a powerful tool for 

effective facilitation. Marchesani and Adams (1992) identified four dimensions to consider when 

addressing diversity and equity in the context of a lecture, including instructor, students, 

curriculum, and pedagogy. Quite simply, these four dimensions address these questions: ‘Who are 

we as instructors?’ ‘Who are our students?’ ‘What do we teach?’ and ‘How do we teach it?’ In the 

planning and implementation of this TDG project, we considered the diversity of learning among 

participants and the issues of equity that surround student participation. 

Who are we as instructors? 

Hackman (2005) stated that without the following areas of knowledge, educators are unable to 

provide students with necessary information and context. He described three kinds of content 

mastery that social justice educators must possess:   

1. Factual information 

2. Historical contextualisation  

3. Macro-to-micro content analysis  

According to Picower (2012), social justice educators should have a sense of injustice that points 

to the emerging nature of their understanding of inequality. They should have an understanding 

that injustice is morally wrong, and they should develop a sense of empathy for people whose life 

has been marked by pain and oppression. This awareness of injustice can motivate students to learn 

more about issues such as racism and poverty. SJE requires that educators are able to engage on 

three levels:   

1. Using political analysis to recognise how injustice creates and maintains oppression on 

multiple levels; 

2. Being willing and able to integrate social justice analysis into their classroom teaching; 

3. Having the mindsets and skillsets to expand their social justice work outside the classroom 

as activists, in collaboration with students. 

The lecturer of this TDG social justice education project has taught from the social justice 

perspective and used the ideas and principles described above. Some of the teaching highlights are 

shown below. 
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The above photo shows how the lecturer used a photo to explain the concept of social justice and 

its application in real lives. As a social justice educator, one should understand social justice 

concepts and be able to explain their definitions, content and historical contexts (Hackman 2005).  

 

 

The above photo shows the lecturer describing the concept of the Gini Coefficient so that students 

can apply it to analyse social issues such as the poverty gap. Undoubtedly, using factual 

information and historical contexts is necessary for teaching topics in the social justice area. This 

study unit emphasised such a pedagogical approach, and it presented a macro-to-micro analysis of 
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social injustice to help students develop a sense of empathy for others. To develop an awareness 

of social justice among students, various perspectives were introduced in the first lecture, including 

those of John Rawls (1971), David Millar (1976) and the United Nations (2006). In the second and 

third lectures, four social injustice issues were introduced and the students were asked to examine 

them in relation to issues such as economic justice, racial justice, climate justice and food justice.   

Who are our students? 

The participants in this TDG project, even as undergraduate students, may have a variety of 

backgrounds, interests, expectations, needs, experiences and learning preferences. Some of them 

may have been raised in families that discussed social issues, while others may be less comfortable 

with such discussions. Some of the participants may have had previous experience learning about 

social justice, while others may not even understand the basic concepts. Some may have had 

positive experiences while others may have had negative ones. Therefore, we should know more 

about our students to help us develop appropriate intended learning outcomes, teaching methods, 

learning materials and activities, thus allowing us to anticipate participants’ reactions and student-

student interactions. A different pedagogy may be adapted when teaching different participants. 

For example, for novice groups, one may consider focusing on clarifying concepts and definitions, 

while for experienced groups, one may review concepts and definitions as a prelude to applying 

social justice theories to real-life issues.  

To know more about the participants, teachers may pose questions in a welcoming activity to 

obtain relevant information: 

 Can you introduce yourself?  

 Have you previously taken any course on social justice? If so, could you share some of 

those experiences with us?  

 Do you like discussing controversial social issues with others? Why or why not? 

For the TDG project study unit, we had expected that over a half of the participants would be 

novice because a quarter of them were mainland Chinese, and the learning of social justice is not 

common in mainland China. Therefore, the three-lecture study unit aimed to develop personal 

awareness, teaching the students to master the main social justice concepts. This included 

introducing social injustice issues and enabling the students to apply social justice theories to real-

life cases of injustice. In fact, before teaching the first session, we asked the participants to fill in 

a pre-teaching questionnaire that included the item of whether they had previously had a social 

justice sesson. As expected, about half of them replied that they had never had such an experience.  

However, when learning about social justice, the participants were often exposed to perspectives 

and information that contradicted what they believed or what they might have still regarded as the 

truth, beliefs shaped by family, school, religious authorities or the media. At that point, the 

participants sometimes questioned the instructor’s authority or displayed a variety of emotions. As 

an educator, one should consider the participants’ emotions and possible reactions before teaching. 

Adams (2016) listed some of the possible strong emotions of participants:  
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‘Participants may feel a range of apparently contradictory feelings. Some may feel anxious that 

they will say or do something stupid or wrong, or that they will unintentionally insult or antagonize 

other participants. Others may feel excited about being able to share their perspectives and learn 

from their mistakes. Some may worry about exposing aspects of their own marginalized identities 

that they do not want to reveal to strangers—and/or they may feel relief at being able to discuss 

these issues in a supportive setting. Participants may be unsettled by the disconnect between what 

they learned at home or from peer groups about peoples from marginalized groups, and what they 

are now being exposed to in a social justice workshop or course—and they may feel relief and 

appreciation to find their questions and feelings reinforced and valued in SJE. Participants may 

feel fear of being overwhelmed by complex and challenging conceptual frameworks that are 

entirely new to them, and concepts that challenge their current world view—and they may eagerly 

welcome the opportunity to think deeply and explore new ideas. Participants may feel anger and 

outrage about historical and current instances of inequality and injustice’ (Adams, 2016, 60). 

What do we teach? 

Three main goals of SJE are as follows: to increase personal awareness, expand knowledge, and 

encourage action. First, it is crucial for educators to set intended learning outcomes for teaching 

(Adams, 2016). For example, a higher level of cognitive learning outcomes, such as critical 

analysis and critical thinking, is to be expected when teaching an experienced group. In contrast, 

when teaching a novice group, a lower level of cognitive learning outcomes is to be expected. 

Based on learning outcomes, educators can create the teaching materials and activities that best fit 

the needs of the group.  

Fink (2013) suggested three questions for setting learning outcome goals: 

 What do you want learners to know? 

 What do you want learners to be able to do? 

 What critical perspectives do we want learners to understand and practice using? 

Using the TDG project study unit as an example, we can set clear and realistic learning outcome 

goals: 

 What do we want learners to know? 

We want the learners to become familiar with the concepts of social justice, and to develop an in-

depth understanding of certain controversial real-life social injustice issues. 

 What do we want learners to be able to do? 

We want the learners to be able to apply the social justice perspective as a learning method for 

analysing and evaluating social and political issues, thus helping them to develop their ethical 

decision-making ability.  

 What critical perspectives do we want learners to understand and practice using? 
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By equipping the learners with a conceptual lens and understanding of how methods of ‘social 

justice’ contribute to their learning, the participants can use the social justice perspective to form 

value judgements and to evaluate underlying issues of social justice and fairness, thus moving 

beyond common analytical methods such as cost-benefits analysis. This approach enables them to 

consider the perspectives of those who are socio-economically different from them, especially 

those in vulnerable or socially disadvantaged groups.  

How do we teach? 

First, teachers should understand that SJE courses may likely combine learners with different ideas 

and engage them in discussion. These learners may have different academic capabilities and be of 

a different gender, race, social class or religion, and with different life experiences, thus resulting 

in divergent perspectives. Giving them the opportunity to share their views, especially if they come 

from different educational or ethnic backgrounds, is an effective learning method for creating an 

open classroom (Adams, 2016). In this process, learners may be shocked by the details of real-life 

cases that contradict what they believe, so much so that they may be unwilling to engage in 

discussion or dialogue. Thus, one may expect the participants to resist new knowledge and new 

opinions. One may also expect strong emotions from some participants because social justice 

perspectives may deny them their own platform on certain social issues. It is important to be patient 

and encourage discussion, rational dialogue, scientific inquiry and critical thinking. 

Developing a critical consciousness 

Bell (2016) suggested that social justice learners build a critical consciousness. Critical 

consciousness means ‘working in solidarity with others to question, analyze, and challenge 

oppressive conditions in their lives rather than blame each other or fate’ (Bell, 2016, 38). Critical 

consciousness aims to build an awareness of the social and political factors that contribute to the 

creation of oppression; to analyse how oppression is perpetuated and how it affects various 

stakeholders in the system; and to take action that promotes social justice. Therefore, it is 

recommended that teachers analyse how social problems or even oppression can create and sustain 

the injustice faced by various stakeholders in the system. For teaching novice groups, it is good to 

teach basic concepts and raise controversial issues such as economic injustice, racial 

discrimination and climate injustice. This may stimulate the analysis of social injustice and link 

injustice to oppression.  

Open and democratic classrooms 

The classroom environment is also an important factor. Picower (2012) emphasised that social 

justice educators have to be able to work both inside and outside of the classroom for social change. 

