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An analysis of Global Citizenship Education in Upper Primary General Studies Textbooks 

 

Abstract 

In response to the 21st century challenges, Global Citizenship Education (GCE) is given 

emphasis in the current curriculum (Po, et al. 2007). In Hong Kong, it is mainly infused into 

the G.S. curriculum (Lo, et al., 2006). Besides, Pingel (2010) mentioned that textbooks are the 

tools for fostering global understanding. Therefore, the purpose of this study is to review the 

contents of G.S. textbooks from the perspective of GCE in HK and find out how different G.S. 

textbooks define GCE in HK under three dimensions: knowledge, skills, attitude and values. 

 

This study used content analysis, a qualitative approach, to analyze three sets of upper 

primary G.S. textbooks by coding and interviewing. The textbooks are
� 8-�2��

edited by Dr. Chai Yip Wai Lin and Dr. Cheng Nga Yee, 
#;8-�
(,$�edited by 

Dr. Lo Tin Yau and Ms. Lee Shuk Chong, and 
��8-�edited by New Asia Publishing 

House Ltd editor committee.  

 

It has been found that cognitive dimension is the focus of the G.S. textbooks for 

teaching GCE, which place particular emphasis on the global issues, but place less emphasis 

on the global history and geography. Under socio-emotional and behavioral dimension, all 

GCE skills, values and attitudes are covered. Nonetheless, they are hardly developed through 

textbooks since most of them are promoted through different activities, that are supported 

by the teachers and schools. 

 

This study would have implications for collating the contents of the G.S. textbooks 

from the perspective of GCE, guiding teachers to identify the strengths and the weaknesses 

of the G.S. textbooks, helping publishers to revise the content of the G.S. textbooks, and 

providing a foundation on further studies related to the challenges of implementing GCE in 

HK primary schools. 

 

Keywords: Global Citizenship Education, General Studies Textbooks, Content analysis 
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1. Introduction 
 

Stepping forward in the 21st century, the information age, globalization becomes the 

most common process of all people to incorporate into global society (Pieterse, 1994). It also 

redefines the rights and obligations of citizens from the perspective of citizenship (Isin & 

Wood, 1999). Rapoport (2009) stated that the terms “global citizenship” and “global 

citizenship education” are becoming more frequently used at scholarly conferences and in 

different educational dialogue responsibilities in the past ten years. 

 

To better equip the students for coping with rapid changes, the Education Bureau 

reformed the GS Curriculum and added the learning strand “The Global Understanding and 

the Information Era” in 2002 (Lo, et al., 2006). However, GCE is still an under-researched area 

at present (Po, et al, 2007). In order to explore the development of GCE in Hong Kong in a 

systematic way, a holistic review from the perspective of GCE in GS textbooks will be a great 

help.  

 

In recent years, the importance of textbook analysis has been valued since textbooks 

are students’ self-directed learning materials, an important part of teaching, a systematic 

organization of knowledge and the link between curriculum and teaching (Textbook 

Committee, Education Bureau, 2016; 2%.�.!/ � 2008	� 1'�)+�,�43*  

2010). However, there are not much existing research studying GS textbooks in HK, and it is 

not in depth (1'�)+�,�43*  2010). Therefore, it is certainly significant to review 

the contents of G.S. textbooks from the perspective of GCE. This paper attempts to find out 



 9 

how different G.S. textbooks define GCE in HK by analyzing three sets of publications through 

coding and interviewing.  

 

2. Literature Review  

2.1 Definition of Global Citizenship and World-Mindedness 

The concept of global citizenship has been discussed since the sixteenth century 

(Heater, 2004). Global citizenship is a sense of belonging to a broader community and a 

common humanity. It emphasizes political, economic, social and cultural interdependency 

and interconnectedness between the local, national and global (UNESCO, 2015). Davies & 

Pike (2008) emphasized that global citizenship should be based on rights, responsibility, and 

action. Merryfield, et al. (2008) mentioned that world-mindedness usually begins as a global 

awareness. It develops as individuals begin to appreciate the viewpoints, experiences and 

worldviews of others. Therefore, the following components are highly valued in order to 

develop a world-minded citizen: understanding the systems of the world, concerning with 

global issues, developing the sense of being a world citizen, respecting and valuing diversity, 

participating in the community from local to global (Lawthong, 2003; Merryfield, et al, 2008; 

Zahabioun, et al, 2013). 

 

2.2 Background and Importance of GCE 

Davies (2006) stated that Global education has been advocated and practiced in 

schools across the world since the 1970s. GCE is a relatively new concept. The insertion of 

‘citizenship’ into global education involves something more and different from previous 

conceptions. It is not only about understanding the nature of global issues and being 

economically active and technologically literate in a global system, but also concerning about 



 10 

the universal human rights and taking the responsibilities of a global citizen (Davies & Pike, 

2008; Ibrahim, 2005; Osler & Vincent, 2002). 

 
Along with the synchronization of the economic, technological, and cultural 

development, the world becomes more uniform: shared common values, tolerance, multiple 

identities and loyalties, and responsibilities (Ibrahim, 2005; Rapoport, 2009). However, the 

impacts of globalization affect the individuals, communities and governments’ decision on 

various issues: human rights, pluralism, sustainable development and environmental issues, 

international conflicts, subject of values, moral crises and the health of human beings and 

animals (Lynch, 1992; Zahabioun, et al., 2013). To understand and overcome the challenges 

of the new century, developing a global perspective becomes the necessity (Ibrahim, 2005; 

Mudimbe-Boyi, 2012; Symeonidis, 2015; The Education Bureau, 2017). Therefore, many 

countries including the America, China, Canada, South Korea and several European nations 

have begun adding GCE into curriculum aimed at developing students’ global perspective (Dill, 

2013; Goren & Yemini, 2017; Law, 2010; Moon & Koo, 2011; O’Connor & Faas, 2012; Rapoport, 

2010; Schweisfurth, 2006). 

 

2.3 Aims and Core Values of GCE 

GCE aims to be transformative, building the knowledge, skills, values and attitudes 

that learners need to be able to contribute to an inclusive, just, sustainable and peaceful 

world (Davies, 2006; Farahani, 2014; Merryfield, Jarchow & Pickert, 1997; Pike & Selby, 1988; 

Zahabioun, et al., 2012). According to Dill (2013), there are two main approaches: the global 

competencies approach, which is aimed at equipping students with the necessary skills to 

compete in the global society; and the global consciousness approach, which is aimed at 
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providing students with a global orientation, cultural sensitivity, empathy, and humanistic 

values.  

 

To serve as the basis for defining GCE goals, learning objectives and core learning 

elements, as well as assessing and evaluating learning of GCE, there are three core conceptual 

dimensions: cognitive, social-emotional, and behavioural (Oxfam, 2008; UNESCO, 2015). 

According to various studies (Cantón & Garcia, 2018; Davies, 2006; Merryfield, et al., 2008), 

the following are the key elements of GCE under the above dimensions: 

 

• Cognitive: understand global interconnectedness, inquiry into global issues 

• Socio-emotional: develop a sense of belonging to a common humanity, build up the   

                                skills in perspective consciousness and be open-mindedness  

• Behavioural:  act effectively and responsibly for a more peaceful and sustainable  

                         world, respect for differences and diversity 

 

 

 2.4 Development of GCE in Hong Kong Primary Schools 

Educational and curricular reforms worldwide in recent decades aim at preparing 

citizens for the challenges of globalization (Law, 2004; Lo, et al, 2006; Po, et al, 2007). In HK 

primary schools, GCE is mainly infused into the GS curriculum (Lo, et al., 2006). To better 

equip the students for coping with rapid contextual changes, the Education Bureau reformed 

the GS Curriculum in 2002: “The Global Understanding and the Information Era” was first 

added into the General Studies Curriculum Framework and became one of the six strands, 

aiming at guiding students to develop perspectives for making judgments on global issues and 
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appreciating the heritage of human civilizations and the world’s diversity (Lo, et al., 2006; Lo, 

2007; Po, et al, 2007; The Education Bureau, 2017). The learning objectives of strand 6 in KS1 

and KS2 are closely connected, in order to stretch from the self to family, school, community, 

society, nation and the world (Lo, et al. 2006, Morris; 1996; The Education Bureau, 2017).  

 

However, implementing GCE in HK is still in a stagnation because the themes 

suggested for each grade in GS textbooks are not in line with the rationale of a spiral 

curriculum: global issues are generally arranged to teach in grade six, not from grade one to 

grade six (Joyce, et al, 1991; Lo, et al., 2006). Also, high-ordered cognitive skills and attitudes 

could hardly be developed in GS lessons, as not all significant universal values of GCE were 

given due emphasis, especially social justice, democracy and human rights (Law, 2004; Po, et 

al, 2007).  

 

2.5 Importance and Methodologies of Textbooks Analysis 

 Textbooks are the main sector in the education system as they are the key content of 

teaching, the systematic organization of knowledge and the link between teaching and 

curriculum (Klemenčič & Čepič Vogrinčič, 2014; 2%.�.!/ �����	�1'�)+�,�

43* ��������Textbooks also take an important role in students’ learning: supporting the 

learner-focused curriculum, which contain the core elements of the curriculum and learning 

strategies that can arouse students’ interest, actively engage students in the learning process, 

and encourage students’ participation (Gak, 2011; Textbook Committee, EDB, 2016). Along 

with the importance of textbooks, textbook research has been valued in recent years. 
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To conduct a textbook research, both quantitative and qualitative research methods 

can be adopted (2%.�.!/, 2008). Quantitative research methods, an evidence-based 

approach, use numbers or data to demonstrate facts objectively and put emphasis on 

educational phenomena quantification that highlighted key points in textbooks, just like 

content analysis, questionnaire, experiment research (2%.�.!/, 2008; 2%.�.

! / , 2016). Qualitative research methods, describe the observed phenomena through 

language symbols and explain, just like ethnography, educational criticism, structural analysis 

(2%.�.!/, 2008). In fact, both research methods have their own advantages and 

disadvantages and each orientation provides answers to different questions. However, they 

are not completely opposite on the discovery and understanding of the educational 

phenomenon. On the contrary, there are many common grounds showed that they are 

supplementary to each other (Gürtler & Huber, 2006; Lund, 2005; 	��, 1991). 

 

3. Research Questions and Hypothesis  

3.1 Research Questions 

The purpose of the study is to find out how different G.S. textbooks define GCE in HK. 

The following are the research questions: 

 

1. What are the similarities and differences of content related to GCE between different 

sets of GS textbooks?  
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2. To what extent are the content selection of G.S textbooks related to GCE fit in with 

learning objectives in Strand 6 of the G.S. Curriculum at KS2?  

3.  What are the limitations and suggestions of using the G.S. textbooks to teach the 

topics in Strand 6 “Global Understanding and the Information Age” ? 

 

3.2 Hypothesis 

To a large extent, the content of GCE under the cognitive dimension in the GS 

textbooks in line with the GS curriculum. The focus of the knowledge is  global issues about 

environment and information technology.  

 

To a small extent, the content of GCE under socio-emotional dimension in the GS 

textbooks is in line with GS curriculum. It is difficult to develop students’ high-order cognitive 

skills, such as problem solving skills and critical thinking skills. 

 

To a small extent, the content of GCE under behavioural dimension in the GS 

textbooks is in line with GS curriculum. It is hard to develop students’ sense of belonging to a 

common humanity: sharing values and responsibilities, empathy, and respect for differences 

and diversity, not to mention taking actions for a more peaceful and sustainable world. 

 

4. Methodology  

4.1 Research Target 

The study was designed to analyse three sets of upper primary GS textbooks (teacher’s 

edition) in Chinese version which have  the top three highest proportion of the market share:


� 8-�2��edited by Dr. Chai Yip Wai Lin and Dr. Cheng Nga Yee, 
#;8-�
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(,$�edited by Dr. Lo Tin Yau and Ms Lee Shuk Chong, and 
��8-�edited by 

New Asia Publishing House Ltd editor committee (Consumer Council, 2001). Among the above,


� 8-�2��is the most popular one in HK primary schools. Their users counted 

more than 350 out of a total of 580, occupying at least 51.3 % of market share (Consumer 

Council, 2001; �)0$&"0�1, 2014). 
#;8-�
(,$�and  
��8-�

occupy 40.5 % of market share and 4.5 % of market share respectively.  Among 42 upper 

primary textbooks edited by the above publishers, there are 61 chapters related to GCE in 22 

textbooks (See Table 1). 
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Table 1) Chapters Related to GCE in the Three Sets of Upper Primary GS textbooks 
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4.2 Research Method 

To conduct a persuasive textbook research, this study will use two different 

approaches, which are quantitative methods and qualitative methods, as these methods 

combine the antithetical modes of analysis (Weber, 1990). Content analysis, a quantitative 

approach, examines the frequency count of the keywords in the units related to Strand 6 by 

using CORPRO (2%.�.!/ ������� Through coding and counting, it’s easier to reveal 

the hidden aspect that are not really obvious and reflect the greatest concern of the textbooks 

(Saldaña, 2015; Weber, 1990). 

 

 Interviewing, a qualitative approach, interviews 10 primary school teachers from 

different school type and religious background who teach G.S., 4 of them are the G.S. panel 

and 1 of them is also the G.S. textbooks editor (See Table 2.1 & Table 2.2).  Each face to face 

interview runs around 30 minutes and follow-up phone interview is adopted when it is 

necessary. Depth interviews are used to encourage the respondents to express their feelings, 

elaborate their beliefs and explain their views on teaching GCE by using the GS textbooks in 

more detail (Boyce & Neale, 2006; Moore, 2006; Sproull, 1995). Therefore, only seven 

designed questions will be asked in each interview, the further questions will be raised 

according to the participant’s response (See Appendix 10.1).  
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Table 2.1 ) Background of the Participants (G.S. Panel) 

 

 

Table 2.2 ) Background of the Participants (G.S. Teacher) 
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4.3 Analytical Framework 

To evaluate the content of the textbooks, the study focuses on using some guiding 

principles for quality textbooks in Content and Learning and Teaching Area set by (Textbook 

Committee, EDB, 2016) (See Table 3.1 & Table 3.2).  

 

 

 

 

 

 

 

Table 3.1 ) Guiding Principles for Quality Textbooks in Content 

 

 

 

 

 

 

 

 

 

 

Table 3.2 ) Guiding Principles for Quality Textbooks in Learning and Teaching 
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To conduct a reliable and comprehensive study, a table of coding categories is adopted 

to count the word frequency which is mainly formed by the key elements documented by 

Oxfam (2008, 2015) and UNESCO (2015). Several major elements of GCE can be identified into 

various categories: global systems, global history, global geography, global issues, 

intercultural competency and sensitivity, perspective consciousness and cross-cultural 

experiences (Case, 1993; Collins, et al., 1998; Davies, 2006; Kniep, 1986; Kniep, 1989; 

Merryfield, et al, 2008; Pike & Selby, 1988). The followings are some examples of the 

keywords: human rights, poverty, political imprisonment, refugee, gender stereotype, 

equality, etc (See Table 4). 
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Table 4) Keywords Table of GCE for Coding Categories 
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5. Findings  

 The findings of the study are based on the data collected from the content analysis 

and the interviews. The follows are presented according to the sequence of the research 

questions.  

 

5.1 Comparison of using different sets of G.S. textbooks for teaching GCE 

The similarities of the GCE-related contents between different sets of G.S. textbooks 

are having a main focus on the cognitive dimension and a rare focus on behavioural dimension. 

The frequency count of the cognitive keywords under each category in the three sets of 

publications is around 100, the word “China” appears the most, more than 350 times. 

Following are the words “ Information”, “Population” and “Technology” , over 220, 170 and 

160 times respectively (See Appendix 10.2.1). However,  the frequency count of the 

behavioural keywords under each category in the three sets of publications is only around 10, 

the word “Understand” appears most often, over 45 times. The word “Respect” and 

“Emphasize or Pay Attention to ” follows, both around 20 (See Appendix 10.2.3). 
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Cognitive Dimension  

The similarities of the contents under the cognitive dimension between different sets 

of publications are having a main focus on global issues and less emphasis on global system. 

The distribution of the cognitive keywords in the “Global Issues” category is up to 80% and 

the distribution in the “Global system” category is only around 4% or less (See Table 5). Under 

the “Global Issues” category, the three sets of publications concentrate on technology issues 

and ecological issues, rarely mentioning religious issues, economic issues and health issues 

(See Figure 1.1.1). Meanwhile, the cognitive keywords of GCE in the three publications are 

mainly distributed on primary 6 level, the frequency count on primary 6 level is around 450, 

nearly 1.5 times of primary 4 (See Figure 1.2.1). 

 

Main 
Category 

��±�Ĩ®ŋe� �·¬�Ĩ� �zr�Ĩ� 

Frequency 
Count  Percentage Frequency 

Count  Percentage Frequency  
Count Percentage 

�.B7 
Global 
System 39 4% 54 4% 10 1% 
)1�� 
World 
History 180 18% 195 15% 146 20% 
�.�@ 
Global 
Issues 798 78% 1029 81% 589 79% 

 

Table 5 ) The Frequency Count and Percentage of the Cognitive Keywords  
among the G.S. Textbooks 
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Figure 1.1.1) The Frequency Count of Cognitive Keywords of GCE among Different Categories 
 
 
 

 
 

Figure 1.2.1) The Frequency Count of Cognitive Keywords of GCE in Upper Primary Level 
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The differences of the contents under the cognitive dimension between the three sets 

of publications are having different proportions in different categories and upper primary 

levels. Under different categories of GCE, 	(#�>
�5(- is more comprehensive, 11 

out of 14 categories, the frequency count of cognitive keywords is the highest. Only 1 category 

is  not covered which is “Religious Issues”. On the contrary, in	�&�>$?�
, only 2 

out of 14 categories appear  the most. 4 out of 14 categories are not covered: “Religious 

Issues”, “Economic issues”, “Hygiene and Health Issues” and “Economic Systems”. 	���

>
, only 1 out of 14 categories occurs the most which is “Technology Issues”. However, 5 

out of 14 categories are not covered: “Religious Issues”, “Economic issues”, “Hygiene and 

Health Issues” and “Economic Systems”and “Food Problems” (See Figure 1.1.1). �

 

Under level-based dimension,	(#�>
�5(- � lays equal emphasis on both 

primary 5 and primary 6 levels: the frequency count of the keywords in primary 5 and primary 

6 exceed 500 respectively, each of them accounts for nearly 40% of the total. On the other 

hand, 	�&�>$?�
and 	���>
are more focus on primary 6 and less focused 

on primary 5, the distribution of the keywords in primary 6 is above 40% and the distribution 

of the keywords in primary 5 is around 20% (See Figure 1.2.1, Figure 2.1.1, Figure 2.1.2 & 

Figure 2.1.3 ). 
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Figure 2.1.1) The Distribution of the Cognitive Keywords of GCE among  
Different Grades in	�&�>$?�
 

 

�

Figure 2.1.2) The Distribution of the Cognitive Keywords of GCE among  
Different Grades in	(#�>
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Figure 2.1.3) The Distribution of the Cognitive Keywords of GCE among  
Different Grades in	���>
 

 

 

Socio-emotional Dimension  

The similarity of the contents under the socio-emotional dimension between different 

sets of publications is that the nine generic skills are covered. The three sets of publications 

emphasize developing students’ organising skills, information skills and self-learning skills and 

are less focused on developing students’ problem solving skills and numeracy skills (See Figure 

1.3.1). Meanwhile, the skills of GCE in the three publications are all covered on primary 6 level. 

The frequency count of the skills is around 55, nearly 2 times of primary 4, accounted for 

nearly 49% of the total (See Figure 1.2.2). 
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Figure 1.3.1) The Frequency Count of the Skills of GCE among the General Studies Textbooks 
 

 

Figure 1.2.2) The Frequency Count of the Skills of GCE in Upper Primary Level 
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One difference of the contents under the socio-emotional dimension between the 

three sets of publications are the less emphasized skills are different, except problem solving 

skills and numeracy skills. Among the three sets of publications, the skills of GCE covered by

	(#�>
�5(-�are more comprehensive, 7 out of 9 generic skills are equally 

distributed. Simultaneously, the frequency count of GCE skills is also the highest, nearly 1.5 

times of 	�&�>$?�
and	���>
respectively (See Table 6.2). On the 

contrary,	�&�>$?�
���not only less focused on developing problem solving skills 

and numeracy skills, but also reading skills and critical thinking skills.	���>
is not 

focused on communication skills and collaboration skills only (Figure 1.3.1 ).  

 

Dimension Categories ��±�Ĩ®ŋe� �·¬�Ĩ� �zr�Ĩ� 

P4 P5 P6 P4 P5 P6 P4 P5 P6 

ïµ�� 
 

Socio-
emotional 

Ŀī�ċ 
Reading Skills 4 0 4 2 7 8 1 3 5 
�B�ć�ċ 
Critical Thinking Skills 4 1 1 3 6 10 5 1 7 
üĂOªßĭ­�ċ 
Organizing Skills 8 2 5 4 7 11 6 3 10 
«r�ċ 
Numeracy Skills 2 1 3 1 2 3 0 1 3 
]ŌĠÊ�ċ 
Problem Solving Skills 1 2 3 2 4 4 4 2 5 
Ôĵďęĸ�ċ 
Communication Skills 5 3 5 4 7 11 2 1 9 
T&ďL&�ċ 
Collaboration Skills 2 3 5 4 7 8 2 1 8 
x�ĭ­�ċ 
Self-Learning Skills 7 3 6 4 6 11 4 2 7 
ŇčďĀýò��ċ 
Information Technology Skills 6 3 6 4 6 10 4 2 7 
Total 

39 18 38 28 52 76 28 16 61 
 

Table 6.2 ) The Frequency Count of the Skills of GCE in Upper Primary Level 
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Under the level-based dimension, the skills of GCE covered by	(#�>
�5(-�

���different grades�have a rising trend: the frequency counts of the skills in primary 4, primary 

5 and primary 6  are  28, 52, 76 respectively. However, ��±�Ĩ®ŋe�lays equal 

emphasis on both primary 4 and primary 6 level: the frequency counts of the skills in primary 

4 and primary 6 are around 38, each of them accounted for nearly 40% of the total. �zr

�Ĩ�is highly focused on primary 6 and less focused on primary 5, with the distribution of 

the keywords in primary 6 as  58 % but the distribution of the keywords in primary 5 as only 

15% (See Figure 1.2.2, Figure 3.1.1, Figure 3.1.2 & Figure 3.1.3 ). 

 

 

Figure 3.1.1) The Distribution of the Skills of GCE among Different Grades in	�&�>$?�
�
 

 

41%

19%

40%

The Distribution of the Skills of GCE among Different Grades 
in��±�Ĩ®ŋe�

Primary 4

Primary 5

Primary 6



 33 

 
 

Figure 3.1.2) The Distribution of the Skills of GCE among Different Grades in	(#�>
�
 

 

Figure 3.1.3) The Distribution of the Skills of GCE among Different Grades in	���>
�
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Behavioral Dimension  

The similarity of the contents under the behavioral dimension between different sets 

of publications is that the frequency count of the values of GCE is very low, less than 10 (See 

Figure 1.1.2). Also, the three sets of publications attach great importance on giving interests 

and concern on global issues: the frequency count of the values  “Understand” is the highest, 

exceeding 45. The word “Respect” and “Emphasize or Pay Attention to ” follow, both 

exceeding 20. On the other hand, the three sets of publications are less focused on promoting 

students’ lifelong learning and cultivating the positive attitudes for using information 

technology: the frequency of the values “Cultivate” and “Solicitude” are the lowest, less than 

1 (See Figure 1.1.2 & Figure 1.1.3). 

 

 

Figure 1.1.2) The Frequency Count of the Values of GCE among Different Categories 
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Figure 1.1.3) The Frequency Count of the Attitudes of GCE among Different Categories 
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“Treasure” and “Solicitude”.  On the contrary,	�&�>$?�
does not mention the 

keywords “Respect”, “Cultivate”, “Value” and “Alert” (See Figure 1.1.2). 	���>
covers 

the least values. Apart from missing the values “Respect”, “Cultivate”, “Treasure”, “Solicitude” 

and “Care”, there are  also 4 out of 10 attitudes of GCE not being covered: understanding that 

different people have different opinions, being willing to associate with different people, 

promoting positive attitudes on using information technology and attaching great importance 

on life-long learning (See Figure 1.1.3). 

 

Under the level-based dimension, the values and attitudes of GCE covered by	(#

�>
�5(-����different grades�have a rising trend: the frequency counts of the values 

and attitudes in primary 4, primary 5 and primary 6  are  15, 34, 40 and 6, 10, 13 respectively. 

On the other hand, ��±�Ĩ®ŋe�puts strong emphasis on primary 4 and equal 

emphasis on both primary 5 and primary 6 levels: the proportion of the values in primary 4 

accounts for around 51% of the total and the frequency counts of the values  in primary 5 and 

primary 6 are around 12, each of them accounting for nearly 25% of the total. The proportion 

of the attitudes of GCE also has similar results. �zr�Ĩ�is highly focused on primary 6 

and less focused on primary 5, with the distribution of the values in primary 6 as  62 % but 

the distribution of the values in primary 5 as only 18% (See Figure 1.2.3, Figure 1.2.4,  Figure 

4.1.1, Figure 4.1.2,  Figure 4.1.3, Figure 4.2.1, Figure 4.2.2,  Figure 4.2.3). 
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Figure 1.2.3) The Frequency Count of the Values of GCE in Upper Primary Level 

 

 

Figure 4.1.1) The Distribution of the Values of GCE among Different Grades  
in ����
���� 
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Figure 4.1.2) The Distribution of the Values of GCE among Different Grades  
in �	��
� 

 

Figure 4.1.3) The Distribution of the Values of GCE among Different Grades in �	��
� 
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Figure 1.2.4) The Frequency Count of the Attitudes of GCE in Upper Primary Level 

 

Figure 4.2.1) The Distribution of the Attitudes of GCE among Different Grades 
 in 	�&�>$?�
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Figure 4.2.2) The Distribution of the Attitudes of GCE among Different Grades 
 in 	(#�>
 

 

 

Figure 4.2.3) The Distribution of the Attitudes of GCE among Different Grades 
 in 	���>
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5.2 The Extent of the Contents of the G.S. textbooks fit in with the G.S. Curriculum  

To a large extent, the contents of the G.S. textbooks related to GCE fit in with the G.S. 

curriculum. The following is the results in three different perspectives: cognitive, socio-

emotional, and behavioural dimensions. 

 

Cognitive Dimension  

To a large extent, the knowledge of G.S textbooks related to GCE  is in line with the 

learning objectives in Strand 6 of the G.S. Curriculum at KS2. It is  found that the knowledge 

of GCE in the G.S. textbooks all cover the learning objectives of the curriculum: the cognitive 

keywords of GCE are distributed in different categories: Technology Issues, Ethnicity Issues, 

Peace and Security Issues, Hygiene and Health Issues, etc. However, G.S Panels and teachers 

pointed out that the knowledge of GCE in the G.S. textbooks are not deep enough because 

they rarely mentioned Global History, Global Relationships, Religious issues, Politics and  

Economic Issues. The contents of the G.S. textbooks are mainly focused on Chinese History, 

Chinese Culture, Relationship between Mainland and HK rather than the World History and 

Global Relationships. 

 

On the other hand, it is found that the themes suggested for each grade in the G.S. 

textbooks to a small extent are in line with the rationale of a spiral curriculum: the cognitive 

keywords of G.S textbooks are highly focused on primary 6 level and the global issues are 

generally arranged for primary six, but not from primary four to primary six (See Table 6.1).  

