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A transcript analysis of listening tapes — the authenticity across locally published

listening materials for primary schools in Hong Kong

Abstract

This paper investigates the authenticity of listening materials produced by a local
textbook publisher for primary schools in Hong Kong. It adopts the approach of transcript
analysis, with the use of listening tapes designed for the six levels of primary education — from
primary 1 to primary 6. Through a detailed analysis of the mentioned materials, the
development of authenticity across the materials written for all the six years will also be
examined. In this study, authenticity will be measured based on a list of measurement that
contains a series of discourse features. The development of authenticity will then be observed
through a comparison among the results obtained from the analysis. Results reveal that the
listening materials show varied authenticity in three different dimensions, namely the
situational context, the purpose, and the discourse features. For the analysis of discourse
features, the listening materials are further classified into daily conversations and radio
interviews. Generally, both radio interviews and daily conversations are not considered
authentic as data of each feature display a great inconsistency in terms of the content,
occurrence rate and function when contrasting with authentic spontaneous speeches. With the
results, the rationale behind integrating non-authentic materials in language classrooms, as well
as the impacts, mainly towards students’ communicative competence, of advocating authentic

materials in second language teaching will be discussed.

Keywords: transcript; listening materials; authenticity; intelligibility

Introduction

There has always been a hot debate on whether authentic materials should be used in
foreign language teaching, particularly in the teaching of reading and listening skills (Li, 2015).
Prior to language output in foreign language learning, Herron & Seay (1991) suggested that
foreign language learners should start their learning with an extensive period of listening input.

Mousavi (2012) also emphasized that listening competence plays an essential role as it helps



learners build vocabulary and improve language use. Thus, in this study, listening skills and

related materials will be the focus.

In Hong Kong, English Language is taught as a second language. Learners’ listening
skills are mainly acquired by fypical listening exercises — they listen to taped and scripted
materials, which demonstrate a contrived style of communication, with sentence structures and
vocabulary carefully and tightly monitored. A series of questions will usually be followed to
test their understanding of the tape content. Some scholars support the use of contrived
listening materials as they help learners eliminate their anxiety and frustration when facing
unedited and authentic tapes and help teachers avoid impractical and ineffective teaching.
However, Morley (1990) argued that less emphasis should be put in listening comprehension
and intelligibility. With reference to Crystal & Davy (1975), traditional textbook materials are
way too contrived and display very limited resemblance to the informal and natural style of
spontaneous communication. Teachers are strongly encouraged to adopt authentic materials,
no matter what the level of language teaching is, so as to engage students in listening tasks that
‘mirror “real life” situations’. Field (1998) also stated that using native-like authentic listening
material provides opportunities for learners to familiarise themselves with the target language

so that they can cope with the language used in different situations outside classrooms.

Yet, despite the advantages and importance of adopting authentic materials, traditional
language materials used in textbooks are still dominant in the majority of second language
classrooms (Mousavi, 2012). Hence, in this research, the authenticity of listening materials
used in Hong Kong will first be analysed to see if authenticity or intelligibility is the priority
focus of language education in Hong Kong, followed by a detailed discussion regarding the
reason behind using contrived dialogues and whether authentic materials should be advocated

in language classrooms.

Literature Review

Authenticity

There is a wide range of definitions of ‘authenticity’ proposed by scholars from

different fields, thus this concept may still remain ambiguous and appear to be unmeasurable



to teachers. In this study, ‘authentic’ refers to the natural and genuine use of language (Gilmore,
2007). Unlike the contrived listening tapes developed for pedagogical use, authentic language
materials mirror a ‘naturalness of language form’ as what can be found in spontaneous

utterances made by the native speakers of that language.

In short, authenticity can be defined based on the source of the utterance (who made it),
the context (where and how it was produced) and the purpose (why it was made) (Marrow,
1977; Gilmore, 2007). Both Kienbaum (1986) and Porter & Roberts (1981) stated that the
language is authentic when it is produced by native speakers of the target language for the same
group of native speakers in a shared language community (Porter & Roberts, 1981; Gilmore,
2007). Authentic materials carry an appropriate situational context where the language is
properly used in different situations (Rodgers & Medley, 1988; Herron & Seay, 1991). It was
also emphasized by Little et al. (1988) that an authentic text is ‘created to fulfill some social
purposes’ (Little et al., 1988; Guariento & Morley, 2001). Most common examples of authentic
texts that fulfill social purposes are newspaper, magazines and dialogue from movies or radio.
In addition, in terms of purpose, Rodrique, Davis & Duquette (1990) and Fischer (1993) both
asserted that authentic language input as materials produced without any pedagogical

intentions.

Studies have been done by different scholars to examine the effects of adopting
authentic materials in language classrooms. With reference to Porter & Roberts (1981),
Duquette et al, (1989), Omaggio (1993) and Rogers & Medley (1988), they all asserted that
learners improved linguistically by using authentic materials in classrooms. Learners’
comprehension skills were greatly enhanced after immersing in the exposure to authentic
materials, and their functional proficiency, which they can use the language to communicate
well in the real world and everyday situations, could also be developed. In particularly, Herron
& Seay (1991) conducted a research with a group of students from an intermediate school who
spoke Franch as a foreign language. Authentic French radio tapes had been used to replace the
regular classroom materials, and the result showed that students who were exposed to authentic
tapers displayed a superior listening comprehension skill towards a set of unedited dialogues.
However, Feyten (1991) and Schmitt (2013) argued that less-proficient learners may not be
able to handle authentic materials as their comprehending skill was very limited. Learners

might feel anxious if lifelike materials are adopted at the very beginning of teaching as they



might not be able to understand the content due to the use of native accents, complex
vocabulary items and the normal spontaneous speech rate. Therefore, the question remains in
the choice of material — as authentic materials are greatly supported by scholars around the
world, a benchmark should be clear to teachers on how to measure the authenticity so that the

materials can be well-chosen and will not cause frustration and anxiety among learners.

Theoretical Framework — selecting features to determine authenticity

Both Gilmore (2007) and Herron & Seay (1991) had carried out research to investigate
whether using authentic and unedited materials is effective in strengthening students’ language
skills in foreign language learning. In their studies, they suggested several features to determine
whether a text is authentic. In the research paper written by Herron & Seay (1991), the
authenticity of the materials was determined by different factors — whether the material was
scripted, normal in speed and tempo, involved speakers in different accents and spontaneous.
While according to the research which discussed the role of authenticity in foreign language
learning conducted by Gilmore (2007), lots of factors should be considered in order to define
a source of language input authentic, such as, the text itself, the participants, the purpose of the

material, as well as its social and cultural context.

All the above factors were indeed useful to measure the authenticity of the material.
However, some of the factors were too broad and extensive which might not be suitable to be
adopted in this study. For instance, a more comprehensive explanation would be needed for
factors like ‘the text itself’. Therefore, only some will be taken into account, namely, the

context, the purpose and the tempo.

On the other hand, Gilmore (2004) had done a quantitative analysis of contrived
textbook dialogues from English textbooks and a set of authentic conversational scenarios
which were reformulated base on the chosen textbook dialogues. The frequency of appearance
of some particular discourse features in the materials was calculated and the results of each
feature among the two sets of texts were then contrasted. In the study, it can be concluded that
differences do exist in terms of several discourse features between textbook materials and

authentic scenarios, including, turn-taking patterns, repetitions, pauses, hesitation devices and



back-channeling. All these discourse features were more significant and measurable as they

can be expressed in a specific number to express their rate of occurrence.

Operational definition — measuring authenticity

Upon the selection of features which can be used to determine the authenticity of

listening materials, a standardized measurement should be set up. Below are the benchmark or

standardized frequency rate of each feature in spontaneous speeches that can help quantify the

measurement of authenticity:

()

(ii)

(iii)

Situational context

According to Rogers & Medley (1988), the learning materials should expose
learners to various types of realistic contexts, so to provide learners
opportunities to experience the language used in different real-life situations
and get them well-prepared to cope with real life events and be able to use

English communicatively.

Purpose

As mentioned before, Rodrique, Davis & Duquette (1990) and Fischer (1993)
both stated that materials that are specially designed and published for

pedagogical use should not be considered as authentic.

Accent

With reference to Considine (2018), authentic materials that involved various
types of accent could give learners huge advantage in the real world as they
would be able to understand and comprehend when they encounter English

speakers from different nationalities and countries.



(iv)

(v)

(vi)

(vii)

Turn-taking patterns

As stated by Jannah (2014), there were three types of turn-taking patterns in
spontaneous speech. Firstly, the most common type was the change of speakers
recurs in the conversation with no gaps and overlaps. Secondly, one speaker
might dominate the whole conversation without much interruption from another

speaker. Lastly, overlaps occur when more than one speaker talks at a time.

Tempo

For daily conversations, the authentic and normal speed of talking ranges from
4.4 to 5.9 syllables per second (syl/sec) (Rodero, 2012). As for radio interviews,
the average speed of talking is 5.34 syl/sec (Kendall, 2009).

Repetition

According to R. Dufour, et al. (2009), the average value of one & two-word
repetition in daily conversations is 2.7 to 3.1 times. Despite the fact that
repetition has been widely seen as a kind of disfluency and error in speeches,
Gilmore (2004) emphasized that it appears very often in authentic conversations
and it is not a right approach to avoid errors in learners’ input. Besides,
repetitions can also perform practical functions, for example, repeating
particular words or phrases helps highlight and label important information
inside the content. As in radio interviews, repetition has a distinctive function —
summary question, which the host repeats the speaker’s answer to clarify

information and help listeners concentrate on the story (Beaman, 2011)
Hesitation Device

In this paper, only filled pauses, such as ‘hmm...” and ‘ehh...’, will be analysed.
In spontaneous speeches, both Goto, et al. (1999) and Fehringer & Fry (2007)

mentioned that speakers made use of filled pauses to buy time and plan their

utterance when their thinking process could not keep up with the speaking
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process. Hesitation device is a very prominent feature in spontaneous
conversations. With reference to Gabrea (2000), the average value of filled

pauses in spontaneous speeches is 12.

(viii) Back-channeling

As stated by Carter & McCarthy (1997) and Pivek (2007), back-channeling
referred to some short responses, such as ‘yes’, ‘uhum’ and ‘right’, message
perceivers make to show understanding, agreement and express attention. One
important point to note is, back-channels paid an affective role in conversations.
In authentic conversations, message perceivers were often regarded as
‘responsive and sympathetic’ when they responded to the speaker with back-
channels. The target pace of back-channeling in daily conversations is every 30-
40 words, i.e. it occurs 2.75 to 5 times in a 1-minute conversation with 110-150
wpm (Cutrone, 2010). Yet, as in radio interviews, in an article published by
chrwradio (n.d.), it was mentioned that interviewers should avoid intervening
the speaker when they were answering questions. In other words, back-

channeling does not occur frequently in radio interviews.

Through combining and incorporating all the features mentioned above, a set of more
detailed and comprehensive measurement, which is going to be adopted in this study to
determine whether the chosen materials are authentic, will be presented in the Methodology

section.
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Methodology

Research Questions

The following research questions outline the main focus of the study:

1) Are the current listening materials for Primary schools authentic? In what ways

are they/are they not?