Inside the classroom, social justice educators should develop caring and respectful relationships 

with students, create a democratic atmosphere, and enable their students to analyse and challenge 

oppression. Teachers may create a socially just learning environment so that there is congruence 

between what the learners are learning and how they are learning it. For example, a lecturer may 

use class activities such as group discussions, group debates, mind maps and presentations to 

encourage students to voice their opinions and conclusions in front of others.  
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Outside the classroom, students may be advised to work as activists to take action and challenge 

the oppressive systems that create social injustice. Ludlow, Enterline and Cochran-Smith (2008) 

argued that teaching for social justice not only requires knowledge of content, pedagogy and 

culture, but also involves teachers’ commitment to take part in social movements as activists. For 

this TDG project study unit, the lecturer shared his experience of social understanding, along with 

his experience outside the classroom, to remind students of their rights and responsibilities as Hong 

Kong citizens. For example, the lecturer shared his experience with voting and community service 

experience, along with his experience in conducting analyses from angles that accounted for the 

differing interests of various stakeholders. This can be an example of sharing the lecturer’s 

experience of civic activism ‘outside of the classroom’.  

Class activities 

Class activities are essential when teaching social justice because the participants may have a 

variety of backgrounds, interests, expectations, needs, experiences and learning preferences, all of 

which may contribute to meaningful discussion. Examples of such activities include videos, small-

group discussions, large-group discussions, group presentations, writing prompts, case studies, 

role playing, brainstorming and worksheets. Before one designs an activity, the following 

questions may be addressed: 

 How large is the classroom? 

 Do you have the right technology to conduct that activity? 

 Do you need any additional equipment for the activity? Are there any logistical problems? 

 Can you organise the activity outside the classroom? 

 What time of day is the class? Outdoor activities may be affected by wind/rainfall/sunshine. 

Teachers may also consider scheduling a low-risk activity before a high-risk one. This may help 

learners feel comfortable with their participation. For example, individual reflection, which is a 

lower risk activity, could be implemented before a group discussion, which is an activity with 

higher risk. 
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For the TDG project study unit, the lecturer utilized multiple methods to pass on factual 

information to the students. The above showed the students were watching a video which told them 

about the unequal distribution of global wealth. 

 

Inside the classroom, an open and democratic classroom was created. Other that utilizing video to 

teach, the lecturer also utilized class activities, such as group discussion, group debates, mind map, 

and presentation, to encourage students express their thoughts with the other participants. The 

above showed that the lecturer was reviewing the answers for one of the groups in a group activity 

during lecture. 

 

The above showed a group of students was presenting in front of the class after the learning of 

racial justice. That activity was a reflection activity. Students were grouped together for reflection 
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on what they have learnt and write down their consolidated learning in a concept map. Then, each 

group did a reflection presentation in front of other students.  

Using everyday life examples 

Freire (1970) suggested that the pedagogical materials should be drawn from the everyday lives of 

participants, and were recognizable and meaningful to them. Indeed, using examples which 

participants usually encounter in their real-life can facilitate participants’ imagination and 

understanding of the concepts. For instance, the TDG project study unit used EdUHK as an 

example of promoting social justice. The lecture slides are as below: 

 

As the participants of the study unit were EdUHK undergraduate students, the EdUHK’s efforts 

toward social justice have been introduced. During the lecture, a leaflet was demonstrated to the 

participants. The leaflet showed how the EdUHK supported its students with difficulties.   
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The EdUHK built a new lift at its main campus mainly for the disable people’s conveniences. This 

is also an example to show how the EdUHK support the disable students. 

Also, real-life example of poor family was demonstrated. The clear description of the family with 

picture shown facilitated the imagination of the participants. The lecture slides were shown below: 
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Sample Design for Teaching Social Justice  

The below is a sample design for teaching social justice in 4 lectures. We suggest each lecture lasts 

for 3 hours. The below provides a reference for you to design a social justice curriculum.  

Session 1 

1. Welcome Activity 

2. Introductions 

3. Creating Learning Community 

4. Introducing Social Justice Theories and Concepts 

Learning Objectives  

1. Developing a collaborative and respectful learning community, create a comfortable 

environment for learners, and set norms for the class. 

2. Clarifying social justice concepts and distinguishing the difference between SJE and other 

related education (e.g. diversity education). 

3. Introducing key social justice theories in depth 

Key Concepts 

1. John Rawl’s A Theory of Justice (1971) 

The principle of equal basic liberty for all each person is to have an equal right to the most 

extensive basic liberty that is compatible with similar liberty for others, including freedom of 

thought, political liberties, freedom of speech and press, freedom of assembly, the liberty and 

integrity of the person, freedom of movement and choice regarding occupation.  

The difference principle: Social and economic inequalities are allowed if these result in benefits 

for everybody, and in particular for the least advantaged members of society. * Society may 

undertake projects that require giving some people more power, income, status, etc. than others. 

For example, paying upper management more than assembly line workers provided that least 

advantaged people have access to these positions and the project will make life better for the people 

who are currently worse off.   

2. David Miller’s Principles of social justice (1976, 2003) 

Miller proposes a pluralist account of social justice, arguing that there can be no single measure of 

justice. Miller argues that, while there needs to be a culture of social justice that pervades the major 

social institutions and guides politicians and officials and voters, it must also constrain people's 

everyday behavior even when they are not in a formal institutional role. Miller argues that 

principles of justice must be understood contextually, with each principle finding its natural home 

in a different form of human association. Miller states that the most 'just' distribution depends on 

the type of relationship between the people involved. Three principles of social justice (David 

Miller, 1976, 2003) includes: the principle of desert, the principle of need, the principle of equality.  
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Suggested Activities  

Welcome: Participants introduce themselves one by one to let them know each other; you may 

introduce classroom norms and may remind learners to raise their hand when they feel ‘injustice’ 

and then start the teaching.  

Introduction: You may ask the participants question ‘What is social justice?’ After you hear a 

few answers, you may explain it very briefly, and then start the teaching of theories. 

Introductory activity: After explaining the definition of social justice, you may organize an 

introductory activity to check the learning progress of the participants and to strengthen their 

understanding of the concept of social justice. The below attached a sample introductory activity 

sheet and a sample introductory grouping activity sheet for your reference. (Please read page 25 – 

page 27) 

Closing activity: You may ask the participants question again: ‘What is social justice?’; You can 

review some key concepts of social justice theories, bring a closure to this segment before 

transitioning to a different topic.  

 

Lecture Slides Sample (Sesson 1) 
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Introductory Individual Activity Sheet Sample (Session 1) 

Equality vs Justice Exercise: Review the examples below. Does the situation described seem just? 

How is it unjust? If it doesn’t seem fair, what are some things that could be done to make it more 

just? Note: there might be different solutions to reach a justice solution. 

Scenarios Fair? If not, what could be done to make it 

more just? 

A city has three times more park space per 

resident in its north part than in its south part. 

 

Access to computers and to the internet is not 

the same in all schools in the city. 

 

A city is having financial problems and has 

made a decision to cut its budget for its 25 

community centres. It cuts the budget by 

having the same reduction in closing hours 

for all centres. 

 

A community with lower income and a 

higher percentage of people of colour 

compared to the rest of the city has the 

highest air pollution levels and the highest 

asthma hospitalization rates in the city. 

 

A meeting has been planned to discuss the 

clean-up of a contaminated site in a 

community; it will be held in English. 

However, approximately 25% of people in 

the community do not speak English as a first 

language. 

 

One community has less access to healthy 

and affordable food than the rest of the city 

and has requested funding and assistance to 

build a community garden. The City has 

recognized that there is an issue of 

historically unequal treatment in this 

neighbourhood and has agreed to the request. 
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Equality vs Justice Exercise’s teacher 

guide: Participants may have multiple 

ideas on how to respond Scenarios 

Scenarios Fair? If not, what could be done to make 

it more just?  

A city has three times more park space per 

resident in its north part than in its south 

part.  

No.  

-Develop more park space in the southern 

part of the city  

 

Access to computers and to the internet is 

not the same in all schools in the city.  

No.  

-Give more money to schools where there 

are less computers or less access to the 

internet  

-Make sure that computer labs stay open for 

kids who may not have computers at home.  

 

A city is having financial problems and has 

made a decision to cut its budget for its 25 

community centers. It cuts the budget by 

having the same reduction in closing hours 

for all centers.  

No.  

-This is equal treatment but it assumes that 

all community centers need the same hours.  

-Determine which communities might need 

more hours due to other concerns  

 

A community with lower income and a 

higher percentage of people of color 

compared to the rest of the city has the 

highest air pollution levels and the highest 

asthma hospitalization rates in the city.  

No.  

-Government agencies work to reduce 

pollution in that area by tightening 

regulations  

-Support the affected community to address 

pollution concerns  

 

A meeting has been planned to discuss the 

cleanup of a contaminated site in a 

community; it will be held in English. 

However, approximately 25% of people in 

the community do not speak English as a 

first language  

No.  

-Hire translators  

-Have one meeting in another language  

 

One community has less access to healthy 

and affordable food than the rest of the city 

and has requested funding and assistance to 

build a community garden. The City has 

done some research and found that this area 

has a history of unequal treatment and 

agreed to the request.  

Yes.  

-The City is responding to fairness concerns. 