In primary 4 and 5, the G.S. textbooks are highly focused on technology issues and almost 

exclude the other aspects, such as economic issues, religious issues, peace and security issues, 

social justice and equity issues. Conversely, ethnicity conflicts, food problems, political system, 
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social justice and equity issues, peace and security issues are suddenly be taught in primary 6 

(See Figure 2.2.1, Figure 2.2.2, Figure 2.2.3). This reduces the chances and slows down the 

progress for students to broaden their horizons and consolidate their knowledge from the 

GCE perspective. 

Dimension Category Primary 4 Primary 5 Primary 6 

Ĥì !+B7 
Political System 5 11 70 

Cognitive 8,B7 
Economic System 3 9 5 

��
)1�/ 
Global Geography 58 34 74 

��
)1*� 
Global History 8 239 108 

��
2'):;���@ 
Social Justice & Equity Issues 0 6 86 

��
8,�@ 
Economic Issues 0 0 5 

��

��@ 
Population Issues 54 0 212 

��
��;���@ 
Peace & Security Issues 2 13 100 

��
�"�@ 
Religious Issues 0 1 3 

��
6A�@ 
Food problems 0 0 21 

��
%9=4 
Ethnicity Conflicts 36 6 70 

��
3 �@ 
Technology Issues 426 377 406 

��
0��@ 
Ecological Issues 148 226 204 

��
,�;<0�@ 
Hygiene & Health Issues 3 2 9 

�� Total 743 924 1373 
Table 6.1) The Frequency Count of the Cognitive Keywords of GCE in Upper Primary Level 
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Figure 2.2.1) The Distribution of the Cognitive Keywords in Primary 4 

 

 

Figure 2.2.2) The Distribution of the Cognitive Keywords in Primary 5 
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Figure 2.2.3) The Distribution of the Cognitive Keywords in Primary   6 
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of the time (See Figure 3.2.1, Figure 3.2.2, Figure 3.2.3,  Figure 3.2.4, Figure 3.2.5, Figure 3.2.6, 

Figure 3.2.7).  

 

 

Figure 3.2.1) The Distribution of the Skills of GCE under the Global History  
and Geography Aspect 

 
 
 

 

Figure 3.2.2) The Distribution of the Skills of GCE under the Global Village Aspect 
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Figure 3.2.3) The Distribution of the Skills of GCE under the Sustainable Development Aspect 
 
 

 
 

Figure 3.2.4) The Distribution of the Skills of GCE under the Economic Problems Aspect 
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Figure 3.2.6) The Distribution of the Skills of GCE under the Information Technology Issues Aspect 
 

 

 
 

Figure 3.2.7) The Distribution of the Skills of GCE under the Space Exploration Aspect 
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thinking skills and problem solving skills; for primary 6, more focused on organizing skills and 

communication skills and less focused on numeracy skills (See Figure 1.3.2).  

 

 

Figure 1.3.2) The Frequency Count of the Skills of GCE among the Upper Primary Grades 
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Dimension Keywords Primary 4 Primary 5 Primary 6 

Ę× ÆĮ 
Appreciate 3 3 5 

Behavioral wļ 
Respect 16 4 3 

  ŀ� 
Solicitude 0 0 0 

  Îļ/ŀÎ 
Concern 1 7 14 

  Ú� 
Treasure 3 0 3 

  ŀ� 
Care 5 2 5 

  é, 
Believe 3 7 3 

  fŏ/ŏ� 
Cultivate 0 0 0 

  �� 
Know 1 2 5 

  �ö 
Build up 2 5 8 

  ²æ/�Ġ 
Understand 14 14 19 

  ôÀ 
Active 0 6 6 

  ļĞ 
Value 0 1 2 

  �Ĩ 
Alert  0 2 2 

  �¦ 
Undertake 0 0 1 

  Total 48 53 76 
 

Table 6.3) The Frequency Count of the Behavioral Keywords of GCE in Upper Primary Level 

 

Although the values and attitudes are all covered in the G.S. textbooks, the G.S. 

teachers mentioned that the attitudes and values of GCE focusing on respecting intellectual 
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property and protecting the privacy are not enough, which are the key challenges of the 21st 

century.  Moreover, the G.S. panels mentioned that the selection of the examples inside the 

suggested activities of the G.S. textbooks depart from the daily lives, which is difficult for 

students to make connection to their prior knowledge, connect to the real lives as well as to 

take actions and responsibilities.  

 

5.3 Limitations and Suggestions of using the G.S. textbooks for teaching GCE  

Limitations  

 Based on the results from the content analysis and the interviews, there are some 

limitations of using the G.S. textbooks for teaching GCE: first, the contents are not in deep; 

second, the examples are not close to students’ daily lives; third, the issues or affairs are not 

updated; forth, the presentation is boring.  For example: the news in the G.S. textbooks were 

mostly published between 2002 and 2004, almost 15 years ago; the contents of the G.S. 

textbooks are presented by words and photos; the countries or targets that are chosen for 

teaching the cultural aspect of GCE are mainly located in Europe, which are far away from HK 

students’ familiar setting. 

 

Suggestions from the macro perspective 

 For the above limitations, the G.S. panels and teachers give some suggestions for the 

G.S. textbooks to teach GCE. From the macro perspective, fine-tuning the G.S. textbooks by 

adding more Global History elements could be the most direct way to make up for a defect. 

Besides, the publications could design GCE teaching and learning resource packages, which 

includes game cards, puzzles, footprints and suggested organizations for field visits. Garner & 

Gillingham (1996) stated that visuals are more powerful than words in helping students 
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overcome stereotypes and exotica. Therefore, teaching GCE through electronic resources: e-

books, e-platform, video clips, is also a good way to provide greater chances for students to 

understand the global issues, develop a deeper interest in understanding the global history 

and systems and easier to develop a sense of being a global citizen.  

 

Suggestions from the micro perspective 

From the micro perspective, the publications could work on dedicating the contents 

of GCE in the G.S. textbooks under the following dimensions. Under the cognitive dimension, 

the publications can give the examples that are close to daily lives, for example: choosing 

Philippines, Indonesia and Pakistan as an example or a target to teach ethnicity issues and 

cultural topics. Compared with the European countries, HK students are more familiar with 

the Southeast Asian countries. Not just because of the close distance, but also that many HK 

families have a domestic helper and more and more non-Chinese speaking, ethnic minority 

students study in public sector schools. This suggestion can enable students to connect the 

knowledge to their prior experiences. On the other hand, foreign successful teaching 

experiences can be added to the G.S. textbooks for teachers to increase professionalism. 

Keyword or key phrase tables can be added for students to generate and understand ideas, 

and therefore enhancing the effectiveness of teaching GCE.  

 

Under the socio-emotional dimension and behavioral dimension, the publications 

could increase more role-play activities in the G.S. textbooks for students to learn by feeling, 

acting and doing, thus helping students to cultivate empathy, to appreciate and respect for 

different cultures and show acceptance. Similar results are also mentioned by (Po, et al., 
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2007). Besides, self-evaluation form for assessing students’ GCE attitudes could also help 

students to take actions and responsibilities in the real lives. 

 

6. Discussion  

6.1 The version of the G.S. textbooks for teaching GCE 

Regarding to the results of the study, the target textbooks 	�&�>$?�
��

which was revised in 2008 and reprinted in 2016, and 	���>
, which was revised in 

2008 and reprinted in 2017, have room for improvement in teaching GCE under three 

dimensions: cognitive, socio-emotional and behavioral. 

 

 The main reason behind is that although they are reprinted and corrected in the 

recent years, the contents of the above publications are not updated. According to Curriculum 

Development Institute, EDB (2017), “Reprinted” means the cover and pages of the textbook 

are the same and generally only involve minor corrections, such as typo mistakes; “Reprinted 

with minor amendments” means the content of the textbook is mostly the same, with only a 

slight update but not major revision, for example updating the old-fashioned data; “Revised 

edition” means the textbook cover could be changed and the textbook content has a wide 

range of revision or modification, which must pass the Education Bureau’s approval and 

comply with the “5 years rule of no revision”.  

 

These showed that the target textbooks 	�&�>$?�
�and 	���>
are 

classified as the “Reprinted with minor amendments” category : the contents of the G.S. 

textbooks actually are developed in 2008, which has a 10 year gap between the curricula and 
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the present time. In addition, the G.S. curriculum was reformed in 2017, so the contents of 

the G.S. textbooks might not completely suit the current trend. The contents of the textbooks 

for teaching GCE are still have a room for improvement. 

 

6.2 The changing role of Nationalism in GCE  

The knowledge of the G.S. textbooks from the GCE perspective is broad but not in 

depth. It might be attributed to the sensitiveness of citizenship education and a different 

conception of the “global” among the G.S. curriculum in HK: the development of a loyal 

national is more important than the development of global citizenship in the post-colonial 

period (Po, et al., 2007). After 1997, HK is in the process of the reintegrating with China. 

However, the post-colonial HK has inherited both colonial and global culture from the British 

rule for more than 150 years. This identity conflict between the national and the local has led 

HK citizens to struggles when repositioning their identity (Wang, 2000).   

 

Due to the sense of belonging to the local and national communities might be 

necessary and important to China, fostering the nationalism and national identity are more 

and more emphasized in the primary schools (Lo, 2007). At the same time, the local curricula 

became more politicized with a focus on building national identities among the students and 

the GCE curriculum has been further condensed to accommodate the themes on the relations 

between Hong Kong and China, in order to ensure a smooth and trouble-free handover of 

sovereignty (Morris & Sweeting, 1991). Also, the contents of the G.S. textbooks about history, 

which emphasizes skill-based rather than content-based approach, do not lend support to the 

development of global and multiple perspectives, that might offset the objective of enabling 
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students to appreciate multiculturalism from a broader history of humanity and obstruct the 

development of GCE (Lo, 2007; Morris & Sweeting, 1991). 

 

Nonetheless, if HK still wants to maintain its comparative advantage as China’s global 

city, nationalism and national identity cannot exist independently without relating to other 

people and cultures under the impact of globalization. The idea that students need to 

reposition their identities in a broader context and develop the sense of global citizens should 

also be made more articulate (Lo, et al. 2006; Ru ̈egg, 1993; White & Cheng, 1993). Because 

nationalism and globalism are closely interrelated in the historical context, merging Chinese 

history with world history is easier for students to re-examine the role and identity of the 

nation in an inter-connected world system as well as understand the competitive 

relationships in local, national and global contexts. In order to fit in with the increasingly 

globalized setting where multiple identities are emerging, developing the sense of “pluri-

perspectivism” might be even more important in the future: students need to strike a balance 

between selves and others, unity and diversity, ethnocentrism and multi-culturalism, localism 

and globalism (Lo, 2007; Ru ̈egg, 1993; White & Cheng, 1993). 

 

 

6.3 Teaching GCE in Primary School through a Spiral Thematic Curriculum  

According to the Guidelines on Civic Education in Schools, GCE should be framed in 

the concentric circles stretching from self to family, school, community, society, nation and 

the world (Lo, et al., 2006). At the same time, the G.S. curriculum guide emphasized that each 

learning strand is studied at both KS1 and KS2 in a spiral curriculum: students are first 

introduced to some main concepts and ideas in grades one to three, and then return to study 
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them in grades four to six in more complex contexts (Morris, 1996). Teachers A, D, F and I, for 

example, remarked in the interviews that they strongly agreed with the progression from 

personal to local, regional, national and international communities, so that students could 

learn from one layer to another, in order to deepen their knowledge and sustain their learning 

progress which are essential to promote students’ capabilities to “Learning to Learn”.  

 

Ostensibly, the GCE curriculum of the G.S. textbooks do not have Chinese history and 

Hong Kong history as its core components. Moreover, the themes of the G.S. textbooks in 

each grade are separated into different fields, for example, in Grade One, Friends and Families, 

in Grade Two, Homes and Habitat; in Grade Three, Community; in Grade Four, Environment; 

in Grade Five, Government (Systems and Structures); and in Grade Six, Global Issues. 

Undoubtedly, the above arrangement is without repetition or overlapping, that could 

obstruct students form connecting the prior knowledge and developing a foundation, upon 

which they can place new facts, ideas, and concepts.  

 

Actually, “Chinese History” element could be added into the GCE, not just to develop 

students’ national identity and teach National Education, but also promote GCE with the 

rationale of a spiral curriculum, in order to draw students’ attention to various global issues 

and themes in a familiar way, which help students to shorten the distance between their daily 

lives and the global issues. Simultaneously, the G.S. textbooks could also include “Global 

Politics, History, Geography and Relationships” in its framework in different grades from 

primary 1 to primary 6, which can help students to understand different global Issues in a 

comprehensive way, such as realizing the standpoints of different countries and the points of 

views among different people. 
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6.4 The Flexibility of the G.S. textbooks in teaching GCE  

According to the findings, the activities for inculcating GCE skills and attitudes in class 

was quite different from what was suggested in the G.S. textbooks. For the teaching content, 

teaching points or teaching strategies were mainly transmitted dictated by the schools and 

the teachers. This means students’ global learning experiences could make a big difference 

even in the same school. In the G.S. textbooks, role-playing, discussions and brainstorming 

are the most common suggested activities for students to develop the GCE skills and attitudes. 

However, some scholars found that even in the simulated forum, students would also find it 

difficult to provide relevant information to support their point of views, not to mention put 

in other people’s shoe (Po, et al., 2007). This showed that the “decontextualized” activities 

which are abstract, generalized and non-controversial, do not have such a great help on 

enhancing students’ understanding of global issues, cultivating caring attitudes towards the 

world or taking actions and responsibilities (Po, et al., 2007).  

 

In order to develop students’ sense of belonging to a common humanity, sharing 

values and responsibilities, and respect for differences and diversity, GCE should be translated 

into classroom practices (Po, et al., 2007). According to (t(đ�łŔē, 2008), approaching 

GCE through authentic learning experiences, students enable to act effectively and 

responsibly at local, national and global levels for a more peaceful and sustainable world. For 

example, there can be site visits to different NGOs such as World Vision, Oxfam, Food Angel, 

etc. Also, more opportunities could be provided for the exposure of GCE through a cross-

curricular approach. With GCE focus systematically and strategically implemented in life 

education, citizenship education and personal growth education, students could be 
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supported to think from different perspectives, make thoughtful and reasonable judgements, 

and inculcate positive values and attitudes.  

 

Therefore, the contents of the G.S. textbooks from the perspective of GCE should be 

flexible in order to give space for adoption, as It is impossible to edit a textbook which suits 

all the schools or students. Room for alteration should be provided in the G.S. textbooks so 

that teachers can make adjustment for catering the individual needs and differences as well 

as keep touch with the current trend. 

 

7. Conclusion  

To conclude, this research examines the contents of GCE between different upper 

primary G.S. textbooks in HK and found out that 	(#�>
�5(-� is the most�

comprehensive textbook for teaching GCE under three core conceptual dimensions: cognitive, 

socio-emotional and behavioral dimension.  

 

The findings also showed that the GCE contents of the three G.S. textbooks to a large 

extent are fit in with the G.S. curriculum. Generally, the focus of the textbooks is the GCE 

knowledge, which place particular emphasis on the global issues, but place less emphasis on 

the global history and geography. Besides, the themes are not well organized in order to fit 

in with the rationale of a spiral curriculum: mainly concentrate in grade 6. To teach GCE 

systematically and strategically, some main concepts and ideas are first introduced in the 

lower primary level and more complex contexts are studied in the upper primary level, which 



 58 

enable students to connect their prior knowledge and develop a scaffolding, so that they can 

place new ideas and concepts.  

 

 On the other hand, the study found that all GCE skills are all covered in the G.S. 

textbooks. Nonetheless, problem solving skills and numeracy skills are the ones who stay 

behind. Also, GCE skills are hardly developed since they are mainly promoted by the teachers 

in class through different activities and these activities need to be supported by the schools 

and teachers. Therefore, the flexibility of the G.S. textbooks for teaching GCE is very 

important, that could give space for adoption.  

 

 Under the behavioral dimension, the study reflected that the GCE values and attitudes 

are covered in the G.S. textbooks. However, students still difficult to develop the global sense 

and take actions due to the off-ground examples. To draw students’ attention to various 

global issues and themes in a familiar way, “Chinese History” could be added into the GCE 

curriculum in the G.S. textbooks, that help students to re-examine the role and identity of the 

nation in an inter-connected world system as well as understand the competitive 

relationships in local, national and global contexts. 

 

8. Limitations of the Research and Directions for the Future Study  

The three target textbooks are selected from the recommended textbook list and they 

have the most significant market share (Consumer Council, 2001; Textbook Committee, EDB, 

2019). The target textbook 	�&�>$?�
 was revised in 2008 and reprinted in 2016. 

However, the updated version of is revised in 2019 and is not yet printed. Therefore, the 



 59 

evaluation on this particular textbook may not suit its latest version, which may have some 

improvements. The second limitation of this research might be the reduced scope of the study 

on the upper primary level only due to limited time and resources.  

 

Also, the present study is limited by GCE focusing on the G.S. textbooks and the G.S. 

curriculum guidelines for primary schools. Therefore, the future research areas could include 

the gap between the classroom implementation and the G.S. textbooks, the effectiveness of 

different levels of learners on learning GCE, how GCE is conceptualized by students, teachers, 

G.S. textbook editors and researchers, the difficulties and challenges of implementing GCE in 

HK primary schools, as well as comparing the G.S. textbooks and the curricula of GCE across 

different countries. Hopefully, this study provided a foundation for further studies.
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10. Appendices 
 
 
Appendix 10.1: Interview Questions 
 
Information Questions: 

1. What is your name? 'çVp³�ŕŜ 
2. How many years teaching experiences do you have? '¶k{�©rÿőŜ 
3. How many years General Studies teaching experiences do you have? '¶k{� ©�Ĩòçÿ
őŜ 

4. What kind of primary school are you working at? 'çr¾³}°\�.ĭGōC? 
             Government   uö/ Subsidy ĭGŘgë©/m�©/%©/ ķ©ř/ Direct Subsidy èĭ/  Private ðö 
 

5. What is your position in your work place? 'çĈ"³�ŕŜ 
              Class Teacher Û� /  Subject Panel ĥóþù/   Director �  

 
6. Which General Studies book does your school use? 'çr¾³)â\�¸�Ĩ©ò´Ŝ 

 
Key Questions: 

1. Do you use GS textbooks to teach the topics related GCE? How do you use it? '¶)â�Ĩ©ò´©
¢ď�ã9É©Ċ¶ŀçĥŌ_Ŝn¼¶Ś'n$)âsŜ 
 

2. Do you think the content of the GS textbook which related to GCE fit in with the core learning 
elements in Strand 6 at KS2 mentioned by the GS Curriculum Guide? 'Ĥ×�Ĩ©ò´ç7vď©
þ|çzr�Ĩòĥó¡��rĆøù:��Ġ�ãďĤĨĭĢ���ç÷�rĆŃÈçrĆ

ļŗéĻT_Ŝ ŘĜÁøa8ŉ_/ ¶Ë¶1ļ½�.øå/ ¶Ë¶ă{½�5úř 
 

3. Among cognitive, socio-emotional, and behavioral dimension, are there any area that you particularly 
valued in teaching GCE in GS lesson? Which one do you emphasize the most? Why? cìĨ��ċ�
20ğZ��Ĵ	.øå�Ś'¶Ë¶c�Ĩĥh
©¢ď�ã9É©Ċ¶ŀçĥŌÙCļĞ

;��.øåŜ\�.øå'µÙCļĞŜ×�ŕŜ 
 

4. Are there any key elements of teaching GCE in GS lesson under each dimension? What are they? Why? 
'Ĥ×cìĨ��ċ�20ğZ��Ĵ	.øå�Ś¶Ë¶\�5úy©¢�ã9É©ĊÙC

ļěŜ�/³�ŕŜ×�ŕŜ 
 

5. What are the limitations of using the GS textbook to teach GCE? Are there any areas need to improve? 
Do you have any suggestions? 'Ĥ×)â�Ĩ©ò´©¢�ã9É©Ċ¶\�ŁDŜ'¶�ŕ§
^¯ÌZ�ĩŜ 
 

6. What is your opinion on revising GS textbook by adding the shortcomings into the curriculum?'y°
- �Ĩ©ò´ŚN�ă{5úļ®F6©ò´ç7vŚ¶�ŕêÌŜ ŘQĘ�œ/ y©¢�ģ
¿¶Ë¶�G/ ¶�ŕŁDŜř 

 
7. Do you use other teaching materials to teach the topics related to GCE? What are they? Why do you 

use them? What are the advantages of these teaching materials? '¶)â;�©º©¢�ã9É©
ĊçĥŌ_Ŝn¶Ś�/³�ŕŜ×�ŕ)â�/ŜĴ�©º¶�ŕ4I�Ė? 

 
Note: the set-up of the above questions are referred to Wong (2004), Susanna (2012) and Symeonidis (2015)
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      Appendix 10.2.1: Frequency Count of the Keywords under Cognitive Dimension in the Three Publications  

 

Dimension 
Main 

Category 
Sub Category Keywords 

Frequency  

1K6îȳ2ʈº2 1Ń/îȳ2 1àÐîȳ2 

ǆȳ� xƥʕǨ� )sʕǨ� 1. £²)ʕ 0 0 0 

Knowledge Global System Political System 
a.      f=)ʕ��Äʉ)ʕ 0 0 0 

  b.     Rř)ʕ��xȊ)ʕ 0 0 0 

  c.      Êř)ʕ 0 0 0 

  d.     ǎŁ=Ȁ 0 0 0 

    2. ²ɴǯǸ 6 2 0 

    a.      )òǯǸ 0 0 1 

    (i)             ŝǂ 0 1 0 

    (ii)            ȃ¤² 9 21 5 

    (iii)           ;ƮȾ8ǯǸ 2 6 0 

    (iv)           ;ƮȞƩǯǸ 0 2 0 

    (v)            ǳƍ¤XľƾåǯǸ 0 0 0 

    b.     ʂ)òǯǸ�ʂŞøǯǸ 0 0 1 

    (i)             ²ɴǫ�ÏŁ 6 0 0 

    (ii)            ǵȕ¨ð 2 0 1 

    (iii)           ;ƮÕ7Ł 2 1 0 

    (iv)           ;ƮȐƓ¼ɤŁ 1 1 1 

    (v)            T4Ł 3 2 0 

    (vi)           ƒ²ƮɠƩ 5 3 0 

    (vii)          ;Ʈ¨ðËÉ�Ł 0 0 0 

    3. ²ɴyǪ 0 2 0 

    a.      ²ɴJřyǪ 0 0 0 
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    b.     6wƨyǪ��6wƨȵÓŀ 0 0 0 

    c.      ȃ¤²z¥ÕȪ 0 0 0 

    d.     Ƕ?ǬyǪ 0 0 0 

    e.      ƂƜyǪ��ƂƜÕȪ 0 0 0 

    f.      IɜȵÓŀ 0 0 0 

    ǳƍʕǨ� 1. xƥāǁǳƍƾåSt 0 0 0 

    Economic System a.      xƥƪŒ�U 0 0 0 

    b.     xƥǳƍĻg 0 0 0 

    c.      ɉ²PŒɔX 0 0 0 

    d.     ²ɴȾ8 0 2 1 

    2. xƥȾ8ǯǸ 0 0 0 

    a.      ;ƮȾ8ǯǸ 2 6 0 

    b.     C�²ɷ´ 0 0 0 

    c.      ɤǍɷ´ 0 0 0 

    d.     ;Ʈɥȝ  1 3 0 

    e.      ²ɴȽï¼ɤǯǸ  0 2 0 

    f.      ;Ʈɬ�ǯǸ 0 0 0 

    g.     ǳƍ¤XľƾåǯǸ 0 0 0 

    h.     FÇǳƍ¤XŁȵ  0 0 0 

  ;Ʈ¢¶� ;Ʈ¶Ʀ� 1. ;Ʈ£²¶ƦVǽ 0 0 0 

  World History 
& Geography 

Global Geography a.      6ÅŽ 2 2 0 

    (i)             FŽ 13 10 12 

    (ii)            ÅyŽ 4 2 0 

    (iii)           �ǾŽ 5 1 1 

    (iv)           �ǾŽ 6 1 1 

    (v)            ʂŽ 8 5 8 

    (vi)           ŝŽ 10 13 20 

    (vii)          �RŽ 4 1 0 

    b.     °Åy 1 2 0 
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    (i)             Çðy 6 6 3 

    (ii)            ÅȦy 3 1 1 

    (iii)           �óy 4 4 1 

    (iv)           ��y 3 2 0 

    ;Ʈš¢� 1. ;Ʈ/7ǁɄƅ 0 0 0 

    Global History a.      EÅ/7 0 0 0 

    (i)             ɯęT/7 0 0 0 

    (ii)            ʂŽ/7 0 0 0 

    (iii)           �F/7 0 0 0 

    (iv)           ŝŽ/7 0 0 0 

    (v)            ņF/7 0 0 0 

    b.     EÅ/7ǁƾƅ¶ 0 0 0 

    (i)             �ëed 0 0 0 

    (ii)            �¹� 0 0 0 

    (iii)           ��ó 0 0 0 

    (iv)           �ìȍ 0 0 1 

    (v)            <² 111 145 98 

  
xƥªʋ�

ǎŁŞȀȒyð

ªʋ�
1. ²ɴJřyǪ 0 0 0 

  Global issues Social Justice & 
Equity Issues 

a.      ;ƮJřÕȪ   0 2 0 

    b.     uǞř�yǪ 0 5 0 

    c.      yf�)sř�²ɴyǪ 0 0 0 

    2. xƥāǎŁř� 0 0 0 

    a.      Jř 0 7 0 

    b.     Ëř 0 0 0 

    c.      uǞř� 0 7 0 

    d.     ā�ðř 0 0 0 

    e.      /�ř 0 0 0 

    f.      Ġ�ĭȆř� 0 0 0 
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    g.     3µș4ř� 0 0 0 