2) Is there a significant development of authenticity in the listening materials over

the years from Primary 1 to Primary 6?

Methodological Design

Transcript analysis was adopted in this study, using the listening materials produced by
a local publisher in Hong Kong. Book 1A, 1B, 2A,2B,3A,3B,4A,4B,5A,5B, 6A, 6B of the
series Primary Longman Elect Listening were used. This series of listening booklets were all
published by Pearson Longman Hong Kong Education in 2009. All the transcripts required for
the analysis can be found in the attached Audio Scripts in each booklet. The respective

Listening CDs were also used for the analysis.

The authenticity of listening materials were investigated through the following
measurement list:
(1) Situational context
(i1) Purpose of the text
(ii1))  Accent of the speaker(s)
(iv)  Tempo
(v) Turn-taking patterns
(vi)  Repetitions
(vii)  Hesitation devices (filled pauses)

(viii) Back-channeling

12



Among all the listening materials, monologues and transcripts without a conversation
were not taken into account. Only materials which contain two speakers or above were adopted
for the analysis, this is because some of the discourse features only apply to dialogues, like

turn-taking patterns and back-channeling.

Data Collection, Analysis and Presentation

The purpose of the study is to investigate the authenticity of locally published listening
materials. In order to answer the first research question, data were collected in two ways. First
of all, the audio scripts were analysed. The situational contexts were determined by identifying
the setting and the storyline of each listening material. Then, the purpose was found out by
spotting the intended audience and publishing source. As for the three discourse features
(repetition, hesitation devices and back-channeling), the frequency of occurrence and function

of each feature were recorded.

Secondly, data was also collected by listening to the tape in the CDs. The accent of the
speaker was identified by locating whether any distinctive features of a particular kind of accent
were found. The turn-taking patterns were also be determined by listening to the tapes. Last

but not least, the tempo was calculated by the following formula:

Total number of syllables

Length of conversation (seconds)

If the data of each feature obtained from the analysis show resemblance to the
standardized benchmark of authenticity, in terms of the content, frequency of occurrence and
functions, stated in the Literature Review, the chosen materials of this study will be regarded

as authentic, or vice versa.

To answer the second research question, the development of authenticity was observed.
Data collected from Book A and B in each level were combined and labelled as a specific year
group, for instance, data found in Book 1A and 1B were gathered and labelled as ‘Primary 1°.
Four features were selected for comparison, namely the tempo, repetition, hesitation device

and back-channeling. The data of each feature from each year group was then contrasted to
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another, and the trends were compared to observe the development, so as to conclude if there

were any changes in authenticity in the listening materials across the six years of primary

education. Graphs and tables were used as a visual aid to present the data.

Results

Below is a table showcasing the total number of listening transcripts for analysis:

Total number of transcripts (P.1 - P.6) 227

With monologues

No conversations

80

21

Total number of transcripts with dialogues | 126

From Primary 1 to 6, the total number of transcripts was 227. There were 80 transcripts

with monologues, which were transcripts with only one speaker or pre-written scripts in a

specific text type, such as play, story, poem, guessing game, advertisement, news, etc. There

were also 21 transcripts that were not taken into account as they did not contain any

conversations. Thus, the total number of transcripts with dialogues was 126.

The number of transcripts in each year group is as follows:

P.1 (Book 1A + 1B)
P2 (Book 2A + 2B)
P.3 (Book 3A + 3B)
P.4 (Book 4A + 4B)
P.5 (Book 5A + 5B)

P.6 (Book 6A + 6B)

Total no. of
transcripts

23
17
16
18
20

32

Daily conversations
(Face-to-face/on phone)

23
17
16
18
16

23

14

Radio interviews



Radio interviews were found in materials made for Primary 5 and 6 learners — 4 for
Primary 5 and 9 for Primary 6. As the benchmark to measure authenticity, in terms of tempo
and the three discourse features (repetition, hesitation devices and back-channeling), of daily
conversations and radio interviews are different, the data of tempo and the three discourse

features were further classified into two different types and analysed separately.

(1) Authenticity of listening materials

(i) Situational context

Looking into the transcripts from Primary 1 to Primary 6, regarding the setting, all of
the listening materials were situated in different places, occasions and events. Among all the
places, ‘Home’ was the most frequently used setting in the listening materials, accounting for
41.3% among all. Followed by ‘School’, which took up 22.2% of the total. As for the other
types of situational contexts, such as, shops (various types of shop were found in the listening
materials — toy shop, bookshop, etc), the park and restaurants, were places that learners usually
visit. Therefore, in terms of situational contexts, it was mostly authentic as a wide range of

places and settings were included.

Types of situational contexts

—

m School m Home = Shops = Park = Campsite = Restaurants m Street m Others = Unknown

Chart 1: Types of situational contexts



However, some inauthentic examples were found in the listening materials. One

example is shown below:

Practice 1

I Danny is visiting his friend Pingo on Planet Pi. YI)u now have 11
CT-nhote TOSIC) INOW, Tisten 10 the conversation between Danny an

beep (beep), answer the question. The conversation will be played t
will begin now.

[Danny : Hi, Pingo.

Pingo Hello, Danny. Welcome to Planet Pi. Please come into my

; @
Wow! Your bedroom is huge, Pingo. But how come there «

Picture 1: Example of inauthentic storyline

Danny

The setting of this particular transcript is situated at Planet Pi. With reference to the
storyline, Pingo is an alien who lives on the planet and Danny is visiting his house. This
storyline was not realistic as it would not happen in real-life. Therefore, to a small extent, the

listening materials contained inauthentic storyline.

(ii) Purpose

All the listening materials from Primary 1 to Primary 6 were specially designed and
recorded for the use of language teaching. They were published for pedagogical and academic
purposes along with the related exercise books. Moreover, the major audience and user were
the primary school students and teachers in Hong Kong. The listening materials allowed
students to practice processing the target language items and ultimately aimed at strengthening
students’ receptive skills. Last but not least, they were not published to serve any social
purposes. Therefore, the listening materials were not considered authentic with regards to the

purpose.
(iii)  Accents of the speaker(s)
All the transcripts from Primary 1 to Primary 6 all involved speakers speaking in a
British accent. This could be deduced as a distinctive feature that other accents were not

prominent throughout all the listening materials. For example, post-vocalic r, which is a very

common feature in American English, was not identified in any of the utterances in the tapes.

16



To sum up, the use of accent of the speakers was inauthentic as a wide variety of accents was

not adopted. Yet, it was authentic in terms of involving speakers who could speak natively in

one particular kind.
(iv)  Turn-taking patterns

Among all the listening materials, 97.4% consisted of a consistent turn-taking pattern,
which change of speakers recurs with no gaps or overlaps. Speakers were constantly
exchanging information, expressing opinion, making requests and responding to one another.
No overlaps have been recorded in any of the materials, while 2.63% of them contained one
very dominant speaker. Hence, to a great extent, the listening materials were authentic with
regards to the turn-taking pattern as speakers mostly followed the common pattern. However,

overlaps were not encouraged in the listening materials which contributed negatively to the

authenticity regarding this feature.

[1 Ken : Hello, Dad.
ad___ : Hello, Ken. How is school? Tell me about your classmates and teachers.

Ken : OK. Thisis Cindx. She is my friend. She is in Class 1B. (beep) (8-second pause)
2 Ken : This is Tommy. He is a monitor. (beep) (8-second pause)
3 Ken .- This is Miss Tong. She is my class teacher. She is nice. (beep) (8-second pause)
4 Ken : ?hTS is Mr Wong. He is my English teacher. (beep) (8-secong pause)
5 Ken . This is Billy. He is seven years old. He is my classmate. (beep) (8

-S

=——pg==== . Your teachers and friends are all very nice. ] ) (8-second pause)

Narrator: Listen to the conversation again and check your answers, Th

- I'he : ;
- Conversation will

(Repeat [ ] without pauses. )
This is the end of Practice 2.

Picture 2: Example of transcripts with one dominant speaker

2 MrWu : Thisis your chair, Jim. Sit down, please.
Jim : OK. (beep) (8-second pause)

3 MrWu - Look at the blackboard, Jim. Don’t look at the window.
Jim | OO

4 MrWu :|SueandJim, don't talk, please.
Sue & Jim: | Sorry, Mr Wu. (beep) (8-second pause)

Picture 3: In the transcript and the tape, there were no sound overlapping with Mr. Wu’s

teaching before he said ‘Don’t talk’; overlaps were avoided

17



(v) Tempo

An overview of data in respect of tempo is displayed below:

Daily conversations Radio interviews
Authentic tempo: Authentic tempo:

4.4 — 509 syl/sec (Rodero, 2012) | 5.34 syl/sec (Kendall, 2009)

Range Average Range Average
P.1 | 12-20syl/sec | 1.565 syl/sec |/ /
P2 | 14-23syl/sec | 1.870 syl/sec |/ /
P3 | 1.9-28syl/sec | 2.288 syl/sec |/ /
P4 | 24-33syl/sec | 2.644 syl/sec |/ /

PS5 | 2.6-35syl/sec | 2.820 syl/sec | 2.6 —3.1 syl/sec | 2.825 syl/sec

P6 | 2.8-39syl/sec | 2.984 syl/sec |2.8-3.3syl/sec |3.011 syl/sec

As shown in the table above, the average tempo of daily conversations ranged from
1.565 syl/sec to 2.984 syl/sec, while the average tempo of radio interviews was 2.825 syl/sec
to 3.011 syl/sec. All the values of tempo obtained from the listening materials did not reach the
authentic tempo rate. In other words, speakers in the listening tapes tend to speak slower than

speakers in real-life conversations. Overall, the tempo was inauthentic.

18



P.1

P2

P3

P4

PS5

P.6

(vi)  Repetition

The table below shows the frequency of occurrence of repetition:

Daily conversations Radio interviews

Authentic function: Authentic function:

1) Redundant (disfluency) 1) Summary question (Beaman, 2011)

2) Practical (e.g. highlighting information) 2) Practical (e.g. highlighting information)

(Cevik, Wong & Lee, 2019)

Authentic value of one & two-word repetition in a conversation: 2.7 — 3.1 times
(R. Dufour, et al. 2009)

no. of Frequency of No. of no. of Frequency of | No. of
transcript occurrence (%) | times/transcript | transcript occurrence (%) | times/transcript
4 (outof 23) | 17.4% 1 / / /

4 (outof 17) |23.5% 1 / / /

2 (outof 16) | 12.5% 1-2 / / /

2 (outof 18) |11.1% 1 / / /

2 (outof 16) | 12.5% 1 0 (outof4) 0 /

7 (out of 23) | 30.4% 1-5 I (outof9) |11.1% 1

Frequency of occurrence

From the table above, the occurring rate of repetition among the six levels ranged from
11.1% to 30.4%, which indicated that repetition was not widely and frequently adopted in the
transcripts. From Primary 1 to 5, only 1 to 2 times of repetitions were found in each transcript,
while in Primary 6, the highest number of repetition per transcript hit 5. However, since the
highest frequency in daily conversations (Primary 1 to 5) and radio interviews did not exceed

2.7, the general occurring frequency of repetition was not considered authentic.
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P.1

P2

P3

P4

PS5

P.6

Function

In the listening materials, the main function to adopt repetition was for speakers to ask

for confirmation and make clarification, which could both be regarded as practical functions.