But this does not absolve them from solving 

other issues of inequity in the community  
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Introductory Grouping Activity Sample (session 1) 

Develop you own scenario (5mins) 

Scenario Fair? If not, what could be done to make it 

more just? 

  

 

- Group a group of three 

- Share your own designed example of equality and justice scenario to your groupmates.  

- Discuss whether the scenarios are equality or justice, inequality or injustice.  

- Instructor will then pick some of the group and that group need to read their favourite 

scenario of the group out loud to everyone! 

- Instructor will pick some of them as the examples for next year’s student! 
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Session 2 

1. Review of the main points of previous lecture  

2. Introductions of economic justice 

3. Measurement of Poverty: Gini Coefficient and Poverty Line 

4. Local Poverty Problem 

5. Efforts toward Economic Justice 

6. Closing Activity 

Learning Objectives  

 Understandings of local economic injustice problem in depth 

 Learnings of the tools to measure poverty and economic injustice, such as Gini Coefficient 

and Poverty Line 

 Reviewing how the government, NGOs and the others remedy the problem of economic 

injustice in Hong Kong 

 Applying social justice theories into economic justice issue 

Key Concepts 

U.N. (2006) reported that, in modern society, poverty reduction and overall improvements in the 

standard of living are attainable goals that would bring the world closer to social justice. The 

United Nations’ 2006 document Social Justice in an Open World: The Role of the United Nations, 

states that “Social justice may be broadly understood as the fair and compassionate distribution of 

the fruits of economic growth.’’ However, there is little indication of any real ongoing commitment 

to address existing inequalities. Regarding Hong Kong, the gradually increase of Gini coefficient 

of Hong Kong indicates the income inequality is continually increasing, from 0.518 in 1996 to 

0.539 in 2016. The Census and Statistics Department (2017) reported that Hong Kong is the 

world’s second-most unequal city in terms of income, according to the household income 

distribution.  

Glossary 

 Economic Justice (經濟公義) 

 Gini Coefficient (堅尼系數) 

 Poverty Line (貧窮線) 

 Social Stratification (社會分層) 

 Relative Poverty (相對貧窮) 

 Absolute Poverty (絕對貧窮) 

 Working Poor (在職貧窮) 
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Suggested Activities 

Video: Two videos are suggested to use in Session 2. The first one which is in Cantonese filmed 

several poor local families’ lives in Hong Kong and showed what difficulties these families face. 

Instructors are suggested to calculate the living costs of those poor families with the participants. 

Another suggested video which is in English reported the unequal distribution of wealth in the 

world. You can show the video to the participants at the beginning of the lecture or at the middle 

of the lecture, depend on your curriculum design. You can use both or one of the videos depend 

on your teaching content (i.e. local poverty or global inequality). The suggested videos are as 

below: 

 TVB《星期五檔案》(2016) 貧窮線上. Online from: 

https://www.youtube.com/watch?v=1bunNUR5WuY  

 TheRulesOrg (2013) Global Wealth Inequality. Online from:  

www.youtube.com/watch?v=uWSxzjyMNpU   

Group discussion: It can be arranged after you teach about certain concepts. For example, after 

you teach about poverty line of Hong Kong, you may ask the following question(s): 

 What are the advantages of establishing a poverty line? 

 Which poverty line (government / Oxfam) would you prefer?  

Closing activity: one of the most important features for teaching social justice is to apply social 

justice theories into real-life social injustice issues. You may raise questions to lead the participants 

to apply the theories into the economic injustice issues. It can facilitate and consolidate the 

participants’ learning of social justice and also for you to check the learning progress of the 

participants. A group discussion activity may be arranged for the closing activity. Then, each group 

may present their view after their discussion. An example question is as below: 

Can you apply John Rawl’s a theory of justice into the local poverty issue in Hong Kong? 

The question may be answered by John Rawl’s difference principle which claimed that social and 

economic inequalities are allowed if these result in benefits for everybody, and in particular for 

the least advantaged members of society. But, in Hong Kong, it seems not at all, right? 

 

 

 

 

 

 

https://www.youtube.com/watch?v=1bunNUR5WuY
http://www.youtube.com/watch?v=uWSxzjyMNpU
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Lecture Slides Sample (Session 2) 
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Session 3 

1. Review of the main points of previous lecture  

2. Introductions of racial justice  

3. Definitions of Ethnic Minorities and South Asians 

4. Language Barriers: Biliteracy and Trilingualism 

5. Low-level of upward social mobility 

6. Efforts toward Racial Justice 

7. Closing Activity 

Learning Objectives  

 Recognizing the existence of local racial injustice problem in depth 

 Analysis of the possible reasons of the racial injustice problem in Hong Kong 

 Reviewing how the government, NGOs and the others remedy the problem of racial 

injustice in Hong Kong 

 Applying social justice theories into racial justice issue 

Key Concepts 

The advocacy of Mother-tongue education and Moral and National education might imply that the 

government forgot/ ignored a small group of Hong Kong residents in the society – Ethnic 

minorities, who are not Chinese and cannot speak in Cantonese or Mandarin. With more emphasis 

on ‘biliteracy and trilingualism’, failing to be proficient in Chinese would compromise academic 

performance and undermine the chance of getting into a post-secondary institution. Is this just? 

Students should consider those underprivileged Ethnic Minorities’ situation.   

Glossary 

 Racial justice (種族公義) 

 Mother-tongue education (母語教學) 

 Moral and National education (國民教育) 

 Language barrier  (語言的障礙 ) 

 Dialects (方言) 

 Biliteracy and trilingualism (兩文三語) 

 Elementary occupations (非技術工人) 

 Social mobility (社會流動性) 

 Policy address (施政報告) 

 Community Outreach (社區外展) 
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Suggested Activities 

Introduction 

You may start the lecture with some questions to make the participants feel comfortable. The 

question may be as below: 

 Did you meet any Southern Asian in your secondary school? 

 Do you have any Southern Asian friends? 

Then, you may clarify some definitions before you talk about the racial issues. You may again ask 

a question to be an icebreaker. For example, you may ask: 

 Can you distinguish between Ethnic Minorities (EM) and Southern Asians? 

After that, you are suggested to show a world map (or Google map) to the participants and explain 

what South Asians is. After clarifying the definition, you can start teaching of racial injustice issues 

in Hong Kong.  

Video 

Two videos are suggested to use in Session 3. Both of the videos were filmed by local broadcasters 

and are in English. The first video briefly introduced what difficulties the ethnic minorities faced 

in Hong Kong, with interviewing some ethnic minorities, government officials, teachers of the 

ethnic minorities, NGOs, and protesters for racial justice. It is a good introductory video for an 

opening of the Session 3. The second video focused on the ethnic minorities’ perspectives. It 

interviewed several ethnic minorities and reported their different situations. This video look deeper 

into the issue. The suggested videos are as below: 

 RTHK (2013) The Pulse: Ethnic Minority Education, online from: 

https://www.youtube.com/watch?v=tuww6F07s68 

 RTHK (2013) RTHK Hong Kong Connection - The Insurmountable Barrier, online from: 

https://www.youtube.com/watch?v=SgbDRGAaQVQ&t=169s  

Closing activities 

Reflection and group presentation activity: After watching video about racial injustice in Hong 

Kong, you may group participants into several groups and then assign a reflection working sheet 

for each group. You may then ask them to work on it as a group. A group brainstorm may generate 

different ideas. After that, each group can assign two members to do a presentation for their product. 

(Please read page 45 – page 48) 

Group Discussion: Again, the most important thing for teaching social justice is to apply social 

justice theories into certain social injustice issues. You may ask question to stimulate discussion. 

Example as below:  How can we apply the social justice theories into the racial injustice issue? 

https://www.youtube.com/watch?v=tuww6F07s68
https://www.youtube.com/watch?v=SgbDRGAaQVQ&t=169s
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Lecture Slides Sample (Session 3) 
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Activity Sheet Samples (Session 3) 
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Session 4 

1. Review of the previous lecture  

2. Introductions of climate justice and food justice 

3. Analysis of the global deteriorated issues: climate justice and food justice  

4. The relationships between climate justice and food justice 

5. Efforts toward climate justice and food justice  

6. Closing Activity 

Learning Objectives  

 Recognizing the existence of the global climate injustice and food injustice in depth 

 Analysis of the possible reasons of global warming and unequal food distribution 

 Understandings of the logic behind the global climate injustice and food injustice issues 

 Reviewing how the international organizations, the different governments, NGOs and the 

others remedy the global problem of climate injustice and food injustice 

 Applying social justice theories into climate injustice and food injustice issue 

Key Concepts 

There is enough food for everyone in the world. However, the food system is not working properly. 

Under this unfair system, 1 in 7 people in the world, or nearly nine hundred million people go 

hungry every day, 80% of them are small-scale food producers. Many of them are women (Oxfam, 

2013). Among undernourished people, a large proportion of them are food producers, such as 

small-scale farmer, Pastoralist, and Fisherfolk. They are food producers. But, they are hungry. Is 

this just? On the other hand, over 50% of the population in more than half of industrialized 

countries are becoming overweight. It is because there are deep imbalances in the way resources 

are controlled.  

