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Abstract

Students with attention deficit and hyperactivity disorder (ADHD) may have to learn physical

activity in an undesirable setting if the attitudes of teachers are negative. The aim of this

research was to identify predictors of attitudes towards including students with ADHD among

in-service physical educators. In-service physical educators (n = 151) from Hong Kong

completed a survey measuring demographic variables, attitudes, self-esteem, and

mindfulness. The results of multiple regression analysis showed that self-esteem was a

positive predictor of attitudes. However, self-esteem was no longer a significant predictor

after mindfulness was entered into the regression model. These findings suggest that

mindfulness based training programs may be promising for improving teachers’ attitudes

towards including students with ADHD.

Keywords: attention disorder, attitude, physical educator, self-esteem, mindfulness
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Predictors of Physical Educators’ Attitudes towards Including Students with ADHD

Conceptually, inclusion is a social justice fulcrum that “involves adopting a broad

vision of education for all by addressing the spectrum of needs of all learners, including those

who are vulnerable to marginalization and exclusion” (United Nations Educational,

Scientific, and Cultural Organization [UNESCO], 2005). Thus, inclusive education as an

educational philosophy suggests that educators should provide the necessary supportive

services and supplementary tools to all students, including those with special educational

needs (SEN), for them to achieve their full potential in appropriate education settings

(National Center on Educational Restructuring and Inclusion, 1995; O’Brien, Kudlacek, &

Howe, 2009). According to Block (1999), inclusion in education is typified by environments

where students with a variety of learning styles and educational needs can successfully learn

in the same environment while being provided necessary support options.

Although inclusive education has emerged as a worldwide trend (Florian, 2008),

progress towards it varies across different countries and regions (Grynova & Kalinichenko,

2018). In Hong Kong, the inclusive movement started in 1999, and approximately 43,000

students with SEN are now studying in general public schools with their peers without SEN

(Hong Kong Education Bureau, 2018). Among students with SEN included in general public

schools, among the most common are those with attention deficit hyperactivity disorder

(ADHD; Li, Chen, & Zhang, 2010). ADHD is a neurobehavioral disorder manifesting as
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inattention, hyperactivity and/or impulsiveness, with a global prevalence rate of 5% among

children (American Psychiatric Association, 2013). It has been estimated that there are over

40,000 children with ADHD in Hong Kong (Legislative Council Paper, 2013), and those

whose 1Q is above 70 are usually included in general public school classes (Hong Kong

Education Bureau, 2014).

Physical Education Teachers’ Attitudes towards ADHD

Including students with ADHD in general physical education (PE) classes can be

challenging as this group of students tends to experience a number of movement-related

difficulties, such as weak fine motor skills (Gilbert, Isaacs, Augusta, MacNeil, & Mostofsky,

2011), delayed development of gross motor skills (Cho, Ji, Chung, Kim, & Joung, 2014), and

low extremity movement preparation (Pedersen & Surburg, 2008). Therefore, schools and

teachers should provide additional support for students with ADHD to experience success in

inclusive PE contexts.

Successful inclusive PE experiences rely on several important determinants, one of

which being teachers’ attitudes (Block, 2016). Teachers who hold positive attitudes tend to be

willing to spend more time and put more efforts to help students than those who with

negative attitudes (Park & Chitiyo, 2009). More specifically, PE teachers with positive

attitudes can enhance their students’ motor and social skills development (Taliaferro,

Hammond, & Wyant, 2015). However, some PE teachers still hold unfavorable attitudes
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towards including students with SEN, including those with ADHD (Block, 2016). Thus,

understanding predictors of attitudes can help with the development of training programs for

attitude enhancement, subsequently influencing the experiences of those with ADHD in

inclusive PE contexts.

Predictors of Attitudes

The formation of teachers’ attitudes towards inclusive education can be explained

through several perspectives. One perspective that is often discussed by researchers is related

to teachers’ demographic variables that are not modifiable. In general, most previous research

has shown that PE teachers’ age, educational level, gender, and teaching experiences are not

significant predictors of attitudes toward inclusive PE (see Tant & Watelain, 2016, for a

review). Conversely, modifiable experiences in the form of training variables, such as

coursework and teaching practicum, have been found to predict teachers’ attitudes. For

example, Oh et al. (2010) found that the special education coursework was associated with

pre-service physical educators’ attitudes towards teaching students with ADHD. Likewise,