Yet, no redundant repetitions were seen in any of the listening transcripts. Hence, the function

of repetitions was not entirely authentic as disfluencies, in terms of repeating particular words

or phrases, was totally omitted.

[Ken
Mum
Ken

Mum
Ken
Mum

: Look at my pictures, Mum! ‘?‘his is Mr Park.

: Mr Bark?
: No. Mr Park. He is my Enalish Iggghﬁ;mm“m\
ﬂ . . v
This is Jerry.
: Jerry?

(3]
: Yes. Jerry. (beep) (8-second pause). He is a monitor. (beep) (8-second pause)
W ™

Picture 4: Example of repetition; function: asking for confirmation and making clarification

(vii)  Hesitation devices (filled pauses)

An overview of the occurring frequency of hesitation devices is as follows:

Daily conversations Radio interviews

Average value of hesitation devices in a spontaneous conversation: 12 (Gabrea, 2000)
Authentic function: indicates thinking process, buying time to plan the utterance (Goto, et al., 1999)

no. of transcript

11 (out of 23)
7 (out of 17)
10 (out of 16)
9 (out of 18)
10 (out of 16)

13 (out of 23)

Frequency of No. of | no.of Frequency of | No. of
occurrence (%) | times/transcript | transcript occurrence (%) | times/transcript
47.8% 1-2 / / /

41.2% 1-2 / / /

62.5% 1-4 / / /

50% 1-3 / / /

62.5% 1-2 1 (outof4) |25% 1

56.5% 1-2 7 (outof9) |77.8% 1

20



Frequency of occurrence

According to the table, filled pauses were more widely applied in the listening materials,
the occurring rate accounted for 41.2% to 62.5% in daily conversations among Primary 1 to 6,
and it particularly reached 77.8% in radio interviews that were made for Primary 6 learners.
However, despite the high frequency rate, there were no more than 4 times of filled paused
recorded in each transcript, which was very far from the authentic value — 12. Therefore, the

occurring frequency of filled pauses was inauthentic in a broad sense.

Functions

The purpose of using filled pauses in both the daily conversations and radio interviews
matched the suggested authentic function. Scholars asserted that speakers add filled pauses in
their conversations to buy time for planning the utterances, and all the filled pauses found in

the listening materials perform the same role. Thus, in terms of functions, the filled pauses

were determined as authentic.

Practice 2

[ Mum
Penny
Mum

¥ penicils? OK.
Penny : Ihave two rulers.

Picture 5: Example of hesitation device (Hmm...)
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P.1

P2

P3

P4

P.5

P.6

(viii) Back-channeling

The table below illustrates the occurring frequency of back-channeling:

Daily conversations

Radio interviews

Target pace of back-channeling in a spontaneous Frequent usage is not recommended
conversation: 2.75 — 5 times (Cutrone, 2010)

(chrwradio, n.d.)

Authentic function: show agreement, understanding and express attention (Pivek, 2007)

no. of | Frequency of

transcript

0 (out of 23)
2 (outof 17)
2 (out of 16)
4 (out of 18)
0 (out of 16)

4 (out of 23)

Frequency of occurrence

occurrence (%)

11.8%

12.5%

22.2%

17.4%

No.
times/average
length

1/168.3 secs
1/167.3 secs

1/151.5 secs

1-2/131.1 secs

of | no. of

transcript

1 (out of 4)

2 (out of 9)

Frequency of
occurrence (%)

25%

22.2%

No. of
times/transcript

As stated in the table above, back-channeling was not commonly recorded in daily

conversations, which was only found in 11.8% to 22.5% of listening transcripts. Besides, back-

channeling was not spotted in materials designed for Primary 1 and 5 learners. As for radio

interviews, back-channeling was found in around 22-25% of the materials. Concerning the

occurring rate in each transcript, there were only 1-2 times in recordings of average length in

131 — 168 seconds. Therefore, the occurring frequency of back-channeling was not regarded

as authentic.
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Functions

Speakers in the listening materials also made use of back-channeling to show agreement,
understanding and express attention. In the tapes, back-channeling was often applied in
conversations that involved a mother and her child, which could showcase a close mother-
daughter relationship. As in radio interviews, the host adopted back-channeling to show that
they were listening actively. To conclude, the function of back-channeling in both daily

conversations and radio interviews could be considered authentic.

[Host : Good evening. I'm Steven Green and this is our phone-in programme. Today we’re
discussing problems in our environment. First, we have Billy on the line. Billy, what do
you want to talk about? ;

Billy : Well, I live in Causeway Bay. ?here are so many cars, buses and lorries on the roads.
They make so much noise that I can’t hear the TV. I have to turn it up so it's really

Host
Billy TS uggested thatI should wear headphones but they’re quite expensive to
by ?sn’t that silly — wearing headphones in my own house?
) 5 ite a letter to the government about it.
Host . Ha ha, right. You should_v.vnt.em il

Picture 6: Example of back-channeling in radio interviews (responding to the accident)

(2) Development of authenticity across the six year groups

Among the four features that were selected for comparison, tempo showed an
increasing trend in daily conversations across the six year groups, which indicated that the

average speed of talking was gradually becoming faster from Primary 1 to Primary 6:

Average tempo in daily conversation

3.5

2.5

1.5

0.5

P.1 P.2 P.3 P.4 P.5 P.6

Chart 2: Development of average tempo in daily conversations
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As for radio interviews, there was also a steady increase of tempo from Primary 5 to

Primary 6, which showcased a positive growth in the authenticity in respect of tempo.

Average tempo in radio interviews

3.050
3.000
2.950
2.900
2.850
2.800
2.750

2.700
P.5 P.6

Chart 3: Development of average tempo in radio interviews

Concerning the development of authenticity regarding the three discourse features —
repetition, hesitation devices and back-channeling, after comparing the results from different

year groups, the results are as follows:
Repetition

Highest frequency of repetition in one transcript

P.1 P.2 P.3 P.4 P.5 P.6

N [
0

mDC mRI
Chart 4: Highest frequency of repetition per transcript

For daily conversations, the highest frequency of repetition per transcript from Primary

1 to 5 did not exceed 2. Besides, there was no significant increase from Primary 1 to 5. Yet, it
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could be observed that the authenticity in terms of repetition in Primary 6 was the highest

among all. As for radio interviews, as data was only obtained in Primary 6, a comparison could

not be done.

Hesitation Devices (filled pauses)

100.00%
90.00%
80.00%
70.00%
60.00%
50.00%
40.00%
30.00%
20.00%
10.00%

0.00%

Average % of hesitation devices

P.1 P.2 P.3 P.4 P.5 P.6

mDC mRI

Chart 5: Average occurring rate of hesitation devices

From the graph, there was also no significant rise regarding the average occurring rate

of hesitation devices from Primary 1 to 6 in daily conversations. As for radio interviews, from

Primary 5 to 6, the occurring rate drastically increased from 25% to 77.8%. To sum up, with

regards to the use of hesitation devices, there was no significant development of authenticity

in daily conversations, however, an increase in authenticity in radio interviews from Primary

5 to 6 was recorded.

Back-channeling

100.00%
90.00%
80.00%
70.00%
60.00%
50.00%
40.00%
30.00%
20.00%
10.00%

0.00%

Average % of back-channeling

« s 1 10
P.5 P.6

P.1 P.2 P.3 P.4

mDC mRI .
Chart 6: Average occurring rate

25 of back-channeling



According to the graph, very similar to the other two discourse features, there was no

remarkable increase from Primary 1 to 6 in the average occurring frequency of back-channeling

in daily conversations. In radio interviews, the occurring rate dropped from 25% to 22.2%.

Therefore, no significant positive development in authenticity was recorded in both types of

spontaneous speech with respect to the use of back-channeling.

Overview

Overall, authenticity of listening materials could be determined from three dimensions:

the situational context, the purpose and the discourse features. The table below illustrates a

summary of the result regarding authenticity of listening materials obtained from the analysis:

Dimension | Features | Authenticity was Result
measured by looking at... | [DC: Daily conversation RI: Radio interview]
Situational Situational | Setting (place); Authentic in terms of the great variety of places;
context context Storyline inauthentic storyline were found
Purpose Purpose Purpose Inauthentic as all the materials were designed for
pedagogical intentions
Discourse Tempo Number of syllables per DC & RI:
features second Inauthentic as the average tempo did not reach the
authentic value
Turn- Type of turn-taking pattern | Authentic to a great extent: patterns were mostly
taking consistent; inauthentic as overlaps were avoided
pattern
Repetition | Function; DC: RI:
Frequency of occurrence Function: authentic Function: authentic
Frequency of occurrence: | Frequency of occurrence:
inauthentic inauthentic
Hesitation | Function; DC: RI:
devices Frequency of occurrence Function: authentic Function: authentic
Frequency of occurrence: | Frequency of occurrence:
inauthentic inauthentic
Back- Function; DC: RI:
channeling | Frequency of occurrence Function: authentic Function: authentic

inauthentic

Frequency of occurrence:

Frequency of occurrence:
authentic
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Discussion

Emphasizing intelligibility for ESL learners

According to the results of the analysis, it was concluded that listening materials
designed and recorded for learners who learn English as a second language (ESL) in Hong
Kong are generally not authentic from three dimensions, namely the situational context, the
purpose and the discourse features. However, despite the fact that listening materials in Hong
Kong are not authentic, they are still widely adopted as the mainstream teaching tool for
enhancing listening skills in local classrooms. It could be deduced that intelligibility is rated

more important than authenticity in Hong Kong.

As stated by Hiroko, et al. (2012), intelligibility refers to how accurate can a listener
comprehends and transcribes a speaker’s utterances. Ockey G.J. & Wagner, E (2018) added
that intelligibility is the ability of a listener to decode a spoken message. Even though a lot of
scholars advocated the use of authentic materials, supporters of intelligible materials argued
that intelligibility is paramount for learners who are not native speakers of that language. For
instance, Hamada (2016) asserted that using authentic materials in ESL/EFL classrooms is
challenging. It first takes time for learners to ‘shadow perfectly’ which cannot be done within
designated class time. Intelligible materials also help eliminate learners’ anxiety and establish

a sense of achievement.

In the listening transcripts, it could be identified that a lot of measures had been taken
to help retain intelligibility for learners in Hong Kong. In other words, a lot had been done to

help reduce confusions for learners so that they can comprehend the content more easily:
(i) Avoiding disfluencies
As seen from the result, disfluencies were rarely included in the tapes, such as,
repetition and hesitation devices. In the tapes, as they were all scripted and pre-

designed, the conversations and dialogues went on very smoothly without many

pauses and redundant repetitions.
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(ii) Pointing out the possible answers

In the cases where repetition was adopted to highlight specific information,
based on the storyline and context, indeed it aligned with the authentic practical
function of repetition. Yet, from the perspective of retaining intelligibility,
practical repetition was actually helping students to sort out the required
information easier as the repeated phrase was very likely the answer of a

particular question.