The Earth’s climate is rapidly changing, mainly as a result of increases in greenhouse gases caused 

by human activities. This is a common sense for you and me and the public. However, the poorest 

50% of the world’s population is responsible for just 10% of carbon emissions, while the world’s 

richest 10% produce around 50% of all emissions (Oxfam, 2015). For instance, the total emissions 

of the poorest half of the population of China, around 600 million people, are only one-third of the 

total emissions of the richest 10 per cent in the United States, some 30 million people. More 

importantly, those poor countries accounted for less emission but being the most threatened by the 

catastrophic storms, droughts, and other severe weather shocks linked to climate change due to 

their poor infrastructure and disaster control. For example, in 2013, a super typhoon hit Philippines 

caused over 6,000 people died. Most of the secondary school students should have known the logic 

of global warming, but they may not know about the logic that the carbon emission per capita in 

poor countries is relatively low, such as Philippines. However, they are affected the most by 

climate changes. Is this just?  
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Glossary 

 Global justice (全球公義) 

 Climate justice (氣候公義) 

 Greenhouse effect (溫室效應) 

 Food Justice (糧食公義) 

 Undernourishment (營養不良) 

 small-scale farmer (小規模農民) 

 Sovereignty (主權) 

 Supranational (超國家的) 

Suggested Activities 

Video 

Two videos by Oxfam are suggested. The first one is an introductory video which briefly 

introduces the problems of climate justice issue. The second one is a longer video which talks 

about food justice issue analyzing the roots of the issue and also the stakeholders in a perceived 

unjust food production and consumption system. The suggested videos are as below: 

 Oxfam (2015) 氣候變化 誰最受害?, online from: 

https://www.youtube.com/watch?v=AP0kTBBH_0c 

 Oxfam (2012) Food & You - Oxfam's GROW video, online from: 

https://www.youtube.com/watch?v=hUveqzPnfmQ 

Group discussions 

You may group the participants into small groups and ask for a group discussion activity: 

 What is the relationship between climate justice issue and food justice issue? 

 What could be the possible  

 Closing activities 

Mind map exercise and group presentation: You may group participants into several groups 

and then assign an A3 paper and a pen for each group. You may then ask each group to make a 

mind map for different topics: one for local economic justice issue, one for racial justice issue in 

Hong Kong, one for climate justice and one for food justice. A group brainstorming activity may 

generate different ideas on the sub-concepts and examples. After that, each group can assign one 

or two members to do a presentation for their mind map. As each group present different topics, it 

is a good chance for the whole class to review the concepts of previous lectures. The Mind Map 

exercise samples were attached below. (Please read page 58 and page 59) 

 

https://www.youtube.com/watch?v=AP0kTBBH_0c
https://www.youtube.com/watch?v=hUveqzPnfmQ
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Lecture Slides Sample (Session 4)
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Learning Activity (Mind Map) Samples (Session 4)
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Teaching Effectiveness 

In both teaching cycles, the concept of ‘social justice’ have been defined and clarified by guiding 

undergraduate students in studying different social justice theories and interpretations, as well as 

putting the social justice concept into examining real-life social and political issues and debates, 

thus contributing to their analytical ability and ethical decision making. Second, students were 

engaged in active discussion, various learning activities such as mind-map and debates with 

application of social justice perspective. Their learning task sheets demonstrating their application 

and mastery of using social justice perspective in analysis and ethical decision making. Third, 

issues of social injustice have been discussed and analyzed, including economic injustice, food 

injustice, climate injustice, and global injustice. The international perspectives of social issues can 

widen the horizon of student participants. Fourth, student participants’ own previous assumptions 

and even stereotypes on social issues and vulnerable or social disadvantaged groups have been 

reflected when examining the social justice issues at stake. This contributes to the development of 

reflective ability of the undergraduate students. 

 

To analyze the effectiveness of the study unit, a mixed method of quantitative and qualitative 

research were adopted. For quantitative analysis, a pre-teaching questionnaire and a post-teaching 

questionnaire were designed and filled in by most of the participants. Some significant findings 

were discovered, including: 

 

1. A majority of participants agreed that they do benefit from the teaching unit;  

2. Most participants have changed their views on certain social issues 

3. The Participants tended to hold a more positive perception about ethnic minorities such as 

South Asians;  

4. The Participants tended to have known more about the society in which they have long 

lived and became more interested in community works;  

5. The Participants tended to become more likely to empathize with individuals of racial or 

ethnic backgrounds different from theirs.  

 

For qualitative research analysis, two focus groups were held to explore more in-depth insights 

into subjects’ thinking of the study unit. Some aspects were discussed the most during the focus 

groups, including: 

 

1. All participants held a positive perception on the social justice study unit; 

2. All participants suggested that social justice course should be operated in the university in 

Hong Kong; 

3. Some participants thought that the racial injustice situation should be promoted so as to let 

more people recognize the problem and find the solutions to solve the problem. 

4. The participants mostly showed an understanding of the study unit’s content.  

5. The participants mostly suggested that lecture time should be extended to teach each social 

justice topics in more depth;  

6. The participants mostly suggested that the study unit should be expended to broader context 

(e.g. secondary schools);  

7. The participants mostly suggested that inviting practitioners (e.g. NGOs’ staff) to share 

practical experience of pursuing social justice is a good way to teach social justice; 
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8. The participants mostly suggested that organizing experiential activities (e.g. site visit) is 

a good way to teach social justice. 

 

The following three pages will show some excerpts from the two focus groups. 
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Excerpt 1 

I think learning social justice is very important in Hong Kong. It helps us to widen our horizon 

and to think from multiple perspectives of how to respect ourselves and respect others around us 

(Focus Group A, Chritian). 

Excerpt 2 

I was really surprised when I knew the situations of asylum seekers in Hong Kong. I was like 

shock, and also confused because the problem is really not easy to be solved. This is really worth 

for us to know about this issue (Focus Group A, Tina). 

Excerpt 3 

I think the most impressive part is learning about the genocide and refugees. I know the genocide 

in China such as the genocide in Nanjing. But for refugees, I do not know is there any refugee 

from other countries came to China because I have never met them. I think this class gives me 

some knowledge about refugee and what is their life in HK (Focus Group A, Lorna). 

Excerpt 4 

I really feel interested in learning about climate justice because I have never learnt about this 

topic during my secondary education. It is logical that there is climate injustice in the world. 

However, I have never gone that deep into the issue and have never deliberated the causes behind. 

This time, I have studied into the issue deeply and that may have a profound effect on my future 

teaching.   (Focus Group A, Sherry). 

Excerpt 5 

I think teaching social justice in the university is necessary. People living in the society are too 

busy and are rare to use a social justice perspective to judge certain social issues. During 

lecture, the lecturer taught us about the definition of social justice and applied it into certain 

social issues. The social justice study unit really provided me an opportunity to view the social 

controversial issues from a different angle (Focus Group A, Tina).  

Excerpt 6 

I hope the university can teach students about social justice. Particularly, I suggest that students 

who study General Studies and Liberal Studies should learn about social justice, because many of 

them will teach relevant topics in primary or secondary schools. They should have responsibility 

to deliver the message to the next generation. (Focus Group A, Sherry) 
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Excerpt 7 

I have never learnt about the concept of social justice until I study in the university, maybe because 

I studied in Mainland China for my primary and secondary education. I think the university should 

teach the students about social justice. I also think it should be promoted in the universities in 

Mainland China.  Social justice should exist in a society and I think learning social justice is 

meaningful (Focus Group B, Alex). 

Excerpt 8 

It is certainly necessary to teach social justice in the university. University is an institution which 

develops its students to build a better society by teaching unique knowledge at a deep level. This 

is what I expect to learn in the university. We should cherish the opportunity to learn about social 

justice (Focus Group B, Tony). 

Excerpt 9 

I still think although HK is an international society, people living here still have stereotype about 

like Mainland people or ethnic minorities. I think the schools need to have an instructor or a 

teacher to lead students into a more broaden way to widen their horizon to tell the people living 

in HK that the ethnic minorities are not that bad (Focus Group A, Lorna). 

Excerpt 10 

I am interested in Ethnic Minorities issues. In the university, also have many South Asian 

students. It is good to know deeply about what is the racial problem so that we can build a more 

united and harmonious society (Focus Group B, Tony).  

Excerpt 11  

I just wish that maybe there can be more courses about social justice so one course can teach 

more in depth about genocide and a course can teach more in depth about ethnic minorities, and 

a course can teach more about climate change, instead of like having a course that is too broad. 

If we have a course that is too broad, I think it might be hard for the students to study. So I think 

it can be narrowed down a bit. For example, they can cut down the climate change and focus on 

mainly ethnic minorities, genocide, and refugees in HK, so that it would be a more fruitful 

learning experience for the students. (Focus Group A, Chritian). 
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Excerpt 12 

The study unit was mainly a theory-base introductory course and it did not discuss each social 

injustice issue in depth. For example, regarding climate injustice issue, did Hong Kong make 

worse on the global climate problem? Or is it a victim? It should be better if more lessons can be 

arranged so that such topics can be discussed more in depth (Focus Group A, Sherry). 