    3. Jřªʋ 0 0 0 

    a.      Ǖ5ɳɹ�Ǖ5ŠȨ 0 5 0 

    b.     )sǃǏ 0 0 0 

    c.      Òĭɏ× 0 0 0 

    4.  ȿƅ�ɝªʋ 0 0 0 

    a.      ȼǚ 7 26 2 

    b.     ȼØêɈ��ȼØ:·��ȼØčb 0 6 0 

    c.      Ǟé 1 0 0 

    d.     ȼfǙ 0 0 0 

    5. ǎŁðǢȒyð 0 0 0 

    a.      yð��ðǢ 2 14 1 

    b.     ƭÉðǢ��ā�ðǢ 0 4 0 

    c.      Ǖ5ðǢ 0 3 0 

    ǳƍªʋ� 1. ²ɴȻ)ªʋ 0 0 0 

    Economic Issues a.      ɤȜʍĿ 0 2 0 

    b.     ɤȜƂ­ 0 3 0 

    c.      k��Ŗ 0 0 0 

    2. ȩn3v� 4 0 0 0 

    a.      ²ɴȾ8ǯǸ 0 0 0 

    b.     ²ɴȾ8�Ó 0 0 0 

    c.      ɬǔȾ8�Ó 0 0 0 

    J�ªʋ� 1. ;ƮJ�¿�Ɇ� 0 0 0 

    Population Issues a.      J� 85 78 14 

    b.     ƩȆƣ/ �Ʃƣ 5 13 0 

    c.      aGƣ 2 12 1 

    d.     ǒf��ǒä 1 45 1 

    e.      J�ǒv 0 0 0 

    f.      J�ǒ� 0 0 0 
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    g.     J�ɷ<� 0 0 0 

    h.     áÍ� 0 0 0 

    i.       ʖʝ� 0 0 0 

    2.  ȊɓĎǁúʇ 0 0 0 

    a.      Ãǥmé��Ãǥ�é 0 0 0 

    b.     ʂväƯ 0 0 0 

    c.      )sñȶ 0 0 0 

    d.     əɺ 0 0 0 

    e.      ɺf 1 3 0 

    3. («3v� 4 0 0 0 

    a.      J�)ǣ 0 1 0 

    b.     ƩȆȬ���ƩȆ)ǣ 0 4 0 

    c.      əÎ�ÀȈ 0 0 0 

    ÑxȒ¨ðªʋ� 1. ²ɴɩǁĐƙ 0 0 0 

    Peace & Security 
Issues 

a.      Đƙ��Đ@ 47 31 2 

    b.     Đƙǁ[Í 0 0 0 

    (i)             ǡ5Ś;ƮÅĐ 1 1 0 

    (ii)            ǡCŚ;ƮÅĐ 2 1 0 

    (iii)           ʅĐ 0 1 0 

    (iv)           ɅĐ 0 3 0 

    (v)            ɯØlĐ 0 1 0 

    (vi)           QęsĐ 0 0 0 

    (vii)          Ÿ1ƎĐƙ 0 1 0 

    2. ²ɴɩǁǠƙ 0 0 0 

    a.      ɌiǠɃ 0 2 0 

    b.     ÇǗǠɃ 0 0 0 

    3.  ȊɓĎǁúʇ 0 0 0 

    a.      f= 0 0 2 

    b.     ƢȢ 0 0 0 
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    c.      Ăþ=Ȁ 0 0 0 

    d.     Ăþž���ĂþȥĦ 0 0 0 

    e.     cf=Ȁ/ cfǲs 0 3 0 

    f.      cf¶ 2 4 0 

    g.     ²ɴƟǼ 0 0 0 

    h.     ²ɴǩǮ 0 0 0 

    4. ȩn3v� 4 0 0 0 

    a.      NȢ��Ȣ 0 3 0 

    b.     ¨ðŁȵ��Ȳ� 0 3 0 

    c.      �Ƞ 0 0 0 

    d.     ÃHėȵ 0 0 0 

    e.      ȫǛyǪ 0 1 0 

    f.      ²ɴ¨ðǯǸ 0 0 0 

    (i)             ǵȕ¨ð 2 0 1 

    (ii)            ²ɴ¨ðã 0 0 0 

    (iii)           ;Ʈ¨ðƦBŁ 0 0 0 

    g.     ǶĚ;Ʈ¨ð 0 1 0 

    h.     ²ɴJɖģ� 0 0 0 

    i.       ;ƮȴÚ 0 0 0 

    Òĭªʋ� 1. Òĭ`M 0 0 0 

    Religious Issues a.      ¼ǅĭ 0 1 0 

    b.     Æ=ĭ 0 1 0 

    c.      Q1țĭ 0 0 0 

    d.     Wĭ 0 0 1 

    e.      ɖĭ 0 0 0 

    f.      ơÇĭ 0 0 0 

    2. :¥Òĭ>ɩǁªʋ 0 0 0 

    a.      Òĭfȧ 0 0 0 

    b.     Òĭȟǘ/ ÒĭǩǮ 1 0 0 
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    c.      ÒĭŠȨ 0 0 0 

    3. ȩn3v� 4 0 0 0 

    a.      ÝɢÒĭ`M 0 0 0 

    b.     ÒĭȐƬ��`MȐƬ 0 0 0 

    ǧʑªʋ� 1. ;Ʈǧʑªʋ 0 0 0 

    Food problems a.      ǧʑƪɣ��ʑƝ\ċ 2 1 0 

    b.     ǧʑqɇ��ʑƝqɇ 0 0 0 

    c.      ǧʑǇǻ��ʑƝ:ɇ 0 3 0 

    d.     ǧʑ�U:· 0 0 0 

    e.      ʑ©Ñx 0 0 0 

    2.  ȊɓĎǁúʇ 0 0 0 

    a.      ʒȗ��ʒʔ 12 0 0 

    b.     Ɨʓ:Ȕ/ Ɨʓ:ɇ 1 1 0 

    c.      ȅȉ��Ƽȅ 0 1 0 

    5ǿȟǘ� 1. xƥɩǁǕ5Ȓ5ǿ 0 0 0 

    Ethnicity Conflicts a.      Ǖ5 3 18 0 

    b.     Ǖ5ǁ�� 0 0 0 

    (i)             ʙǕJ 4 0 0 

    (ii)            ƿǕJ/ ƿJ 4 6 0 

    (iii)           ʛǕJ/ ʛJ 4 9 0 

    (iv)           ŎǕJ 4 0 0 

    c.      f5/ ɚ5/ 5ǿ 1 5 12 

    (i)             áį5ȣ 0 10 0 

    2. Ǖ5>ɩǁªʋ 0 0 0 

    a.      Ǖ5fȧ 0 0 0 

    b.     Ǖ5ŠȨ 0 4 0 

    c.      Ǖ5ȟǘ 1 0 0 

    d.     Ǖ5=Ȁ 0 0 0 

    e.      Ǖ5oɅĈ��f5oɅĈ 0 0 0 



 74 

    3. ȩn3v� 4 0 0 0 

    a.      zȜ 0 4 0 

    b.     ĠǬÄp/� 0 0 0 

    c.      Ýɢ 13 5 5 

    d.     �Ǖ5=Ȁ 0 0 0 

    e.      ²ɴƃɰǕ5ŠȨ6 0 0 0 

    ǑĖªʋ� 1. ǑĖ 56 19 93 

    Technology Issues a.      ȿȭǑĖ 18 2 31 

    (i)             rǺ 0 0 1 

    (ii)            ȿ0ô 4 2 0 

    (iii)           ɽǟ 0 0 0 

    (iv)           DȃǷ��wȃǷ 22 28 31 

    
(v)        ĒŖ/ ļȊɾȮ/ ĒĢɾȮ/ ſ�ɾȮ 2 13 4 

    (vi)           ɾȋ��ðŇɾȋ 27 14 31 

    b.     HɑɔɎ 0 2 2 

    (i)             ʐŖ 0 2 1 

    (ii)            ʖɒɧɊ 0 1 0 

    (iii)           ǌƁ�ɋ 0 0 0 

    c.      ÇǗǑĖ��ȓÆǑĖ 16 8 4 

    (i)             JɓȞ9��ɑȭȞ9 27 1 5 

    (ii)            ƏǤ 12 15 6 

    (iii)           ȓÆ® 0 0 0 

    (iv)           ƒJhƄŖ��ƒJğƄŖ 0 0 0 

    (v)            ÇǗǜ 0 1 1 

    2. ǑĖƾåßJbɓĎǁŞʃúʇ 0 0 0 

    a.     3^��ýĝ��^� 18 1 6 

    b.     ǆȳǁjɘ 0 0 0 

    3. :ƱYƫǑĖđɓĎǁȺʃúʇ 0 0 0 
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    a.      ǷɊƟǼ��ɾȋƟǼ 0 0 0 

    (i)             ʛÔ 0 1 0 

    (ii)            :ȱÛYƫɾȋ 0 0 0 

    (iii)           ]Ɵƛř��]Ɵǆȳƛř 1 1 0 

    (iv)           ǷǱŜ���Ƿ8Ŝ� 0 8 0 

    (v)            ǐɶ 7 17 3 

    b.     ş® 3 5 4 

    (i)             �Ðş® 0 3 0 

    (ii)            ŋÍş® 1 0 1 

    c.      :Ȕȿȭ 4 5 8 

    (i)             ɾȋƵd��ĒŖƵd 6 6 5 

    (ii)            ȕĄ 2 3 5 

    (iii)           ɂ� 0 2 0 

    (iv)           Ŀ� 3 2 2 

    d.     oɐ 1 1 6 

    e.      Ƿ8H�ɱɭ��ǷǱH�ɱɭ 0 1 0 

    f.      įǋɳɪ 0 0 0 

    4. ȿȭ 90 41 91 

    a.      ȿȭùø��ȿȭʌ� 0 0 0 

    (i)             ³l��³ƚ 7 7 11 

    (ii)            /Ï 5 6 9 

    (iii)           Ȅʆ 4 1 4 

    (iv)           úƚ 1 4 2 

    b.     jĥȿȭÌL 0 0 0 

    (i)             ŀD 0 0 5 

    (ii)            ½ǝ 18 50 5 

    (iii)           ɸȰ 6 0 5 

    (iv)           ɾȨ 15 3 8 

    (v)            ɾ¡��ĨʆŖ 5 3 4 
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    (vi)           DȃǷ��wȃǷ��ǷǱ 29 73 33 

    (vii)          ĒŖ��ļȊĒŖ/ ĒĢɾȮ 0 13 1 

    5. ȿȭ�ǎŁċAǁĉó 0 0 0 

    a.      ǑĖdƦ��ȿȭdƦ 0 0 0 

    (i)             : ɵ^ĘʁaJȿ0 0 0 0 

    (ii)           ət:7ZšǁɾɛʞVL 0 0 0 

    (iii)           ɮƏɡ��ɮdɍO 1 5 0 

    Ʃĉªʋ� 1. xƥ£Ǖȿƅ 0 0 0 

    Ecological Issues a.       }ƩȊƅ 3 21 0 

    (i)             ÇɲȊ 2 21 0 

    (ii)            ʍȊ��ʍ� 2 2 3 

    (iii)           iȊ��i� 2 2 3 

    (iv)           ƌkȊ 2 0 0 

    (v)            ¶ƕȊ 2 2 0 

    b.     : }ƩȊƅ 0 2 0 

    (i)             �ǈƖ0 0 18 0 

    (ii)            Ɣ 7 12 2 

    (iii)           ǈr 7 7 1 

    (iv)           ÆƓg 3 7 0 

    (v)            ŋȊ 0 11 2 

    c.      ÆƓȿƅ 6 0 10 

    (i)             Nň��ƕíɻň 26 21 1 

    (ii)             Ųſ 10 7 20 

    (iii)            Ƃy 11 30 9 

    (iv)            çè 0 0 0 

    (v)             µ¶ 7 4 3 

    2. ȿƅǇǻ��ȊƅǇǻ 2 0 0 

    a.      ɕóɨƾ��ɕóɨĞ 4 0 0 

    3. �PƝǁ_Ȇªʋ 0 0 0 
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    a.      ǰǕ��ʊȏǰǕ 0 1 0 

    b.     ǊÁƩƝɦ��ǊÁʑƝɦ 0 0 0 

    c.      ƩĉÈȠ��úʇƩĉðȠ 0 2 0 

    d.     ɕóĜĤ��ɕóĜě 0 0 0 

    e.      ɕóǉR 0 0 0 

    f.      ǊÁOă¶ 0 0 0 

    4. Ƨ¾ªʋ 6 1 4 

    a.      ȐƓƐ× 4 13 0 

    (i)             ¶ɿ 10 17 0 

    (ii)            Ƃ­ 9 12 2 

    (iii)           ƏçƘƾ 4 8 0 

    (iv)           żi��iƐ 7 0 9 

    (v)            ʎʍ��ʍĿ��ʏʍ 6 3 0 

    (vi)           Ŀɻ 0 1 2 

    (vii)          Ŀʍɼ 0 0 0 

    (viii)        ɞƕÆg��ƕƀ 2 0 0 

    (ix)           ¯Ù��Ùſ 1 5 0 

    (x)            RǟÆg 2 0 0 

    5. Ƨ¾_ȶªʋ 0 0 0 

    a.      mIªʋ 5 0 1 

    (i)             ǗgmI 8 0 7 

    (ii)            iɁmI/ imI 8 0 2 

    (iii)           ¬ʆmI 0 0 0 

    (iv)           rmI 0 0 0 

    (v)            ±ʕöƝ 0 1 1 

    b.     ƇÖĬċ 2 5 8 

    c.      ƇÖgʕ 1 16 12 

    d.     xƥĽ� 4 10 0 

    e.      ȑhæǓȚ��ȑhæǊz 0 0 0 
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    f.      ɟɻ 4 0 6 

    g.     iµſÈ 0 0 0 

    h.     űƋ� 0 0 0 

    i.       ŋBī��ŋuƊ��ŋƐɺ 0 2 0 

    6. ȩn3v� 4 0 0 0 

    a.      ȃ¤²gcÅŁ 0 0 0 

    b.     ²ɴyǪ 0 2 0 

    (i)             ȃ¤²gcȸ�ŌŉyǪ 0 0 0 

    (ii)            IɜȵÓŀ 0 0 0 

    (iii)           ëʚ�ȵ 0 0 0 

    c.       Ěǹƾå��ūǹƾå 0 2 5 

    d.     _Ȇ 0 12 3 

    (i)             SƉC 0 3 0 

    (ii)            ʗȘzƩ��ʓȂzƩ 0 0 0 

    (iii)           ȐƓ_Ȇ¶í 0 0 0 

    e.      ȿɤȤ� 0 0 0 

    gõȒȞƩªʋ� 1. xƥāƴƵ 0 0 0 

    Hygiene & Health 
Issues 

a.      ćƈƵ 0 0 0 

    b.     üȎƵ 0 0 0 

    c.      ƻƶ 0 1 0 

    d.     ǦâƵ 0 0 0 

    e.      ȅȉ 0 1 0 

    2. xƥājIƵ 0 0 0 

    a.      ǀ6ȯ 0 0 0 

    b.     iƷ 0 0 0 

    c.      ȌƵd 0 0 0 

    d.     ʘƳ 0 0 0 

    e.      ƠƞƵ 0 0 0 

    f.      ƽʄƕ 0 0 0 
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    g.     ʀ@ 0 0 0 

    h.     6DȋƑ 0 0 0 

    i.       àuʘƸ 0 0 0 

    j.       ƺƴ 0 1 0 

    k.     <ņ§¦Ǵ¤ƶ 0 0 0 

    l.       QŸęƵd 0 1 0 

    m.    Ü�Ƶd 0 0 0 

    3. xƥāƹƲ 0 0 0 

    a.      ʛaƵ��ʜƲ 0 0 0 

    b.     ſȝāĈ~ 0 0 0 

    c.      ȹſĈ 0 0 0 

    d.     ¯ɢĀā§¦ɖƶcǿ��ʂ{¸ȇƑ��űÂ 0 3 3 

    4. z¥ɮsǣư 0 0 0 

    a.      ;ƮȞƩǯǸ 0 2 0 

    b.     ƲȖ 0 0 0 

    c.      ŘƲ��ɮƲ��ėƲ 0 2 0 

    d.     ɑ½Ŗ� 0 0 0 

    e.      ȴďǭ� 0 0 0 
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    Appendix 10.2.2:  Frequency Count of the Skills under Socio-emotional Dimension in the Three Publications  
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     Appendix 10.2.3:  Frequency Count of the Values under Behavioral Dimension in the Three Publications 

Dimension Keywords 

1K6îȳ2ʈº2� 1Ń/îȳ2� 1àÐîȳ2�

4
|

1 

4
|

3 

5
|

4 

5
|

5 

6
|

5 

6
|

6 
4D 5A 5C 5D 6A 6B 6C 6D 

4
8

A 

4
9

A 

5
8

A 

5
9

A 

5
9

B 

6
8

B 

6
9

A 

6
9

B 

ne� śɀ� 2 0 0 2 0 0 1 1 0 0 0 0 4 0 0 0 0 0 0 0 0 1 

��&- +� Ýɢ� 2 9 0 0 2 0 0 4 0 0 0 0 1 0 1 4 0 0 0 0 0 0 

�� ɬČ� 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 
  Źɢ�ɬŹ� 0 0 0 0 1 0 1 0 3 4 0 1 3 4 0 0 0 0 0 1 0 4 
  Ƥą� 3 0 0 0 3 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 
  ɬü� 0 0 0 1 1 0 5 0 1 0 0 2 2 0 0 0 0 0 0 0 0 0 
  Ǆ`� 1 1 2 0 0 0 0 1 0 0 0 2 0 0 0 1 0 4 0 0 1 0 
  »ʓ�ʓĎ� 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 
  Ċû� 1 0 1 0 0 0 0 1 0 0 0 0 1 0 0 0 0 0 0 0 1 3 
  ÷Ǜ� 0 1 0 3 0 0 0 0 0 0 0 0 3 0 1 0 0 2 0 0 1 4 
  7ƿ�Aȩ� 3 2 2 1 2 0 8 4 2 4 2 4 7 0 0 1 0 1 0 0 0 4 
  ǖR� 0 0 0 0 2 0 0 0 4 2 0 1 1 0 0 0 0 0 0 1 0 1 
  ɢȨ� 0 0 0 0 0 0 0 0 0 1 0 1 0 0 0 0 0 0 0 0 0 1 
  Ćȳ� 0 0 0 0 0 0 0 1 0 1 0 0 1 0 0 0 0 0 0 0 0 1 
  ĕħ� 0 0 0 0 1 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 
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    Appendix 10.2.4:  Frequency Count of the Attitudes under Behavioral Dimension in the Three Publications 

 

Dimension Categories Sub Categories 

1K6îȳ2ʈº2� 1Ń/îȳ2� 1àÐîȳ2�

4
|

1 

4
|

3 

5
|

4 

5
|

5 

6
|

5 

6
|

6 
4D 5A 5C 5D 6A 6B 6C 6D 

4
8

A 

4
9

A 

5
8

A 

5
9

A 

5
9

B 

6
8

B 

6
9

A 

6
9

B 
ĉó�

�,,$,-� �

KS1 

�[�2���3�Pp�R17�

��HX[ 
✓ ✗ ✗ ✗ ✓ ✗ ✓ ✗ ✗ ✗ ✗ ✓ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ 

!h��KPHC?4'�3�?� ✓ ✗ ✗ ✗ ✗ ✗ ✓ ✗ ✗ ✗ ✗ ✓ ✓ ✗ ✓ ✗ ✗ ✗ ✗ ✗ ✗ ✓ 
;b�!h����HOo�Zq ✗ ✗ ✗ ✗ ✓ ✓ ✓ ✓ ✓ ✓ ✗ ✗ ✗ ✓ ✗ ✓ ✗ ✗ ✗ ✗ ✓ ✓ 
;bM SM0"�g�� �)96

HhW+ 
✗ ✓ ✗ ✗ ✗ ✗ ✗ ✓ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✓ ✗ ✗ ✗ ✗ ✗ ✗ 

�n
Ea\M0�Af\#�HT

c�<l-&  
✗ ✓ ✗ ✗ ✗ ✗ ✗ ✓ ✗ ✗ ✗ ✓ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ 

KS2 

;b�!h��H3���2�3�

$G 
✓ ✗ ✗ ✗ ✗ ✗ ✓ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✓ ✗ ✗ ✗ ✗ ✗ ✗ ✓ 

8,S��3�PpH/��]IU ✓ ✗ ✗ ✗ ✗ ✓ ✓ ✗ ✗ ✗ ✗ ✓ ✓ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ 
VB"�j��Hi>�Tc ✓ ✗ ✗ ✓ ✓ ✓ ✓ ✗ ✓ ✓ ✗ ✓ ✓ ✓ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✓ 
i>a\M0"5%C?H(m ✗ ✓ ✓ ✗ ✗ ✗ ✗ ✓ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✓ ✗ ✓ ✗ ✗ ✓ ✗ 
!hJ^D:��_Lk: ✗ ✓ ✗ ✗ ✗ ✗ ✗ ✓ ✗ ✗ ✗ ✓ ✗ ✗ ✗ ✓ ✗ ✗ ✗ ✗ ✗ ✗ 
i>a\=@"K6H(m ✗ ✓ ✓ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✓ ✓ ✗ ✗ ✗ ✗ ✓ ✗ ✗ ✗ ✓ 
hYNd Q�
.	�FH*�e

` 
✗ ✓ ✗ ✗ ✗ ✗ ✗ ✓ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ 
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      Appendix 10.3.1: Frequency Count of the Keywords under Cognitive Dimension in 1K6îȳ2ʈº2 

Dimension 
Main 

Category 
Sub Category Keywords 

Frequency 

1K6îȳ2ʈº2�

4| 1 4| 3 5| 4 5| 5 6| 5 6| 6 

ǆȳ� xƥʕǨ� )sʕǨ� 1. £²)ʕ 0 0 0 0 0 0 
Knowledge Global System Political System a.      f=)ʕ��Äʉ)ʕ 0 0 0 0 0 0 

     b.     Rř)ʕ��xȊ)ʕ 0 0 0 0 0 0 
      c.      Êř)ʕ 0 0 0 0 0 0 
      d.     ǎŁ=Ȁ 0 0 0 0 0 0 
      2. ²ɴǯǸ 0 0 0 0 6 0 
      a.      )òǯǸ 0 0 0 0 0 0 
      (i)             ŝǂ 0 0 0 0 0 0 
      (ii)            ȃ¤² 0 0 0 0 9 0 
      (iii)           ;ƮȾ8ǯǸ 0 0 0 2 0 0 
      (iv)           ;ƮȞƩǯǸ 0 0 0 0 0 0 
      (v)            ǳƍ¤XľƾåǯǸ 0 0 0 0 0 0 
      b.     ʂ)òǯǸ�ʂŞøǯǸ 0 0 0 0 0 0 
      (i)             ²ɴǫ�ÏŁ 0 0 0 0 6 0 
      (ii)            ǵȕ¨ð 0 0 0 0 2 0 
      (iii)           ;ƮÕ7Ł 1 0 0 0 1 0 
      (iv)           ;ƮȐƓ¼ɤŁ 0 0 0 0 1 0 
      (v)            T4Ł 1 0 0 0 2 0 
      (vi)           ƒ²ƮɠƩ 0 0 0 0 5 0 
      (vii)          ;Ʈ¨ðËÉ�Ł 0 0 0 0 0 0 
      3. ²ɴyǪ 0 0 0 0 0 0 
      a.      ²ɴJřyǪ 0 0 0 0 0 0 
      b.     6wƨyǪ��6wƨȵÓŀ 0 0 0 0 0 0 
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      c.      ȃ¤²z¥ÕȪ 0 0 0 0 0 0 
      d.     Ƕ?ǬyǪ 0 0 0 0 0 0 
      e.      ƂƜyǪ��ƂƜÕȪ 0 0 0 0 0 0 
      f.      IɜȵÓŀ 0 0 0 0 0 0 
    ǳƍʕǨ� 1. xƥāǁǳƍƾåSt 0 0 0 0 0 0 
    Economic System a.      xƥƪŒ�U 0 0 0 0 0 0 
      b.     xƥǳƍĻg 0 0 0 0 0 0 
      c.      ɉ²PŒɔX 0 0 0 0 0 0 
      d.     ²ɴȾ8 0 0 0 0 0 0 
      2. xƥȾ8ǯǸ 0 0 0 0 0 0 
      a.      ;ƮȾ8ǯǸ 0 0 0 2 0 0 
      b.     C�²ɷ´ 0 0 0 0 0 0 
      c.      ɤǍɷ´ 0 0 0 0 0 0 
      d.     ;Ʈɥȝ  0 0 0 0 1 0 
      e.      ²ɴȽï¼ɤǯǸ  0 0 0 0 0 0 
      f.      ;Ʈɬ�ǯǸ 0 0 0 0 0 0 
      g.     ǳƍ¤XľƾåǯǸ 0 0 0 0 0 0 
      h.     FÇǳƍ¤XŁȵ  0 0 0 0 0 0 
  ;Ʈ¢¶� ;Ʈ¶Ʀ� 1. ;Ʈ£²¶ƦVǽ 0 0 0 0 0 0 
  World History 

& Geography Global Geography a.      6ÅŽ 
1 0 0 0 1 0 

      (i)             FŽ 3 0 0 4 6 0 
      (ii)            ÅyŽ 2 0 0 1 1 0 
      (iii)           �ǾŽ 2 0 0 1 2 0 
      (iv)           �ǾŽ 2 0 0 1 3 0 
      (v)            ʂŽ 2 0 0 1 5 0 
      (vi)           ŝŽ 7 0 0 1 2 0 
      (vii)          �RŽ 2 0 0 1 1 0 
      b.     °Åy 1 0 0 0 0 0 
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      (i)             Çðy 3 0 0 3 0 0 
      (ii)            ÅȦy 2 0 0 1 0 0 
      (iii)           �óy 2 0 0 2 0 0 
      (iv)           ��y 2 0 0 1 0 0 
    ;Ʈš¢� 1. ;Ʈ/7ǁɄƅ 0 0 0 0 0 0 
    Global History a.      EÅ/7 0 0 0 0 0 0 
      (i)             ɯęT/7 0 0 0 0 0 0 
      (ii)            ʂŽ/7 0 0 0 0 0 0 
      (iii)           �F/7 0 0 0 0 0 0 
      (iv)           ŝŽ/7 0 0 0 0 0 0 
      (v)            ņF/7 0 0 0 0 0 0 
      b.     EÅ/7ǁƾƅ¶ 0 0 0 0 0 0 
      (i)             �ëed 0 0 0 0 0 0 
      (ii)            �¹� 0 0 0 0 0 0 
      (iii)           ��ó 0 0 0 0 0 0 
      (iv)           �ìȍ 0 0 0 0 0 0 
      (v)            <² 3 0 0 96 6 6 
  xƥªʋ� ǎŁŞȀȒyðªʋ� 1. ²ɴJřyǪ 0 0 0 0 0 0 
  