Pedersen, Cooley, and Hernandez (2014) reported that the more pre-service teachers

experienced in inclusive PE practicum (e.g., contact with students with ADHD), the more

positive attitudes towards including students with ADHD they would demonstrate. Positive

contact experiences with students with ADHD may contribute to these positive attitudes

(Anderson, Watt, Noble, & Shanley, 2012).
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Compared with demographic and training variables, psychological predictors of

teachers’ attitudes towards inclusion has received little attention. The present study focuses

on two psychological predictors, self-esteem and mindfulness. Self-esteem is defined as the

totality of an individual’s feelings and thoughts with reference to himself as an object

(Rosenberg, 1965). The feelings and thoughts toward one’s own worth is believed to account

for the formation of attitude (Ajzen & Fishbein, 1980). Previous literature has demonstrated

that self-esteem connects with the attitudes an individual projects onto others (e.g., Bowland,

Hines-Martin, Edward, & Haleem, 2015; Li & Wu, 2017). In the university setting, a positive

correlation between students’ self-esteem and attitudes towards individuals with disabilities

was found (Magsamen-Conrad, Tettech, & Lee, 2016). In addition, one study illustrated a

significant relationship between teachers’ self-esteem and their attitudes towards students

with disabilities in inclusive classrooms (Schaefer, 2010). Nonetheless, there is a dearth of

literature examining the relationship between self-esteem and attitudes towards including

students with ADHD among in-service PE teachers.

As written by Brown and Ryan (2003), “mindfulness can be considered an enhanced

attention to and awareness of current experience or present reality” (p. 822). The two key

components of mindfulness are self-regulation of attention and nonjudgmental awareness of

experience (Jennings, 2015). The former enhances an individual’s moment to moment

awareness on emotional, cognitive and physical experiences (Bishop et al., 2004); while the
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PREDICTORS OF TEACHERS” ATTITUDES 9

latter increases coping by decreasing reactivity towards curiosity, openness and acceptance of

certain experiences (Kabat-Zinn, 1994). Mindfulness is considered a crucial factor in building

and transforming attitudes (Shapiro, Carlson, Astin, & Freedman, 2006). Smalley and

Wintson (2010) stated that mindfulness is a technique for people to recognize their emotions:

trying to feel the emotions currently inside you fully and release them in a way that they will

not control you or lead you to harm others (e.g., reacting to misbehaviors of ADHD students).

Some previous literature has supported the link between mindfulness and teachers’ attitudes.

For example, Jennings (2015) found that mindfulness had a positive association with

teachers’ attitudes towards challenging children. Similarly, Li, Wong, Sum, and Yu (2019)

discovered that mindfulness was positively related to pre-service PE teachers’ attitudes

towards students who have autism spectrum disorder. Thus, it is highly possible that PE

teachers who have a high level of mindfulness will tend to have positive attitudes towards

including students with ADHD.

The current cross-sectional survey study was undertaken to identify potential

predictors of in-service PE teachers’ attitudes towards including students with ADHD. Taken

into consideration the listed evidence (e.g., Hernandez, 2014; Oh et al., 2010), it was

hypothesized that training variables (i.e., number of special education courses and contact

experiences with persons with ADHD) will positively predict PE teachers’ attitudes towards

including students with ADHD (Hypothesis 1). We also hypothesized that a higher level of
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self-esteem and mindfulness would predict a more positive attitude towards including

students with ADHD (Hypotheses 2 & 3; e.g., Magsamen-Conrad et al., 2016; Schaefer,

2010). Findings of this survey are expected to fill the outlined literature gaps as well as bring

practical implications for enhancing PE teachers’ attitudes towards the inclusion of students

with ADHD in PE.

Methods

Participants

Participants were in-service school physical educators (n = 151; male = 55.6%) who

resided and taught in Hong Kong. The proportion of teachers’ school level was generally

balanced (primary school = 50.3%; secondary school = 49.7%). The participants’ age ranged

from 23 to 58 (M = 35.40, SD = 8.36) years. Approximately one quarter of the participants’

highest education level was a master’s degree, the remainder held a bachelor’s degree. The

mean years of teaching was 11.21 years (SD = 9.52). Most participants had contact

experiences with students with ADHD in general PE settings (very often = 23.8%; often

27.2%, sometimes = 32.5%; occasionally = 14.6%; almost never = 2.0%). On average, they

completed 1.46 special education courses (SD = 1.85) during their pre-service training.

Detailed demographics are included in Table 1.