(iii)  Slowing down the speech rate

From the results, all the tempo did not reach the authentic and ideal tempo rate
in spontaneous speeches. According to Rodero (2012), speech rate is a crucial
factor to build up intelligibility. The writers of the listening materials decided
to slow down the tempo as when the speech rate goes too fast, that is having too
many words or syllables per time frame, listeners will not be able to comprehend
and interpret the message upon hearing, especially people who cannot speak

natively in that language.

(iv)  Stressing on clarity

In the listening tapes, no overlaps were recorded even in some specific scenarios.
This is also one of the measures to help secure intelligibility. When more than
one speaker speaks at the same time, the important information cannot be easily
filtered. Moreover, in order to make the important ideas clear without causing
confusions, the responses given by different speakers were very definite and
significant — either yes or no. If gradable answers were given, it might cause

ambiguity and learners might not be able to extract the required answers.

Intelligibility vs. Authenticity

As the results of the analysis displayed that intelligibility was more emphasized in the

listening materials in Hong Kong, it in fact contradicted to the studies which advocated the use
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of authentic materials. In the previous sections, a lot of studies stated that authentic materials
that ‘mirror’ real-life conversations are beneficial to learners linguistically. Ultimately, the goal
of language learning is to get learners prepared to encounter and cope with English in the
outside world. The most effective and important element in second language teaching is that it
starts instantly with exposing learners to the target language. It is asserted and believed that
under an extensive input of authentic materials, learners’ language comprehension could be
nurtured as they could experience language used by native speakers of the target language

(Herron & Seay, 1991).

Gilmore (2004) listed a couple of negative impacts brought along by traditional
textbook materials to indicate the limitations of supporting intelligibility instead of authenticity.
For example, it is not a right approach to avoid errors in students’ inputs. Speeches without
errors, as in the current traditional dialogues, are too unrealistic. Besides, in contrived dialogues,
back-channeling was not widely used, which made the speakers ‘cold and unsympathetic’ as
they rarely show attention to each other. Crystal & Davy (1975) also mentioned that at the
present, the traditional materials did not achieve the aim to provide learners the ‘linguistic
expertise’ so that they can participate in different daily situations requiring the use of English
language fluently and confidently. In short, as stated by Gilmore (2007), contrived textbook
language is ‘a poor representation’ of the real world and does not contribute positively in

promoting students’ language skills.

To be more specific, Gilmore (2007) made a comparison between authentic language
input and traditional contrived textbook materials to further support the importance of adopting
authentic materials. The main difference between the two types of materials lies in the ability
to strengthen learners’ communicative competence. From the area of Sociolinguistics,
communicative competence, which was further developed by Hymes (1974) based on the idea
of linguistic competence proposed by Chomsky (1965), mingles both grammatical accuracy
and appropriateness of the socio-cultural context (Hymes, 1974; Kamiya, 2006). In other words,
it refers to the mastery of language form and being able to use it effectively under an
appropriate social context. Scholars who advocate the use of authentic materials in classroom
generally agree that students’ communicative competence can be enhanced as they promote
students’ ability to participate in real life events utilizing the target language (Guariento &

Morley, 2001).
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Yet, it could not be neglected that inauthentic materials, in fact, do benefit students to
a considerable extent. Suggested by Mousavi (2012), non-authentic materials tend to contain a
less complex structure than the authentic materials. When the structure of the material consists
of a simple structure, it will be easier for learners to get familiarised with it, thus to rely on the
structure to make sense of the content. In other words, being familiarised with the structure of
the material aids the learner to comprehend unfamiliar texts. On the other hand, as inauthentic
materials contain less linguistic and cultural elements, they tend to be easier for learners to

process.

Promoting English as a lingua franca

Traditionally, the standard native speakers’ pronunciation, such as Received
Pronunciation (RP) and General American accent (GA), are seen as the target accent for ESL.
learners to acquire. Therefore, these types of accent were commonly adopted in teaching
materials and curriculum in different countries around the world (Chan & Evans, 2015). As
seen in the result of the analysis, British accent was the only variety adopted in the chosen

materials.

According to Jenkins (2015), native speakers are people who speak a particular
language as their mother tongue — they were born and raised in countries where English was
the very first language to be spoken, such as the UK and the USA. Together with Canada,
Australia and New Zealand, Kachru (1992) put these five countries that use English as a native
language (ENL) into the inner circle in the three-circle model of World Englishes. It was
emphasized that the ENL countries in the inner circle are the ‘norm-provider’. Followed by
the outer circle (‘norm developing’) — constituted with ESL countries and the expanding circle

(‘norm-dependent’), which is formed by countries that use English as a foreign language (EFL).

Nowadays, during the teaching process, the usual practice is to help learners eliminate
their ‘mother-tongue-influenced’ English that was regarded as pronunciation errors. Learners
are then strongly advised to follow the standard accents as the norm and ultimately speak like
the native speakers from the inner circle in terms of pronunciation, intonation, grammar, etc.

However, using the standard accents spoken by native speakers for educational purpose has

30



been receiving criticisms in recent decades. Instead, English as a lingua franca (ELF) is more

widely supported.

Kirkpatrick (2007) stated that only using standard native accents neglected the real
language use in this multilingual world. Originally, learners were expected to acquire the
standard native accents so that they could be well-prepared to interact with English native
speakers. However, with reference to the data in 2010, the total population of speakers who
speak English as a foreign language doubled in the recent decade which the number of non-
native speakers of English exceeded the number of native speakers for more than 50% (Gilmore,
2007). Suggested by Chan & Evans (2015), learners are now more likely to encounter scenarios

which they have to communicate with non-native speakers rather than native speakers.

Lingua franca originally refers to the ‘intermediary language’ used among people who
speak different mother tongue (McLeod, 1984). At present, the ELF approach emphasizes the
communication between a group of non-native speakers of English as the teaching aim. ELF
can be regarded as a ‘reduced form’ of English, it contains the highly occurring features of
language in communications between a group of non-native speakers, such as deviation in
phonological aspect (Gilmore, 2007). ELF approach is beneficial to learners — it can maximise
learners’ opportunities to learn a variety of simple English that they can understand, and can
be widely understood by people from different nationalities who also do not speak English as

their mother tongue.

Overall, teaching is always flexible. In spite of the rising number of non-native speakers
in the world which learners are expected to communicate with them with ELF to ensure inter-
intelligibility, the importance of introducing the standard English accents cannot be
underestimated. Therefore, tracing back to the authentic benchmark in terms of accents,
learners should be exposed to a great variety of accents, including both ENL and EFL, so that

they can communicate effectively with people from different nationalities.
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Pedagogical implication

If authentic listening materials are going to be developed as a new trend in the
educational sector in Hong Kong, the question remains at how to choose the suitable authentic

materials for learners, as well as how to make teaching with authentic materials easier.

It is undeniable that authentic materials will be too complicated for young learner,
especially primary school students in Hong Kong. Simply asking learners to listen to unedited
tapes without giving them guidance could make the teaching ‘fruitless’ (Herron & Seay, 1991).
Hence, teachers, as a facilitator in the classrooms, can make use of various methods and

resources to raise the teaching effectiveness with authentic listening materials.

The first step is to present language ‘solidly contextualised’ (Gilmore, 2007). Teachers
should select authentic materials which include and mirror the contexts learners are most likely
to encounter in daily lives. During the teaching process, teachers can first provide learners the
essential background information about the tape, so as to ensure that learners are clear to the
setting and storyline before listening to the unedited tape. With a clear understanding of the

setting and storyline, it will be easier for beginning learners to interpret the content.

Besides, teachers can also design simple tasks to help with the teaching using authentic
and unedited materials. For instance, the most common way is to design some pre-tasks and
post-tasks. For the pre-task, it does not require heavy preparation work, it could be done
verbally by asking learners some guiding questions to provoke their thinking towards the
content of the tapes. Post-tasks will also be effective in testing students’ understanding of the
tapes. If the results of the post-test show that they cannot comprehend the content, more

scaffolding can be added and adjustment of pedagogical decisions can be made.

Last but not least, for beginning learners, other than authentic audio-recorded resources,
video-recorded recourses can also be included at the beginning stage of teaching with authentic
materials. Teachers should not only limit the teaching tools to audio-tapes like radio interviews,
but also try to incorporate authentic video resources like movies. It was suggested by Allen
(1999) that non-verbal cues like body gestures and facial expressions can assist learners’

comprehension.
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Conclusion

In this study, a transcript analysis was carried out to investigate the authenticity of a set
of listening materials designed for local primary schools that were published by a local
textbook publisher. The analysis was performed with a set of detailed measurement list. Results
showed that the listening materials were generally inauthentic in terms of three dimensions —
the situational context, the purpose and the discourse features. It could be concluded that
intelligibility was seen as a more important feature in Hong Kong than authenticity.
Authenticity indeed brought along a lot of benefits to learners, particularly in regards to
enhance their communicative competence. Yet, to a small extent, intelligibility also helped
learners get rid of their anxiety and increase listening comprehension. By the end of the study,
a few methods were suggested to help make teaching with authentic materials easier for
teachers nowadays, including giving learners adequate background information, as well as

preparing some simple tasks.
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Appendix 1 — Data collection table

Below is a data collection table used throughout the process of analysis (originally in
excel format). It was adopted to record the content, the frequency of occurrence and the

function of each feature.

Red: Primary 1
Orange: Primary 2
Yellow: Primary 3
Green: Primary 4
Blue: Primary 5
Purple: Primary 6
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Appendix 1 - Data collection table

Tempo/Speed (Typical Turn-taking patterns
speaking rate: 4 (Terminal overlaps /
Context syllables per second) Length of conversation  Purpose of the text Latching) Lexical Density ~ False starts Repetitions Self-correction Hesitation devices ~ Back-channeling
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Book 2A Chapter 1

Chapter 2

Chapter 3

Chapter 4

Practise 2

Warm up (monologue)

Practice 1

Practice 2

Warm up (monologue)

Practice 1 (monologue)

Practice 2

‘Warm up (written up
specifically for different
questions)

Practice 1

Practice 2 (monologue)
‘Warm up (written up
specifically for different
questions)

Bractice 1

On the phone (setting: campsite), with
phone ringing sound as the lead in.
The speakers are talking about what
other people are doing at the campsite
(So the mum call in to see if her son is
having a good time, but the son is the
dominate information provider. There
isn't an ending for this phone
conversation

At school - probably at the staff room -
the teacher is telling the student about
Open Day. The teacher is telling the

student what she can do on the Open
Day and where can he find the related

activities.