Global issues Social Justice & Equity Issues a.      ;ƮJřÕȪ   
0 0 0 0 0 0 

      b.     uǞř�yǪ 0 0 0 0 0 0 
      c.      yf�)sř�²ɴyǪ 0 0 0 0 0 0 
      2. xƥāǎŁř� 0 0 0 0 0 0 
      a.      Jř 0 0 0 0 0 0 
      b.     Ëř 0 0 0 0 0 0 
      c.      uǞř� 0 0 0 0 0 0 
      d.     ā�ðř 0 0 0 0 0 0 
      e.      /�ř 0 0 0 0 0 0 
      f.      Ġ�ĭȆř� 0 0 0 0 0 0 
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      g.     3µș4ř� 0 0 0 0 0 0 
      3. Jřªʋ 0 0 0 0 0 0 
      a.      Ǖ5ɳɹ�Ǖ5ŠȨ 0 0 0 0 0 0 
      b.     )sǃǏ 0 0 0 0 0 0 
      c.      Òĭɏ× 0 0 0 0 0 0 
      4.  ȿƅ�ɝªʋ 0 0 0 0 0 0 
      a.      ȼǚ 0 0 0 0 7 0 
      b.     ȼØêɈ��ȼØ:·��ȼØčb 0 0 0 0 0 0 
      c.      Ǟé 0 0 0 0 1 0 
      d.     ȼfǙ 0 0 0 0 0 0 
      5. ǎŁðǢȒyð 0 0 0 0 0 0 
      a.      yð��ðǢ 0 0 0 2 0 0 
      b.     ƭÉðǢ��ā�ðǢ 0 0 0 0 0 0 
      c.      Ǖ5ðǢ 0 0 0 0 0 0 
    ǳƍªʋ� 1. ²ɴȻ)ªʋ 0 0 0 0 0 0 
    Economic Issues a.      ɤȜʍĿ 0 0 0 0 0 0 
      b.     ɤȜƂ­ 0 0 0 0 0 0 
      c.      k��Ŗ 0 0 0 0 0 0 
      2. ȩn3v� 4 0 0 0 0 0 0 
      a.      ²ɴȾ8ǯǸ 0 0 0 0 0 0 
      b.     ²ɴȾ8�Ó 0 0 0 0 0 0 
      c.      ɬǔȾ8�Ó 0 0 0 0 0 0 
    J�ªʋ� 1. ;ƮJ�¿�Ɇ� 0 0 0 0 0 0 
    Population Issues a.      J� 0 1 0 0 84 0 
      b.     ƩȆƣ/ �Ʃƣ 0 0 0 0 5 0 
      c.      aGƣ 0 0 0 0 2 0 
      d.     ǒf��ǒä 0 0 0 0 1 0 
      e.      J�ǒv 0 0 0 0 0 0 
      f.      J�ǒ� 0 0 0 0 0 0 
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      g.     J�ɷ<� 0 0 0 0 0 0 
      h.     áÍ� 0 0 0 0 0 0 
      i.       ʖʝ� 0 0 0 0 0 0 
      2.  ȊɓĎǁúʇ 0 0 0 0 0 0 
      a.      Ãǥmé��Ãǥ�é 0 0 0 0 0 0 
      b.     ʂväƯ 0 0 0 0 0 0 
      c.      )sñȶ 0 0 0 0 0 0 
      d.     əɺ 0 0 0 0 0 0 
      e.      ɺf 0 0 0 0 1 0 
      3. («3v� 4 0 0 0 0 0 0 
      a.      J�)ǣ 0 0 0 0 0 0 
      b.     ƩȆȬ���ƩȆ)ǣ 0 0 0 0 0 0 
      c.      əÎ�ÀȈ 0 0 0 0 0 0 
    ÑxȒ¨ðªʋ� 1. ²ɴɩǁĐƙ 0 0 0 0 0 0 
    Peace & Security Issues a.      Đƙ��Đ@ 0 0 0 13 33 1 
      b.     Đƙǁ[Í 0 0 0 0 0 0 
      (i)             ǡ5Ś;ƮÅĐ 0 0 0 0 1 0 
      (ii)            ǡCŚ;ƮÅĐ 0 0 0 0 2 0 
      (iii)           ʅĐ 0 0 0 0 0 0 
      (iv)           ɅĐ 0 0 0 0 0 0 
      (v)            ɯØlĐ 0 0 0 0 0 0 
      (vi)           QęsĐ 0 0 0 0 0 0 
      (vii)          Ÿ1ƎĐƙ 0 0 0 0 0 0 
      2. ²ɴɩǁǠƙ 0 0 0 0 0 0 
      a.      ɌiǠɃ 0 0 0 0 0 0 
      b.     ÇǗǠɃ 0 0 0 0 0 0 
      3.  ȊɓĎǁúʇ 0 0 0 0 0 0 
      a.      f= 0 0 0 0 0 0 
      b.     ƢȢ 0 0 0 0 0 0 
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      c.      Ăþ=Ȁ 0 0 0 0 0 0 
      d.     Ăþž���ĂþȥĦ 0 0 0 0 0 0 
      e.     cf=Ȁ/ cfǲs 0 0 0 0 0 0 
      f.      cf¶ 0 0 0 0 2 0 
      g.     ²ɴƟǼ 0 0 0 0 0 0 
      h.     ²ɴǩǮ 0 0 0 0 0 0 
      4. ȩn3v� 4 0 0 0 0 0 0 
      a.      NȢ��Ȣ 0 0 0 0 0 0 
      b.     ¨ðŁȵ��Ȳ� 0 0 0 0 0 0 
      c.      �Ƞ 0 0 0 0 0 0 
      d.     ÃHėȵ 0 0 0 0 0 0 
      e.      ȫǛyǪ 0 0 0 0 0 0 
      f.      ²ɴ¨ðǯǸ 0 0 0 0 0 0 
      (i)             ǵȕ¨ð 0 0 0 0 2 0 
      (ii)            ²ɴ¨ðã 0 0 0 0 0 0 
      (iii)           ;Ʈ¨ðƦBŁ 0 0 0 0 0 0 
      g.     ǶĚ;Ʈ¨ð 0 0 0 0 0 0 
      h.     ²ɴJɖģ� 0 0 0 0 0 0 
      i.       ;ƮȴÚ 0 0 0 0 0 0 
    Òĭªʋ� 1. Òĭ`M 0 0 0 0 0 0 
    Religious Issues a.      ¼ǅĭ 0 0 0 0 0 0 
      b.     Æ=ĭ 0 0 0 0 0 0 
      c.      Q1țĭ 0 0 0 0 0 0 
      d.     Wĭ 0 0 0 0 0 0 
      e.      ɖĭ 0 0 0 0 0 0 
      f.      ơÇĭ 0 0 0 0 0 0 
      2. :¥Òĭ>ɩǁªʋ 0 0 0 0 0 0 
      a.      Òĭfȧ 0 0 0 0 0 0 
      b.     Òĭȟǘ/ ÒĭǩǮ 0 0 0 0 1 0 
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      c.      ÒĭŠȨ 0 0 0 0 0 0 
      3. ȩn3v� 4 0 0 0 0 0 0 
      a.      ÝɢÒĭ`M 0 0 0 0 0 0 
      b.     ÒĭȐƬ��`MȐƬ 0 0 0 0 0 0 
    ǧʑªʋ� 1. ;Ʈǧʑªʋ 0 0 0 0 0 0 
    Food problems a.      ǧʑƪɣ��ʑƝ\ċ 0 0 0 0 2 0 
      b.     ǧʑqɇ��ʑƝqɇ 0 0 0 0 0 0 
      c.      ǧʑǇǻ��ʑƝ:ɇ 0 0 0 0 0 0 
      d.     ǧʑ�U:· 0 0 0 0 0 0 
      e.      ʑ©Ñx 0 0 0 0 0 0 
      2.  ȊɓĎǁúʇ 0 0 0 0 0 0 
      a.      ʒȗ��ʒʔ 0 0 0 0 12 0 
      b.     Ɨʓ:Ȕ/ Ɨʓ:ɇ 0 0 0 0 1 0 
      c.      ȅȉ��Ƽȅ 0 0 0 0 0 0 
    5ǿȟǘ� 1. xƥɩǁǕ5Ȓ5ǿ 0 0 0 0 0 0 
    Ethnicity Conflicts a.      Ǖ5 1 0 0 0 2 0 
      b.     Ǖ5ǁ�� 0 0 0 0 0 0 
      (i)             ʙǕJ 4 0 0 0 0 0 
      (ii)            ƿǕJ/ ƿJ 4 0 0 0 0 0 
      (iii)           ʛǕJ/ ʛJ 4 0 0 0 0 0 
      (iv)           ŎǕJ 4 0 0 0 0 0 
      c.      f5/ ɚ5/ 5ǿ 1 0 0 0 0 0 
      (i)             áį5ȣ 0 0 0 0 0 0 
      2. Ǖ5>ɩǁªʋ 0 0 0 0 0 0 
      a.      Ǖ5fȧ 0 0 0 0 0 0 
      b.     Ǖ5ŠȨ 0 0 0 0 0 0 
      c.      Ǖ5ȟǘ 0 0 0 0 1 0 
      d.     Ǖ5=Ȁ 0 0 0 0 0 0 
      e.      Ǖ5oɅĈ��f5oɅĈ 0 0 0 0 0 0 
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      3. ȩn3v� 4 0 0 0 0 0 0 
      a.      zȜ 0 0 0 0 0 0 
      b.     ĠǬÄp/� 0 0 0 0 0 0 
      c.      Ýɢ 2 9 0 0 2 0 
      d.     �Ǖ5=Ȁ 0 0 0 0 0 0 
      e.      ²ɴƃɰǕ5ŠȨ6 0 0 0 0 0 0 
    ǑĖªʋ� 1. ǑĖ 2 28 0 0 4 22 
    Technology Issues a.      ȿȭǑĖ 0 18 0 0 0 0 
      (i)             rǺ 0 0 0 0 0 0 
      (ii)            ȿ0ô 0 4 0 0 0 0 
      (iii)           ɽǟ 0 0 0 0 0 0 
      (iv)           DȃǷ��wȃǷ 0 16 5 0 1 0 

    
  (v)        ĒŖ/ ļȊɾȮ/ ĒĢɾȮ/ ſ�ɾȮ 

0 2 0 0 0 0 
      (vi)           ɾȋ��ðŇɾȋ 0 24 0 0 0 3 
      b.     HɑɔɎ 0 0 0 0 0 0 
      (i)             ʐŖ 0 0 0 0 0 0 
      (ii)            ʖɒɧɊ 0 0 0 0 0 0 
      (iii)           ǌƁ�ɋ 0 0 0 0 0 0 
      c.      ÇǗǑĖ��ȓÆǑĖ 1 0 0 0 0 15 
      (i)             JɓȞ9��ɑȭȞ9 2 0 0 0 0 25 
      (ii)            ƏǤ 0 0 0 0 0 12 
      (iii)           ȓÆ® 0 0 0 0 0 0 
      (iv)           ƒJhƄŖ��ƒJğƄŖ 0 0 0 0 0 0 
      (v)            ÇǗǜ 0 0 0 0 0 0 
      2. ǑĖƾåßJbɓĎǁŞʃúʇ 0 0 0 0 0 0 
      a.     3^��ýĝ��^� 0 13 1 0 0 4 
      b.     ǆȳǁjɘ 0 0 0 0 0 0 
      3. :ƱYƫǑĖđɓĎǁȺʃúʇ 0 0 0 0 0 0 
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      a.      ǷɊƟǼ��ɾȋƟǼ 0 0 0 0 0 0 
      (i)             ʛÔ 0 0 0 0 0 0 
      (ii)            :ȱÛYƫɾȋ 0 0 0 0 0 0 
      (iii)           ]Ɵƛř��]Ɵǆȳƛř 0 1 0 0 0 0 
      (iv)           ǷǱŜ���Ƿ8Ŝ� 0 0 0 0 0 0 
      (v)            ǐɶ 0 7 0 0 0 0 
      b.     ş® 0 0 0 0 3 0 
      (i)             �Ðş® 0 0 0 0 0 0 
      (ii)            ŋÍş® 0 0 0 0 1 0 
      c.      :Ȕȿȭ 0 0 4 0 0 0 
      (i)             ɾȋƵd��ĒŖƵd 0 6 0 0 0 0 
      (ii)            ȕĄ 0 1 1 0 0 0 
      (iii)           ɂ� 0 0 0 0 0 0 
      (iv)           Ŀ� 0 0 1 0 2 0 
      d.     oɐ 0 0 1 0 0 0 
      e.      Ƿ8H�ɱɭ��ǷǱH�ɱɭ 0 0 0 0 0 0 
      f.      įǋɳɪ 0 0 0 0 0 0 
      4. ȿȭ 2 62 24 0 2 0 
      a.      ȿȭùø��ȿȭʌ� 0 0 0 0 0 0 
      (i)             ³l��³ƚ 0 2 1 1 2 1 
      (ii)            /Ï 0 4 1 0 0 0 
      (iii)           Ȅʆ 0 3 1 0 0 0 
      (iv)           úƚ 0 1 0 0 0 0 
      b.     jĥȿȭÌL 0 0 0 0 0 0 
      (i)             ŀD 0 0 0 0 0 0 
      (ii)            ½ǝ 1 4 7 0 6 0 
      (iii)           ɸȰ 0 2 4 0 0 0 
      (iv)           ɾȨ 0 3 8 0 0 4 
      (v)            ɾ¡��ĨʆŖ 0 1 4 0 0 0 
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      (vi)           DȃǷ��wȃǷ��ǷǱ 0 23 5 0 1 0 
      (vii)          ĒŖ��ļȊĒŖ/ ĒĢɾȮ 0 0 0 0 0 0 
      5. ȿȭ�ǎŁċAǁĉó 0 0 0 0 0 0 
      a.      ǑĖdƦ��ȿȭdƦ 0 0 0 0 0 0 
      (i)             : ɵ^ĘʁaJȿ0 0 0 0 0 0 0 

    
  (ii)            ət:7ZšǁɾɛʞVL 

0 0 0 0 0 0 
      (iii)           ɮƏɡ��ɮdɍO 0 1 0 0 0 0 
    Ʃĉªʋ� 1. xƥ£Ǖȿƅ 0 0 0 0 0 0 
    Ecological Issues a.       }ƩȊƅ 0 0 0 0 3 0 
      (i)             ÇɲȊ 0 0 0 0 2 0 
      (ii)            ʍȊ��ʍ� 0 0 0 0 2 0 
      (iii)           iȊ��i� 0 0 0 0 2 0 
      (iv)           ƌkȊ 0 0 0 0 2 0 
      (v)            ¶ƕȊ 0 0 0 0 2 0 
      b.     : }ƩȊƅ 0 0 0 0 0 0 
      (i)             �ǈƖ0 0 0 0 0 0 0 
      (ii)            Ɣ 0 0 0 0 7 0 
      (iii)           ǈr 0 0 0 0 7 0 
      (iv)           ÆƓg 0 0 0 0 3 0 
      (v)            ŋȊ 0 0 0 0 0 0 
      c.      ÆƓȿƅ 1 0 0 0 5 0 
      (i)             Nň��ƕíɻň 6 0 0 0 20 0 
      (ii)             Ųſ 0 0 0 10 0 0 
      (iii)            Ƃy 6 0 0 1 4 0 
      (iv)            çè 0 0 0 0 0 0 
      (v)             µ¶ 0 0 0 2 5 0 
      2. ȿƅǇǻ��ȊƅǇǻ 0 0 0 0 2 0 
      a.      ɕóɨƾ��ɕóɨĞ 0 0 0 0 4 0 
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      3. �PƝǁ_Ȇªʋ 0 0 0 0 0 0 
      a.      ǰǕ��ʊȏǰǕ 0 0 0 0 0 0 
      b.     ǊÁƩƝɦ��ǊÁʑƝɦ 0 0 0 0 0 0 
      c.      ƩĉÈȠ��úʇƩĉðȠ 0 0 0 0 0 0 
      d.     ɕóĜĤ��ɕóĜě 0 0 0 0 0 0 
      e.      ɕóǉR 0 0 0 0 0 0 
      f.      ǊÁOă¶ 0 0 0 0 0 0 
      4. Ƨ¾ªʋ 0 0 0 0 6 0 
      a.      ȐƓƐ× 3 0 0 0 1 0 
      (i)             ¶ɿ 10 0 0 0 0 0 
      (ii)            Ƃ­ 9 0 0 0 0 0 
      (iii)           ƏçƘƾ 4 0 0 0 0 0 
      (iv)           żi��iƐ 3 0 0 1 3 0 
      (v)            ʎʍ��ʍĿ��ʏʍ 4 1 0 0 1 0 
      (vi)           Ŀɻ 0 0 0 0 0 0 
      (vii)          Ŀʍɼ 0 0 0 0 0 0 
      (viii)        ɞƕÆg��ƕƀ 2 0 0 0 0 0 
      (ix)           ¯Ù��Ùſ 1 0 0 0 0 0 
      (x)            RǟÆg 2 0 0 0 0 0 
      5. Ƨ¾_ȶªʋ 0 0 0 0 0 0 
      a.      mIªʋ 0 0 0 0 5 0 
      (i)             ǗgmI 0 0 0 0 8 0 
      (ii)            iɁmI/ imI 0 0 0 0 8 0 
      (iii)           ¬ʆmI 0 0 0 0 0 0 
      (iv)           rmI 0 0 0 0 0 0 
      (v)            ±ʕöƝ 0 0 0 0 0 0 
      b.     ƇÖĬċ 0 0 0 0 2 0 
      c.      ƇÖgʕ 0 0 0 0 1 0 
      d.     xƥĽ� 0 0 0 0 4 0 
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      e.      ȑhæǓȚ��ȑhæǊz 0 0 0 0 0 0 
      f.      ɟɻ 0 0 0 0 4 0 
      g.     iµſÈ 0 0 0 0 0 0 
      h.     űƋ� 0 0 0 0 0 0 
      i.       ŋBī��ŋuƊ��ŋƐɺ 0 0 0 0 0 0 
      6. ȩn3v� 4 0 0 0 0 0 0 
      a.      ȃ¤²gcÅŁ 0 0 0 0 0 0 
      b.     ²ɴyǪ 0 0 0 0 0 0 
      (i)             ȃ¤²gcȸ�ŌŉyǪ 0 0 0 0 0 0 
      (ii)            IɜȵÓŀ 0 0 0 0 0 0 
      (iii)           ëʚ�ȵ 0 0 0 0 0 0 
      c.       Ěǹƾå��ūǹƾå 0 0 0 0 0 0 
      d.     _Ȇ 0 0 0 0 0 0 
      (i)             SƉC 0 0 0 0 0 0 
      (ii)            ʗȘzƩ��ʓȂzƩ 0 0 0 0 0 0 
      (iii)           ȐƓ_Ȇ¶í 0 0 0 0 0 0 
      e.      ȿɤȤ� 0 0 0 0 0 0 
    gõȒȞƩªʋ� 1. xƥāƴƵ 0 0 0 0 0 0 
    Hygiene & Health Issues a.      ćƈƵ 0 0 0 0 0 0 
      b.     üȎƵ 0 0 0 0 0 0 
      c.      ƻƶ 0 0 0 0 0 0 
      d.     ǦâƵ 0 0 0 0 0 0 
      e.      ȅȉ 0 0 0 0 0 0 
      2. xƥājIƵ 0 0 0 0 0 0 
      a.      ǀ6ȯ 0 0 0 0 0 0 
      b.     iƷ 0 0 0 0 0 0 
      c.      ȌƵd 0 0 0 0 0 0 
      d.     ʘƳ 0 0 0 0 0 0 
      e.      ƠƞƵ 0 0 0 0 0 0 
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      f.      ƽʄƕ 0 0 0 0 0 0 
      g.     ʀ@ 0 0 0 0 0 0 
      h.     6DȋƑ 0 0 0 0 0 0 
      i.       àuʘƸ 0 0 0 0 0 0 
      j.       ƺƴ 0 0 0 0 0 0 
      k.     <ņ§¦Ǵ¤ƶ 0 0 0 0 0 0 
      l.       QŸęƵd 0 0 0 0 0 0 
      m.    Ü�Ƶd 0 0 0 0 0 0 
      3. xƥāƹƲ 0 0 0 0 0 0 
      a.      ʛaƵ��ʜƲ 0 0 0 0 0 0 
      b.     ſȝāĈ~ 0 0 0 0 0 0 
      c.      ȹſĈ 0 0 0 0 0 0 
      d.     ¯ɢĀā§¦ɖƶcǿ��ʂ{¸ȇƑ��űÂ 0 0 0 0 0 0 
      4. z¥ɮsǣư 0 0 0 0 0 0 
      a.      ;ƮȞƩǯǸ 0 0 0 0 0 0 
      b.     ƲȖ 0 0 0 0 0 0 
      c.      ŘƲ��ɮƲ��ėƲ 0 0 0 0 0 0 
      d.     ɑ½Ŗ� 0 0 0 0 0 0 
      e.      ȴďǭ� 0 0 0 0 0 0 
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      Appendix 10.3.2: Frequency Count of the Keywords under Cognitive Dimension in 1Ń/îȳ2�ǡ7ƛ� 

Dimension 
Main 

Category 
Sub Category Keywords 

Frequency 

1Ń/îȳ2�ǡ7ƛ��

4D 5A 5C 5D 6A 6B 6C 6D 

ǆȳ� xƥʕǨ� )sʕǨ� 1. £²)ʕ 0 0 0 0 0 0 0 0 
Knowledge Global System Political System a.      f=)ʕ��Äʉ)ʕ 0 0 0 0 0 0 0 0 
      b.     Rř)ʕ��xȊ)ʕ 0 0 0 0 0 0 0 0 
      c.      Êř)ʕ 0 0 0 0 0 0 0 0 
      d.     ǎŁ=Ȁ 0 0 0 0 0 0 0 0 

      2. ²ɴǯǸ 0 0 0 0 0 0 2 0 

      a.      )òǯǸ 0 0 0 0 0 0 0 0 

      (i)             ŝǂ 0 0 0 0 0 0 1 0 

      (ii)            ȃ¤² 2 0 3 0 0 0 15 1 

      (iii)           ;ƮȾ8ǯǸ 1 0 3 0 0 2 0 0 

      (iv)           ;ƮȞƩǯǸ 0 0 2 0 0 0 0 0 

      (v)            ǳƍ¤XľƾåǯǸ 0 0 0 0 0 0 0 0 

      b.     ʂ)òǯǸ�ʂŞøǯǸ 0 0 0 0 0 0 0 0 

      (i)             ²ɴǫ�ÏŁ 0 0 0 0 0 0 0 0 

      (ii)            ǵȕ¨ð 0 0 0 0 0 0 0 0 

      (iii)           ;ƮÕ7Ł 0 0 0 0 0 0 1 0 

      (iv)           ;ƮȐƓ¼ɤŁ 0 0 0 1 0 0 0 0 

      (v)            T4Ł 0 0 0 0 0 0 2 0 

      (vi)           ƒ²ƮɠƩ 0 0 0 0 0 0 3 0 

      (vii)          ;Ʈ¨ðËÉ�Ł 0 0 0 0 0 0 0 0 

      3. ²ɴyǪ 0 0 0 0 0 0 2 0 

      a.      ²ɴJřyǪ 0 0 0 0 0 0 0 0 

      b.     6wƨyǪ��6wƨȵÓŀ 0 0 0 0 0 0 0 0 
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      c.      ȃ¤²z¥ÕȪ 0 0 0 0 0 0 0 0 

      d.     Ƕ?ǬyǪ 0 0 0 0 0 0 0 0 

      e.      ƂƜyǪ��ƂƜÕȪ 0 0 0 0 0 0 0 0 

      f.      IɜȵÓŀ 0 0 0 0 0 0 0 0 

    ǳƍʕǨ� 1. xƥāǁǳƍƾåSt 0 0 0 0 0 0 0 0 

    Economic System a.      xƥƪŒ�U 0 0 0 0 0 0 0 0 

      b.     xƥǳƍĻg 0 0 0 0 0 0 0 0 

      c.      ɉ²PŒɔX 0 0 0 0 0 0 0 0 

      d.     ²ɴȾ8 1 0 1 0 0 0 0 0 

      2. xƥȾ8ǯǸ 0 0 0 0 0 0 0 0 

      a.      ;ƮȾ8ǯǸ 1 0 3 0 0 2 0 0 

      b.     C�²ɷ´ 0 0 0 0 0 0 0 0 

      c.      ɤǍɷ´ 0 0 0 0 0 0 0 0 

      d.     ;Ʈɥȝ  0 0 2 0 0 0 1 0 

      e.      ²ɴȽï¼ɤǯǸ  1 0 1 0 0 0 0 0 

      f.      ;Ʈɬ�ǯǸ 0 0 0 0 0 0 0 0 

      g.     ǳƍ¤XľƾåǯǸ 0 0 0 0 0 0 0 0 

      h.     FÇǳƍ¤XŁȵ  0 0 0 0 0 0 0 0 

  ;Ʈ¢¶� ;Ʈ¶Ʀ� 1. ;Ʈ£²¶ƦVǽ 0 0 0 0 0 0 0 0 

  World History 
& Geography 

Global Geography 
a.      6ÅŽ 2 0 0 0 0 0 0 0 

      (i)             FŽ 5 0 1 0 0 2 2 0 

      (ii)            ÅyŽ 2 0 0 0 0 0 0 0 

      (iii)           �ǾŽ 1 0 0 0 0 0 0 0 

      (iv)           �ǾŽ 1 0 0 0 0 0 0 0 

      (v)            ʂŽ 3 0 0 0 0 0 2 0 

      (vi)           ŝŽ 2 0 0 0 0 0 11 0 

      (vii)          �RŽ 1 0 0 0 0 0 0 0 

      b.     °Åy 2 0 0 0 0 0 0 0 
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      (i)             Çðy 2 0 4 0 0 0 0 0 

      (ii)            ÅȦy 1 0 0 0 0 0 0 0 

      (iii)           �óy 1 0 3 0 0 0 0 0 

      (iv)           ��y 2 0 0 0 0 0 0 0 

    ;Ʈš¢� 1. ;Ʈ/7ǁɄƅ 0 0 0 0 0 0 0 0 

    Global History a.      EÅ/7 0 0 0 0 0 0 0 0 

      (i)             ɯęT/7 0 0 0 0 0 0 0 0 

      (ii)            ʂŽ/7 0 0 0 0 0 0 0 0 

      (iii)           �F/7 0 0 0 0 0 0 0 0 

      (iv)           ŝŽ/7 0 0 0 0 0 0 0 0 

      (v)            ņF/7 0 0 0 0 0 0 0 0 

      b.     EÅ/7ǁƾƅ¶ 0 0 0 0 0 0 0 0 

      (i)             �ëed 0 0 0 0 0 0 0 0 

      (ii)            �¹� 0 0 0 0 0 0 0 0 

      (iii)           ��ó 0 0 0 0 0 0 0 0 

      (iv)           �ìȍ 0 0 0 0 0 0 0 0 

      (v)            <² 4 0 104 2 0 7 21 7 

  xƥªʋ� ǎŁŞȀȒyðªʋ� 1. ²ɴJřyǪ 0 0 0 0 0 0 0 0 

  Global issues Social Justice & Equity 
Issues a.      ;ƮJřÕȪ   0 0 0 0 0 0 2 0 

      b.     uǞř�yǪ 0 0 0 0 0 0 5 0 

      c.      yf�)sř�²ɴyǪ 0 0 0 0 0 0 0 0 

      2. xƥāǎŁř� 0 0 0 0 0 0 0 0 

      a.      Jř 0 0 0 0 0 0 7 0 

      b.     Ëř 0 0 0 0 0 0 0 0 

      c.      uǞř� 0 0 0 0 0 0 7 0 

      d.     ā�ðř 0 0 0 0 0 0 0 0 

      e.      /�ř 0 0 0 0 0 0 0 0 

      f.      Ġ�ĭȆř� 0 0 0 0 0 0 0 0 
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      g.     3µș4ř� 0 0 0 0 0 0 0 0 