Measures
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Attitudes. Three questions, which have been used to measure Chinese physical

educators’ attitudes towards including students with autism spectrum disorder, were adapted

to assess participants’ attitudes towards including students with ADHD (Li et al., 2019).

Participants were informed to answer the question “I think including students with ADHD in

my physical education would be...” using three 7-point linguistic differential scales (from

“extremely harmful” [1] to “extremely beneficial” [7]; from “extremely bad” [1] to “extremely

good” [7]; and from “extremely worthless” [1] to “extremely useful” [7]). For subsequent

analyses, we calculated the scale mean score based on the responses to the three questions.

The scale illustrated great internal reliability in the current sample (a = .91).

Self-esteem. The validated 10-item Chinese version of the Rosenberg Self-Esteem

Scale was used to measure participants’ self-esteem (Han, Jiang, Tang, & Wang, 2005;

Rosenberg, 1965). The scale items (e.g., “I feel that | am a person of worth, at least on an

equal place with others”) were rated based on a 4-point Likert scale, ranging from 1 (strongly

disagree) to 4 (strongly agree). A mean scale score, derived by averaging the responses to the

scale items, was determined for further analyses. In our sample, the scale showed good

internal reliability (a = .85).

Mindfulness. The Mindfulness in Teaching Scale was used to assess participants’

mindfulness (Frank, Jennings, & Greenberg, 2016). This scale taps into intrapersonal

mindfulness (nine items; e.g., “When I am in the classroom | have difficulty staying focused
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on what is happening in the present”) and interpersonal mindfulness (five items; e.g., “l am

aware of how my moods affect the way | treat my students”). The former concerns one’s own

awareness of current experience or present reality, while the latter involves awareness and

behavior towards others in general (Frank et al., 2016). To answer the questions, a 5-point

Likert scale ranging from 1 (never true) to 5 (always true) was used. Back-translation was

implemented after two Chinese and English linguists translated the original English scale into

the Chinese version to secure the quality of translation (Brislin, 1970). Our exploratory factor

analysis with direct oblimin rotation supported the two-factor structure of the scale (Costello

& Osborne, 2005). These two factors (Eigenvalues: 1.7 to 4.2) explained 42.7% of the total

variance in teaching mindfulness and their item factor loadings ranged from .45 to .77. The

two subscales demonstrated adequate to good internal reliability (« = .71 to .80) in our

sample. Mean subscale scores, by averaging corresponding subscale item responses, were

computed for subsequent analyses.

Data Collection

Upon receiving ethical approval of this research, data collection was conducted

through two modes; on-site and social media administrations. For the on-site administration,

the questionnaires were distributed to physical educators who were engaging in a number of

professional development workshops for sports skills enhancement. Concurrently, the

questionnaires were also made available online using Google Forms and disseminated
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through social media (i.e., Facebook). Before participants completed the questionnaires,

written/online informed consent was collected. The questionnaires started with demographic

questions, followed by questions about attitudes, self-esteem, and mindfulness. The entire

questionnaire took about 10 minutes to complete. All data were collected from June to

August 2018. Due to the mixed mode of survey administration, the response rate was not

available.

Data Analysis

The negatively worded items were reversely coded. Descriptive statistics (i.e.,

percentage, mean, and standard deviation) were used to describe measured variables.

Correlation analyses were conducted to understand the relationship among the variables.

Multiple regression analyses were used to examine the predictors of attitudes. In Model 1,

demographic variables that were significantly correlated with major study variables (i.e.,

attitudes, self-esteem, and mindfulness) were entered. Self-esteem was entered in Model 2.

Finally, mindfulness in teaching was entered in Model 3. All the data analyses were

conducted in IBM SPSS 24 (IBM, Armonk, NY, USA).

Results

Descriptive Statistics and Zero-order Correlations

The results of descriptive and correlation analyses are summarized in Table 2. The

participants reported moderate levels of attitudes towards students with ADHD and
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mindfulness, and a relatively high level of self-esteem. Contact with persons with ADHD was
positively associated with attitudes towards students with ADHD, self-esteem, intrapersonal
mindfulness and interpersonal mindfulness (r = .17 to .18, p <.05). Number of special
education courses was positively related to attitudes (r = .19, p = .02). Further, there were
positive associations between attitudes and self-esteem, intrapersonal mindfulness, and
interpersonal mindfulness (r = .28 to .40, p <.01). As the number of special education
courses and contact with ADHD were the only two demographic items that were significantly
associated with the major study variables, they were controlled in regression analyses.
Regression Analyses