Joe's school. The speaker went to visit
her friend named Joe and Joe and
showing the spealing around his
school. The speaker asks questions
about different places. Joe responds
with the location of different places and
what students usually do in different

places.
Riddles

Speaker's home - she su,

sted

playing a guessing game and she was

the only one who

¢ out the answers

without any responses from the other

speaker. So technically it was a

monologue

At a park

- The speakers go out to play

together. They are at a park and they
are talking about the places inside to
one another. Also, they are talking
about some rules in a park with 'You
must/must not'

Talking about feelings

Gary's home - The speaker is visiting

her friend Gary with her mum. They are

talking about their feelings and what to
do to deal with the feelings. (They do
not sepak with reservation. If they do
not like one specific thing, they tend to
make it very obvious so the children
know what is going on)

At Sue's home. The speaker's dad is

reading
from Sue

r a story with no intervene

Probably at a park - The Chan family is
having fun at a park. First the family is

“HAVIASAp/Ghic and mum keeps asking

her childrén what do they want. Then
the childrenfare playing around and
mum start§ talking about different rules
at the parkl

1.9 syl/sec

2.0 syl/sec

1.7 sylisec

1.4 syl/sec

2.0 syl/sec

1.6 syl/sec

138 secs

70 secs.

151 secs

126 secs

147 secs

202 secs

Pedagogical and academic

Pedagogical and academic

Pedagogical and academic

Pedagogical and academic

Pedagogical and academic

Pedagogical and academic

41

One speaker is too
dominant (Special
remark: the speaker
keeps on talking and
mum did not intervene
much) Special remark
the narrator
interruptes the
conversation by
adding the question
after each possible
answer

Consistent (speakers
speak one by one:
they are exchanging
information and
responding to one
another)

Consistent (speakers.
speak one by one:
they are exchanging
information, giving out
opinions and
responding to one
another) Special
remark: the narrator
interruptes the
conversation by

adding the question
after each possible
answer Speacial
remark: showing very
close friendshop
between Joe and the
speaker

Consistent (speakers.
speak one by one:
they are exchanging
information, giving out
opinions and
responding to one
another) Special
remark: the narrator
interruptes the
conversation by

adding the question

after cach possible
answer
Consistent (speakers.

speak one by one:
they are exchanging
information, giving out
opinions and
responding to one
another) Special
remark: the narrator
interruptes the
conversation by

the question

answer

Consistent (speakers.
speak one by one:
they are exchanging
information, giving out
opinions and
responding to one
another) Special
remark: the narrator
interruptes the
conversation by

adding the question
after each possible
answer

Remark: lexical
items with high
occurence:
outdoor
activities e.g.
seimming, ice-
skating

Remark: lexical
items with high
occurence:
activities at a
carnival, places
at school and
floor names

Remark: lexical
items with high
occurence:
activitiesat
school (e.g.
reading,
drawing),
places at school
and floor names

Remark: lexical
items with high
occurence:
activities at a
park, you
must/must not
XXX, the rules
at a park or
public places

Remark: lexical
items with high
occurence:
feelings,
activitiesat
home

Remark: lexical
items with high
occurence:
food items,
rules at the
park, feelings

No

No

No

No

No

No

No

No

One clarification
was made: Joe
said that his
classroom is on
the sicth floor
but the speaker
misheard so
Joe had to
clarify himself

No

No

No

No

No

No

No

No

No

First time: Signature
'beep' sound after
several utterances,
followed by a 8-sec
pause. Second time: No
pauses.

First time: Signature

'beep' sound after

several utterances,

followed by a 8-sec

pause. Second time: No

pauses. 1 (Oh.)

First time: Signature
'beep' sound after
several utterances,
followed by a 8-sec
pause. Second time: No
pauses.

First time: Signature

'beep' sound after

several utterances,

followed by a 8-sec

pause. Second time: No

pauses. 1 (Mmm..)

First time: Signature
'beep' sound after
several utterances,
followed by a 8-sec
pause. Second time: No
pauses.

First time: Signature
'beep' sound after
several utterances,
followed by a 8-sec
pause. Second time: No
pauses.



Chapter 5
Chapter 6

Book 2B

(Cancelled the

warmup

section) Chapter 1
Chapter 2
Chapter 3

Practice 2

Warm up

Practice 1

Practice 2

Warm up (monologue)
Practice 1 (monologue)

Practice 2 (monologue)

Practice 1

Practice 2

Practice 1

Practice 2 (monologue)

Practice 1 (quite
authentic)

Practice 2

At the speakers' home - The family
members are talking about what food
do they want and like. Eventually they
are making milkshake together. Before
making the milkshake, they are
gathering the food ingredients. 203 secs

1.7 syl/sec Pedagogical and academic

Unknown - a woman is asking the

speaker about his personal information 1.6 syl/sec 93 sees Pedagogical and academic

At Ken's home - his mum is helping
him to fill out his student record card.
The speaker is telling his mother about
his personal information and his mum is
teaching him how to fill itin with
appropriate information 151 secs

1.9 secs Pedagogical and academic

At school - the speaker is talking to the
teacher about Art Club. At first the
teacher is talking to the speaker about
their own lives (like where do they live)
and chit-chat. Then, they are talking
about going out to a park and do
sketching together 95 secs

1.8 secs Pedagogical and academic

The speaker read some poems and

students have to identify the rhymi
pairs

The speaker is reading a story
The speaker read a poem

Cathy's home - grandpa is visiting the
speaker. Grandpa is asking the
speaker what she is doing at home
and the speaker is telling grandpa
what she usually does at home in
order to help with the housework, as
well we what kind of housework do
other fmaily members do 198 secs

2.0 syl/sec Pedagogical and academic

Cathy's home - grandpa is visiting the
speaker. Now the speaker is telling her
grandpa about her best friendship by
showing him a photo. The speaker talks
a lot about her best friend including her
name, class and her personality, as well
as what housework does she do at
home.

1.9 syl/sec 144 secs Pedagogical and academic

At school - the speaker is talking to the

teacher about the student of the month.

The speaker is jotting down some

notes about the student. The teacher is

telling the speaker about the student's

name, age and what he usually does at

school to help with the work that made

him the student of the month

125 secs

2.3 sylisec Pedagogical and academic

The speaker is reading a poem

On the phone (setting unknown), with
phone ringing sound as the lead in.
The speakers are talking about the
what activities to be done on different
days of a week and they are making
plans to go to different places 195 secs

2.2 sylisec Pedagogical and academic

Grandparents' house - the speaker is
chit-chatting with her grandma asking
about her daily life - what she does on
different days of a week. And they are
making plans to go to the park

together 305 secs

1.8 syl/sec Pedagogical and academic

42

Consistent (speakers
speak one by one:
they are exchanging
information, giving out
opinions and
responding to one
another) Special
remark: the narrator
interruptes the
conversation by
adding the question
after each possible
answer

Consistent (speakers
speak one by one:
they are exchanging
information and
responding to one
another)

Consistent (speakers
speak one by one:
they are exchanging
information and
responding to one
another)

Consistent (speakers
speak one by one:
they are exchanging
information and
responding to one
another)

Consistent (speakers
speak one by one:
they are exchanging
information, giving out
opinions and
responding to one
another)

Consistent (speakers
speak one by one:
they are exchanging
information and
responding to one
another) Special
remark: the narrator
interruptes the

ation by

the question
ach possible
answer

Consistent (speakers
speak one by one:
they are exchanging
information and
responding to one
another)

Consistent (speakers
speak one by one:
they are exchanging
information and
responding to one
another)

Consistent (speakers
speak one by one:
they are exchanging
information and
responding to one
another) Special
remark: the narrator
interruptes the
conversation by

adding the question
after each possible
answer

Remark: lexical
items with high

occurence:

food items,

numbers,

feclings No No No

Remark: lexical

items with high

occurence:

personal

information No No

Remark: lexical

items with high

occurence:

personal

information No No No

Remark: lexical

items with high

occurence:

personal

information and

transportation ~ No No No

Remark: lexical

items with high

occurence:

housework at

home No No No

Remark: lexical

items with high

occurence:

housework at

home No No No

Remark: lexical
items with high
occurence:

chores at

school No

One clarification

is made on the

class the

student is in No

Remark: lexical

items with high

occurence:

different

activitiesand

hobbies, days

of the week No No No

Remark: lexical

items with high

occurence:

different

activitiesand

hobbies, days

of the week No No No

First time: Signature
'beep' sound after
several utterances,
followed by a 8-sec
pause. Second time: No

pauses. 1 (Let me see...)

First time: Signature
'beep' sound after
several utterances,
followed by a 8-sec
pause. Second time: No
pauses.

First time: Signature
'beep' sound after
several utterances,
followed by a 8-sec
pause. Second time: No
pauses.

First time: Signature
'beep' sound after
several utterances,
followed by a 8-sec
pause. Second time: No
pauses.

First time: Signature
'beep' sound after
several utterances,
followed by a 8-sec
pause. Second time: No
pauses.

First time: Signature
'beep' sound after
several utterances,
followed by a 8-sec
pause. Second time: No
pauses.

First time: Signature
'beep' sound after
several utterances,
followed by a 8-sec
pause. Second time: No

pauses. 1 (Oh,)

First time: Signature
'beep' sound after
several utterances,
followed by a 8-sec
pause. Second time: N
pauses.

2 (1 Umm... 1 Well)
- indicates the
thinking process

B

First time: Signature
'beep' sound after
several utterances, might be more
followed by a 8-sec authentic to add
pause. Second time: No some more
pauses. hesitation devices)

0 (as they are
making plans there

1 (That's good) -
responding about
what the speaker
has been talking
about

1 (That's good) -
responding about
what the speaker
has been talking
about



Book 3A

Chapter 4 Practice |

Practice 2 (monologue)

Practice 1 (monologuc)

Chapter 5 (radio programme)

Practice 2 (monologue)

Chapter 6 Practice |

Practice 2

Practice 1 (monologuc)

Chapter 1 (cooking show)

Practice 2 (monologue)

Practice 1 (quite

Chapter 2 authentic)

Practice 2 (monologue)

Chapter 3 Practice 1

Practice 2

At a campsite where Happy Camp is
held. The speaker is at the camp and a
teacher is telling him about the camp,
particularly about the schedule of the
camp - what people should do at
different times of a day. The speaker
tends to ask questions using 'What
time...?"

Ata
a story

mpsite - the teacher is reading

At home - the speakers are listening to
a play on a radio programme
Speaker's home - she suggested
playing a guessing game and she was
the only one who gave out the answers
without any responses from the other
speaker. So technically it was a
monologue

At school - the speakers are working
on a project about their teachers'
favourite festivals. The speakers ask
the teacher lots of questions: ¢.g. what
are the reasons behind? How does he
usually spend his favourite festival?

At school - the speakers are asking
cach other what their favourite festival
is. They talk about the reason behind
and how do they spend their favourite
festival (Special remark: there is
proper and reasonable ending:
bus is coming' 'see you')

Speaker's home - they are watching a
TV show with the host presenting a
recipe. The speakers did not talk about
their opinions or something else
Speaker's home - she suggested
playing a guessing game and she was

the only one who ¢ out the answers

without any responses from the other
speaker. So technically it was a
monologue

On the phone (setting unknown), with
phone ringing sound as the lead in.
The speakers are chit-chaating about
what food is left at home and decide
what to cook. Special remark: a context
is provided in the phone call from the
mum: saying that she is still busy at
work and wants her child to help buy
dinner but the speaker insists to help
make salad.