      3. Jřªʋ 0 0 0 0 0 0 0 0 

      a.      Ǖ5ɳɹ�Ǖ5ŠȨ 0 0 0 0 0 1 4 0 

      b.     )sǃǏ 0 0 0 0 0 0 0 0 

      c.      Òĭɏ× 0 0 0 0 0 0 0 0 

      4.  ȿƅ�ɝªʋ 0 0 0 0 0 0 0 0 

      a.      ȼǚ 0 0 0 0 0 1 25 0 

      b.     ȼØêɈ��ȼØ:·��ȼØčb 0 0 3 0 0 3 0 0 

      c.      Ǟé 0 0 0 0 0 0 0 0 

      d.     ȼfǙ 0 0 0 0 0 0 0 0 

      5. ǎŁðǢȒyð 0 0 0 0 0 0 0 0 

      a.      yð��ðǢ 0 0 1 0 0 0 13 0 

      b.     ƭÉðǢ��ā�ðǢ 0 0 0 0 0 0 4 0 

      c.      Ǖ5ðǢ 0 0 0 0 0 0 3 0 

    ǳƍªʋ� 1. ²ɴȻ)ªʋ 0 0 0 0 0 0 0 0 

    Economic Issues a.      ɤȜʍĿ 0 0 0 0 0 2 0 0 

      b.     ɤȜƂ­ 0 0 0 0 0 3 0 0 

      c.      k��Ŗ 0 0 0 0 0 0 0 0 

      2. ȩn3v� 4 0 0 0 0 0 0 0 0 

      a.      ²ɴȾ8ǯǸ 0 0 0 0 0 0 0 0 

      b.     ²ɴȾ8�Ó 0 0 0 0 0 0 0 0 

      c.      ɬǔȾ8�Ó 0 0 0 0 0 0 0 0 

    J�ªʋ� 1. ;ƮJ�¿�Ɇ� 0 0 0 0 0 0 0 0 

    Population Issues a.      J� 12 0 0 0 0 2 63 1 

      b.     ƩȆƣ/ �Ʃƣ 1 0 0 0 0 0 12 0 

      c.      aGƣ 1 0 0 0 0 0 11 0 

      d.     ǒf��ǒä 39 0 0 0 0 0 3 3 

      e.      J�ǒv 0 0 0 0 0 0 0 0 

      f.      J�ǒ� 0 0 0 0 0 0 0 0 
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      g.     J�ɷ<� 0 0 0 0 0 0 0 0 

      h.     áÍ� 0 0 0 0 0 0 0 0 

      i.       ʖʝ� 0 0 0 0 0 0 0 0 

      2.  ȊɓĎǁúʇ 0 0 0 0 0 0 0 0 

      a.      Ãǥmé��Ãǥ�é 0 0 0 0 0 0 0 0 

      b.     ʂväƯ 0 0 0 0 0 0 0 0 

      c.      )sñȶ 0 0 0 0 0 0 0 0 

      d.     əɺ 0 0 0 0 0 0 0 0 

      e.      ɺf 0 0 0 0 0 0 3 0 

      3. («3v� 4 0 0 0 0 0 0 0 0 

      a.      J�)ǣ 0 0 0 0 0 0 1 0 

      b.     ƩȆȬ���ƩȆ)ǣ 0 0 0 0 0 0 4 0 

      c.      əÎ�ÀȈ 0 0 0 0 0 0 0 0 

    ÑxȒ¨ðªʋ� 1. ²ɴɩǁĐƙ 0 0 0 0 0 0 0 0 

    Peace & Security Issues a.      Đƙ��Đ@ 2 0 0 0 0 0 29 0 

      b.     Đƙǁ[Í 0 0 0 0 0 0 0 0 

      (i)             ǡ5Ś;ƮÅĐ 0 0 0 0 0 0 1 0 

      (ii)            ǡCŚ;ƮÅĐ 0 0 0 0 0 0 1 0 

      (iii)           ʅĐ 0 0 0 0 0 0 1 0 

      (iv)           ɅĐ 0 0 0 0 0 0 3 0 

      (v)            ɯØlĐ 0 0 0 0 0 0 1 0 

      (vi)           QęsĐ 0 0 0 0 0 0 0 0 

      (vii)          Ÿ1ƎĐƙ 0 0 0 0 0 0 1 0 

      2. ²ɴɩǁǠƙ 0 0 0 0 0 0 0 0 

      a.      ɌiǠɃ 0 0 0 0 0 0 0 2 

      b.     ÇǗǠɃ 0 0 0 0 0 0 0 0 

      3.  ȊɓĎǁúʇ 0 0 0 0 0 0 0 0 

      a.      f= 0 0 0 0 0 0 0 0 

      b.     ƢȢ 0 0 0 0 0 0 0 0 
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      c.      Ăþ=Ȁ 0 0 0 0 0 0 0 0 

      d.     Ăþž���ĂþȥĦ 0 0 0 0 0 0 0 0 

      e.     cf=Ȁ/ cfǲs 0 0 0 0 0 0 3 0 

      f.      cf¶ 0 0 0 0 0 0 4 0 

      g.     ²ɴƟǼ 0 0 0 0 0 0 0 0 

      h.     ²ɴǩǮ 0 0 0 0 0 0 0 0 

      4. ȩn3v� 4 0 0 0 0 0 0 0 0 

      a.      NȢ��Ȣ 0 0 0 0 0 0 3 0 

      b.     ¨ðŁȵ��Ȳ� 0 0 0 0 0 0 3 0 

      c.      �Ƞ 0 0 0 0 0 0 0 0 

      d.     ÃHėȵ 0 0 0 0 0 0 0 0 

      e.      ȫǛyǪ 0 0 0 0 0 0 1 0 

      f.      ²ɴ¨ðǯǸ 0 0 0 0 0 0 0 0 

      (i)             ǵȕ¨ð 0 0 0 0 0 0 0 0 

      (ii)            ²ɴ¨ðã 0 0 0 0 0 0 0 0 

      (iii)           ;Ʈ¨ðƦBŁ 0 0 0 0 0 0 0 0 

      g.     ǶĚ;Ʈ¨ð 0 0 0 0 0 0 1 0 

      h.     ²ɴJɖģ� 0 0 0 0 0 0 0 0 

      i.       ;ƮȴÚ 0 0 0 0 0 0 0 0 

    Òĭªʋ� 1. Òĭ`M 0 0 0 0 0 0 0 0 

    Religious Issues a.      ¼ǅĭ 0 1 0 0 0 0 0 0 

      b.     Æ=ĭ 0 0 0 0 0 0 1 0 

      c.      Q1țĭ 0 0 0 0 0 0 0 0 

      d.     Wĭ 0 0 0 0 0 0 0 0 

      e.      ɖĭ 0 0 0 0 0 0 0 0 

      f.      ơÇĭ 0 0 0 0 0 0 0 0 

      2. :¥Òĭ>ɩǁªʋ 0 0 0 0 0 0 0 0 

      a.      Òĭfȧ 0 0 0 0 0 0 0 0 

      b.     Òĭȟǘ/ ÒĭǩǮ 0 0 0 0 0 0 0 0 
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      c.      ÒĭŠȨ 0 0 0 0 0 0 0 0 

      3. ȩn3v� 4 0 0 0 0 0 0 0 0 

      a.      ÝɢÒĭ`M 0 0 0 0 0 0 0 0 

      b.     ÒĭȐƬ��`MȐƬ 0 0 0 0 0 0 0 0 

    ǧʑªʋ� 1. ;Ʈǧʑªʋ 0 0 0 0 0 0 0 0 

    Food problems a.      ǧʑƪɣ��ʑƝ\ċ 0 0 0 0 0 0 1 0 

      b.     ǧʑqɇ��ʑƝqɇ 0 0 0 0 0 0 0 0 

      c.      ǧʑǇǻ��ʑƝ:ɇ 0 0 0 0 0 0 3 0 

      d.     ǧʑ�U:· 0 0 0 0 0 0 0 0 

      e.      ʑ©Ñx 0 0 0 0 0 0 0 0 

      2.  ȊɓĎǁúʇ 0 0 0 0 0 0 0 0 

      a.      ʒȗ��ʒʔ 0 0 0 0 0 0 0 0 

      b.     Ɨʓ:Ȕ/ Ɨʓ:ɇ 0 0 0 0 0 0 1 0 

      c.      ȅȉ��Ƽȅ 0 0 0 0 0 0 1 0 

    5ǿȟǘ� 1. xƥɩǁǕ5Ȓ5ǿ 0 0 0 0 0 0 0 0 

    Ethnicity Conflicts a.      Ǖ5 0 0 0 0 0 4 14 0 

      b.     Ǖ5ǁ�� 0 0 0 0 0 0 0 0 

      (i)             ʙǕJ 0 0 0 0 0 0 0 0 

      (ii)            ƿǕJ/ ƿJ 0 0 0 0 0 0 6 0 

      (iii)           ʛǕJ/ ʛJ 0 0 0 0 0 0 9 0 

      (iv)           ŎǕJ 0 0 0 0 0 0 0 0 

      c.      f5/ ɚ5/ 5ǿ 0 0 0 0 0 0 5 0 

      (i)             áį5ȣ 1 0 0 0 0 9 0 0 

      2. Ǖ5>ɩǁªʋ 0 0 0 0 0 0 0 0 

      a.      Ǖ5fȧ 0 0 0 0 0 0 0 0 

      b.     Ǖ5ŠȨ 0 0 0 0 0 1 3 0 

      c.      Ǖ5ȟǘ 0 0 0 0 0 0 0 0 

      d.     Ǖ5=Ȁ 0 0 0 0 0 0 0 0 

      e.      Ǖ5oɅĈ��f5oɅĈ 0 0 0 0 0 0 0 0 
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      3. ȩn3v� 4 0 0 0 0 0 0 0 0 

      a.      zȜ 1 0 0 0 0 2 1 0 

      b.     ĠǬÄp/� 0 0 0 0 0 0 0 0 

      c.      Ýɢ 0 4 0 0 0 0 1 0 

      d.     �Ǖ5=Ȁ 0 0 0 0 0 0 0 0 

      e.      ²ɴƃɰǕ5ŠȨ6 0 0 0 0 0 0 0 0 

    ǑĖªʋ� 1. ǑĖ 2 3 2 0 0 0 4 8 

    Technology Issues a.      ȿȭǑĖ 0 2 0 0 0 0 0 0 

      (i)             rǺ 0 0 0 0 0 0 0 0 

      (ii)            ȿ0ô 0 2 0 0 0 0 0 0 

      (iii)           ɽǟ 0 0 0 0 0 0 0 0 

      (iv)           DȃǷ��wȃǷ 0 19 0 0 0 2 7 0 

      (v)        ĒŖ/ ļȊɾȮ/ ĒĢɾȮ/ ſ�ɾȮ 0 11 1 1 0 0 0 0 

      (vi)           ɾȋ��ðŇɾȋ 1 12 0 0 0 0 0 1 

      b.     HɑɔɎ 1 0 0 1 0 0 0 0 

      (i)             ʐŖ 2 0 0 0 0 0 0 0 

      (ii)            ʖɒɧɊ 1 0 0 0 0 0 0 0 

      (iii)           ǌƁ�ɋ 0 0 0 0 0 0 0 0 

      c.      ÇǗǑĖ��ȓÆǑĖ 0 0 0 0 0 0 0 8 

      (i)             JɓȞ9��ɑȭȞ9 0 0 0 0 0 0 0 1 

      (ii)            ƏǤ 0 0 0 0 0 0 0 15 

      (iii)           ȓÆ® 0 0 0 0 0 0 0 0 

      (iv)           ƒJhƄŖ��ƒJğƄŖ 0 0 0 0 0 0 0 0 

      (v)            ÇǗǜ 0 0 0 0 0 0 0 1 

      2. ǑĖƾåßJbɓĎǁŞʃúʇ 0 0 0 0 0 0 0 0 

      a.     3^��ýĝ��^� 0 1 0 0 0 0 0 0 

      b.     ǆȳǁjɘ 0 0 0 0 0 0 0 0 

      3. :ƱYƫǑĖđɓĎǁȺʃúʇ 0 0 0 0 0 0 0 0 
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      a.      ǷɊƟǼ��ɾȋƟǼ 0 0 0 0 0 0 0 0 

      (i)             ʛÔ 0 1 0 0 0 0 0 0 

      (ii)            :ȱÛYƫɾȋ 0 0 0 0 0 0 0 0 

      (iii)           ]Ɵƛř��]Ɵǆȳƛř 0 1 0 0 0 0 0 0 

      (iv)           ǷǱŜ���Ƿ8Ŝ� 0 6 0 0 0 2 0 0 

      (v)            ǐɶ 0 12 0 0 0 5 0 0 

      b.     ş® 0 0 0 0 0 0 5 0 

      (i)             �Ðş® 0 0 0 0 0 0 3 0 

      (ii)            ŋÍş® 0 0 0 0 0 0 0 0 

      c.      :Ȕȿȭ 0 5 0 0 0 0 0 0 

      (i)             ɾȋƵd��ĒŖƵd 0 6 0 0 0 0 0 0 

      (ii)            ȕĄ 0 3 0 0 0 0 0 0 

      (iii)           ɂ� 0 1 0 0 0 0 1 0 

      (iv)           Ŀ� 0 1 0 0 0 0 1 0 

      d.     oɐ 0 0 0 0 0 0 1 0 

      e.      Ƿ8H�ɱɭ��ǷǱH�ɱɭ 0 1 0 0 0 0 0 0 

      f.      įǋɳɪ 0 0 0 0 0 0 0 0 

      4. ȿȭ 0 18 0 0 5 17 1 0 

      a.      ȿȭùø��ȿȭʌ� 0 0 0 0 0 0 0 0 

      (i)             ³l��³ƚ 0 2 2 0 0 1 2 0 

      (ii)            /Ï 0 4 0 0 0 1 1 0 

      (iii)           Ȅʆ 0 1 0 0 0 0 0 0 

      (iv)           úƚ 0 4 0 0 0 0 0 0 

      b.     jĥȿȭÌL 0 0 0 0 0 0 0 0 

      (i)             ŀD 0 0 0 0 0 0 0 0 

      (ii)            ½ǝ 12 6 3 8 0 14 5 2 

      (iii)           ɸȰ 0 0 0 0 0 0 0 0 

      (iv)           ɾȨ 0 0 0 0 0 2 1 0 

      (v)            ɾ¡��ĨʆŖ 0 0 0 0 0 3 0 0 
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      (vi)           DȃǷ��wȃǷ��ǷǱ 0 56 0 0 0 6 11 0 

      (vii)          ĒŖ��ļȊĒŖ/ ĒĢɾȮ 0 12 0 1 0 0 0 0 

      5. ȿȭ�ǎŁċAǁĉó 0 0 0 0 0 0 0 0 

      a.      ǑĖdƦ��ȿȭdƦ 0 0 0 0 0 0 0 0 

      (i)             : ɵ^ĘʁaJȿ0 0 0 0 0 0 0 0 0 

      (ii)            ət:7Zšǁɾɛ��VL 0 0 0 0 0 0 0 0 

      (iii)           ɮƏɡ��ɮdɍO 0 5 0 0 0 0 0 0 

    Ʃĉªʋ� 1. xƥ£Ǖȿƅ 0 0 0 0 0 0 0 0 

    Ecological Issues a.       }ƩȊƅ 0 0 0 21 0 0 0 0 

      (i)             ÇɲȊ 0 0 5 16 0 0 0 0 

      (ii)            ʍȊ��ʍ� 0 0 0 2 0 0 0 0 

      (iii)           iȊ��i� 0 0 0 2 0 0 0 0 

      (iv)           ƌkȊ 0 0 0 0 0 0 0 0 

      (v)            ¶ƕȊ 0 0 0 2 0 0 0 0 

      b.     : }ƩȊƅ 0 0 0 2 0 0 0 0 

      (i)             �ǈƖ0 0 0 0 18 0 0 0 0 

      (ii)            Ɣ 0 0 6 6 0 0 0 0 

      (iii)           ǈr 0 0 0 6 0 0 1 0 

      (iv)           ÆƓg 0 0 3 4 0 0 0 0 

      (v)            ŋȊ 0 0 0 11 0 0 0 0 

      c.      ÆƓȿƅ 0 0 0 0 0 0 0 0 

      (i)             Nň��ƕíɻň 0 0 0 21 0 0 0 0 

      (ii)             Ųſ 4 0 2 1 0 0 0 0 

      (iii)            Ƃy 6 1 0 23 0 0 0 0 

      (iv)            çè 0 0 0 0 0 0 0 0 

      (v)             µ¶ 2 0 0 2 0 0 0 0 

      2. ȿƅǇǻ��ȊƅǇǻ 0 0 0 0 0 0 0 0 

      a.      ɕóɨƾ��ɕóɨĞ 0 0 0 0 0 0 0 0 

      3. �PƝǁ_Ȇªʋ 0 0 0 0 0 0 0 0 
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      a.      ǰǕ��ʊȏǰǕ 0 0 0 1 0 0 0 0 

      b.     ǊÁƩƝɦ��ǊÁʑƝɦ 0 0 0 0 0 0 0 0 

      c.      ƩĉÈȠ��úʇƩĉðȠ 0 0 0 2 0 0 0 0 

      d.     ɕóĜĤ��ɕóĜě 0 0 0 0 0 0 0 0 

      e.      ɕóǉR 0 0 0 0 0 0 0 0 

      f.      ǊÁOă¶ 0 0 0 0 0 0 0 0 

      4. Ƨ¾ªʋ 1 0 0 0 0 0 0 0 

      a.      ȐƓƐ× 13 0 0 0 0 0 0 0 

      (i)             ¶ɿ 17 0 0 0 0 0 0 0 

      (ii)            Ƃ­ 9 0 0 0 0 3 0 0 

      (iii)           ƏçƘƾ 8 0 0 0 0 0 0 0 

      (iv)           żi��iƐ 0 0 0 0 0 0 0 0 

      (v)            ʎʍ��ʍĿ��ʏʍ 0 1 0 0 0 2 0 0 

      (vi)           Ŀɻ 1 0 0 0 0 0 0 0 

      (vii)          Ŀʍɼ 0 0 0 0 0 0 0 0 

      (viii)        ɞƕÆg��ƕƀ 0 0 0 0 0 0 0 0 

      (ix)           ¯Ù��Ùſ 5 0 0 0 0 0 0 0 

      (x)            RǟÆg 0 0 0 0 0 0 0 0 

      5. Ƨ¾_ȶªʋ 0 0 0 0 0 0 0 0 

      a.      mIªʋ 0 0 0 0 0 0 0 0 

      (i)             ǗgmI 0 0 0 0 0 0 0 0 

      (ii)            iɁmI/ imI 0 0 0 0 0 0 0 0 

      (iii)           ¬ʆmI 0 0 0 0 0 0 0 0 

      (iv)           rmI 0 0 0 0 0 0 0 0 

      (v)            ±ʕöƝ 0 0 0 1 0 0 0 0 

      b.     ƇÖĬċ 0 0 0 5 0 0 0 0 

      c.      ƇÖgʕ 0 0 0 16 0 0 0 0 

      d.     xƥĽ� 0 0 0 10 0 0 0 0 

      e.      ȑhæǓȚ��ȑhæǊz 0 0 0 0 0 0 0 0 
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      f.      ɟɻ 0 0 0 0 0 0 0 0 

      g.     iµſÈ 0 0 0 0 0 0 0 0 

      h.     űƋ� 0 0 0 0 0 0 0 0 

      i.       ŋBī��ŋuƊ��ŋƐɺ 1 0 0 0 0 0 0 1 

      6. ȩn3v� 4 0 0 0 0 0 0 0 0 

      a.      ȃ¤²gcÅŁ 0 0 0 0 0 0 0 0 

      b.     ²ɴyǪ 0 0 0 0 0 0 2 0 

      (i)             ȃ¤²gcȸ�ŌŉyǪ 0 0 0 0 0 0 0 0 

      (ii)            IɜȵÓŀ 0 0 0 0 0 0 0 0 

      (iii)           ëʚ�ȵ 0 0 0 0 0 0 0 0 

      c.       Ěǹƾå��ūǹƾå 0 0 0 2 0 0 0 0 

      d.     _Ȇ 3 0 0 6 0 0 3 0 

      (i)             SƉC 0 0 0 3 0 0 0 0 

      (ii)            ʗȘzƩ��ʓȂzƩ 0 0 0 0 0 0 0 0 

      (iii)           ȐƓ_Ȇ¶í 0 0 0 0 0 0 0 0 

      e.      ȿɤȤ� 0 0 0 0 0 0 0 0 

    gõȒȞƩªʋ� 1. xƥāƴƵ 0 0 0 0 0 0 0 0 

    Hygiene & Health Issues a.      ćƈƵ 0 0 0 0 0 0 0 0 

      b.     üȎƵ 0 0 0 0 0 0 0 0 

      c.      ƻƶ 0 0 0 0 0 0 1 0 

      d.     ǦâƵ 0 0 0 0 0 0 0 0 

      e.      ȅȉ 0 0 0 0 0 0 1 0 

      2. xƥājIƵ 0 0 0 0 0 0 0 0 

      a.      ǀ6ȯ 0 0 0 0 0 0 0 0 

      b.     iƷ 0 0 0 0 0 0 0 0 

      c.      ȌƵd 0 0 0 0 0 0 0 0 

      d.     ʘƳ 0 0 0 0 0 0 0 0 

      e.      ƠƞƵ 0 0 0 0 0 0 0 0 

      f.      ƽʄƕ 0 0 0 0 0 0 0 0 
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      g.     ʀ@ 0 0 0 0 0 0 0 0 

      h.     6DȋƑ 0 0 0 0 0 0 0 0 

      i.       àuʘƸ 0 0 0 0 0 0 0 0 

      j.       ƺƴ 0 0 0 0 0 0 1 0 

      k.     <ņ§¦Ǵ¤ƶ 0 0 0 0 0 0 0 0 

      l.       QŸęƵd 1 0 0 0 0 0 0 0 

      m.    Ü�Ƶd 0 0 0 0 0 0 0 0 

      3. xƥāƹƲ 0 0 0 0 0 0 0 0 

      a.      ʛaƵ��ʜƲ 0 0 0 0 0 0 0 0 

      b.     ſȝāĈ~ 0 0 0 0 0 0 0 0 

      c.      ȹſĈ 0 0 0 0 0 0 0 0 

      d.     ¯ɢĀā§¦ɖƶcǿ��ʂ{¸ȇƑ��űÂ 0 0 0 0 0 3 0 0 

      4. z¥ɮsǣư 0 0 0 0 0 0 0 0 

      a.      ;ƮȞƩǯǸ 0 0 2 0 0 0 0 0 

      b.     ƲȖ 0 0 0 0 0 0 0 0 

      c.      ŘƲ��ɮƲ��ėƲ 2 0 0 0 0 0 0 0 

      d.     ɑ½Ŗ� 0 0 0 0 0 0 0 0 

      e.      ȴďǭ� 0 0 0 0 0 0 0 0 
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   Appendix 10.3.3: Frequency Count of the Keywords under Cognitive Dimension in 1àÐîȳ2�

Dimension 
Main 

Category 
Sub Category Keywords 

Frequency 

1àÐîȳ2�

48 A 49 A 58 A 59 A 59 B 68 B 69 A 69 B 

ǆȳ� xƥʕǨ� )sʕǨ� 1. £²)ʕ 0 0 0 0 0 0 0 0 
Knowledge Global System Political 

System 
a.      f=)ʕ��Äʉ)ʕ 0 0 0 0 0 0 0 0 

      b.     Rř)ʕ��xȊ)ʕ 0 0 0 0 0 0 0 0 
      c.      Êř)ʕ 0 0 0 0 0 0 0 0 
      d.     ǎŁ=Ȁ 0 0 0 0 0 0 0 0 

      2. ²ɴǯǸ 0 0 0 0 0 0 0 0 

      a.      )òǯǸ 0 0 0 0 0 0 0 1 

      (i)             ŝǂ 0 0 0 0 0 0 0 0 

      (ii)            ȃ¤² 0 0 0 0 0 0 0 5 

      (iii)           ;ƮȾ8ǯǸ 0 0 0 0 0 0 0 0 

      (iv)           ;ƮȞƩǯǸ 0 0 0 0 0 0 0 0 

      (v)            ǳƍ¤XľƾåǯǸ 0 0 0 0 0 0 0 0 

      b.     ʂ)òǯǸ�ʂŞøǯǸ 0 0 0 0 0 0 0 1 

      (i)             ²ɴǫ�ÏŁ 0 0 0 0 0 0 0 0 

      (ii)            ǵȕ¨ð 0 0 0 0 0 0 0 1 

      (iii)           ;ƮÕ7Ł 0 0 0 0 0 0 0 0 

      (iv)           ;ƮȐƓ¼ɤŁ 0 0 0 0 0 0 0 1 

      (v)            T4Ł 0 0 0 0 0 0 0 0 

      (vi)           ƒ²ƮɠƩ 0 0 0 0 0 0 0 0 

      (vii)          ;Ʈ¨ðËÉ�Ł 0 0 0 0 0 0 0 0 
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      3. ²ɴyǪ 0 0 0 0 0 0 0 0 

      a.      ²ɴJřyǪ 0 0 0 0 0 0 0 0 

      b.     6wƨyǪ��6wƨȵÓŀ 0 0 0 0 0 0 0 0 

      c.      ȃ¤²z¥ÕȪ 0 0 0 0 0 0 0 0 

      d.     Ƕ?ǬyǪ 0 0 0 0 0 0 0 0 

      e.      ƂƜyǪ��ƂƜÕȪ 0 0 0 0 0 0 0 0 

      f.      IɜȵÓŀ 0 0 0 0 0 0 0 0 

    ǳƍʕǨ� 1. xƥāǁǳƍƾåSt 0 0 0 0 0 0 0 0 

    Economic 
System 

a.      xƥƪŒ�U 0 0 0 0 0 0 0 0 

      b.     xƥǳƍĻg 0 0 0 0 0 0 0 0 

      c.      ɉ²PŒɔX 0 0 0 0 0 0 0 0 

      d.     ²ɴȾ8 0 0 0 0 0 1 0 0 

      2. xƥȾ8ǯǸ 0 0 0 0 0 0 0 0 

      a.      ;ƮȾ8ǯǸ 0 0 0 0 0 0 0 0 

      b.     C�²ɷ´ 0 0 0 0 0 0 0 0 

      c.      ɤǍɷ´ 0 0 0 0 0 0 0 0 

      d.     ;Ʈɥȝ  0 0 0 0 0 0 0 0 

      e.      ²ɴȽï¼ɤǯǸ  0 0 0 0 0 0 0 0 

      f.      ;Ʈɬ�ǯǸ 0 0 0 0 0 0 0 0 

      g.     ǳƍ¤XľƾåǯǸ 0 0 0 0 0 0 0 0 

      h.     FÇǳƍ¤XŁȵ  0 0 0 0 0 0 0 0 

  ;Ʈ¢¶� ;Ʈ¶Ʀ� 1. ;Ʈ£²¶ƦVǽ 0 0 0 0 0 0 0 0 

  World History 
& Geography 

Global 
Geography a.      6ÅŽ 0 0 0 0 0 0 0 0 

      (i)             FŽ 0 0 5 0 1 1 0 5 

      (ii)            ÅyŽ 0 0 0 0 0 0 0 0 

      (iii)           �ǾŽ 0 0 0 0 0 0 0 1 

      (iv)           �ǾŽ 0 0 0 0 0 0 0 1 

      (v)            ʂŽ 1 0 0 0 1 0 0 6 
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      (vi)           ŝŽ 0 0 0 0 1 2 0 17 