The detailed regression statistics are provided in Table 3. In Model 1, the number of
special education courses was the only demographic variable that significantly predicted
attitudes towards including students with ADHD ( = .17, p = .04). Thus, Hypothesis 1 was
partially supported. In Model 2, self-esteem positively predicted attitudes (f = .25, p =.002,
AR? = .06) while number of special education courses was no longer a significant predictor (B
=.16, p = .05). These results supported Hypothesis 2. After controlling for the two
demographic items and self-esteem, intrapersonal mindfulness (f = .26, p = .002) and
interpersonal mindfulness (B = .25, p = .002) positively predicted attitudes in Model 3 (AR?
=.14), supporting Hypothesis 3. Meanwhile, self-esteem was no longer a significant

predictor of attitudes (B = .06, p =.48) in Model 3. These predictors represented a small to
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moderate effect on attitudes. All the predictors explained 26% of the total variance in

attitudes and the effect was interpreted as moderate (Cohen, 1992).

Discussion

The present survey, to our best knowledge, is the first research to examine predictors of

in-service PE teachers’ attitudes towards including students with ADHD. In line with

Hypothesis 1, special education related coursework was found to positively predict

participants’ attitudes towards including students with ADHD. This might be because

teachers who perceive themselves as obtaining enough knowledge to effectively instruct

students with SEN will show more positive inclusion attitudes than those who do not

(Avramidis, Bayliss, & Burden, 2000). This finding highlights the importance of relevant

professional training. Contrary to Hypothesis 1, contact experience with ADHD did not

predict attitudes. According to the contact hypothesis (Allport, 1979), positive contact

experiences are necessary for leading to a positive attitudinal change. However, it is unknown

what type of contact (e.g., favorable, unfavorable) the participants in this study experienced.

Further, although teachers may form positive attitudes towards students with ADHD with the

increase of contact (e.g., Anderson et al., 2012; Pedersen et al., 2014), they may also

experience anxiety and tensions at the same time. For example, pressures related to meeting

the learning needs of students with ADHD and the students without disabilities in the same

class may create anxiety-building experiences for teachers (Emam & Farrel, 2009).
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Furthermore, behavioral problems that may be present among students with ADHD may lead

teachers to be apprehensive to interact with them (Robertson, Chamberlain, & Kasari, 2003).

In accordance to Hypothesis 2, self-esteem was found to predict attitudes in Model 2.

This result is parallel to early studies, in which a positive relationship between self-esteem

and attitudes towards ADHD was evident among classroom teachers and university students

(Magsamen-Conrad et al., 2016; Schaefer, 2010). Self-esteem involves the value-relevant

expression of oneself that may determine psychological outcomes including attitudes (Li &

Wau, 2017; Magsamen-Conrad et al., 2016). Teachers who feel more secure and confident in

themselves tend to demonstrate more positive thinking and emotions as well as are more

willing to accept people with disabilities (Findler, Vilchinsky, & Werner, 2007).

Interestingly, self-esteem was no longer a predictor of attitudes toward including

students with ADHD after intrapersonal and interpersonal mindfulness were included in the

regression model. Thus, compared with self-esteem, mindfulness is a more important

predictor of attitudes. This finding is in line with Hypothesis 3 and those findings by Li et al.

(2019) and Jennings (2015), who tested the relationship between mindfulness and pre-service

teachers’ attitudes on students with ASD and challenging behaviors, respectively. According

to the Mindfulness in Teaching Scale that was administered in the current project (Frank et

al., 2016), our findings can be explained with the frame of both intrapersonal and

interpersonal mindfulness. Intrapersonal mindfulness allows PE teachers to pay attention at
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the present moment without making any judgments and to reduce negative emotions towards

students with ADHD (Li et al., 2019; Kabat-Zinn, 1994). Regarding interpersonal

mindfulness, it concerns how PE teachers view and interact with their students. For example,

an interpersonally mindful teacher tends to listen to what students with ADHD say with full

attention and show non-judgmental acceptance to behavioral problems of students with

ADHD (Duncan, Coatsworth, & Greenberg, 2009). Thus, mindfulness is a possible predictor

of PE teachers’ attitudes towards including students with ADHD.

Limitations and Implications

Two major study limitations should be acknowledged while interpreting the present

findings. First, we used a cross-sectional design that only exposes temporal casual inferences

of the results. Collecting longitudinal data or using intervention approaches are suggested to

replicate and extend the present findings. Moreover, it seems that the contact experience with

students with ADHD rather than the quantity of contact may contribute to the attitudinal

change. Future research should measure this potential predictor. Future investigations could

also explore other potential predictors of attitudes such as self-efficacy (Jennings, 2015).