Speaker's home - mum is reading a
story

Home - the speaker's dad is ordering
food for lunch from a fast food shop.
They order food with 'May I have
XXX?"and then dad gives information
to the fast food shop guy

Home - the speaker is telling his dad
about the school picnic. The speaker is
giving information about the picnic to
his dad and discuss what food to bring
to the picnic, as well as what toys to

buy to the picnic and their prices.

1.7 syl/sec

2.0 syl/sec

2.2 sylisec

2.5 syl/sec

2.5 sylisec

1.9 syl/sec

184 secs

266 secs

207 secs

159 secs

133 secs

251 secs

Pedagogical and academic

Pedagogical and academic

Pedagogical and academic

Pedagogical and academic

Pedagogical and academic

Pedagogical and academic

43

Consistent (speakers
speak one by one:
they are exchanging
information and
responding to one
another)

Consistent (speakers
speak one by one:
they are exchanging
information and
responding to one
another) Special
remark: the narrator
interruptes the
conversation by
adding the question
after each possible
answer

Consistent (speakers
speak one by one:
they are exchanging
information and
responding to one
another) Special
remark: the narrator
interruptes the
conversation by

the question

answer

Consistent (speakers
speak one by one:
they are exchanging
information and
responding to one
another) Special
remark: the narrator
interruptes the
conversation by
adding the question

answer

Consistent (speakers
speak one by one:
they are exchanging
information and
responding to one
another)

Consistent (speakers
speak one by one:
they are exchanging
information, giving out
opinions and
responding to one
another) Special
remark: the narrator
interruptes the
conversation by
adding the question
after each possible
answer

Remark: lexical
items with high
occurence:
activities at a
camp, time,
what time XXX?
at XXX (time)

Remark: lexical
items with high
occurence:
festival,
Christmas,
activities to do
at Christmas,
time

Remark: lexical
items with high
occurence:
festival,
Christmas,
activities to do
at CNY and
Autumn,
housework and
time

Remark: lexical
items with high
occurence: food
item, is there
XXX? Are there
XXX?

Remark: lexical
items with high
occurence: food
item, May
have XXX?
numbers and
quantifiers

Remark: lexical
items with high
occurence: food
item, number,
XXX dollars,
quantifiers

No

No

No

No

No

No

One clarification
is made on the
time to have
lunch

No

No

No

No

No

No

No

No

No

No

First time: Signature

'beep' sound after

several utterances,

followed by a 8-sec

pause. Second time: No

pauses. 0 0

First time: Signature

'beep' sound after

several utterances,

followed by a 8-sec

pause. Second time: No

pauses. 1 (Well) 0

First time: Signature

'beep' sound after

several utterances,

followed by a 8-sec

pause. Second time: No

pauses. 4(1 Ah, 3 Oh,) 0

1 Yes! (After mum
talks about her
schedule at work
and how busy she
is the speaker
gave a 'Yes!' to
respond. Then
the mum keeps
talking about her
request on asking
the speaker to
help check the
food)

First time: Signature
'beep' sound after
several utterances,
followed by a 8-sec
pause. Second time: No
pauses.

o

First time: Signature

'beep' sound after

several utterances,

followed by a 8-sec

pause. Second time: No

pauses. 0 0

First time: Signature

'beep' sound after

several utterances,

followed by a 8-sec

pause. Second time: No

pauses. 2 (1 Oh yes. 1 Oh,) 0



Chapter 4

Chapter 5

Chapter 6

Book 3B

Chapter 1

Chapter 2

Chapter 3

Practice 1

Practice 2

Practice 1 (monologue)

Practice 2

Practice 1

Practice 2 (monologue)

Practice 1

Practice 2 (monologue)

Practice 1

Practice 2 (monologuc)
(radio programme)

Practice 1

Practice 2 (monologue)

A shopping centre - the speaker and
her family are at the shopping centre.
They are talking about what to buy and
their prices, followed by planning where
to have lunch but then decided to do
more shopping first. 192 secs

2.3 sylisec Pedagogical and academic

A shopping centre - the speaker is
talking to a woman and the woman is
asking some questions about him in
order to fill in a form. The questions
are mostly about the speaker's
personal information, why does he do
shopping here and what does he
usually do in this shopping mall. 208 secs

2.7 sylisec Pedagogical and academic

The speaker is reading a poem

At school - the speakers are talking
about the parents’ day with their
teacher. They talk about the basic
information like date and time, also
they talk about the activities that can
be done on the parents' day. 216 secs

2.7 sylisec Pedagogical and academic

At school - the speaker is interviewing
the pupil of the month and decided to
write an article about her for the school
magazine. The speaker asks the pupil
of the month a lot of questions
regarding her personal information,
what she usually does at school and
other opinions & talents. 211 secs

2.8 sylisec Pedagogical and academic

The speaker is reading a poem

Barry's home - the speaking is visiting
her cousin Barry. They are talking
about different awards: who got the
award, what does he/she usually do by
looking at some pictures. Barry is
referring to different people using the
preposition of location 134 secs

2.4 sylisec Pedagogical and academic

The speaker is reading a poem

At school - the speaker wants to write
about good friends for the school
magazine. He talks to his schoolmates
and asks them questions about who
their good friend is and why are they
good friends. 2.6 syl/sec 206 secs Pedagogical and academic
At home - the speakers are listening to

a story on a radio programme

At school - probably staff room - the
speaker is talking to the teacher about
the school newsletter. The speaker
would like to write about the teacher in
the newsletter and is asking her
questions about her age, her height,
her past experience and the current
teaching job. 182 secs

2.4 sylisec Pedagogical and academic

The speaker is reading a poem

44

Consistent (speakers
speak one by one:
they are exchanging
information, giving out
opinions and
responding to one
another) Special
remark: the narrator
interruptes the
conversation by
adding the question

after each possible
answer
Consistent (speakers

speak one by one:
they are exchanging
information, giving out
opinionand
responding to one
another)

Consistent (speakers
speak one by one:
they are exchanging
information, giving out
opinionand
responding to one
another)

Consistent (speakers
speak one by one:
they are exchanging
information, giving out
opinionand
responding to one
another)

Consistent (speakers
speak one by one:
they are exchanging
information, giving out
opinions and
responding to one
another) Special
remark: the narrator
interruptes the
conversation by
adding the question

answer

Consistent (speakers
speak one by one:
they are exchanging
information, giving out
opinions and
responding to one
another) Special
remark: the narrator
interruptes the
conversation by
adding the question

after each possible
answer
Consistent (speakers

speak one by one:
they are exchanging
information, giving out
opinionand
responding to one
another)

Remark: lexical

items with high

occurence:

products in a

shopping mall/

department

store, prices

and numbers No No No
Remark: lexical

items with high

occurence:

products in a

shopping mall/

department

store, activities

to be done in a

shopping mall  No No No

Remark: lexical
items with high

occurence:
activities to be One repetition
done on made by the
parents' day, teacher: the
floornames, date of the

places at school No parents' day No

Remark: lexical

items with high

occurence:

activitiesat

school, places

atschool,

hobbies No No No

Remark: lexical

items with high

occurence:

differentaward

name, activities

atschool,

preposition of

location (next

to, behind...) No No No

Remark: lexical

items with high

occurence:

good friend,

hobbies No No No

Remark: lexical
items with high

occurence:

school, teaching No No No

First time: Signature
'beep' sound after
several utterances,
followed by a 8-sec
pause. Second time: No

pauses. 1 (.. Wait)

First time: Signature
'beep' sound after
several utterances,
followed by a 8-sec
pause. Second time: No

pauses. 4(3 Well, 1 Hmm...)

First time: Signature
'beep' sound after
several utterances,
followed by a 8-sec
pause. Second time: No

pauses. 1 (0h,)

First time: Signature
'beep' sound after
several utterances,
followed by a 8-sec
pause. Second time: No

pauses. 3 (Well))

First time: Signature
'beep' sound after
several utterances,
followed by a 8-sec
pause. Second time: No

pauses. 2(0h)

First time: Signature
'beep' sound after
several utterances,
followed by a 8-sec
pause. Second time: No

pauses. 1 (Well)

First time: Signature
'beep' sound after
several utterances,
followed by a 8-sec
pause. Second time: No

pauses. 1 (Oh, T see.)

0 (the answer
given by the
teacher is quite
short)



Book 4A

Chapter 4

Chapter 5

Chapter 6

Chapter 1

Practice 1 (quite
authentic)

Practice 2

Practice 3 (monologue)

Practice 1 (monologue)

Practice 2

Practice 3

Practice 1

Practice 2 (monologue)

Practice 3

‘Warm up (written up
specifically for different
questions)

On the phone (setting: Uncle Bob's
home), with phone ringing sound as
the lead in. The speakers are being
taken care by uncle Bob while mum
calls back to check on her children.
They exchanged information like what
did they children do with uncle Bob
and where did they go to. (The
storyline is quite authenti it e
like the mum is checking on her
children by asking what did they do
and what recent news happened
Eventually the mum wanted to talk to
uncle Bob but he was sleeping, the
whole thing is very likely to happen in
real life.)

2.0 syl/sec 148 secs Pedagogical and academic

At the speakers' home - the parents
are talking about their holiday after
coming back. The children are asking
them about their trip, like how was
their hotel, what did they do and their
feelings. Eventually the parents are
sharing presents they brought back
with their children. 2.2 syl/sec 125 secs Pedagogical and academic
The speaker is reading a story to her

children

Shopping centre - she suggested

ame and she was

playing a guessing

the only one who ¢ out the answers

without any responses from the other
speaker. So technically it was a
monologue

At the shopping centre - a lady is
asking the speaker questions about
Father's day and she has to fill in a
form. The lady first asked the speaker
about his personal information. Then,
she asked him about his habits on how
to celebrate Father's day, such as,
what do they do, and what gift did he
give out 167 secs

2.5 sylisec Pedagogical and academic

On the phone (setting: Danny's home),
with the phone ring as the lead in. The
speaker is calling his good friend
exchanging information about what
they have done for the Father's day. 98 secs

2.6 sylisec Pedagogical and academic

Probably at school - the speaker is
talking {0 her friend about the weekend.
They exchanged information like what
they did at the weekend and more
details. 2.4 sylisec 125 secs Pedagogical and academic
The speaker is reading a story to her

child

At home - the speaker's mum is
helping her child to fill out a form for a
competition. Mum is asking her
daughter about her personal
information like which school does she
go to, address, etc 122 secs

2.8 sylisec Pedagogical and academic

45

Consistent (speakers
speak one by one:
they are exchanging
information, giving out
opinions and
responding to one
another) Special
remark: the narrator
interruptes the
conversation by

adding the question
after cach possible
answer

Consistent (speakers
speak one by one:
they are exchanging
information, giving out
opinions and
responding to one
another) Special
remark: the narrator
interruptes the
conversation by

adding the question
after each possible
answer

Consistent (speakers
speak one by one:
they are exchanging
information, giving out
opinionand
responding to one
another)

Consistent (speakers
speak one by one:
they are exchanging
information, giving out
opinions and
responding to one
another) Special
remark: the narrator
interruptes the
conversation by
adding the question

after each possible
answer
Consistent (speakers

speak one by one:
they are exchanging
information, giving out
opinions and
responding to one
another) Special
remark: the narrator
interruptes the
conversation by
adding the question
after each possible
answer

Consistent (speakers
speak one by one:
they are exchanging
information and
responding to one
another)

Remark: lexical

items with high

occurence:

activities to do at

home, linking

words like 'then’,

‘after...! No No No

Remark: lexical

items with high

occurence: floor

names, things to

do on a trip,

feelings No No No

Remark: lexical

items with high

occurence:

Father's day,

presents,

numbers No No No

Remark: lexical

items with high

occurence:

activities to do

on Father's day,

presents,

numbers No No No

Remark: lexical

items with high

occurence:

activities to do

at weekends,

feelings, time of

a day (morning,

evening...) No No No

Remark: lexical
items with high

occurence: Two repetitions
personal (Clarification):
information: address

age, address... No phone numbr ~ No

First time: Signature
'beep' sound after
several utterances,
followed by a 8-sec
pause. Second time: No
pauses.