      (vii)          �RŽ 0 0 0 0 0 0 0 0 

      b.     °Åy 0 0 0 0 0 0 0 0 

      (i)             Çðy 1 0 1 0 0 0 0 1 

      (ii)            ÅȦy 0 0 0 0 0 0 0 1 

      (iii)           �óy 0 0 0 0 0 0 0 1 

      (iv)           ��y 0 0 0 0 0 0 0 0 

    ;Ʈš¢� 1. ;Ʈ/7ǁɄƅ 0 0 0 0 0 0 0 0 

    Global History a.      EÅ/7 0 0 0 0 0 0 0 0 

      (i)             ɯęT/7 0 0 0 0 0 0 0 0 

      (ii)            ʂŽ/7 0 0 0 0 0 0 0 0 

      (iii)           �F/7 0 0 0 0 0 0 0 0 

      (iv)           ŝŽ/7 0 0 0 0 0 0 0 0 

      (v)            ņF/7 0 0 0 0 0 0 0 0 

      b.     EÅ/7ǁƾƅ¶ 0 0 0 0 0 0 0 0 

      (i)             �ëed 0 0 0 0 0 0 0 0 

      (ii)            �¹� 0 0 0 0 0 0 0 0 

      (iii)           ��ó 0 0 0 0 0 0 0 0 

      (iv)           �ìȍ 0 0 0 0 0 0 1 0 

      (v)            <² 1 0 37 0 0 8 3 49 

  xƥªʋ� ǎŁŞȀȒy

ðªʋ�
1. ²ɴJřyǪ 0 0 0 0 0 0 0 0 

  Global issues Social Justice 
& Equity 
Issues 

a.      ;ƮJřÕȪ   0 0 0 0 0 0 0 0 

      b.     uǞř�yǪ 0 0 0 0 0 0 0 0 

      c.      yf�)sř�²ɴyǪ 0 0 0 0 0 0 0 0 

      2. xƥāǎŁř� 0 0 0 0 0 0 0 0 

      a.      Jř 0 0 0 0 0 0 0 0 

      b.     Ëř 0 0 0 0 0 0 0 0 
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      c.      uǞř� 0 0 0 0 0 0 0 0 

      d.     ā�ðř 0 0 0 0 0 0 0 0 

      e.      /�ř 0 0 0 0 0 0 0 0 

      f.      Ġ�ĭȆř� 0 0 0 0 0 0 0 0 

      g.     3µș4ř� 0 0 0 0 0 0 0 0 

      3. Jřªʋ 0 0 0 0 0 0 0 0 

      a.      Ǖ5ɳɹ�Ǖ5ŠȨ 0 0 0 0 0 0 0 0 

      b.     )sǃǏ 0 0 0 0 0 0 0 0 

      c.      Òĭɏ× 0 0 0 0 0 0 0 0 

      4.  ȿƅ�ɝªʋ 0 0 0 0 0 0 0 0 

      a.      ȼǚ 0 0 0 0 0 0 0 2 

      b.     ȼØêɈ��ȼØ:·��ȼØčb 0 0 0 0 0 0 0 0 

      c.      Ǟé 0 0 0 0 0 0 0 0 

      d.     ȼfǙ 0 0 0 0 0 0 0 0 

      5. ǎŁðǢȒyð 0 0 0 0 0 0 0 0 

      a.      yð��ðǢ 0 0 0 0 0 0 0 1 

      b.     ƭÉðǢ��ā�ðǢ 0 0 0 0 0 0 0 0 

      c.      Ǖ5ðǢ 0 0 0 0 0 0 0 0 

    ǳƍªʋ� 1. ²ɴȻ)ªʋ 0 0 0 0 0 0 0 0 

    Economic 
Issues 

a.      ɤȜʍĿ 0 0 0 0 0 0 0 0 

      b.     ɤȜƂ­ 0 0 0 0 0 0 0 0 

      c.      k��Ŗ 0 0 0 0 0 0 0 0 

      2. ȩn3v� 4 0 0 0 0 0 0 0 0 

      a.      ²ɴȾ8ǯǸ 0 0 0 0 0 0 0 0 

      b.     ²ɴȾ8�Ó 0 0 0 0 0 0 0 0 

      c.      ɬǔȾ8�Ó 0 0 0 0 0 0 0 0 

    J�ªʋ� 1. ;ƮJ�¿�Ɇ� 0 0 0 0 0 0 0 0 

    Population 
Issues 

a.      J� 0 0 0 0 0 3 0 11 
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      b.     ƩȆƣ/ �Ʃƣ 0 0 0 0 0 0 0 0 

      c.      aGƣ 0 0 0 0 0 0 0 1 

      d.     ǒf��ǒä 0 0 0 0 0 0 0 1 

      e.      J�ǒv 0 0 0 0 0 0 0 0 

      f.      J�ǒ� 0 0 0 0 0 0 0 0 

      g.     J�ɷ<� 0 0 0 0 0 0 0 0 

      h.     áÍ� 0 0 0 0 0 0 0 0 

      i.       ʖʝ� 0 0 0 0 0 0 0 0 

      2.  ȊɓĎǁúʇ 0 0 0 0 0 0 0 0 

      a.      Ãǥmé��Ãǥ�é 0 0 0 0 0 0 0 0 

      b.     ʂväƯ 0 0 0 0 0 0 0 0 

      c.      )sñȶ 0 0 0 0 0 0 0 0 

      d.     əɺ 0 0 0 0 0 0 0 0 

      e.      ɺf 0 0 0 0 0 0 0 0 

      3. («3v� 4 0 0 0 0 0 0 0 0 

      a.      J�)ǣ 0 0 0 0 0 0 0 0 

      b.     ƩȆȬ���ƩȆ)ǣ 0 0 0 0 0 0 0 0 

      c.      əÎ�ÀȈ 0 0 0 0 0 0 0 0 

    ÑxȒ¨ðª

ʋ�
1. ²ɴɩǁĐƙ 0 0 0 0 0 0 0 0 

    Peace & 
Security Issues 

a.      Đƙ��Đ@ 0 0 0 0 0 0 0 2 

      b.     Đƙǁ[Í 0 0 0 0 0 0 0 0 

      (i)             ǡ5Ś;ƮÅĐ 0 0 0 0 0 0 0 0 

      (ii)            ǡCŚ;ƮÅĐ 0 0 0 0 0 0 0 0 

      (iii)           ʅĐ 0 0 0 0 0 0 0 0 

      (iv)           ɅĐ 0 0 0 0 0 0 0 0 

      (v)            ɯØlĐ 0 0 0 0 0 0 0 0 

      (vi)           QęsĐ 0 0 0 0 0 0 0 0 

      (vii)          Ÿ1ƎĐƙ 0 0 0 0 0 0 0 0 
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      2. ²ɴɩǁǠƙ 0 0 0 0 0 0 0 0 

      a.      ɌiǠɃ 0 0 0 0 0 0 0 0 

      b.     ÇǗǠɃ 0 0 0 0 0 0 0 0 

      3.  ȊɓĎǁúʇ 0 0 0 0 0 0 0 0 

      a.      f= 0 0 0 0 0 0 0 2 

      b.     ƢȢ 0 0 0 0 0 0 0 0 

      c.      Ăþ=Ȁ 0 0 0 0 0 0 0 0 

      d.     Ăþž���ĂþȥĦ 0 0 0 0 0 0 0 0 

      e.     cf=Ȁ/ cfǲs 0 0 0 0 0 0 0 0 

      f.      cf¶ 0 0 0 0 0 0 0 0 

      g.     ²ɴƟǼ 0 0 0 0 0 0 0 0 

      h.     ²ɴǩǮ 0 0 0 0 0 0 0 0 

      4. ȩn3v� 4 0 0 0 0 0 0 0 0 

      a.      NȢ��Ȣ 0 0 0 0 0 0 0 0 

      b.     ¨ðŁȵ��Ȳ� 0 0 0 0 0 0 0 0 

      c.      �Ƞ 0 0 0 0 0 0 0 0 

      d.     ÃHėȵ 0 0 0 0 0 0 0 0 

      e.      ȫǛyǪ 0 0 0 0 0 0 0 0 

      f.      ²ɴ¨ðǯǸ 0 0 0 0 0 0 0 0 

      (i)             ǵȕ¨ð 0 0 0 0 0 0 0 1 

      (ii)            ²ɴ¨ðã 0 0 0 0 0 0 0 0 

      (iii)           ;Ʈ¨ðƦBŁ 0 0 0 0 0 0 0 0 

      g.     ǶĚ;Ʈ¨ð 0 0 0 0 0 0 0 0 

      h.     ²ɴJɖģ� 0 0 0 0 0 0 0 0 

      i.       ;ƮȴÚ 0 0 0 0 0 0 0 0 

    Òĭªʋ� 1. Òĭ`M 0 0 0 0 0 0 0 0 

    Religious 
Issues 

a.      ¼ǅĭ 0 0 0 0 0 0 0 0 

      b.     Æ=ĭ 0 0 0 0 0 0 0 0 

      c.      Q1țĭ 0 0 0 0 0 0 0 0 
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      d.     Wĭ 0 0 0 0 0 0 0 1 

      e.      ɖĭ 0 0 0 0 0 0 0 0 

      f.      ơÇĭ 0 0 0 0 0 0 0 0 

      2. :¥Òĭ>ɩǁªʋ 0 0 0 0 0 0 0 0 

      a.      Òĭfȧ 0 0 0 0 0 0 0 0 

      b.     Òĭȟǘ/ ÒĭǩǮ 0 0 0 0 0 0 0 0 

      c.      ÒĭŠȨ 0 0 0 0 0 0 0 0 

      3. ȩn3v� 4 0 0 0 0 0 0 0 0 

      a.      ÝɢÒĭ`M 0 0 0 0 0 0 0 0 

      b.     ÒĭȐƬ��`MȐƬ 0 0 0 0 0 0 0 0 

    ǧʑªʋ� 1. ;Ʈǧʑªʋ 0 0 0 0 0 0 0 0 

    Food 
problems 

a.      ǧʑƪɣ��ʑƝ\ċ 0 0 0 0 0 0 0 0 

      b.     ǧʑqɇ��ʑƝqɇ 0 0 0 0 0 0 0 0 

      c.      ǧʑǇǻ��ʑƝ:ɇ 0 0 0 0 0 0 0 0 

      d.     ǧʑ�U:· 0 0 0 0 0 0 0 0 

      e.      ʑ©Ñx 0 0 0 0 0 0 0 0 

      2.  ȊɓĎǁúʇ 0 0 0 0 0 0 0 0 

      a.      ʒȗ��ʒʔ 0 0 0 0 0 0 0 0 

      b.     Ɨʓ:Ȕ/ Ɨʓ:ɇ 0 0 0 0 0 0 0 0 

      c.      ȅȉ��Ƽȅ 0 0 0 0 0 0 0 0 

    5ǿȟǘ� 1. xƥɩǁǕ5Ȓ5ǿ 0 0 0 0 0 0 0 0 

    Ethnicity 
Conflicts 

a.      Ǖ5 0 0 0 0 0 0 0 0 

      b.     Ǖ5ǁ�� 0 0 0 0 0 0 0 0 

      (i)             ʙǕJ 0 0 0 0 0 0 0 0 

      (ii)            ƿǕJ/ ƿJ 0 0 0 0 0 0 0 0 

      (iii)           ʛǕJ/ ʛJ 0 0 0 0 0 0 0 0 

      (iv)           ŎǕJ 0 0 0 0 0 0 0 0 

      c.      f5/ ɚ5/ 5ǿ 0 0 2 0 0 0 0 10 
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      (i)             áį5ȣ 0 0 0 0 0 0 0 0 

      2. Ǖ5>ɩǁªʋ 0 0 0 0 0 0 0 0 

      a.      Ǖ5fȧ 0 0 0 0 0 0 0 0 

      b.     Ǖ5ŠȨ 0 0 0 0 0 0 0 0 

      c.      Ǖ5ȟǘ 0 0 0 0 0 0 0 0 

      d.     Ǖ5=Ȁ 0 0 0 0 0 0 0 0 

      e.      Ǖ5oɅĈ��f5oɅĈ 0 0 0 0 0 0 0 0 

      3. ȩn3v� 4 0 0 0 0 0 0 0 0 

      a.      zȜ 0 0 0 0 0 0 0 0 

      b.     ĠǬÄp/� 0 0 0 0 0 0 0 0 

      c.      Ýɢ 1 4 0 0 0 0 0 0 

      d.     �Ǖ5=Ȁ 0 0 0 0 0 0 0 0 

      e.      ²ɴƃɰǕ5ŠȨ6 0 0 0 0 0 0 0 0 

    ǑĖªʋ� 1. ǑĖ 0 23 0 0 0 0 37 33 

    Technology 
Issues 

a.      ȿȭǑĖ 0 20 0 0 0 0 8 3 

      (i)             rǺ 0 0 0 0 0 0 0 1 

      (ii)            ȿ0ô 0 0 0 0 0 0 0 0 

      (iii)           ɽǟ 0 0 0 0 0 0 0 0 

      (iv)           DȃǷ��wȃǷ 0 17 0 6 0 0 4 4 

      (v)        ĒŖ/ ļȊɾȮ/ ĒĢɾȮ/ ſ�ɾȮ 0 0 0 0 0 1 3 0 

      (vi)           ɾȋ��ðŇɾȋ 0 27 0 0 0 0 4 0 

      b.     HɑɔɎ 1 0 0 0 0 0 0 1 

      (i)             ʐŖ 0 0 0 0 0 0 1 0 

      (ii)            ʖɒɧɊ 0 0 0 0 0 0 0 0 

      (iii)           ǌƁ�ɋ 0 0 0 0 0 0 0 0 

      c.      ÇǗǑĖ��ȓÆǑĖ 0 0 0 0 0 0 3 1 

      (i)             JɓȞ9��ɑȭȞ9 0 0 0 0 0 0 3 2 

      (ii)            ƏǤ 0 0 0 0 0 0 5 1 
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      (iii)           ȓÆ® 0 0 0 0 0 0 0 0 

      (iv)           ƒJhƄŖ��ƒJğƄŖ 0 0 0 0 0 0 0 0 

      (v)            ÇǗǜ 0 0 0 0 0 0 1 0 

      2. ǑĖƾåßJbɓĎǁŞʃúʇ 0 0 0 0 0 0 0 0 

      a.     3^��ýĝ��^� 1 2 0 1 0 0 0 2 

      b.     ǆȳǁjɘ 0 0 0 0 0 0 0 0 

      3. :ƱYƫǑĖđɓĎǁȺʃúʇ 0 0 0 0 0 0 0 0 

      a.      ǷɊƟǼ��ɾȋƟǼ 0 0 0 0 0 0 0 0 

      (i)             ʛÔ 0 0 0 0 0 0 0 0 

      (ii)            :ȱÛYƫɾȋ 0 0 0 0 0 0 0 0 

      (iii)           ]Ɵƛř��]Ɵǆȳƛř 0 0 0 0 0 0 0 0 

      (iv)           ǷǱŜ���Ƿ8Ŝ� 0 0 0 0 0 0 0 0 

      (v)            ǐɶ 0 3 0 0 0 0 0 0 

      b.     ş® 0 1 0 0 0 0 0 3 

      (i)             �Ðş® 0 0 0 0 0 0 0 0 

      (ii)            ŋÍş® 0 0 0 0 0 0 0 1 

      c.      :Ȕȿȭ 0 0 0 8 0 0 0 0 

      (i)             ɾȋƵd��ĒŖƵd 0 5 0 0 0 0 0 0 

      (ii)            ȕĄ 0 0 0 5 0 0 0 0 

      (iii)           ɂ� 0 0 0 0 0 0 0 0 

      (iv)           Ŀ� 0 0 0 2 0 0 0 0 

      d.     oɐ 0 3 0 1 0 0 2 0 

      e.      Ƿ8H�ɱɭ��ǷǱH�ɱɭ 0 0 0 0 0 0 0 0 

      f.      įǋɳɪ 0 0 0 0 0 0 0 0 

      4. ȿȭ 0 33 0 44 0 0 10 4 

      a.      ȿȭùø��ȿȭʌ� 0 0 0 0 0 0 0 0 

      (i)             ³l��³ƚ 0 2 0 2 0 0 2 5 

      (ii)            /Ï 1 3 0 3 0 0 0 2 

      (iii)           Ȅʆ 0 3 0 1 0 0 0 0 
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      (iv)           úƚ 0 0 0 2 0 0 0 0 

      b.     jĥȿȭÌL 0 0 0 0 0 0 0 0 

      (i)             ŀD 0 5 0 0 0 0 0 0 

      (ii)            ½ǝ 0 0 0 3 0 0 1 1 

      (iii)           ɸȰ 0 1 0 4 0 0 0 0 

      (iv)           ɾȨ 0 2 0 4 0 0 0 2 

      (v)            ɾ¡��ĨʆŖ 0 2 0 2 0 0 0 0 

      (vi)           DȃǷ��wȃǷ��ǷǱ 0 18 0 6 0 0 4 5 

      (vii)          ĒŖ��ļȊĒŖ/ ĒĢɾȮ 0 0 0 0 0 1 0 0 

      5. ȿȭ�ǎŁċAǁĉó 0 0 0 0 0 0 0 0 

      a.      ǑĖdƦ��ȿȭdƦ 0 0 0 0 0 0 0 0 

      (i)             : ɵ^ĘʁaJȿ0 0 0 0 0 0 0 0 0 

      (ii)            ət:7Zšǁɾɛ��VL 0 0 0 0 0 0 0 0 

      (iii)           ɮƏɡ��ɮdɍO 0 0 0 0 0 0 0 0 

    Ʃĉªʋ� 1. xƥ£Ǖȿƅ 0 0 0 0 0 0 0 0 

    Ecological 
Issues 

a.       }ƩȊƅ 0 0 0 0 0 0 0 0 

      (i)             ÇɲȊ 0 0 0 0 0 0 0 0 

      (ii)            ʍȊ��ʍ� 0 0 0 0 0 0 0 3 

      (iii)           iȊ��i� 0 0 0 0 0 0 0 3 

      (iv)           ƌkȊ 0 0 0 0 0 0 0 0 

      (v)            ¶ƕȊ 0 0 0 0 0 0 0 0 

      b.     : }ƩȊƅ 0 0 0 0 0 0 0 0 

      (i)             �ǈƖ0 0 0 0 0 0 0 0 0 

      (ii)            Ɣ 0 0 0 0 0 0 0 2 

      (iii)           ǈr 0 0 0 0 0 0 0 1 

      (iv)           ÆƓg 0 0 0 0 0 0 0 0 

      (v)            ŋȊ 0 0 0 0 0 0 2 0 

      c.      ÆƓȿƅ 1 0 0 0 0 0 0 9 

      (i)             Nň��ƕíɻň 1 0 0 0 0 0 0 0 
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      (ii)             Ųſ 9 0 10 0 0 0 0 1 

      (iii)            Ƃy 4 0 1 0 0 0 0 4 

      (iv)            çè 0 0 0 0 0 0 0 0 

      (v)             µ¶ 0 0 0 0 0 0 0 3 

      2. ȿƅǇǻ��ȊƅǇǻ 0 0 0 0 0 0 0 0 

      a.      ɕóɨƾ��ɕóɨĞ 0 0 0 0 0 0 0 0 

      3. �PƝǁ_Ȇªʋ 0 0 0 0 0 0 0 0 

      a.      ǰǕ��ʊȏǰǕ 0 0 0 0 0 0 0 0 

      b.     ǊÁƩƝɦ��ǊÁʑƝɦ 0 0 0 0 0 0 0 0 

      c.      ƩĉÈȠ��úʇƩĉðȠ 0 0 0 0 0 0 0 0 

      d.     ɕóĜĤ��ɕóĜě 0 0 0 0 0 0 0 0 

      e.      ɕóǉR 0 0 0 0 0 0 0 0 

      f.      ǊÁOă¶ 0 0 0 0 0 0 0 0 

      4. Ƨ¾ªʋ 0 0 0 0 0 0 0 4 

      a.      ȐƓƐ× 0 0 0 0 0 0 0 0 

      (i)             ¶ɿ 0 0 0 0 0 0 0 0 

      (ii)            Ƃ­ 0 0 0 0 0 0 0 2 

      (iii)           ƏçƘƾ 0 0 0 0 0 0 0 0 

      (iv)           żi��iƐ 9 0 0 0 0 0 0 0 

      (v)            ʎʍ��ʍĿ��ʏʍ 0 0 0 0 0 0 0 0 

      (vi)           Ŀɻ 2 0 0 0 0 0 0 0 

      (vii)          Ŀʍɼ 0 0 0 0 0 0 0 0 

      (viii)        ɞƕÆg��ƕƀ 0 0 0 0 0 0 0 0 

      (ix)           ¯Ù��Ùſ 0 0 0 0 0 0 0 0 

      (x)            RǟÆg 0 0 0 0 0 0 0 0 

      5. Ƨ¾_ȶªʋ 0 0 0 0 0 0 0 0 

      a.      mIªʋ 0 0 0 0 0 0 0 1 

      (i)             ǗgmI 0 0 0 0 0 0 0 7 

      (ii)            iɁmI/ imI 0 0 0 0 0 0 0 2 
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      (iii)           ¬ʆmI 0 0 0 0 0 0 0 0 

      (iv)           rmI 0 0 0 0 0 0 0 0 

      (v)            ±ʕöƝ 0 0 0 0 0 0 0 1 

      b.     ƇÖĬċ 0 0 0 0 0 0 0 8 

      c.      ƇÖgʕ 0 0 0 0 0 0 0 12 

      d.     xƥĽ� 0 0 0 0 0 0 0 0 

      e.      ȑhæǓȚ��ȑhæǊz 0 0 0 0 0 0 0 0 

      f.      ɟɻ 0 0 0 0 0 0 0 6 

      g.     iµſÈ 0 0 0 0 0 0 0 0 

      h.     űƋ� 0 0 0 0 0 0 0 0 

      i.       ŋBī��ŋuƊ��ŋƐɺ 0 0 0 0 0 0 0 0 

      6. ȩn3v� 4 0 0 0 0 0 0 0 0 

      a.      ȃ¤²gcÅŁ 0 0 0 0 0 0 0 0 

      b.     ²ɴyǪ 0 0 0 0 0 0 0 0 

      (i)             ȃ¤²gcȸ�ŌŉyǪ 0 0 0 0 0 0 0 0 

      (ii)            IɜȵÓŀ 0 0 0 0 0 0 0 0 

      (iii)           ëʚ�ȵ 0 0 0 0 0 0 0 0 

      c.       Ěǹƾå��ūǹƾå 0 0 0 0 0 0 0 5 

      d.     _Ȇ 0 0 0 0 0 0 0 3 

      (i)             SƉC 0 0 0 0 0 0 0 0 

      (ii)            ʗȘzƩ��ʓȂzƩ 0 0 0 0 0 0 0 0 

      (iii)           ȐƓ_Ȇ¶í 0 0 0 0 0 0 0 0 

      e.      ȿɤȤ� 0 0 0 0 0 0 0 0 

    gõȒȞƩª

ʋ�
1. xƥāƴƵ 0 0 0 0 0 0 0 0 

    Hygiene & 
Health Issues 

a.      ćƈƵ 0 0 0 0 0 0 0 0 

      b.     üȎƵ 0 0 0 0 0 0 0 0 

      c.      ƻƶ 0 0 0 0 0 0 0 0 

      d.     ǦâƵ 0 0 0 0 0 0 0 0 
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      e.      ȅȉ 0 0 0 0 0 0 0 0 

      2. xƥājIƵ 0 0 0 0 0 0 0 0 

      a.      ǀ6ȯ 0 0 0 0 0 0 0 0 

      b.     iƷ 0 0 0 0 0 0 0 0 

      c.      ȌƵd 0 0 0 0 0 0 0 0 

      d.     ʘƳ 0 0 0 0 0 0 0 0 

      e.      ƠƞƵ 0 0 0 0 0 0 0 0 

      f.      ƽʄƕ 0 0 0 0 0 0 0 0 

      g.     ʀ@ 0 0 0 0 0 0 0 0 

      h.     6DȋƑ 0 0 0 0 0 0 0 0 

      i.       àuʘƸ 0 0 0 0 0 0 0 0 

      j.       ƺƴ 0 0 0 0 0 0 0 0 

      k.     <ņ§¦Ǵ¤ƶ 0 0 0 0 0 0 0 0 

      l.       QŸęƵd 0 0 0 0 0 0 0 0 

      m.    Ü�Ƶd 0 0 0 0 0 0 0 0 

      3. xƥāƹƲ 0 0 0 0 0 0 0 0 

      a.      ʛaƵ��ʜƲ 0 0 0 0 0 0 0 0 

      b.     ſȝāĈ~ 0 0 0 0 0 0 0 0 

      c.      ȹſĈ 0 0 0 0 0 0 0 0 

      d.     ¯ɢĀā§¦ɖƶcǿ��ʂ{¸ȇƑ��űÂ 0 0 0 0 0 0 0 3 

      4. z¥ɮsǣư 0 0 0 0 0 0 0 0 

      a.      ;ƮȞƩǯǸ 0 0 0 0 0 0 0 0 

      b.     ƲȖ 0 0 0 0 0 0 0 0 

      c.      ŘƲ��ɮƲ��ėƲ 0 0 0 0 0 0 0 0 

      d.     ɑ½Ŗ� 0 0 0 0 0 0 0 0 

      e.      ȴďǭ� 0 0 0 0 0 0 0 0 
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10.4.1 The Distribution of the Cognitive Keywords under Different Categories of GCE in��

����� 
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�����
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�����
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�����
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�����
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�����
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�����
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�����
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�����
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�����

Global Resources
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The Distribution of the Cognitive Keywords under Hygiene & Health Issues 
Aspect of Global Citizenship Education in��

�����

Global Diseases

Global Infectious Diseases
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Preventic Strategies
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10.4.2 The Distribution of the Cognitive Keywords under Different Categories of GCE in���
������� 
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10.4.3 The Distribution of the Cognitive Keywords under Different Categories of GCE in �	�
�� 
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10.5.1 The Skills of GCE under Socio-emotional Dimension in%3�hÛ�õT& 

 

Dimension Categories 

%3�hÛ�õT&�

4 @ 1 4 @ 3 5 @

4 
5 @ 5 6 @ 5 6 @ 6 

Z[°+¬� ßØi5�

ù

�

°

ë

g

©

��

ÙÛÒQ� �²+¬� ¶�XS�

Ch.1 Ch.2 Ch.3 Ch.4 Ch.1 Ch.2 Ch.3 Ch.4 Ch.4 Ch.1 Ch.5  Ch.1 Ch.2 Ch.3 Ch.4 Ch.5 Ch.5 Ch.6 

ÊC�
íÝ�Ê�


�������������� ✗ ✓ ✗ ✓ ✗ ✓ ✓ ✗ ✗ ✗ ✗ ✓ ✗ ✓ ✓ ✓ ✗ ✗ 
Skills }AqÉ�Ê�

��� ��������������������� ✗ ✗ ✓ ✓ ✓ ✓ ✗ ✗ ✓ ✗ ✗ ✗ ✓ ✗ ✗ ✗ ✗ ✗ 

  ÀÄG�¨ß��Ê�

������$����������� ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✗ ✓ ✓ ✓ ✓ ✓ ✗ ✗ 

  �\�Ê�


!�����#�������� ✗ ✗ ✗ ✗ ✓ ✗ ✓ ✗ ✗ ✓ ✗ ✓ ✓ ✗ ✓ ✗ ✗ ✗ 

  Pö×��Ê�

�����������"����������� ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✓ ✓ ✓ ✗ ✓ ✗ ✓ ✓ ✗ ✗ ✗ 

   çÌÑê�Ê�

����!���� ����������� ✓ ✓ ✗ ✓ ✓ ✓ ✗ ✗ ✓ ✓ ✓ ✓ ✓ ✗ ✓ ✗ ✓ ✓ 

  K8ÌF8�Ê�

��������� ����������� ✗ ✗ ✗ ✗ ✓ ✓ ✗ ✗ ✓ ✓ ✓ ✓ ✓ ✗ ✓ ✗ ✓ ✓ 

  a~ß��Ê�

�����	��������������� ✓ ✓ ✗ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✗ ✓ ✓ ✓ ✓ ✓ ✓ 

  ñËÌÃÁ¶��Ê�

������� �������������#�

�������
✓ ✓ ✗ ✓ ✓ ✗ ✓ ✓ ✓ ✓ ✓ ✗ ✓ ✓ ✓ ✓ ✓ ✓ 
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10.5.2 The Skills of GCE under Socio-emotional Dimension in%��hÛ&�»'¤� 

 

Dimension Categories 

%��hÛ&�

4D 5A 5C 5D 6A 6B 6C 6D 

|=°S§��
ò���

+½�
ÙÛÒQ�� vS§�

¼�

.é�
pÅù�� _]Õ¹�

<a

iP 

Ch1 Ch2 Ch3 Ch4 Ch4 Ch5 Ch4 Ch5 Ch3 Ch4 Ch5  Ch2 Ch3 Ch4 Ch5 Ch1 Ch2 Ch3 Ch4 Ch5 Ch6 Ch6 
ÊC�

�������

íÝ�Ê�


�������������� ✗ ✓ ✓ ✗ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✗ ✗ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✗ 