Excerpt 13 

I think this study unit can be adjusted to a junior level, so that it can be promoted to primary and 

secondary schools. This can benefit them (Focus Group A, Sherry). 

Excerpt 14 

I think social justice can be taught not only in the citizenship education course but also in a broader 

context, such as in another course. I think the study unit can be extended, maybe to General 

Education Foundation course, so that more people can know about the concept of social justice 

(Focus Group B, Alex). 

Excerpt 15 

In class, Eric just told me some concepts about ethnic minorities but we cannot experience their 

lives and we cannot hear about what do they think about their lives (Focus Group A, Lorna). 

Excerpt 16 

I think that this study unit has been developed very well. However, maybe some practical 

activities could be organised for this study unit, such as field trip. I think these kinds of activities 

can stimulate participants to think and also make the study unit more impressive (Focus Group 

A, Tina). 
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Conclusion 

The two cycles of the social justice teaching unit have been completed with teaching and learning 

successes in terms of achieving the project aims of concept clarification and application of social 

justice as a perspective of analysis in making ethical decision making. This helps the students to 

broaden their knowledge horizon, as well as informing their ethical judgement when they come 

into contact with some social issues. Generally speaking, the course evaluation found a positive 

result for the study unit.  For more detail, please have a look of the full course evaluation report at 

the Appendix A. 

  

In this teaching guide, we shared our own experience of teaching social justice in the two classes 

from curriculum design to course evaluation results. This teaching guide reminds social justice 

educators what you may consider when you prepare to teach and when you are teaching social 

justice. If you would like to know more about the teaching matters of this study unit or would like 

to have a soft copy of our teaching materials, please do not hesitate to contact us by email. You 

are welcome to contact either this project research assistant Mr. Pao Shun Shing (sspao@eduhk.hk) 

or the project leader Dr. Chong King Man Eric (kingman@eduhk.hk).   

 

 

Suggested Readings 
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 Readings for diversity and social justice. Psychology Press. 

 

Ayers, W., Quinn, T., Stovall, D. (2009). Handbook of social justice in education. London, 
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Appendix A - Full Course Evaluation Report 

 

To analyze the effectiveness of the study unit, a mixed method of quantitative and qualitative 

research were adopted. For quantitative analysis, a pre-teaching questionnaire and a post-teaching 

questionnaire were designed and filled in by most of the participants. For qualitative analysis, two 

focus groups were held to explore more in-depth insights into subjects’ thinking of the study unit. 

The following part will report the result of the quantitative evaluation.  

Quantitative Evaluation 

A total of 53 students participated in the social justice education unit. They were asked to fill in a 

pre-teaching questionnaire (See Appendix B) before the teaching and a post-teaching questionnaire 

(See Appendix C) after the teaching of this social justice education unit. Both   pre-teaching 

questionnaire and post-teaching questionnaire consist of 31 questions. The pre-teaching 

questionnaire has one particular question to ask whether participants have studied concepts of 

social justice before or not. The post-teaching questionnaire has also got a particular question to 

ask whether participants agree to participate in a focus group interview for subsequent qualitative 

research of focus group interview purpose. The rest of the questions are mostly the same. Please 

see Appendix B and Appendix C for details.  

Eventually, 48 out of 53 student completed both pre-teaching and post-teaching questionnaires. 

Among them, 15 were male and 33 were female. Their mean age of the time they filled in the 

questionnaire was 19.92, with SD=1.38, range=19-25. The participants’ ethnicity were diverse. Of 

the 48 participants, 35 were local Hong Kong Chinese students, 13 were Mainland Chinese 

students (three of them were exchange students from universities in China), and two were foreign 

students from Myanmar and the Philippines.  

Results 

According to descriptive statistics, only 5 participants said they do not benefit from the teaching 

unit, while 19 of them (72%) said they do benefit from it.  

  

 

Table 1: Do you benefit from learning about social justice perspective? 

 Frequency   Percent 

Yes    34                           72.3 

No 5                                                    10.6 

Don't know 8                                                     17 

Total 47                          100 
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Thirty-seven (79%) reported that they have changed their views on certain social issues after the 

social justice teaching unit. Only 2 participants said he or she has not changed their view on certain 

social issues after the teaching unit. 

 

Table 2: Does the course change your view on certain social issues? 

 Frequency      Percent 

Yes           

37       

                                                                     78.7 

No   2                                                     4.3 

Don't know    8                                                   17 

Total      47                                                 100 

 

A paired-samples t-test was run (see table 3). It found that the participants showed a significant 

increase in the expectations on three aspects: I will learn/ learned to apply concepts from my course 

to real situations, with t (47) = -2.38, p<0.05; I will become/ became more interested in a career in 

community work, with t (47) = -2.63, p<0.05; and I will learn/ learned about the community, with 

t (47) = -2.86, p<0.01. 

 

Table 3: Paired Samples Test: Students’ Course Satisfaction   

 

Mean       SD 

  95% CI 

  t     Sig. Pre-test – Post-test comparison  Lower Upper 

I will learn/ learned to apply concepts from my 

course to real situations 

-.25 .729 -.462 .038 -2.38 .022 

I will become/ became more interested in a 

career in community work 

-.234 .840 -.481 -.012 -2.63 .029 

I will learn/ learned about the community -.333 .117 -.568 -.099 -2.86 .006 

 

Table 4 shows another two-tailed paired-sample t-test which compares the differences between 

pre-teaching test and post-teaching test. Regarding students’ perception about South Asians, there 

was a significant difference between pre-test (M=6.14, SD=1.52) and post-test (M=6.58, SD=1.76) 

(i.e. larger score represents more positive perception), with t (47) = -2.16, p<0.05. It seems that 

students tended to hold a more positive perception towards South Asians after the completion of 
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the study unit. On the other hand, a two-tailed paired-sample t-test also compared participants’ 

understanding of local charities or non-government organizations between pre-test and post-test. 

Result found that a significant difference between pre-test (M=2.88, SD=1.94) and post-test 

(M=3.71, SD=1.83), with t (47) = -4.20, p<0.001. Result indicates that participants tended to have 

more understandings about local charities or non-government organizations after the completion 

of the study unit. 

 

Table 4: Paired Samples Test: Empathic Awareness Scale 

 

Mean    SD 

  95% CI 

  t     Sig. Pre-test – Post-test comparison Lower Upper 

I am aware of how society differentially treats 

racial or ethnic groups other than my own. 

-.25 .86 -.50 .00 -2.01 .051 

I recognize that the media often portrays 

people based on racial or ethnic stereotypes. 

-.27 .77 -.50 -.04 -2.37 .022 

I can see how other racial or ethnic groups are 

systematically oppressed in our society. 

-.44 .77 -.66 -.21 -3.94 .000 

I am aware of institutional barriers (e.g., 

restricted opportunities for job promotion) that 

discriminate against racial or ethnic groups 

other than my own.  

-.48 1.03 -.78 -.18 -3.22 .002 

 

According to the quantitative evaluation, after the completion of the teaching unit, the majority of 

participants agreed that they did benefit from the teaching unit; most participants have changed 

their views on certain social issues; participants tended to hold a more positive perception about 

ethnic minorities such as South Asians minorities; they have known more about the society they 

have long lived and became more interested in community work; they became more likely to 

empathize with individuals of racial or ethnic backgrounds different from theirs. Undoubtedly, the 

positive result may indicate the successfulness of the project on certain extent.  

Qualitative Evaluation 

A total of six participants agreed to join a focus group. Four of them were from class A, and another 

two were from class B. All six students were invited to participate in a focus group. The research 

assistant of this project worked as a moderator to hold a focus group in the first semester for the 

four participants from class A, and to hold another focus group in the second semester for the two 

participants from class B. Before the start of the focus group interview, the interviewees were 

provided clear explanation of the purposes of the focus group and were informed that the 

discussion were audio-recorded for research purpose. Next, the moderator assured the participants 
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that all  interviewees were anonymous and the data gained will be treated confidential. After that, 

the moderator briefed the participants that the questions of the interview had not a model answer 

and encouraged them to express their genuine thoughts, feelings, and doubts through the 

interview.  

Results 

In both groups, the participants generally showed a positive perception towards the teaching and 

learning of the study unit. Most of them indicated that they had learnt something during the study 

unit and showed an understanding on certain social injustice issues during the focus group 

interview. Some interviewees reported that they were impressed by the teaching of social justice 

concepts and application during the lectures, and were stimulated to reflect over social justice 

issues in the society and the world. A few of them even showed an interest in further exploration 

of social justice issues after the study unit. The related excerpts were as below: 

 

Related quotations 

Excerpt 1 

I think learning social justice is very important in Hong Kong. It helps us to widen our horizon 

and to think from multiple perspectives of how to respect ourselves and respect others around us 

(Focus Group A, Christian). 

Excerpt 2 

I was really surprised when I knew the situations of asylum seekers in Hong Kong. I was like 

shock, and also confused because the problem is really not easy to be solved. This is really worth 

for us to know about this issue (Focus Group A, Tina). 