First time: Signature
'beep' sound after
several utterances,
followed by a 8-sec
pause. Second time: No
pauses.

First time: Signature
'beep' sound after
several utterances,
followed by a 8-sec
pause. Second time: No
pauses. (Long
questions: 16-sec
pause)

First time: Signature
'beep' sound after
several utterances,
followed by a 8-sec
pause. Second time: No
pauses. (Long
questions: 16-sec
pause) Special remark:
now they will give time
for students to look at
the questions before the
recording starts, the
break is 8-sec long
First time: Signature
'beep' sound after
several utterances,
followed by a 8-sec
pause. Second time: No
pauses. (Long
questions: 16-sec
pause) Special remark:
now they will give time
for students to look at
the questions before the
recording starts, the
break is 5-sec long

First time: Signature
'beep' sound after
several utterances,
followed by a 8-sec
pause. Second time: No
pauses. (Long
questions like

: 16-sec pause)

1 (Really...)

0 (Very passionate
to talk about their
trip,

1 (Well,)

1 (That sounds
interesting)



Chapter 2

Chapter 3

Chapter 4

Practice 1

Practice 2

Warm up

Practice 1

Practice 2 (monologue)
‘Warm up (written up
specifically for different
questions)

Practice 1

Practice 2 (monologue)
(radio programme)
‘Warm up (written up
specifically for different
questions)

Practice 1

Practice 2

At school - the speaker wants to join
some activities at Rainbow Youth Club
and he is talking to his teacher. The
speaker first introduces his personal
information and tells the teacher his
hobbies, his interests and his available
days to join the trainings. 2.9 syl/sec
At the school's new reading room at

the mentioned club - The teacher is

doing a survey on students' reading

habits. First the interviewee tells the

teacher his personal information like

name and age. Then the teacher asks

him about his reading habits and if he

reads newspapers. Eventually invited

him to speak to some kids and got his

contact information. 2.6 sylisec

Unknown - 3 speakers are sitting
together and discuss about their
siblings through looking at some
pictures. They are comparing each
other to their siblings using

comparative forms. 2.4 sylisec

On the phone (setting: Mrs Brown's
home), with phone ringing sound as
the lead in. The speaker is calling a pet
adoption centre and asking for
recommendations on dogs. The owner
talks about the dogs by comparing
their body sizes, age and other
characteristics to provide clear
information to the speaker. (The
storyline is quite authentic as the
information of the dogs are very clear
and it is very likely to happen in re:
life. The people's opinion also makes
sense (e.g. have children, so the dog
has to like children)

2.9 syl/sec
The speaker is reading a poem to the
children

At the speakers' home - the speaker is
talking to his sister about an
advertisment in the newspaper. The
advertisment is about a shop going on
sale and they decided to go there after
lunch. They are jotting down the prices
of different food items and discuss
what to buy. (coming up with a
shopping list) 2.8 syl/sec
The speaker is presenting an

advertisement on radio

At a restaurant - The Lee Family is in a
restaurant. The speakers are ordering
food and talking to the waiter. The
waiter is presenting the available
dishes to the family and they choose

from different dishes. 2.6 syl/sec

Probably at a restaurant - the speaker

is booking a table for dinner on

Grandma's birthday at the restaurant.

(phone call? no sound as lead in) The

speaker at first gives personal

winformationyike name and phone

“Hambertathe restaurant lady. The

restarant lady is also recommending

some locatign and food to the speaker. 2.7 syl/sec

139 secs

192 secs

85 secs

130 secs

190 secs

132 secs

210 secs

Pedagogical and academic

Pedagogical and academic

Pedagogical and academic

Pedagogical and academic

Pedagogical and academic

Pedagogical and academic

Pedagogical and academic

46

Consistent (speakers
speak one by one:
they are exchanging
information, giving out
opinions and
responding to one
another) Special
remark: the narrator
interruptes the
conversation by
adding the question
after cach possible
answer

Consistent (speakers
speak one by one:
they are exchanging
information and
responding to one
another)

Consistent (speakers
speak one by one:
they are exchanging
information and
responding to one
another)

Consistent (speakers.
speak one by one:
they are exchanging
information, giving out
opinions and
responding to one
another) Special
remark: the narrator
interruptes the

sation by

the question
ach possible
answer

Consistent (speakers
speak one by one:
they are exchanging
information, giving out
opinions and
responding to one
another) Special
remark: the narrator
interruptes the
conversation by
adding the question

after each possible
answer
Consistent (speakers.

speak one by one:
they are exchanging
information, giving out
opinions, making
requests and
responding to one
another) Special
remark: the narrator
interruptes the
conversation by
adding the question
after each possible
answer

Consistent (speakers
speak one by one:
they are exchanging
information and
responding to one
another)

Remark: lexical

items with high

occurence:

hobbies, days

of the week No No No

Remark: lexical

items with high

occurence:

personal One clarification
information, made on the flat
hobbies No number No

Remark: lexical

items with high

occurence:

siblings,

comparative

forms of

language No No No

Remark: lexical

items with high

occurence:

dogs,

comparative

forms of

language. No No No

Remark: lexical

items with high

occurence: food

items, prices,

quantifiers No No No

Remark: lexical
items with high
occurence: food
items, tastes,
May I have
XXX? No No No

Remark: lexical

items with high

occurence: food

items, tastes,

date No No No

First time: Signature
'beep' sound after
several utterances,
followed by a 8-sec
pause. Second time: No
pauses.

One time: Signature
'beep' sound after
several utterances,
followed by a 8-sec
pause

First time: Signature
'beep' sound after
several utterances,
followed by a 8-sec
pause. Second time: No
pauses.

First time: Signature
'beep' sound after
several utterances,
followed by a 8-sec
pause. Second time: No
pauses.

First time: Signature
'beep' sound after
several utterances,
followed by a 8-sec
pause. Second time: No
pauses.

First time: Signature
'beep' sound after
several utterances,
followed by a 8-sec
pause. Second time: No
pauses.

First time: Signature
'beep' sound after
several utterances,
followed by a 8-sec
pause. Second time: No
pauses.

3 (2 Well 1 sorry)
S

al remark 1 (Great!)

are hesitation

information about
different activities

0 (very consistent
pattern: one
question one

0 answer

1 (Ah yes.) 0

0 (Alan gave a big
speechabout
Sammy but no
back-channeling
is applied)

o

2 (1 Hmm... 1 Ok...)

appropriately used

when they are

discussing what to

buy it takes time to

think 0

I Mmmm
(throughout the

ordering process:

no hesitation

device) 0

1 Oh! (for a free
0 pudding)



Chapter 5

Chapter 6

Book 4B Chapter 1

Chapter 2

‘Warm up (written up
specifically for different
questions)

Practice 1

Practice 2

Warm up (monologue)

Practice 1

Practice 2 (monologue)

Warm up

Practice 1

Practice 2

‘Warm up (written up
specifically for different
questions)

Probably at school - the children are
talking about the things they have
found out for their class project. The
teacher is asking the speaker what
findings he has got about HK's past
and how did he get them. Then the
teacher asks the speaker about
different buildings' existence in the
past by using the sentence pattern:
Was there XXX? For the other
speaker, the teacher is asking her
about her visiting experience at the
museum.

Tim's home - the speaker is listening
to a radio programme featuring an
interview with some elderly people.
The interviewer asks the old lady
about her personal information like age
and address, as well as her stories in
the past. Eventually the old lady
compares the past of HK to current

Jane's home - the speaker's aunt goes
to visit her. The speaker is showing
her aunt the project she did at school.
She introduces the project to her aunt
by showing the pictures of her different
siblings and tells her aunt what they
could not do but now they can.

The speaker is telling a story to her
child

Unknown - a group of children are
discussing where to go on the next day,
which is a holiday. The children are
talking about what districts they will go
to and what they are going to do in that
district

At home - the speaker's Dad is telling
the speaker about the places they will
go with an aunt who is going to visit
Hong Kong soon. The speakers talk
about where to go and what they will
do in those places.

HK Tourism Board - Aunt has arrived
HK and the people from HK Tourism
Board would like to do a survey with
her. Aunt first gives some personal
information to the person from the
Board like name and age. Then the
person asks her about the details of
her trip in Hong Kong like where does
she live and which place does she like
best.

2.8 sylisec

3.3 sylisec

3.1 sylisec

2.5 syl/sec

2.1 sylisec

2.8 sylisec

175 secs

126 secs

123 secs

64 secs

147 secs

158 secs

Pedagogical and academic

Pedagogical and academic

Pedagogical and academic

Pedagogical and academic

Pedagogical and academic

Pedagogical and academic

47

Consistent (speakers.
speak one by one:
they are exchanging
information, giving out
opinions, making
requests and
responding to one
another) Special
remark: the narrator
interruptes the
conversation by

adding the question
after each possible
answer

Consistent (speakers.
speak one by one:
they are exchanging
information, giving out
opinions and
responding to one
another)

Consistent (speakers.
speak one by one:
they are exchanging
information, giving out
opinions, making
requests and
responding to one
another) Special
remark: the narrator
interruptes the
conversation by

the question
h possible

answer

Consistent (speakers
speak one by one:
they are exchanging
information, giving out
opinions and
responding to one
another)

Consistent (speakers.
speak one by one:
they are exchanging

requests and
responding to one
another) Special
remark: the narrator
interruptes the

conversation by
adding the question
after each possible
answer

Consistent (speakers.
speak one by one:
they are exchanging
information, giving out
opinions and
responding to one
another)

Remark: lexical

items with high

occurence:

past, museum,

was there XXX? No No No

Remark: lexical

items with high

occurence: past

events,now and

then No No No

Remark: lexical

items with high

occurence: could

not and could,

things that a

person do

everyday (e.g.

do up the

buttons) No No No

Remark: lexical

items with high

occurence:

districts,

activities No No No

Remark: lexical

items with high

occurence:

districts,

activities No No No

Remark: lexical

items with high

occurence:

districts,

activities No No No

First time: Signature
'beep' sound after
several utterances,
followed by a 8-sec
pause. Second time: No
pauses.

First time: Signature
'beep' sound after
several utterances,
followed by a 8-sec
pause. Second time: No
pauses.

First time: Signature
'beep' sound after
several utterances,
followed by a 8-sec
pause. Second time: No
pauses.