 
}AqÉ�Ê�

��� ��������������

�������
✓ ✗ ✓ ✓ ✗ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✗ ✓ ✓ ✓ 

  
ÀÄG�¨ß�

�Ê�

������$�����������
✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ 

  �\�Ê�


!�����#�������� ✗ ✗ ✓ ✗ ✗ ✗ ✓ ✗ ✗ ✓ ✗ ✓ ✓ ✗ ✗ ✗ ✗ ✓ ✗ ✗ ✗ ✗ 

  Pö×��Ê�

�����������"����

�������
✓ ✗ ✓ ✗ ✓ ✓ ✗ ✗ ✓ ✗ ✓ ✗ ✗ ✓ ✗ ✗ ✗ ✓ ✓ ✗ ✓ ✗ 

   çÌÑê�Ê�

����!���� ����

�������
✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ 

  K8ÌF8�Ê�

��������� ����

�������
✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✗ ✓ ✗ ✓ ✓ ✓ ✗ ✓ 

  a~ß��Ê�

�����	��������

�������
✓ ✓ ✓ ✓ ✓ ✗ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ 

  ñËÌÃÁ¶�

�Ê�

������� ����

���������#��������

✓ ✓ ✓ ✓ ✓ ✗ ✓ ✓ ✓ ✓ ✓ ✗ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ 
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10.5.3 The Skills of GCE under Socio-emotional Dimension in%c\hÛ& 

 

Dimension Categories 

%c\hÛ&�

4� A 4� A 5� A 5� A 5� B 6� B 6� A 6� B 

ÏÎ°�

S§�
©�Rëg-�

|=°

ÒQ�

ä(ò�

�ã�

Z[°

+¬�

-Q°

ù��

ºâS§

÷M]^�
-QÌ+¬�

Ch2 Ch3 Ch4 Ch6 Ch7 Ch8 Ch1 Ch7 Ch8 Ch6 Ch8 Ch5 Ch8 Ch1 Ch2 Ch3 Ch4 Ch5 Ch6 Ch7 Ch8 
ÊC�

�������

íÝ�Ê�


�������������� ✗ ✓ ✗ ✗ ✗ ✗ ✓ ✓ ✓ ✗ ✗ ✓ ✗ ✗ ✗ ✓ ✓ ✓ ✗ ✓ ✗ 

�
}AqÉ�Ê�

��� ��������������

�������
✓ ✗ ✓ ✓ ✓ ✓ ✗ ✓ ✗ ✗ ✓ ✗ ✓ ✗ ✓ ✗ ✓ ✓ ✗ ✓ ✓ 

��

ÀÄG�¨ß�

�Ê�

������$�����������
✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✗ ✓ ✓ ✗ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ 

��
�\�Ê�


!�����#�������� ✗ ✗ ✗ ✗ ✗ ✗ ✓ ✗ ✗ ✗ ✓ ✗ ✗ ✗ ✗ ✗ ✓ ✗ ✗ ✗ ✓ 

��

Pö×��Ê�

�����������"����

�������
✗ ✗ ✓ ✓ ✓ ✓ ✗ ✓ ✗ ✓ ✓ ✗ ✓ ✗ ✗ ✗ ✓ ✗ ✓ ✓ ✗ 

��

 çÌÑê�Ê�

����!���� ����

�������
✗ ✗ ✗ ✓ ✗ ✓ ✗ ✗ ✗ ✓ ✗ ✓ ✓ ✓ ✗ ✓ ✓ ✓ ✓ ✓ ✓ 

��

K8ÌF8�Ê��

��������� ����

�������
✗ ✗ ✗ ✓ ✗ ✓ ✗ ✗ ✗ ✓ ✗ ✓ ✓ ✗ ✗ ✓ ✓ ✓ ✓ ✓ ✓ 

��

a~ß��Ê�

�����	��������

�������
✗ ✓ ✗ ✓ ✓ ✓ ✓ ✗ ✓ ✗ ✗ ✓ ✓ ✗ ✗ ✗ ✓ ✓ ✓ ✓ ✓ 

  

ñËÌÃÁ¶�

�Ê�

������� ����

���������#��������

✗ ✓ ✗ ✓ ✓ ✓ ✓ ✗ ✓ ✗ ✗ ✓ ✓ ✗ ✗ ✗ ✓ ✓ ✓ ✓ ✓ 
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10.5.4 The Skills of GCE under Socio-emotional Dimension in Different Categories  

 

Dimension Categories 
+¬S¨Ì�J� S§�� �Æ®d� Â¡Pö�

%3�hÛ

�õT&�

%��

hÛ&�

%c\

hÛ&�

%3�hÛ

�õT&�

%��

hÛ&�

%c\

hÛ&�

%3�hÛ

�õT&�

%��

hÛ&�

%c\

hÛ&�

%3�hÛ

�õT&�

%��

hÛ&�

%c\

hÛ&�

ÊC�

�������

íÝ�Ê�


�������������� ✗ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✗ ✗ ✓ ✗ 

� }AqÉ�Ê�

��� ��������������������� ✗ ✓ ✗ ✓ ✓ ✓ ✗ ✓ ✗ ✗ ✓ ✓ 

��
ÀÄG�¨ß��Ê�

������$����������� ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✗ ✗ ✓ ✓ 

��
�\�Ê�


!�����#�������� ✓ ✓ ✓ ✗ ✓ ✗ ✓ ✓ ✗ ✗ ✓ ✓ 

��
Pö×��Ê�

�����������"����������� ✓ ✗ ✗ ✗ ✓ ✗ ✓ ✓ ✓ ✗ ✓ ✓ 

��
 çÌÑê�Ê�

����!���� ����������� ✓ ✓ ✗ ✓ ✓ ✗ ✓ ✓ ✓ ✗ ✓ ✗ 

��
K8ÌF8�Ê�

��������� ����������� ✓ ✓ ✗ ✗ ✓ ✗ ✓ ✓ ✓ ✗ ✓ ✗ 

��
a~ß��Ê�

�����	��������������� ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✗ ✗ ✓ ✗ 

��

ñËÌÃÁ¶��Ê�

������� �������������#�

�������
✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✗ ✗ ✓ ✗ 
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Dimension Categories 
QïPö� ßØ¶�� �¾Y¸�

%3�hÛ

�õT&� %��hÛ&� %c\hÛ&�

%3�hÛ

�õT&� %��hÛ&� %c\hÛ&�

%3�hÛ

�õT&� %��hÛ&� %c\hÛ&�

ÊC�
íÝ�Ê�


�������������� ✓ ✓ ✓ ✓ ✓ ✓ ✗ ✗ ✓ 

�������
}AqÉ�Ê�

��� ��������������������� ✓ ✓ ✓ ✓ ✓ ✓ ✗ ✓ ✓ 

��
ÀÄG�¨ß��Ê�

������$����������� ✓ ✓ ✓ ✓ ✓ ✓ ✗ ✓ ✓ 

��
�\�Ê�


!�����#�������� ✓ ✓ ✓ ✓ ✗ ✗ ✗ ✗ ✗ 

��
Pö×��Ê�

�����������"����������� ✓ ✓ ✓ ✓ ✓ ✓ ✗ ✗ ✓ 

��
 çÌÑê�Ê�

����!���� ����������� ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ 

��
K8ÌF8�Ê�

��������� ����������� ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ 

��
a~ß��Ê�

�����	��������������� ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ 

��

ñËÌÃÁ¶��Ê�

������� �������������#�

������� ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ 
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10.6.1 Frequency Count of the Values under Behavioral Dimension in%3�hÛ�õT& 

 

Dimension Keywords 

%3�hÛ�õT&�

4 @ 1 4 @ 3 5 @ 4 5 @ 5 6 @ 5 6 @ 6 

Z[°+¬� ßØi5� ù�°ëg©�� ÙÛÒQ� �²+¬� ¶�XS�

Ch.1 Ch.2 Ch.3 Ch.4 Ch.1 Ch.2 Ch.3 Ch.4 Ch.4 Ch.1 Ch.5  Ch.1 Ch.2 Ch.3 Ch.4 Ch.5 Ch.5 Ch.6 

wj� �à� 0 0 0 2 0 0 0 0 0 2 0 0 0 0 0 0 0 0 

�  � !��� `ì� 0 0 2 0 0 0 5 4 0 0 0 0 0 0 0 2 0 0 
  îz� 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 
  �ì�î�� 0 0 0 0 0 0 0 0 0 0 0 0 0 1 0 0 0 0 
  ¥t� 1 0 0 2 0 0 0 0 0 0 0 0 1 0 2 0 0 0 
  îp� 0 0 0 0 0 0 0 0 0 0 1 0 0 0 1 0 0 0 
  ±<� 0 1 0 0 0 0 1 0 2 0 0 0 0 0 0 0 0 0 
  Uø�ø{� 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 
  xo� 0 0 1 0 0 0 0 0 1 0 0 0 0 0 0 0 0 0 
  kº� 0 0 0 0 0 0 0 1 0 0 3 0 0 0 0 0 0 0 
  �¯�/×� 0 1 1 1 1 0 1 0 2 0 1 0 0 0 2 0 0 0 
  ·�� 0 0 0 0 0 0 0 0 0 0 0 0 1 1 0 0 0 0 
  ìÕ� 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 
  uÛ� 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 
  ��� 0 0 0 0 0 0 0 0 0 0 0 0 0 1 0 0 0 0 
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10.6.2 Frequency Count of the Values under Behavioral Dimension in%��hÛ&�»'¤��

 

Dimension Keywords 

%��hÛ&�

4D 5A 5C 5D 6A 6B 6C 6D 

|=°S§�� ò��+½� ÙÛÒQ�� vS§�

¼

�

.

é�

pÅù�� _]Õ¹� <a

iP 

Ch1 Ch2 Ch3 Ch4 Ch4 Ch5 Ch4 Ch5 Ch.3 Ch4 Ch5 Ch2 Ch3 Ch4 Ch.5 Ch1 Ch2 Ch3 Ch4 Ch5 Ch6 Ch6 

wj� Iw 0 0 0 1 1 0 0 0 0 0 0 0 0 0 0 2 0 1 0 1 0 0 
�  � !��� $} 0 0 0 0 4 0 0 0 0 0 0 0 0 0 0 0 0 1 0 0 0 0 

  ~7 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 
  L}/~L 0 0 0 1 0 0 3 0 0 1 3 0 0 1 0 0 0 0 1 0 2 4 
  Q2 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 
  ~/ 0 0 3 2 0 0 1 0 0 0 0 0 0 2 0 0 0 2 0 0 0 0 

�� Z� 0 0 0 0 0 1 0 0 0 0 0 0 0 0 2 0 0 0 0 0 0 0 
��  �/�8 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 
�� 5. 0 0 0 0 1 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 1 0 

�� *` 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 1 0 0 0 1 1 0 

�� BX/�p 1 2 3 2 1 3 0 2 1 2 1 2 2 1 1 2 1 3 1 0 0 0 
�� _E 0 0 0 0 0 0 2 2 1 0 1 0 0 0 1 0 0 0 1 0 0 0 

�� }n 0 0 0 0 0 0 0 0 1 0 0 0 0 1 0 0 0 0 0 0 0 0 

�� 3s 0 0 0 0 1 0 0 0 1 0 0 0 0 0 0 0 0 0 1 0 0 0 
  9> 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 

 



 150 

10.6.3 Frequency Count of the Values under Behavioral Dimension in%c\hÛ& 

 

Dimension Keywords 

%c\hÛ&�

4� A 4� A 5� A 5� A 5� B 6� B 6� A 6� B 

ÏÎ°�

S§�
©�Rëg-�

|=°

ÒQ�

ä(ò�

�ã�

Z[°

+¬�

-Q°

ù��

ºâS§

÷M]^�
-QÌ+¬�

Ch2 Ch3 Ch4 Ch6 Ch7 Ch8 Ch1 Ch7 Ch8 Ch6 Ch8 Ch5 Ch8 Ch1 Ch2 Ch3 Ch4 Ch5 Ch6 Ch7 Ch8 

wj� Iw 0 0 0 0 0 0 0 0 0 0 0 0 0 1 0 0 0 0 0 0 0 
�  � !��� $} 1 0 0 0 1 3 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 

  ~7 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 
  L}/~L 0 0 0 0 0 0 0 0 0 0 1 0 0 0 0 0 0 0 3 1 0 
  Q2 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 
  ~/ 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 
  Z� 0 0 0 0 1 0 0 4 0 0 0 1 0 0 0 0 0 0 0 0 0 

��  �/�8 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 
�� 5. 0 0 0 0 0 0 0 0 0 0 0 0 1 0 3 0 0 0 0 0 0 
�� *` 0 1 0 0 0 0 0 0 2 0 0 0 1 0 0 2 2 0 0 0 0 

�� BX/�p 0 0 1 0 0 0 0 1 0 0 0 0 0 1 0 0 0 1 0 1 1 

�� _E 0 0 0 0 0 0 0 0 0 0 1 0 0 0 0 0 0 0 1 0 0 

�� }n 0 0 0 0 0 0 0 0 0 0 0 0 0 1 0 0 0 0 0 0 0 

�� 3s 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 1 0 0 0 0 0 
  9> 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 
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10.6.4 Frequency Count of the Values under Behavioral Dimension in�Different Categories 

 

Dimension Keywords 
+¬S¨Ì�J� S§�� �Æ®d� Â¡Pö�

%3�hÛ

�õT&�

%��

hÛ&�

%c\

hÛ&�

%3�hÛ

�õT&�

%��

hÛ&�

%c\

hÛ&�

%3�hÛ

�õT&�

%��

hÛ&�

%c\

hÛ&�

%3�hÛ

�õT&�

%��

hÛ&�

%c\

hÛ&�

wj� �à� 2 0 0 2 1 0 0 0 0 0 0 0 

�  � !��� `ì� 0 0 0 2 0 1 0 0 0 0 0 0 

  îz� 0 0 0 0 0 0 0 0 0 0 0 0 

  �ì�î�� 0 3 0 0 1 0 0 4 0 0 1 1 

  ¥t� 0 0 0 3 0 0 0 0 0 0 0 0 

  îp� 1 1 0 0 5 0 0 0 0 0 2 0 

  ±<� 0 0 0 1 0 0 0 0 0 0 2 0 

  Uø�ø{� 0 0 0 0 0 0 0 0 0 0 0 0 

  xo� 0 0 0 1 0 0 0 0 0 0 0 0 

  kº� 3 0 0 0 0 1 0 0 0 0 0 0 

  �¯�/×� 1 2 0 3 8 0 0 4 0 0 6 0 

  ·�� 0 4 0 0 0 0 0 2 0 0 1 1 

  ìÕ� 0 0 0 0 0 0 0 1 0 0 1 0 

  uÛ� 0 0 0 0 0 0 0 1 0 0 0 0 

  ��� 0 0 0 0 0 0 0 0 0 0 0 0 
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Dimension Keywords 
QïPö� ßØ¶�� �¾Y¸�

%3�hÛ

�õT&� %��hÛ&� %c\hÛ&�

%3�hÛ

�õT&� %��hÛ&� %c\hÛ&�

%3�hÛ

�õT&� %��hÛ&� %c\hÛ&�

wj� �à� 0 4 1 0 1 0 0 0 0 

�  � !��� `ì� 2 1 0 9 4 4 0 0 0 
  îz� 0 0 0 0 0 0 0 0 0 
  �ì�î�� 1 3 4 0 0 0 0 4 0 
  ¥t� 3 0 0 0 0 0 0 0 0 
  îp� 1 2 0 0 0 0 0 0 1 
  ±<� 0 0 0 3 1 5 0 0 0 
  Uø�ø{� 0 0 0 0 0 0 0 0 1 
  xo� 0 1 3 1 1 0 0 0 1 
  kº� 0 3 4 1 0 2 0 0 0 
  �¯�/×� 2 7 4 4 4 2 0 0 0 
  ·�� 2 1 1 0 0 0 0 0 0 
  ìÕ� 0 0 1 0 0 0 0 0 0 
  uÛ� 0 1 1 0 1 0 0 0 0 
  ��� 1 0 0 0 0 0 0 0 0 
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10.7.1 The Attitudes of GCE under Behavioral Dimension in%3�hÛ�õT& 

 

Dimension Categories 
  

Sub Categories 

%3�hÛ�õT&�

4 @ 1 4 @ 3 5 @ 4 5 @ 5 6 @ 5 6 @ 6 

Z[°+¬� ßØi5�
ù�°ë

g©��
ÙÛÒQ� �²+¬� ¶�XS�

Ch1 Ch2 Ch3 Ch4 Ch1 Ch2 Ch3 Ch4 Ch4 Ch1 Ch5  Ch1 Ch2 Ch3 Ch4 Ch5 Ch5 Ch6 
wj�

�  � !���

KS1 

�p�=���?�d�

�f;D"��Ymp 
✗ ✗ ✓ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✓ ✗ ✗ ✗ ✗ ✗ ✗ 

$}��\dYSM@+

�?�M� 
✗ ✗ ✓ ✓ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ 

Iw�$}��
!Yc

��o� 
✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✓ ✗ ✗ ✓ 

Iw^#g^:%�|


�	-GCY}l1 
✗ ✗ ✗ ✗ ✓ ✗ ✓ ✓ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ 

 ��Uvq^:�O{

q &�Yhx�J�4)  
✗ ✗ ✗ ✗ ✗ ✗ ✓ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ 

KS2 

�àG`ì*L°�Eý

,�H�Ef­� ✗ ✗ ✓ ✓ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ 
�uÌ*L�EÇû°{

ONÚ±Ð� ✗ ✗ ✗ ✓ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✓ ✗ 
Ñ¦bQï07°î�G

Íá� ✗ ✓ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✓ ✓ ✓ ✓ ✓ ✓ ✗ ✓ 
î�ßØ¶�b�h©�

°mô� ✗ ✗ ✗ ✗ ✓ ✓ ✓ ✓ ✓ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ 
`ì³Ûª�G;Üµð

�� ✗ ✗ ✗ ✗ ✗ ✗ ✓ ✓ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ 
î�ßØ�¢b´�°m

ô� ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✓ ✓ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ 
ìÕ¿å\Èý6y4+

¬°rBæÞ� ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✓ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ 
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10.7.2 The Attitudes of GCE under Behavioral Dimension in%��hÛ&�»'¤��

 

Dimension Categories �!���� ��������

%��hÛ&�

4D 5A 5C 5D 6A 6B 6C 6D 

|=°S§��
ò��

+½�

ÙÛ�

ÒQ��
vS§�

¼

�

.

é�

pÅù�� _]Õ¹�

<

a

i

P 
Ch
1 

Ch
2 

Ch
3 

Ch
4 

Ch
4 

Ch
5 

Ch
4 

Ch
5 

Ch
3 

Ch
4 

Ch
5 

Ch 
2 

Ch
3 

Ch
4 

Ch
5 

Ch
1 

Ch
2 

Ch
3 

Ch
4 

Ch
5 

Ch
6 

Ch 
6 

wj�

�  � !���

KS1 

/×G�H*L�EÇû

IÊ��W>E°Ô×�
✗ ✗ ✗ ✓ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✓ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ 

`ì*L´Ç°©��l

G�E�D�
✗ ✗ ✗ ✓ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✓ ✗ ✓ ✓ ✗ ✗ ✗ ✗ ✗ 

�àG`ì*L2V°Â

úGÖü�
✗ ✗ ✓ ✓ ✗ ✓ ✓ ✓ ✓ ✓ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✓ 

�à¶\Ì¶�b:è2

=1n��°ìÓs� ✗ ✗ ✗ ✗ ✗ ✓ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ 
Uø9«ßØ¶�8£ç

Øe?°ÍáN�ówj��
✗ ✗ ✗ ✗ ✓ ✓ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✓ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ 

KS2 

�àG`ì*L°�Eý

,�H�Ef­� ✗ ✗ ✗ ✓ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ 
�uÌ*L�EÇû°{

ONÚ±Ð�
✗ ✗ ✓ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✓ ✗ ✗ ✗ ✗ ✗ ✗ ✓ ✗ 

Ñ¦bQï07°î�G

Íá�
✓ ✗ ✓ ✓ ✗ ✗ ✓ ✗ ✓ ✗ ✗ ✗ ✓ ✗ ✗ ✓ ✓ ✓ ✓ ✓ ✓ ✓ 

î�ßØ¶�b�h©�

°mô� ✗ ✗ ✗ ✗ ✓ ✓ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ 
`ì³Ûª�G;Üµð

��
✗ ✗ ✗ ✗ ✓ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✓ ✗ ✗ ✗ ✗ ✗ ✗ ✗ 

î�ßØ�¢b´�°m

ô� ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✓ ✗ ✓ ✗ ✗ ✗ ✗ ✗ 
ìÕ¿å\Èý6y4+

¬°rBæÞ�
✗ ✗ ✗ ✗ ✓ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ 
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10.7.3 The Attitudes of GCE under Behavioral Dimension in%c\hÛ&�

Dimensio
n 

Categories 
  

Sub Categories 

%c\hÛ&�

4� A 4� A 5� A 5� A 5� B 6� B 6� A 6� B 

ÏÎ°�

S§�
©�Rëg-�

|=°

ÒQ�

ä(ò�

�ã�

Z[°

+¬�

-Q°

ù��

ºâS

§÷M

]^�

-QÌ+¬�

Ch
2 

Ch
3 

Ch
4 

Ch
6 

Ch
7 

Ch
8 

Ch 
1 

Ch
7 

Ch
8 

Ch 
6 

Ch 
8 

Ch
5 

Ch
8 

Ch
1 

Ch
2 

Ch
3 

Ch
4 

Ch
5 

Ch
6 

Ch
7 

Ch
8 

wj�

�  � !��

��

KS1 

�p�=���?�d�

�f;D"��Ymp 
✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ 

$}��\dYSM@

+�?�M� 
✓ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✓ ✓ ✗ ✗ ✗ ✗ ✗ ✗ 

Iw�$}��
!Y

c��o� 
✗ ✗ ✓ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✓ ✗ ✗ ✗ ✗ ✓ ✗ ✗ ✗ 

Iw^#g^:%�|


�	-GCY}l1 
✗ ✗ ✗ ✗ ✓ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ 

 ��Uvq^:�O{

q &�Yhx�J�4)  
✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ 

KS2 

�àG`ì*L°�

Eý,�H�Ef­�
✓ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✓ ✗ ✗ ✗ ✗ ✗ ✗ ✗ 

�uÌ*L�EÇû°

{ONÚ±Ð�
✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ 

Ñ¦bQï07°î�

GÍá�
✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✓ ✗ ✓ ✓ ✓ ✗ 

î�ßØ¶�b�h©

�°mô�
✗ ✗ ✗ ✓ ✓ ✓ ✗ ✓ ✓ ✗ ✗ ✓ ✓ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ 

`ì³Ûª�G;Üµ

ð��
✗ ✗ ✗ ✗ ✓ ✓ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ 

î�ßØ�¢b´�°

mô�
✗ ✗ ✗ ✗ ✗ ✗ ✗ ✓ ✓ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✓ ✗ ✗ ✗ 

ìÕ¿å\Èý6y4�

+¬°rBæÞ�
✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ 
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10.7.4 The Attitudes of GCE under Behavioral Dimension in Different Categories 

 

Dimension Categories Sub Categories 

+¬S¨Ì�J� S§�� �Æ®d� Â¡Pö�

%3�

hÛ�

õT&�

%��

hÛ&�

%c\

hÛ&�

%3�

hÛ�

õT&�

%��

hÛ&�

%c\

hÛ&�

%3�

hÛ�

õT&�

%��

hÛ&�

%c\

hÛ&�

%3�

hÛ�

õT&�

%��

hÛ&�

%c\

hÛ&�

wj�

�  � !���

KS1 

�p�=���?�d��

f;D"��Ymp 
✗ ✗ ✗ ✓ ✓ ✗ ✗ ✗ ✗ ✗ ✓ ✗ 

$}��\dYSM@+�

?�M� 
✗ ✗ ✗ ✓ ✓ ✓ ✗ ✗ ✗ ✗ ✓ ✗ 

Iw�$}��
!Yc� 

�o� 
✗ ✓ ✗ ✗ ✓ ✗ ✓ ✓ ✗ ✗ ✗ ✗ 

Iw^#g^:%�|
� 

	-GCY}l1 
✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ 

 ��Uvq^:�O{q 

&�Yhx�J�4)  
✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✓ ✗ 

KS2 

Iw�$}��Y?���

=�?�'W 
✗ ✗ ✗ ✓ ✓ ✓ ✗ ✗ ✗ ✗ ✗ ✗ 

F3g��?�d�Y8�

�rZj 
✗ ✗ ✗ ✓ ✓ ✗ ✗ ✗ ✗ ✗ ✓ ✗ 

kR%���
Y~L�h

x 
✓ ✓ ✗ ✓ ✓ ✗ ✓ ✓ ✗ ✗ ✓ ✗ 

~Lvq^:%A(SMY

,� 
✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ 

$}[sTH��t]�H ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✓ ✗ 
~LvqKN%\CY,� ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✓ ✗ 
}nby#e��6��V

Y0�zu 
✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ 
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Dimension Categories Sub Categories 

%3�hÛ�õT&� %��hÛ&� %c\hÛ&�

4
@

1 

4
@

3 

5
@

4 

5
@

5 

6
@

5 

6
@

6 
4D 5A 5C 5D 6A 6B 6C 6D 

4
(

A 

4
)

A 

5
(

A 

5
)

A 

5
)

B 

6
(

B 

6
)

A 

6
)

B 
wj�

�  � !���

KS1 

�p�=���?�d��f;D"

��Ymp 
✓ ✗ ✗ ✗ ✓ ✗ ✓ ✗ ✗ ✗ ✗ ✓ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ 

$}��\dYSM@+�?�M� ✓ ✗ ✗ ✗ ✗ ✗ ✓ ✗ ✗ ✗ ✗ ✓ ✓ ✗ ✓ ✗ ✗ ✗ ✗ ✗ ✗ ✓ 
Iw�$}��
!Yc��o� ✗ ✗ ✗ ✗ ✓ ✓ ✓ ✓ ✓ ✓ ✗ ✗ ✗ ✓ ✗ ✓ ✗ ✗ ✗ ✗ ✓ ✓ 
Iw^#g^:%�|
� 	-GC

Y}l1 
✗ ✓ ✗ ✗ ✗ ✗ ✗ ✓ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✓ ✗ ✗ ✗ ✗ ✗ ✗ 

 ��Uvq^:�O{q&�Yh

x�J�4)  
✗ ✓ ✗ ✗ ✗ ✗ ✗ ✓ ✗ ✗ ✗ ✓ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ 

KS2 

Iw�$}��Y?���=�?�

'W 
✓ ✗ ✗ ✗ ✗ ✗ ✓ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✓ ✗ ✗ ✗ ✗ ✗ ✗ ✓ 

F3g��?�d�Y8��rZj ✓ ✗ ✗ ✗ ✗ ✓ ✓ ✗ ✗ ✗ ✗ ✓ ✓ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ 
kR%���
Y~L�hx ✓ ✗ ✗ ✓ ✓ ✓ ✓ ✗ ✓ ✓ ✗ ✓ ✓ ✓ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✓ 
~Lvq^:%A(SMY,� ✗ ✓ ✓ ✗ ✗ ✗ ✗ ✓ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✓ ✗ ✓ ✗ ✗ ✓ ✗ 
$}[sTH��t]�H ✗ ✓ ✗ ✗ ✗ ✗ ✗ ✓ ✗ ✗ ✗ ✓ ✗ ✗ ✗ ✓ ✗ ✗ ✗ ✗ ✗ ✗ 
~LvqKN%\CY,� ✗ ✓ ✓ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✓ ✓ ✗ ✗ ✗ ✗ ✓ ✗ ✗ ✗ ✓ 
}nby#e��6��VY0�z

u 
✗ ✓ ✗ ✗ ✗ ✗ ✗ ✓ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ ✗ 
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10.8.1 Interview Script (Teacher A)  

 

Information Questions: 

ǸυͬҪǔǂü*arâÙðâҫ�

ͣͪƇҪ

�

ǸυͬҪaɂƐĵƎțS͑җèҫ�

ͣͪƇҪEƎk̫ �� Ǝ�

�

ǸυͬҪìakƉϜ̚ɂƐĵƎèҫ�

ͣͪƇҪкBĵƎҩ�e&�oSțкkțƉϜ̚�

�

ǸυͬҪèѐSɖkźȦз&rϱ²͌ ɒҫ�

ͣͪƇҪʘϯoSҩŇkī̈țϱ²�

�

ǸυͬҪakƉϜ̚ȌPðͳZèҫ�

ͣͪƇҪ˅#¨k̚PŇ#ǔkƉϜ̚ȫɗƲo͌Ǔô�

�

ǸυͬҪìaѐSɖk˪͔з&ɈƉϜț̚ȼҫ�

ͣͪƇҪrkEȬƉϜȣѿĨ�

�

Key Questions: 