Excerpt 3 

I think the most impressive part is learning about the genocide and refugees. I know the genocide 

in China such as the genocide in Nanjing. But for refugees, I do not know is there any refugee 

from other countries came to China because I have never met them. I think this class gives me 

some knowledge about refugee and what is their life in HK (Focus Group A, Lorna). 

Excerpt 4 

I really feel interested in learning about climate justice because I have never learnt about this 

topic during my secondary education. It is logical that there is climate injustice in the world. 

However, I have never gone that deep into the issue and have never deliberated the causes behind. 

This time, I have studied into the issue deeply and that may have a profound effect on my future 

teaching.   (Focus Group A, Sherry). 

 

All interviewees agreed that social justice perspectives should be promoted in the university and 

teaching social justice in the undergraduate level is necessary. Interviewees mostly thought that 
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university students should realise social problems and be equipped with a social justice 

perspective. However, they have different reasons to support the promotion of social justice within 

the university. Some of them just said they thought learning about social justice perspectives is 

meaningful because they had not learnt about it before. A few of them thought that universities 

should teach students unique knowledge (e.g. social justice perspectives) for them to build a better 

society. A few of them believed that university students should learn about social justice 

perspectives so that they can deliver the message to the next generation. The related excerpts were 

as below: 

 

Related quotations 

Excerpt 5 

I think teaching social justice in the university is necessary. People living in the society are too 

busy and are rare to use a social justice perspective to judge certain social issues. During 

lecture, the lecturer taught us about the definition of social justice and applied it into certain 

social issues. The social justice study unit really provided me an opportunity to view the social 

controversial issues from a different angle (Focus Group A, Tina). 

Excerpt 6 

I hope the university can teach students about social justice. Particularly, I suggest that students 

who study General Studies and Liberal Studies should learn about social justice, because many of 

them will teach relevant topics in primary or secondary schools. They should have responsibility 

to deliver the message to the next generation. (Focus Group A, Sherry) 

Excerpt 7 

I have never learnt about the concept of social justice until I study in the university, maybe because 

I studied in Mainland China for my primary and secondary education. I think the university should 

teach the students about social justice. I also think it should be promoted in the universities in 

Mainland China.  Social justice should exist in a society and I think learning social justice is 

meaningful (Focus Group B, Alex). 

Excerpt 8 

It is certainly necessary to teach social justice in the university. University is an institution which 

develops its students to build a better society by teaching unique knowledge at a deep level. This 

is what I expect to learn in the university. We should cherish the opportunity to learn about social 

justice (Focus Group B, Tony). 

 

Most of the interviewees showed a more positive perception towards ethnic minorities after 

finishing the study unit. They thought that the racial injustice situation should be promoted so as 

to let more people recognise the problem and find the solutions to solve the problem. The related 

excerpts were as below: 
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Related quotations 

Excerpt 9 

I have a greater perception toward South Asians after the course. Maybe because I 

have more understanding about them and know more about their culture and hard lives in Hong 

Kong. (Focus Group A, Tina) 

Excerpt 10 

I still think although HK is an international society, people living here still have stereotype about 

like Mainland people or ethnic minorities. I think the schools need to have an instructor or a 

teacher to lead students into a more broaden way to widen their horizon to tell the people living 

in HK that the ethnic minorities are not that bad (Focus Group A, Lorna). 

Excerpt 11 

I am interested in Ethnic Minorities issues. In the university, also have many South Asian students. 

It is good to know deeply about what is the racial problem so that we can build a more united and 

harmonious society (Focus Group B, Tony). 

 

In both groups, most interviewees indicated that this social justice study unit could extend the 

number of sessions to go deeper on certain topics. Pertaining to this issue, the interviewees mostly 

emphasised that they benefited from the study unit. But, some of them reported that the class time 

was too short to cover several social justice issues and that made them felt a need to learn more on 

certain topics. They mostly suggested that more lecture time should be added so that the lecturer 

can have enough time to go into all topics in more depth. The related excerpts were as below: 

Related quotations 

Excerpt 11  

I just wish that maybe there can be more courses about social justice so one course can teach 

more in depth about genocide and a course can teach more in depth about ethnic minorities, and 

a course can teach more about climate change, instead of like having a course that is too broad. 

If we have a course that is too broad, I think it might be hard for the students to study. So I think 

it can be narrowed down a bit. For example, they can cut down the climate change and focus on 

mainly ethnic minorities, genocide, and refugees in HK, so that it would be a more fruitful 

learning experience for the students. (Focus Group A, Christian). 

Excerpt 12 

The study unit was mainly a theory-base introductory course and it did not discuss each social 

injustice issue in depth. For example, regarding climate injustice issue, did Hong Kong make 

worse on the global climate problem? Or is it a victim? It should be better if more lessons can be 

arranged so that such topics can be discussed more in depth (Focus Group A, Sherry). 
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Some interviewees thought that social justice perspectives should be promoted to a broader context 

in Hong Kong. Particularly, they suggested that the study unit can be adjusted and be implemented 

in junior levels (i.e. Foundation course in universities, and even secondary and primary schools), 

so that more people can be benefited. The related excerpts were as below: 

 

Related quotations 

Excerpt 13 

I think this study unit can be adjusted to a junior level, so that it can be promoted to primary and 

secondary schools. This can benefit them (Focus Group A, Sherry). 

Excerpt 14 

I think social justice can be taught not only in the citizenship education course but also in a broader 

context, such as in another course. I think the study unit can be extended, maybe to General 

Education Foundation course, so that more people can know about the concept of social justice 

(Focus Group B, Alex). 

 

Finally, some participants implied that they would like to get in touch with those disadvantaged 

ethnic groups and that is a way to facilitate the learning of the topic in depth. Some of them 

suggested that experiential learning activities should be organized for participants of the study unit.  

The related excerpts were as below: 

 

Related quotations 

Excerpt 15 

In class, Eric just told me some concepts about ethnic minorities but we cannot experience their 

lives and we cannot hear about what do they think about their lives (Focus Group A, Lorna). 

Excerpt 16 

I think that this study unit has been developed very well. However, maybe some practical 

activities could be organised for this study unit, such as field trip. I think these kinds of activities 

can stimulate participants to think and also make the study unit more impressive (Focus Group 

A, Tina). 
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Discussion 

Findings and Implications 

Participants’ positive perception towards the study unit 

According to the data analysis, the participants tended to have a positive perception towards the 

social justice study unit. It can be reflected by a majority of the participants reporting that they 

benefited from learning about social justice perspective through the questionnaire. The above 

quantitative findings were supported by the qualitative findings. Qualitative findings revealed that 

all interviewees held a positive attitude on the teaching and learning of the teaching unit. The 

participants used different words to appreciate their learning in the study unit. For example, the 

below quotations showed their positive perceptions toward the study unit: 

‘‘It is really worth for us to know about the issue.’’ 

‘‘It helps us to widen our horizon.’’ 

‘‘That may have a profound effect on my future teaching.’’ 

 ‘‘We should cherish the opportunity to learn social justice.’’ 

Moreover, all the participants agreed social justice should be taught in the university. Some of 

them even said ‘it is necessary to teach social justice’ to show their hope of having a social justice 

module in their undergraduate study. The above evidences demonstrate an affirmation of the 

positive learning impacts of study unit from the participants.  

Enhancement of students’ social justice knowledge  

Secondly, the study unit enhanced the students’ knowledge about social justice and the community. 

As can be seen from the quantitative findings, most participants realised that they have changed 

their views on certain social issues after the completion of study unit. Also, most of them reported 

better-than-expected learning about the community and applying the social justice concepts into 

real-life situations. The above results demonstrated that the participants admitted their learning in 

this course changed their perceptions about the society and social groups such as ethnic minorities, 

which was significantly better than their expectation. Indeed, it is not easy for the students to apply 

their knowledge on analysing real life situations, especially under the examination culture of Hong 

Kong. The result may be attributed to the multi-approaches of teaching methods adopted in this 

social justice teaching unit, which includes lecturing, video analysis, mind map activity, group 

discussion and presentation, etc. All these statistical significant results are evidences indicating the 

students know more about the society.  

Regarding the qualitative findings, although the interviewer did not test the interviewees on their 

knowledge gained on the contents of this study unit during the focus group interviews, the 

interviewees showed their understandings of the concepts of social justice and relevant social 

injustice issues. For example, an interviewee described his understanding of the concept of social 

justice and another interviewee interpreted how climate injustice occurred and the logic behind.  

 



76 
 

Raising of empathic awareness  

Thirdly, the participants were able to show their understandings on the difficulties faced by ethnic 

minorities in Hong Kong and their sense of empathy toward the ethnic minorities. Quantitatively, 

the statistical significant results showed that they tended to become more aware of how society 

have treated racial or ethnic groups different from themselves. They could recognize the media 

often portrayed people based on racial or ethnic stereotypes, and that they could see how other 

racial or ethnic groups could have been systematically ignored or even oppressed in our society. 

They were also aware of institutional barriers that discriminate against racial or ethnic groups. 