Despite the limitations, our findings provide a preliminary direction for the schools and

higher education institutions to improve teachers’ attitudes towards including students with

ADHD through using a mindfulness-based intervention program.

Conclusion
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The predictors of PE teachers’ attitudes towards including students with ADHD were

investigated in the present study. The number of special education courses, self-esteem, and

mindfulness are associated with attitudes. Compared with the other study variables,

mindfulness is the most important predictor of attitudes. These findings highlight one avenue

to progress inclusive PE practices further through the development of a mindfulness-based

intervention program. Yet, more research is needed to proliferate this research area and

provide further evidence in using mindfulness-based programs for attitudinal enhancement.
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Table 1
Demographic and Other Characteristics of Participants (n = 151)
Characteristics Valid n (%) / M (SD)
Gender
Male 84 (55.6%)
Female 67 (44.4%)
Age 35.40 (8.36)
School level
Primary school 76 (50.3%)
Secondary school 75 (49.7%)
Education level
Bachelor’s degree 117 (77.5%)
Master’s degree 34 (22.5%)
Years of teaching 11.21 (9.51)
Contact with ADHD
Very often 36 (23.8%)
Often 41 (27.2%)
Sometimes 49 (32.5%)
Occasionally 22 (14.6%)
Almost never 3 (2.0%)
NO of special education courses 1.46 (1.85)

393
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Table 2
Descriptive Statistics, Internal Reliability, and Zero-order Correlations of Study Variables (n = 151)
o Range M (SD) 1. 2. 3. 4, 5. 6. 7. 8. 9. 10.
1. Gender - - - -
2. Age — 2358 35.40(8.36) -03 -
3. School level - - - .06 -.36** -
4. Education level - - - -10 .05 -16* -
5. Years of teaching - 1-35 11.21(951) .02 .84** -47** .08 -
6. Contact experience with ADHD - - - -06 -.02 10  -08 -05 -
7. NO of special education courses - 0-10 1.46(1.85) .01 -.19* 05 .04 -19* 16 -
8. Attitude 91 1-7 430(1.01) -08 -11 02 -14 -07 .18* .19* -
9. Self-esteem 85 1-4 336(041) -08 .09 -08 .03 .10 .18* .09 .28**
10. Intrapersonal mindfulness 80 1-5 396(0.53) -03 .11 -06 -00 .10 .17* .09 .40** 42** -
11. Interpersonal mindfulness 71 1-5 3.75(051) -13 -.03 04 -10 -05 .17 .08 .39** 35** 37**

Note. * p < .05, ** p <.01.
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Table 3

28

Results of Regression Analyses for Attitudes Regressed on Demographic Variables, Self-

esteem, and Mindfulness (n = 151)

Model Predictors B t R? AR?
1  (Constant) 13.11** .06* .06*
Contact experience with ADHD 15 1.86
NO of special education courses 17 2.11*
2  (Constant) 2.65** A2*%* .06**
Contact experience with ADHD A1 1.35
NO of special education courses .16 1.97
Self-esteem 25 3.14**
3 (Constant) -0.43 26%*  14**
Contact experience with ADHD .06 0.79
NO of special education courses 14 1.87
Self-esteem .06 0.71
Intrapersonal mindfulness .26 3.21**
Interpersonal mindfulness 25 3.15**

Note. *p < .05, **p < .01,
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Appendix
1. Consent form for participants

FHEN
(REHMHEINAAEABEERREREAMARTRENRE)

ABE T2 EFERREE L E TS E, BUL M & H AT HY BT E -t
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HEERE R EEM SRS RNENEE - BT HEILL 10 77 8 K
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ATy 28sE g BEEE - BT S a 5T o 8RR AE (A R 3R 2R T
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00 8 T R 1 % B LT L 6 R SO B s T
S5 T 46 4 /A 79 4 23 16 2 2 1Rk B

NETHEHERWN RN BETEEMNER JTBEKEFSELASTREAME
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5% ' 5 i )
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BERHBBARE
(BBER)
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(REHAHETNAXARBEERREREAM AR TRENRE)

ZNUN FE2NBEFTERBELIEREEE, BUERAT
MTREBEEMMEEAAEARERREREERNUE B4
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AANEBRUEFARMESHNEN TRRARKNARMBHER XA A
AFHREBCHREHR, RANBAENSEAERRE