First time: Signature
'beep' sound after
several utterances,
followed by a 8-sec
pause. Second time: No
pauses.

First time: Signature
'beep' sound after
several utterances,
followed by a 8-sec
pause. Second time: No
pauses.

First time: Signature
'beep' sound after
several utterances,
followed by a 8-sec
pause. Second time: No
pauses.

0 (the old lady
gave a long
speech at the
very end when
comparing HK in
the past to the
current HK. But
theinterviewer
did not interrupt
with back-channel
--> retain
intelligibility and
little affections)

o

0 (very consistent
pattern: one
questionone

0 answer

0 (very consistent
pattern: one
question one
answer

o

2(1 Hmm... 1 Oh...) 0

1 (well...) when she
isconsidering

whether to take the

survey 0



Chapter 3

Chapter 4

Chapter 5

Chapter 6

Practice 1

Practice 2 (monologuc)
(radio programme)

Warm up (monologue)
(written up specifically for
different questions)

Practice 1

Practice 2

‘Warm up (written up
specifically for different
questions)

Practice 1 (monologue)

Practice 2 (monologue)
‘Warm up (written up
specifically for different
questions)

Practice 1

Practice 2 (monologue)
(radio programme)
‘Warm up (written up
specifically for different
questions)

On the phone (setting) School office -
the man is talking to a staff in the
school office as he is going to visit
Rainbow School soon, with phone
ringing sound as the lead in. He asks
the staff about the directions to get to
the school. Then the staff gives him a
very detailed direction using the
preposition of movement

2.5 syl/sec 153 secs

setting unknown - the speaker is
talking to a friend about healthy cating.
they take turns to talk about different
things, like what they think about
people only cating fast food and how
can they change their eating habits to
become more healthy

2.6 syl/sec 207 secs

Canteen - the speakers are having a
chat - one of the speakers refuses to
cat even though it is lunchtime, he
talks to the other speaker about the
reason why and the other speaker is.
trying to comfort him and recommend

him how to maintain a healthy lifestyle. 2.3 syl/sec 140 secs

The speaker is reading a story to her

class

At classroom - she suggested playing

a guessing game and she was the only
one who gave out the answers without
any responses from the other speaker

So technically it was a monologue.

On the street (on the way home) - the
speakers are on their way home and
they are talking to one another about
why one of the speakers is sad, as well
as how much he doesn't want to go to
school. Then the other speaker is
giving him suggestion on how to
improve his English. 2.5 syl/sec 191 secs
The speaker is listening to a play on

the radio

Pedagogical and academic

Pedagogical and academic

Pedagogical and academic

Pedagogical and academic

48

Consistent (speakers
speak one by one:
they are exchanging
information, giving out
opinions, making
requests and
responding to one
another) Special
remark: the narrator
interruptes the

sation by

the question
after each possible
answer

Consistent (speakers.
speak one by one:
they are exchanging
information, giving out
opinions, making
requests and
responding to one
another) Special
remark: the narrator
interruptes the

sation by

the question

answer

Consistent (speakers.
speak one by one:
they are exchanging
information, giving out
opinions, making
requests and
responding to one
another) Special
remark: the narrator
interruptes the
conversation by
adding the question
after each possible
answer

Consistent (speakers
speak one by one:
they are exchanging
information, giving out
opinions, making
requests and
responding to one
another) Special
remark: the narrator
interruptes the
conversation by
adding the question
after each possible
answer

Remark: lexical
items with high
occurence:
transportations,
districts,

preposition of
movement No

Remark: lexical
items with high
occurence: food
items, healthy  No

Remark: lexical
items with high
occurence: food
items, healthy,
lunch No

Remark: lexical
items with high
occurence:

English, days of

the week, go to
school No

No

No

One asking for
confirmationon
‘Smart Lunch
3,2,17" from the
boy

No

No

No

No

No

First time: Signature
'beep' sound after
several utterances,
followed by a 8-sec
pause. Second time: No
pauses.

First time: Signature
'beep' sound after
several utterances,
followed by a 8-sec
pause. Second time: No
pauses.

First time: Signature
'beep' sound after
several utterances,
followed by a 8-sec
pause. Second time: No
pauses.

First time: Signature
'beep' sound after
several utterances,
followed by a 8-sec
pause. Second time: No
pauses.

2 (1 That's a good
point 1 Oh,) 0

11 see (inserted
between Mary's
long speech) 1
Oh dear! (inserted
when Ben is
talking about how
he is being called
1 Well, 'Fatty"

1 Oh dear!

(inserted after the

speaker talks

about his bad day
0 at school)



_ Practice 2 (monologue) The speaker is reading a poem
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Practice 2
Practice 3 (monologue)

Practice 4 (monologue)

Chapter 3 Practice 1 (monologue)

Practice 3 (monologue)

Practice 4 (monologue)

Practice 1

Chapter 4

Practice 2

Practice 3

On the phone (setting) Mr Clark's house
- the speaker is going to give a talk
soon and he is calling to th teacher at
that school, with phone ringing sound
as the lead in. He is calling to ask what
should he talk about for the talk to a
group of children and his worry. Then
the teacher is giving his detailed
direction on how to get here. 157 secs

3.3 syl/sec Pedagogical and academic

The speaker is giving a talk at the zoo
The speaker is reading some riddles to
her class. No answers are mentioned
in the recording so it is technically a
monologue.

The speaker is listening to a story on
the radio

The speaker is watching the news on
™

The speakers are watching a
documentary

At school - the speakers are
discussing what to do to rasie money
for Charity Week. They give
suggestions to each other like doing a
performance, running a craft store...
They are compromising what to do and
‘what they can contribute 120 secs

3.1 syl/sec Pedagogical and academic

At school - the speakers' teacher is
now talking to the principal about the
Charity Week. They are talking about
‘what the students eventually decided to
do, and how they are going to do it.
‘And then they talk about what they can
help as a teacher.

At the Elderly Home - the speaker is
talking to a staff who works in the
Elderly Home. The speaker mentions
that the school is having a charity
‘week very soon and tells the staff that
the students are going visit the Elderly
Home. They are discussing the date
and what the students are going to do
during the visit.

David's neighbourhood - the speaker is
asking his neighbour to sponsor him to
raise money for the Elderly Home. The
speaker is filling in a form to record this
sponsorship. The neighbour gives him
his personal information like name and
phone number. Then the neighbour
THVItes it |

3.9 syl/sec 147 secs Pedagogical and academic

3.5 syl/sec 163 secs Pedagogical and academic

to ask other neighbours.

™  The Education UHiver
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Not for publication or further reproduction.

ﬁey alsolh p the speaker fill in the
form by giving him their personal
informatioh 228 sees

3.4 syl/sec Pedagogical and academic

53

Consistent (speakers
speak one by one:
they are exchanging
information and
responding to one
another) Special
remark: the narrator
interruptes the
conversationby
adding the question
after each possible
answer

Consistent (speakers
speak one by one:
they are exchanging
information and
responding to one
another) Special
remark: the narrator
interruptes the
conversationby
adding the question
after each possible
answer

Consistent (speakers
speak one by one:
they are exchanging
information and
responding to one
another) Special
remark: the narrator
interruptes the
conversationby
adding the question
after each possible
answer

Consistent (speakers
speak one by one:
they are exchanging
information, making
requestsand
responding to one
another)

Consistent (speakers
speak one by one:
they are exchanging
information, making
requestsand
responding to one
another)

Remark: lexical
items with high
occurence:
school, talk,
pupils,
directions

Remark: lexical
items with high
occurence:
charity week,
activities to be
done in charity
week

Remark: lexical
items with high
occurence:
charity week,
activities to be
done in charity
week

Remark: lexical
items with high
occurence:
activities to be
done during the
visit

Remark: lexical
items with high
occurence:
number,
sponsor,
personal
information

No

No

No

No

No

No No

One repetition

(both

clarification and
confirmation):
pasta? No

No No

No No
2 repetitions by
eachneighbour

on their

surname. 2
repetitions by

the speaker on

each

neighbour's
address. |

repetition on the
phone number.  No

First time: Signature

'beep' sound after

several utterances,

followed by a 8-sec

pause. Second time: No 2 (1 Well... 1 T
pauses. see...)

First time: Signature

'beep' sound after

several utterances, 1 Ah! (but too little
followed by a 8-sec as they are

pause. Second time: No  brainstorming what
pauses. to do)

First time: Signature
'beep' sound after
several utterances,
followed by a 8-sec
pause. Second time: No

pauses. 1 Well,

First time: Signature
'beep' sound after
several utterances,
followed by a 8-sec
pause. Second time: No

pauses. 1 Let's see...

One time: Signature
'beep' sound after

several utterances,
followed by a 5-sec

pause. 1 Well,

1 A Magic show!
after the teacher
presented the
idea

(quite authentic) |
How lovely! 1
That's a good
idea (inserted
during the
speaker's plan)
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Practice 4

Chapter 2 Practice 1 (monologue)

Practice 2

Practice 4 (monologue)

Chapter 3

Practice 1 (monologue)

Practice 2 (monologue)

‘At home probably - the speaker has
lost something in the centre and her
‘mum is calling the centre to ask about
it, with the phone ring as the lead in.
The staff is filling in a form about the
lost item and first he asks the mum
about the speaker's personal

Consistent (speakers
speak one by one:
they are exchanging

Remark: lexical One time: Signature

information like name and phone information, making  items with high One repetition 'beep' sound after
number. Then the staff asks about the requestsand occurence: lost is made by the several utterances,
characteristics of the lost item and the responding to one item, describing staff for the followed by a 5-sec
details of the incident. 3.0 syl/sec 128 secs. Pedagogical and academic  another) words No phone number  No pause. 0 0
The speaker is reading a story to her
class
Consistent (speakers

speak one by one:
they are exchanging

information and

responding to one

another) Special

remark: the narrator First time: Signature 0 (No intervene

interruptes the 'beep' sound after from the speakers
At school - the speaker is planning a conversationby Remark: lexical several utterances, ‘when each of them
story with his classmate Liliy. They talk adding the question items with high followed by a 8-sec is

about the theme and setting. They also
talk about the characters and the plot.

aﬂer each possible occurence pause Second time: No Z(IHmm 1 How presentmgtheu‘

2.9 syl/sec 152 secs Pedagogical and academic

The speaker is listening to the news
on the radio

The speaker is reading a poem at
home

he speaker is watching a play on T

Chapter 4 Practice 1 (monologue)

Practice 2 (monologue)
(radio programme)

Practice 3 (monologue)

Practice 4

Practice 2

The speaker is listening to a play on
the radio

The radio programme only features a
specch of one host, so it is technically
a monologue

The speaker is listening to a talk in the
assembly

Consistent (speakers
speak one by one:
they are exchanging
information, making
requestsand
responding to one

At school - after school Tom talks to
Jenny about the green club charity fair.
One of the speakers has the draft of the
poster and they state all the details of
the charity fair like date and activities in
the conversation.

Remark: lexical
items with high

One time: Signature
'beep' sound after

several utterances,
followed by a 5-sec

3.2 syl/sec 126 secs date, activities

The speaker is reading a story to her
daughter

-- The Education University
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