These results indicated that the participants have developed an improved understanding about the 

difficulties that ethnic minorities faced in Hong Kong after completing of the study unit. Moreover, 

a statistical significant result was found that the participants tended to hold a more positive 

perception towards South Asians in Hong Kong after finishing this study unit. This may be 

interpreted as participants realized how hard the ethnic minorities living in Hong Kong so that they 

developed a sense of empathy and compassion towards South Asians. It seems that the teaching 

has increased the participants’ understandings about ethnic minorities in Hong Kong, facilitated 

them to empathize with the disadvantaged ethnic groups, and also improved their perceptions 

toward those ethnic minorities.   

Qualitatively, most of the interviewees admitted that they held a more positive perception towards 

ethnic minorities in Hong Kong, mainly due to having more understanding about them. Both focus 

group interviews spent four minutes to discuss about racial injustice issues. This may be because 

four out of six participants were not local Hong Kong Chinese in the focus groups, with three 

Mainland Chinese students and one Filipino student. That could be a reason to explain why the 

focus group interviews discussed about racial injustice issues. Yet, the result is meaningful since 

a local Hong Kong Chinese participant showed a warm and positive response on the topic:  

‘‘It is good to know deeply about what is the racial problem so that we can build a more united 

and harmonious society.’’ (Focus Group B, Tony). 

Increasing willingness to engage in community work 

The quantitative evaluation found a significant result that the participants tended to feel more 

interested in choosing a career of community work after the completion of the study unit, 

comparing with the start of the study unit. Their changes may be due to the participants knew more 

about the social injustice issues in Hong Kong and developed a sense of empathy toward those 

disadvantaged groups suffering from poverty and racial discrimination. They would like to help 

them coming out of poor situations by considering a career of community work. In other words, 

the study unit may have developed a sense of social justice among the participants so that they 

have become more interested in working for lessening social injustice. The result is consistent with 

the findings of previous social justice research (e.g. Ngai 2009; Torres-Harding, Siers, & Olson, 

2012). Torres-Harding et al (2012) found that people with higher social justice attitude and 

behavioral intentions tend to be more interested in public services. Ngai (2006) also found that 

people who would like to work towards social justice were more likely to consider a career of 

which they can serve others.   
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Improvement of the study unit 

During the focus group interviews, the participants provided some feedback for the evaluation of 

teaching in this study unit. First, most interviewees believed that the class time of the study unit 

was too short to cover several social justice issues and they suggested that it could be extended to 

include more sessions to go into certain topics in more depth. Indeed, the author agreed that a total 

of nine hours of this teaching unit was not enough to teach social justice in depth. However, the 

design of this study unit was to enable students to reorganize the concepts and application of ‘social 

justice’ and using ‘social justice’ as a perspective without affecting the original course contents, 

so as to achieve the project aims of exploring the effectiveness of applying social justice as a form 

of ethical decision making by engaging students in conceptual clarification and learning activities. 

After thorough design and consideration, the social justice study unit only utilized 3 lectures in 

order not to affect the overall course contents. Anyway, even though this 3-lecture study unit was 

not long in lecture time, both quantitative and qualitative results found positive learning in certain 

aspects. Therefore, this social justice teaching unit was meaningful and successful.  

 

To provide a fruitful learning experience for students, in short, it is recommended that more class 

time should be offered to clarify the concepts clearly, to study social justice related issues in more 

depth, and to organize extra learning activities. In the university setting, in fact, there are some 

examples to teach social justice as a module, with over eight lectures, organized class activities, 

meaningful experiential learning activities and assessment. For example, a ‘Social Justice and 

Education’ module has been provided by the University of York, UK. That module was designed 

as a core module in the programme of Master of Arts in Social Justice and Education, which was 

comprised of nine seminars on different sub-topics of social justice and education and a written 

assessment in the academic year of 2018/2019 (The University of York, 2018). It could be a good 

reference for the tertiary institutions of Hong Kong. 

Second, some interviewees suggested that experiential learning activities could be incorporated 

when teaching social justice. A participant said she had learnt some concepts about ethnic 

minorities but she could not experience their lives and could not hear about what the ethnic 

minorities were really thinking about their lives. Another participant said the design of this social 

justice education unit was excellent but it could be more impressive if the study unit included 

experiential learning activities. Undoubtedly, practical experiential learning activities can offer 

students a chance to learn in a real-world setting and bridge the gap between theory and practice 

when teaching about such kind of social justice issues. Previous research found that utilising 

experiential learning activities in the teaching of social justice has been proved as a feasible method 

(e.g. Adams, 2016). Adams (2016) believed that such kind of experiential activities are necessary 

when teaching social justice. In fact, when designing the current study unit, experiential learning 

activities were considered. However, due to the time limit of three-lecture for the study unit, one 

only experiential learning activity was included. It is suggested that social justice educators should 

make use of experiential learning activities to teach social justice after you have adequate time to 

teach the basic concepts of social justice. Combining classroom learning with experiential learning 

is always a good way to enhance student learning. In Hong Kong, many NGOs have organised 

field visit for students at different levels to promote different aspects of social understanding, 

which can be relate to the concept of social justice. Some NGOs who have long organised 

experiential learning activities for students include Food Angel and Oxfam. Also, Sikh Temple at 
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Wan Chai also provides guide tour for students to know more about their religion, culture and their 

social service role in Hong Kong.  

Third, a participant pointed out that inviting professional practitioners from NGOs to give lecture 

may be a good method to teach about social justice. Undoubtedly, professional practitioners would 

have more practical experience in their professional field and their sharing should be very meaning 

to the students. In fact, inviting guest speaker is a common practice in tertiary institutions in Hong 

Kong and with more time available in a teaching unit, guest lecture would be a good choice. This 

method should really work in a social justice course, as the professional practitioners can share 

their valuable experience so that students can realise how practitioners work on the social injustice 

in a real-world setting. The related quotation as below: 

‘‘Maybe he can invite some guest lecturers to give us lecture about how they work, for example, 

some NGOs staff.’’ (Focus Group A, Lorna) 

Finally, some interviewees thought that social justice perspectives should be promoted to a broader 

context in Hong Kong so that more people can be benefited from it. In fact, social justice 

perspectives could be included in the Citizenship Education or Liberal Studies of Hong Kong 

secondary education. However, as has been criticized, in recent years, there has been a 

phenomenon that citizenship education in schools focus on promoting nationalistic education or 

moral education in recent decade, while other elements (e.g. human rights education, education 

for democracy and education for social justice) have been squeezed out from the mainstream civic 

education curriculum in Hong Kong. This is one of the reasons the author started to promote social 

justice perspectives within the EdUHK. Perhaps, this study unit could be adapted to junior level 

so that we can share the experience and teaching materials of this TDG project with the secondary 

and primary school teachers. However, it may require funding and manpower to run another 

project and the partnership scale of that proposed project would certainly be larger than the current 

TDG project.   

 

Limitations and future development direction of SJE  

 

The limitation of this study may be small sample size. The sample size is not enough for us to 

compare the differences within groups, such as age, ethnicity, and religion, etc. Therefore, for 

future research direction, a larger and representative sample size should be recruited to engage in 

related action research. In addition, social justice perspectives should be taught in more depth and 

be promoted to a broader context in Hong Kong, such as secondary schools. It may be our future 

direction of promoting social justice perspectives. Also, as has been mentioned, experiential 

learning activities is vital in learning social justice. However, in some courses, teachers may not 

be allowed to organise experiential learning activities due to the lack of budget or time or other 

issues. In terms of this issue, the application of virtual reality (VR) technology could be considered 

in teaching and learning of social justice. VR is a modern tool for teaching and learning in various 

subjects in educational sector. Utilising this technology, a series of VR experiential activities can 

be developed so that learners can participate in VR experiential activities in the classroom. 

Therefore, another crucial future direction may be developing VR experiential activities 

specifically for SJE.   
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Conclusion 

To sum up, according to the quantitative evaluation, after the completion of the teaching unit, the 

majority of participants agreed that they do benefit from the teaching unit; most participants have 

changed their views on certain social issues; participants tended to hold a more positive perception 

about ethnic minorities such as South Asians; they have known more about the society in which 

they have long lived and became more interested in community works; they became more likely 

to empathize with individuals of racial or ethnic backgrounds different from theirs. Thus, the 

overall positive results indicate the successfulness of this TDG project. During the focus groups, 

the participants mostly held a positive perception on the social justice study unit and suggested 

that social justice course should be operated in the university in Hong Kong. Moreover, they 

showed an understanding of the study unit’s content. Participants commended a few suggestions 

for the study unit. For example, lecture time should be extended to teach each social justice topics 

in more depth; expending the study unit to broader context (e.g. secondary schools); Inviting 

practitioners (e.g. NGOs’ staff) to share practical experience of pursuing social justice; Organizing 

experiential activities (e.g. site visit). The TDG study unit ended up with some significant positive 

result. In future, we will continually develop SJE curriculum for different levels of learners and 

may consider other methods to improve the current SJE promotion, such as the application of VR 

technology.  
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Appendix B – Pre-teaching Questionnaire 

 

 

 

Course mid-term survey: Social Justice Curriculum (week 5 – week 7) 

This questionnaire aims to assess your pre-lesson attitude and understanding about Social Justice in this 

G.E. course. This is designed to help us to improve the course. Please tick in the circle ‘’ for your 

preferred answer. You have the right to withdraw from this questionnaire survey. 