MAREZBERFHWERNNEBIRAAANETEZINBE-RAANERY
REgEEMNER-AARERSEREERR-

ANEBARAEAEAEAMRBETREIBE I EETHERRERE FR,
EAERALEMEARIFELENRERRTEMNE R,

SEGE:

2 INER

H#A:
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2. Questionnaire of PE teachers’ attitudes towards the inclusion of students with ADHD in PE

(BEBETH BT AR AR SR R B SRR ERHIRE)
HEETIR B GEE (ADHD) 824 gHEETIGR ~ IhEEE S M EHHIRET155
FIIED - CEAERG B AR T - ADHD S24EKE A REEAUERT) - ALIRUIE @ fAZAs
2 ELEE) - BRI - SEERK o
RS B AR LR RS B R ERE (40 ADHD) B 1meS24:—i EAGERR -

E—boy ¢ SEEE T ERMRE

EBEEAIE R B2/ INER IR REE RS Other:

G

MR

R ENREEE:

2R Ry - SURMEE T /ME L/ L/ Other:

ENETIY ADHD 24 M5 /&

Bl ADHD Z24E Bl AR R 8 8 18 W B R B /5% 9B

e E 2%/ D E Bimt & BT RS B S A RARVELE:

f %/ DESIRR RS (NEEREEEITRRERE) ARIVELE:

H

N e S i

==

R A

W

FH_Hor - FFAEE FERET - ERFSIREUARVEH -

. RS  ERkAvEE RE T #a% ADHD 24 F -
FEFEAFLHT 1 2 3 4 5 6 1  FEELFHT

2. TBS  EHRAVEG R E T ADHD 22458
FEFEERAT 1 2 3 45 6 7 IFEEHEN

3. TES - EHRAVEE B ERE T ADHD 22458
FEFEFHEAT 1L 2 3 4 5 6 7 IFEWEDN

F=Hor - R FEYT o BERNSIRENAVEER -
FAR  EEEEENRRER LR RIRECER - A REEET FREZ S -
L WEEHE—EEEERA > Z/DBHEAM AR —KEE B
BAFFE 1 2 3 4 FEERE
2. WINEHAFT 24 aE
BAFFE 1 2 3 4 FEERE
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3. BRIRGETE » EFEVESECE —EARE

BARE 1 2 3 4 IFEGE
4. WREB RN —EAESEB T

BAFFE 1 2 3 4 EEFE
5. BREEIHCEEBEZTA S

BARE 1 2 3 4 JIFEFGE
6. REHCHEEBE

BARE 1 2 3 4 IFEGE
7. ARAKER - FRETE TR

BAFFE 1 2 3 4 EEFE
8. A ERAEAhH ST S EH

BARE 1 2 3 4 JEEGE
9. KIEEFIFTE REIHCERAE

BARE 1 2 3 4 JFEGE
10. HWFFRHEC—HRERE

BAFFE 1 2 3 4 FEEFE

EVUEY - FFAEREL TN R BEN A SREREERS £ 2 B
FERIE FHF -
| BRI BRUFRE “BEET B8 ARSI EMREEIEIERTTE
BFGH 1 2 3 4 5 KE
2. BIRACRE LI FIREEREEINE T RAEEE
BF9H 1 2 3 4 5 KE
3. BB > REEEHCEMELOAES
MG 1 2 3 4 5 4KE
4, BEAEENG > BRI RN EEERNWRZEHE » DENRIEE CIERMTERES
Bl AR T H AR
MG 1 2 3 4 5 4KE
5. FEERGHL  FBE g —REFREWH > e EEINRERE 7L
BF9H 1 2 3 4 5 KE
6. FEEHSERREERES) 14 H I BEIFT RIS EE)
BF9H 1 2 3 4 5 KE
7. EBERHEA T R A RSN - IRERN B E L
MG 1 2 3 4 5 £KE
8. FELE R BICH BFEMEN » DB EIERIS TR L SR T (T
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BPIH 1 2 3 45 &KE

0. BRI B MIF AR - BB E G RATH AL Z RS 2 A B RN e P

[»
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10.

11.

12.

13.

14.

MG 1 2 3 4 5 4KE

T FFRRAVEA R M MIEY RS - BIEARE S EREE R &k
MPGH 1 2 3 4 5 &K%

B sd S ERER A (R0 E > BIMEE A IR A [ = At A G
BF9H 1 2 3 4 5 KE

FEREEO OB T B R 2N T
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