A. Learning about academic field 

 

Through the study unit I am taking this semester: 

 

Extremely 

agree(5) 

    

Extremely 

disagree(1) 

A1. I will gain a deeper understanding of things I 

learned about in this course. 
     

A2. I will learn to apply concepts from my course 

to real situations. 
     

A3. I will become more interested in the field 

contained in this course. 
     

A4. I will better understand the role of a 

professional in this field. 
     

A5. I will become more interested in a career in 

community work. 
     

B. Learning about our society 

 

Through the study unit I am taking this semester: 

 

Extremely 

agree(5) 

    

Extremely 

disagree(1) 

B1. I will learn about the community.      

B2. I will learn how to work with others 

effectively. 
     

B3. I will learn to appreciate different cultures.      

B4. I will learn to see social problems in a new 

way. 
     
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B5. I will become more aware of the community 

of which I am a part. 
     

C. Acceptance of different culture 

 

 

 

Extremely 

agree(5) 

    

Extremely 

disagree(1) 

C1. I feel irritated when people of different racial 

or ethnic backgrounds speak their language 

around me.  

     

C2. I feel annoyed when people do not speak 

standard Cantonese (Or your own language). 
     

C3. I get impatient when communicating with 

people from other racial or ethnic backgrounds, 

regardless of how well they speak Cantonese (Or 

your own language). 

     

C4. I do not understand why people want to keep 

their indigenous racial or ethnic cultural 

traditions instead of trying to fit into the 

mainstream. 

     

C5. I don’t understand why people of different 

racial or ethnic backgrounds enjoy wearing 

traditional clothing. 

     

D. Empathic awareness 

 

 

 

Extremely 

agree(5) 

    

Extremely 

disagree(1) 

D1. I am aware of how society differentially 

treats racial or ethnic groups other than my own. 
     

D2. I recognize that the media often portrays 

people based on racial or ethnic stereotypes. 
     

D3. I can see how other racial or ethnic groups 

are systematically oppressed in our society. 
     
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D4. I am aware of institutional barriers (e.g., 

restricted opportunities for job promotion) that 

discriminate against racial or ethnic groups other 

than my own. 

     

 

E. General information 

1. Gender 
               Male     Female 

2. Age  

18    19    20    21    22    23    24    25    Other: _______ 

 

3. Ethnicity 
Local Hong Kong Chinese    Mainland Chinese     Other (please specify): _________ 

 

4. Religion 
               Yes      No    Please specify, if you are willing:                        

5. Have you ever attended any course teaching about social justice before? 
               Yes      No      Can’t remember   

 

F. Perceptions of social issues 

1. What is your perception about South Asians?  
        Kind                   Easy-going        Fearful        Hard-working            Active                                    

        Violent              They feel themselves inferior         Being excluded by others       

               Lazy                    No feeling          Don’t know       Other (please specify): ____________     
 

2. Overall, is your perception about South Asians incline towards positive or negative? Please use 
0-10 for your answer (0=extremely negative, 5=normal, 10= extremely positive). 
________________        

 

3. Would you actively communicate with South Asians if there is a chance? 
Yes    No    Don’t know 
Why? ________________         

                                                                                                                                             
 

4. What is the official poverty line for a 1-person household in Hong Kong? 
$3,000-$4,000  $4,001-5,000  $5,001-6,000  $6,001-7,000  Don’t know 
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5. Do you know the functions of below charities or non-government organizations?  

Food angel (皆食堂)  

Crossroads foundation (國際十字路會)  

Po Leung Kuk (保良局)  

St. James’ Settlement (聖雅各福群會)  

Justice Centre Hong Kong (香港公義中心)  

Harmony House (和諧之家)  

Tung Wah Group of Hospitals (東華三會) 

Oxfam (樂施會)  

Unison (融樂會)  

 

6. Do you expect you would be benefited from learning about social justice perspective? 
    Yes      No      Don’t know   

 

If yes, what do you expect to benefit from applying social justice perspective? 

__________________________________________________________________               

                                                                                  

7. Do you expect the course would change your view on certain social issues? 
Yes      No      Don’t know   

 

Thank you! Please give yourself an identifier such as ‘CKM’ for post-test comparison: 

___________________ (e.g. short form of your name) 
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Appendix C – Post-teaching Questionnaire 

 

  

 

Course mid-term survey: Social Justice Curriculum (week 5 – week 7) 

 

This questionnaire aims to assess your post-lesson attitude and understanding about Social Justice in 

this G.E. course. This is designed to help us to improve the course. Please tick in the circle ‘’ for your 

preferred answer. You have the right to withdraw from this questionnaire survey. 

A. Learning about academic field 

 

Through the study unit I am taking this semester: 

 

Extremely 

agree(5) 

    

Extremely 

disagree(1) 

A1. I gained a deeper understanding of things I 

learned about in this course. 
     

A2. I learned to apply concepts from my course 

to real situations. 
     

A3. I became more interested in the field 

contained in this course. 
     

A4. I better understand the role of a professional 

in this field. 
     

A5. I became more interested in a career in 

community work. 
     

B. Learning about our society 

 

Through the study unit I am taking this semester: 

 

Extremely 

agree(5) 

    

Extremely 

disagree(1) 

B1. I learned about the community.      

B2. I learned how to work with others effectively.      

B3. I learned to appreciate different cultures.      

B4. I learned to see social problems in a new way.      
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B5. I became more aware of the community of 

which I am a part. 
     

C. Acceptance of different culture 

 

 

 

Extremely 

agree(5) 

    

Extremely 

disagree(1) 

C1. I feel irritated when people of different racial 

or ethnic backgrounds speak their language 

around me.  

     

C2. I feel annoyed when people do not speak 

standard Cantonese (Or your own language). 
     

C3. I get impatient when communicating with 

people from other racial or ethnic backgrounds, 

regardless of how well they speak Cantonese (Or 

your own language). 

     

C4. I do not understand why people want to keep 

their indigenous racial or ethnic cultural 

traditions instead of trying to fit into the 

mainstream. 

     

C5. I don’t understand why people of different 

racial or ethnic backgrounds enjoy wearing 

traditional clothing. 

     

D. Empathic awareness 

 

 

 

Extremely 

agree(5) 

    

Extremely 

disagree(1) 

D1. I am aware of how society differentially 

treats racial or ethnic groups other than my own. 
     

D2. I recognize that the media often portrays 

people based on racial or ethnic stereotypes. 
     

D3. I can see how other racial or ethnic groups 

are systematically oppressed in our society. 
     
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D4. I am aware of institutional barriers (e.g., 

restricted opportunities for job promotion) that 

discriminate against racial or ethnic groups other 

than my own. 

     

 

E. General information 

1. Gender 
               Male     Female 

2. Age  

               18   19   20   21   22   23   24   25   Other: ___________ 

3. Ethnicity 

               Local Hong Kong Chinese   Mainland Chinese   Other (please specify): _________ 

4. Religion 
        Yes      No    Please specify, if you are willing:                        

5. Have you ever attended any course teaching about social justice before? 
        Yes      No      Can’t remember   

 

F. Perceptions of social issues 

1. What is your perception about South Asians?  
        Kind                   Easy-going        Fearful        Hard-working            Active                                    

               Violent              They feel themselves inferior         Being excluded by others       

               Lazy                    No feeling          Don’t know       Other (please specify): ____________     
 

2. Overall, is your perception about South Asians incline towards positive or negative? Please use 
0-10 for your answer (0=extremely negative, 5=normal, 10= extremely positive). 

                        ________________         

 

3. Would you actively communicate with South Asians if there is a chance? 
Yes    No    Don’t know 
Why? ________________     

                                                                                                                                                  
 

4. What is the official poverty line for a 1-person household in Hong Kong? 
$3,000-$4,000  $4,001-5,000  $5,001-6,000  $6,001-7,000  Don’t know 
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5. Do you know the functions of below charities or non-government organizations?  

Food angel (皆食堂))  

Crossroads foundation (國際十字路會)  

Po Leung Kuk (保良局)  

St. James’ Settlement (聖雅各福群會)  

Justice Centre Hong Kong (香港公義中心) 

Harmony House (和諧之家)  

Tung Wah Group of Hospitals (東華三會) 

Oxfam (樂施會)  

Unison (融樂會)  

 

6. Do you benefit from learning about social justice perspective? 
       Yes      No      Don’t know   

 

If yes, what do you benefit from applying social justice perspective? 

__________________________________________________________________               

                                                                               

7. Do the course change your view on certain social issues? 
Yes      No      Don’t know   

 

8. Do you agree to participate in a focus group interview? The interview would last for 1 hour. If 
yes, please write down your phone number and email address: 
Tel:          _____           Email:                         _______________  

 

Thank you! Please give yourself an identifier such as ‘CKM’ for post-test comparison: 

___________________ (e.g. short form of your name) 

 

 

 

 

 