1. Do you use GS textbooks to teach the topics related GCE? How do you use it?�

ǸυͬҪaɂ˅˪ƉϜț̚ȼÌț&=єȦ,」�ʇȫϓ҂ҫ�

ͣͪƇҪɂɒ#�

�

ǸυͬҪìa˪ƭĵöĵҩʃ&˓кɀțǴYk�ek&Á&Áҩ̆ЙɈȼȫ�š̆�

*ЯöЯà�±ÖĴ&=țɊqS˨ҫ�

ͣͪƇҪ�eǑύĸй�ҩ'Ǔ£�ǓкɀÍͫț̚ȼ#ÖĴ&=ϓ҂ńɑk͹6л�

à£ҩϝńþþɑЏɂ&=̑ɀȫȵ9Ǖͬ&=ȫпáɑrϓ҂ɂєrɀ`˃&rέ�ϱ

ȡ#�

� �

2. Do you think the content of the GS textbook which related to GCE fit in with the core learning 

elements in Strand 6 at KS2 mentioned by the GS Curriculum Guide?�

ǸυͬҪć#ìaκƭèɈƉϜț̚ȼȫ�šáțͷtoSƉϜ̚ϓ̝ǭƠίѵɑr�
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S̵ͨ˳�ҩ8ν,」΃ϏϜϱρƎKҩɑr̫:SͨўɿSͨоңлöлàèҫϝńk

̉ϜŹѵ)ѵýaκƭbɑrεΖ̝Ɣ�ö�ѵè"ɂ˅ό˖ }оkɓ&r�͇èҫ��

ͣͪƇҪć#�erкƍğȫҩē˃�˓̑ҩț̚ȼкkīȦțͷtɑrϓ̝ǭƠì�

ɨÌ͗ǶɑrțɊҩǚMǔκƭк̱kƍğȫҩ+Щaό6ö6ʣ�rδ̆ɑroɃÐɑ

rƎҧŹ͹6åȓ£ƐĵпĐ#�

�

ǸυͬҪć#ϝńațǴɑљҩɂ˅όɈț̚ȼ˖ Δоkɓ&r̵˳Ǖͬɂ˅͟p�

ɓ&=�͇ҫ�

ͣͪƇҪ�eǔκƭbökB���eėʇІQϏááėʇțͷɑ£èöƣȫҩǔκƭ�

ҔʫȫƉϜ̚ț̚ȼ#ńɑaό̉Ϝ)ҩ�IȫпýҩϝńśŠèrєȦ�Kæҩϱρ̚

ǡæǕͬk&=;ͱ͓ȫп�eкkbϣȫҩϽ6ȫҩXkǔκƭҀ�ϛɑɨпèҩϝń

ҔʫáĤ.ė�ĜҩMÏҔʫáĤ�IėŠȫ&=ͱ͜ǕͬkєkèҩǔrκƭökBʣ

�ҩǕͬǔκƭÚ͹ē˃oS˨ҩbĜƎ́N͉ҩÚ͹δÌY̡̧ͧδϛ£Ɛʣ�rÚ͹

ɂ=ѪΚҩϡîkoSҩśŠϛ͔đƎ͆ҩ<Ǝ͆ȫȵѐҩbÚ͹кk&=ʅЊң҂ƟÌ

ϛĐҩɇƳόѮδÌ£ìʣ�#Ú͹Ì£.SȫȵѐrѮδ�±#�

�

ǸυͬҪŇkкɂǈǈìɨǳ£ҩXkκƭöʣ�кkBɹƉ#�

ͣͪƇҪkæҩē˃bĜкåȓö£ҩbĜöȯɒ#öȯ˹#�

�

ǸυͬҪìϝńþþaϛ£ėʇІQϏáýҩìńɑk,」�ʇɑr��kñкkyơ�

ȫè�

ͣͪƇҪkæҩǔκƭökB6ƣҩ+Щē˃èrϓ҂ʅЊșǅȫҩē˃ɂ=ʅЊȖ�

ʐȫșǅƹҩē˃ҔʫɑrɼÜȫєk#ìǚMɂ˅&=доrЍǕͬɂ˅&=ʅЊ��ǔ

κƭkʅЊɂ̀͐ңǕͬkʅЊǬƍɑrϓ̝ǭƠҩ�eökɂ&rBʧȸȫǭƠҩìϡ

î�eкɂBĵè=ȫό҂ÎҘ\ƈîΓҡoSkñțĺȭèìɨ#Xkǔκƭē˃E͋

èrk&r˅ƭд�ȫҩèrk&r9ek&rɼÜҡ#ҔʫkìɨϷЩҡ#ǔκƭè&

KȫoɃÐöʧɠҔʫkń^ÌƝ̥ǕͬńɑϷЩҡҩ̡̧ǔĜá.ėĸќȫєkk4п

èҩ�±)śŠ̑ɀBĵϞ҂kɂ&=ʅЊÑ.ėĸќȖƓҩÑ4пҩǔκƭϡîèrϓ

҂ϹҡϹșǅҩǚMÚMŨϓ̝ɑ=Cɂ=пkѮδǬƍ�ƭĐ#�

�

ǸυͬҪìÚ͹ϛ͔.ėɑrZrɂңșǅҩńɑϛ͔,」Ǒύ̂ŮҡϛɀöɀBp�

pèҫ�

ͣͪƇҪkæҩǔκƭɀB&=#Xkē˃ǔĜk.ėȫ&й�ҩǚMǑύkδ�Ϗ�

Ϝ̓ėҩˆƫ�ȕ̅Ì,」#ì˲ˆśŠ,」ȫ˸ŸrkǔĜ.ėĸќ˧΂ϛҔʫҡϛҩ

�eá,」ßĜɑrͱ͜ƃ͑ökϛ͔è¿ƎƞƎҩkϛ͔Ɛ˺ƎȫɼÜ#ǚMǔκƭҔ

ʫÌÙoɃÐÌ8ν�IėŠȫпbĜ˅ìșǅҩXkē˃̑ɀɑrˁ`áĤ҉ʈȫє

kҩBĵƎЍCB΁ˆƃ͑k�îͼκƭ˾рöBǾ˾рöBϛ#�
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�

ǸυͬҪŇÚ͹Ф,」�ʇкɀϡƭpǾҩ&=�ʇțͷȫü҂#�

ͣͪƇҪkýký#�

�

ǸυͬҪϝńkǡ͹ɑrŹѵýҩǔĜϛ͔ȫkèr5ĸ�С͹¯ȫҩaκƭèƉϜ�

ȼÚöÚMìƌ²S˨Ɲ̥è5ĸ�С͹¯èҩɂ˅ό˖ ɓ&r͹¯˸Ÿƭ˖ BæǕ

ͬɓ&r͹¯ʅЊ˖ ơèҫ�

ͣͪƇҪèrr˗ʠƉϜ̚ǔĜzɑrū҂̋ͨҩBĵȵtr��ǔĜкΔоkū҂̋�

ͨίѵbĜ͹6ÚMǾÀèƐȥѵȫ͹¯ҩì�eʰСɑ£k&YδȫҩÂ`k&Yδ

ȫҩνѪk&Yδȫҩ΁Sɑ=кδȫҩǚM�ek̆ū҂̋ͨbǚѮδɑrȫ͹¯ҩX

k&Yɀkɂ&ÿпkоÿҩ&ÿпkЍ&ÿ#�

�

ǸυͬҪŇkОЩū҂̋ͨuĵҩìϡ̂ƉϜȼrʅЊpҩкδѴÖĴ&=öáȫț�

Ɋҫ�

ͣͪƇҪкɂ&rǀʑrkƉϜ̚ɂ=�͌ςϗȫȵtèҩ@кɂ&=ѮδЧ˪ϱρ�

̚ǡҩū҂кδȫ��Ч˪ϱρ̚ǡȫ͹¯ìɨ#ìÖĴȟS͹¯rδ̆bɑrū҂ѮöѮ

δz&=ȟȍ)ѵȫп#΂ȦaόƉϜ̚ȫʚ´Ú͹кk&=ςϗҩϝń�͌ςϗÚ͹Ѯ

δ˪£è&=ȫ͹¯Đ#�

�

ǸυͬҪŇkɈț̚ȼкɂόδ�͌ςϗȫҩ�eк˗ʠ£ҩ
��ȫ#�

ͣͪƇҪɇƳkț̚ȼҩÚ͹kͪƇφπɑrțSʚ´#ϝńè&rƎ˟ÚMςϗè�

ȥѵȫпȫҩǕͬkɑ&˟ȫ͹¯Қ&=кÚMφπ̂҆Wȫʚ´#�

�

ǸυͬҪìÚöÚMό�eɈț̚ȼкz£ppҩXkrʅЊΔоͪƇȫțSʚ´Ǖ�

ͬңɨÌφπЙҫ�

ͣͪƇҪ�eP^&̚кkɒýҩț̚ȼkɾȫҩBθ2ɑrͪƇǕͬțSɑrCң�

ɨÌƈè=̉Ϝ�ҡĐ#�

�

ǸυͬҪìϝńkǆƔ)ѵýҩaκƭƉϜț̚ȼ͹ö͹6ƌ²£S˨ÌƝ̥&=,�

」�ʇȫ�wλáĤǆƔèҫeńbĜ͹ö͹6ɲϲǕͬkоöáȫȠ»ҩǺÓȠ»Ɓ˱

ýǕͬɥȦáöáͦҙȫǓôÌ̂ΚæҩǕͬbĜ͹ö͹ϜΦˠ�ŮėѠ9Oȫєʔá΄

ϼèҫ�

ͣͪƇҪèr�ēkδS˨Є�ɑȓɀǕͬѩяSɖѩяț̚ȼѩяϓŞ�ÚM�

zƭ£ȫҩńɑaόδbĜĵ=Í΃̑ɀпǕͬkєʔĵ=è=п�e@кkθ2bÍ΃

&̞ðпȫʚ´#ē˃kϓĬțSίѵҩbE͋ktїȦkrɚɚίѵ#ϓŞáĤ̉Ϝƹ

ȫпbE͋kΔо&=ҩXkңɨ˫ͪƇÌҤ¹bĜҩæ#aÚMÍ±&=ϝńaόǹυ
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ͪCҩǕͬakÍ±&=ͧž͌͛ȫп#ìbĜ�͹6åȓ£è&ɨпҩ@кƮbȫҙҗ

˲.ɂ&=ҙɀҩ�͹6ÌȔϡbɑr�wλáǆƔ#�

�

ǸυͬҪìaκƭɈȼ�ekñкɂè&=ő̅ÌʾБǔĜǑύδңɨzҫ�

ͣͪƇҪɂ#͎Ůɂ#�

�

ǸυͬҪXkrʅЊҩÚ͹�ebĜ̉Ъɂɑr�wλáǆƔҩXS˨rɇƳeЅ�

£ҩδОЩ&=ʚ´ÌϢbĜ̄kɂɫɀÌÍ΃Ìeˠ�ҡҫ�

ͣͪƇҪkýҩ˅щý#ē˃è=ök̉Ϝƹȫпҩk&=�wλáǆƔҩkѮδС�

Щʚ´ǕͬιІÌҙҗ�ÚMĪҐ�ҡ#�

�

ǸυͬҪìϝń�eɈȼкɂʡǫ£ýҩXҀ�кʹ£aϛǡ͹á�wλáǆƔ�e�

кkʅЊѪÌƮ��ŇkbĜɂǳ£ҩXkS˨ʅЊѪÌ˸ŸǕͬѪÌƮɈȼɑ£ÌSͨҩ

�ekñкɀκƭɈȼʅЊΔо̉ϜŹѵ)ϣb&=Ǖͬƌ²S˨ĵ&=#ͭǡ͹á�w

λ"ǆƔrδОЩ&=țSʚ´ÌĪҐbĜ#�

ͣͪƇҪ͎Ůk#�

�

3. Among cognitive, socio-emotional, and behavioral dimension, are there any area that you particularly 

valued in teaching GCE in GS lesson? Which one do you emphasize the most? Why? 

ǸυͬҪþþǔĜкǹςЩ̉Ϝý"ǡ͹"�wλè(r̵˳ҩŮȦakƉϜϓĬ)�

ț&=ɂє,」�ʇȫϓ҂ɑљҩaɂ˅κƭз&r̵˳k˖ оδYk(r̵˳кáɨ

ìоδèҫ�

ͣͪƇҪ¨kϛҀ�ɑ(r̵˳ҫ�

ǸυͬҪk#�

ͣͪƇҪ�eǔκƭ(rкоδ#�

�

ǸυͬҪć#Ňkɀöɀk。。͔ǝҩṟkϓȵö�ϽǕͬrХƔʅЊ͔ʭaкɀ�

k(rкʠÏ£Ykaɀ}оî�&YδS˨Sͨî̉ϜŹѵ)ȫп#�

ͣͪƇҪBѪд�k&Y}оî̉Ϝ�ҩē˃aÌ£ʪҗͫϋȫȵt�eкkèȥѵ�

ȫпɀçˠkaɑrͫÈϋÈ)ѵҩìǚMè΁+ˆҩͪƇkϓĬ)ѵ˲ϓȵöϽ6ȫȵ

tèҩ&YɀkțȺ̉Ϝƹȫпĵ=#ì΂Ȧaόǡ͹ɑ=ҩǡ͹Bĵkδɂ&=ū҂̋

ͨҩǕͬz&=ѽͨbĜ�͹6ÌǾÀè=͹¯#ìϡîϓĬɇƳɀ΋ȵѐÌǾÀbĜè

ȥѵ#ͭ΂Ȧ�wλáǆƔèҩҀ�ϛЩýҩ�eökϛȫҩk&Yδr͉ЂGιІÌҙ

җ�ƭ#ìǚMaüόɀöɀɂpp}оî�eBѪд�#&Yk}о̉Ϝɑȥѵȫпĵ

=#�

�

ǸυͬҪ�eaϛ£(ɨкìоδýҩɀöɀκƭ�wλáǆƔý&YδƝīȦ̉Ϝ�
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Źѵ)ѵҩbĜ&YδƝ̥î&Yȫ̉Ϝҩɂ&Yȫ8ν�ÚMƌ²bĜ�wλáǆƔҫ�

ͣͪƇҪ͎Ůk#�

ǸυͬҪǚM�eBȶШҡϛҩț̚ȼǕͬͪƇΔо̉ϜҡϛкkBɹƉ#�

ͣͪƇҪkæҩkæ#�

�

4. Are there any key elements of teaching GCE in GS lesson under each dimension? What are they? Why?�

ǸυͬҪìk̉Ϝèr̵˳ίѵҩaκƭз&=�͇ŮȦțǴ,」�ʇțͷk˖ о�

δèҫ�

ͣͪƇҪeńɂ=ðҫ�

�

ǸυͬҪeńkєȦȖʐҙ̀æҩ͑ʼҙ̀æҩ͑ʼҙ̀æҩ,」ĜˢZ͡ýҩ,」�

ɼṶ̭̈öáȫ̵˳ίѵèҩaɂ˅κƭзr˖ оδǕͬB͟3ǚM҈̐ƭ˖ Ȼ±о

δ#�

ͣͪƇҪɑr΁ІĐ#ҡ΁ϝńόakІȦҔʫȫҩaҔʫȫɼÜkңɨЩҡɒĐ#�

ǸυͬҪŇkϛ͔ɼÜɑȥѵ#�

ͣͪƇҪký#ǔkκƭbδ�ȯ˹ǔĜңνɀϷ£è&ɺȫҩЩƩҡϛkңɨ˸Ÿ�

Щҡèìɨ#�

ǸυͬҪŇкkƮS˨ɑrȬƉ˨ʚǺξƭ”ĵҩƮͭ��ǚMǑύSͨîҔʫȫɼ�

Üҩ̉ЪҔʫ�e̦k,」ҡϛðZ͡ҩá.ėȫєk#1ƫǈǈ�̆&=.ėȫɼÜǕ

ͬ,」ȫɼÜҩÌƌ²bĜÚ͹śŠϛ͔&=,」Ϟ҂ȫόȻĵÌȯ˹£öáCȫ̥Į#�

ͣͪƇҪŇk˫΁ІяEҩ&Yk#�

ǸυͬҪɀϡîbĜšȰ&=Sͨ#�

�

ǸυͬҪìϝńkǡ͹ɑȥѵýҩaκƭзrǡ͹bĜk˖ Ѯδȫèҫ�

ͣͪƇҪ˖ Ѯδæ��ǔκƭȶШҔʫ͉ΝGɑr��νʎü҂͹¯áĤ΁ǔ̲ˢ͹¯�

кkʅЊơ#�

�

ǸυͬҪìңνκƭνʎü҂͹¯áĤ΁ǔ̲ˢ͹¯ŮȦbĜìоδèҫ�

ͣͪƇҪárǓэ͸ȷɂєĐҩē˃ҔʫśŠĸй�кk&r͉ΝG˧΂k˅ɒ#ì�

śŠϛ&r͉ΝG�ýǕͬkBpȫŠƗȟ˿#ìBĵȵrk��ǚɂѤ.¯кkr͉ЂG

£ҩìáĤśŠѧͳˏʂkBĵҩϡîѤ.kržCÌɄfbýǕͬkͪCŠÌɄfbý

ìɨҩìrBĵпкƌbÌΚˢîҩŇkνʎȺ#ìr͉ЂG�eb˫͉£ĸк˅è&ȥ

ѵȫĪҐĐҩνʎü҂͹¯Đ#̂ʅkϛ͔ƐƞƎҡҔʫökɒҩBĵ͉ЂG#ŇkǔĜ

è&ЎŷSǓôкđ<roɃÐý#ìæːæōкδȅҋɒҩìǔrδ΁ƂÌˈ҇΁Ƃ

Đ#Ňk΁+ˆ΁ƂδϘДʒÌΚˢҩïҩö6ҍҋĂҩìңɨè&҆Đ#XkśŠoɃ

Ð˅è&ɨпҩb˅пδǍǋ@к˅пѮδȌƲҩē˃ȭƃ͑ɂCábŖǶȺνʎȺ#ì

΂Ȧ΁ǔ̲ˢ@кkýҩƭЙ&roɃÐҩBĵːːōōшкҡö�ҩē˃oζæĊҩǓ
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Ȭк�îÌzпҩҔʫCBƴɒýҩɂљȵÚ͹ȬĶкζö£r͉ΝG#˲bkBWhì

ɨҩш\bæ#ìϡîr͉ЂGɂљȵkBпΡȫҩʫœæĊ#ŇkbɀBпΡáĤbö

ɀͫǋCŠȫѮδҩ@кöɀˢνCĜɑrǀʑҩɑrCkB΁ǔ.Ʋҩì΁+ˆ�e̲

ˢ΁Ƃrǀ͕áßɨпкkƁ#�

ǸυͬҪć#�

ͣͪƇҪǚMǔκƭè�ɨпkśŠoɃÐk”͟3#�

ǸυͬҪŇkÚ͹ē˃śŠɑr,」CÔ���

ͣͪƇҪ͑ʼ。0æҩCÔæҩŠƗɑr͌àǕͬ͸ȷöáĐ#BĵѩŊýҩĄι�

ýҩкkɂèrǀʑ#�

�

ǸυͬҪìϡ̂śŠƞ¿&,́ýҩϱρB˸Ыýҩ�eC΃C1ѐɑr?ʜкϹҡ�

ϹĵҩΔоȦC΃C1ѐɑr?ʜҩìϡ̂�eSͨè�̞͹¯кɀ��њſèrÊē1

Ĵҩ�eɀöɀкƌ²£bĜÌѵŮidɑrƞ¿&,́ǯǖҫ�

ͣͪƇҪ͎Ůkҩē˃śŠҡ͔ϛ͔ɑr̚ǡB˘¡ɒĊҩ&Ђкk£Вϡ͔#Nɂ�

b�ҡ̑ɀzпȫȵtbök&rCɒĊҩk&rͦҙҡɒĊ#ìbңɨÌáCÌʰСǕ

ͬáC˩˨ü҂ȫȵtbңɨÌνʎǕͬͪђqa&rоPҩakңɨÌzҩaöϜkñ

Ì˸ͻʈҩĠkƔǕͬārƭȫèìɨ#ŇkBĵȵtҩĭͅкɂǾЩҩζžк�� kæː

æōƈbÌɒĊҩкϋЩý#è=�ek&OƐĿƺȫˠϤҡkҔʫ#ìNɂ&=Cèr

k΁ǔ̲ˢ͹¯B[ɑ=èrɀЙžа£ҩа£ñа£ĐҩϖxñϖxĐҩöыǃЙñö

ЙĐ#èrk̲ˢ͹¯áĤáá9ѐ̂Κɑ=п#�

�

ǸυͬҪŇ�eϛ͔ʰС͹¯ҫ�

ͣͪƇҪkæҩʰС@кk&r#ē˃śŠ΄ì¤ɒýĊҩöcáCѵŮѵϛп#�

�

ǸυͬҪÚ͹kϱρ̚ǡĺЩ˸Ыý#�

ͣͪƇҪkæ#èrкkǔĜÿ͉ЂGѵŮȫü҂#�

ǸυͬҪȯ˹#�

�

ǸυͬҪìk�wλáĤǆƔȫŹѵèҩaκƭз&r�͇ŮȦśŠƞ¿&,́æҩ�

ǕͬŮȦśŠroɃÐbĜÌѮδĪҐǕͬƝ̥ȫèҫ�

ͣͪƇҪkоý#ȯ˹8νkðǃƸҫ�

ǸυͬҪŇkÚ͹ȯ˹O9Ǖͬ8νĵ=O91ƫÌkоbĜ#�

ͣͪƇҪkĐkĐ#è=кB͔δҩē˃΁ǔ.ƲæĊҔʫȫ͉ЂG#ʅЊ΁̙&�

=#�

ǸυͬҪŇʅЊrҙǘҩΔоrCȫ¡˽#�

ͣͪƇҪkæҩ˅щ#ǚMkо"ȯ˹ҩ8νáĤɑrÙzєǄҩŮCĜȫєǄҩǔ�
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κƭèȓɀкkö6#ē˃΁Ƃ&rҩBĵȵŷSrk΁Ƃ&rҩkCĜєǄbҩr˅

ĪҐ£bєǄC#�

�

ǸυͬҪìÚ͹κƭśŠƞ¿&,́1ƫē˃ϱρǔĜÚMƮϱρ̚ǡ̆£ýҩϡ̂�

�ebΔоkrCʰСæҩǕͬáöáȫCÌ̂Κȫü҂ýҩìkñϛ͔ǔĜƆɅS˨Ì

Ɲ̥ǕͬbĜϜƭÌȯ˹8νCĜɑr̥ĮҩÇc΁ƂöáǃкδSϜkоbĜȫȠ»ҫ�

ͣͪƇҪkæҩèrB͔δ#�

ǸυͬҪŇkbĜśŠȹȵ͟3îèȥѵ#�

ͣͪƇҪŇköƣĐҩökrr͉ЂGҩȶШҔʫȫoɃÐкöƣ#�

ǸυͬҪìáĤbĜkѮδєƲöáІзȫȵ9æҩǕͬÌєƲ*8ν* CȫѮ�

δ#ŇkφІΚĜÌǅÓ*bĜ#�

ͣͪƇҪć#�

�

5. What are the limitations of using the GS textbook to teach GCE? Are there any areas need to improve? 

Do you have any suggestions? 

ǸυͬҪϝńkc˪èɈƉϜț̚ȼÌțǴ&=,」�ʇȫϓ҂ɂ˅ðї¤èҫɂ˅ 
&=+ϽȫĜȥæҫ�

ͣͪƇҪǔҀ�ϛɑ=̱ö̱æҫǔrkκƭɑrėʇІQϏáҩėʇțͷɑƔĐ#�

ǸυͬҪʅЊơǕͬk&rBǬƍȫ̥Į#�

ͣͪƇҪkýkýҩ@кökBɂ&r̀͐ÌSЙè&ɨп#�

�

ǸυͬҪìaɂ˅ðȔĀȫȥʒáĤƝϞèҫ�

ͣͪƇҪ˅ɒ#δ̆ϓ̝ɑ£Ǖͬțͷtɑ£kңɨ#ē˃śŠrό҂�eBșǅҩ�

ǑѐÎόɔ͂æҩiSɖңɨæìɨ#ì�erkē˃ĺЩșǅýҩBĵCкöȜϛöȜ

Ǿҩ˖ �eśŠzϓ̝ɑȥѵǕͬțtɑ£èҩ�eкɂȵдоrЍҩē˃rÑŮͲѸ

eěĺĸҩ˧΂2ҡ΁Sɖȫҩҡ΁ͪƇȫ#ē˃ͪƇrkÌirϓ̝ƈqS˨ҩńɑФ

ͪƇкö͹6ɂ&rǬƍҩö͹6iaŨ�ҡȫϓ̝Bɂ̀͐ìƈqS˨ȫȵtҩ�ea

Ũȫϓ̝r̭ńƚȫ#ē˃bʊЮкöɀÌ£S˨ɑƔҩͪƇ΁ƂɈІкÚ͹��ŇǚϚɂ

=ʅЊɢ̩&ÿ#ɂÿrκƭҩökǄöǄėȫü҂ҩkɂ&=ͪƇ΁ƂкʅЊșǅҩŮ

Ȧèrϓ҂#Ú͹ŷS͑ɼÿðǕͬЩ̆ЩM§ȫ˒ÎBǕͬð��κƭĸќкkʅ£Ҕʫ

ökBɂŖ�ȫǅκҩǕͬk˅nƲý#XkÇckìɨҩǔĜśŠкĒɽîBĵƎýҩ

ìÚ͹b̄k̆£&=пkö͹6q£ҔʫȫnƲҩǕͬkɂ&=пk�ˑÑˑҩŇkκ

ƭìɨ#XkǔĜңɨ΢Щҡèrk̄̄ɹɹ˸˨͔ȫҩǔκƭzțͷž`ͬǑύkɂ&

rϫPkièO9όqЙq͉ЂGʹҩìṟöСЩțSкBҩɑrɼÜȼkδìɨŨЙ

�ҡҩkδ̭bĜ̉Ъkɂìɨȫп˸˨ЩҩǚMҔʫϷ£EȵEȬè&rĜɺìɨĐ#�

ǸυͬҪŇńɑbĜ͟pîèrй��eŮȦbĜ8ν&=,」ȫZ͡Ǖͬ&=Ϟ҂�

ɑљҩbĜкɇƳ͹6φІΚĜÌȯ˹ Cȫό���
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ͣͪƇҪkæҩaö͹6ŜλȫȵtҩăP^&rėŠȫǀʑкkɂ&=}оҩɂ�

=yʻ#ìèr�eŮȦbĜңɨÌ̆èr,」Ǖ̆bІзȫп�eкkBɂƨѹ#�

ǸυͬҪϝńɀöɀόkśŠɑr,」ɼÜɑrü҂ýҩē˃ϛ͔,」�ʇțͷȫü�

҂�eкkκƭδƮ.ėæҩŇǈǈƮ.ėҔʫìɨǼ�ÌƮ˨ʚɑrĖǈǈìɨȏѓk

ɀBÿҩŇöɀό́Ндî.ėɑѵҩ́Ǻϛ,」ÎɇƳzƭ£#�

ͣͪƇҪkýký#�

�

ǸυͬҪҀ�кϛ£&=ǆƔǕͬ�wλkʅЊơҩɀöɀκƭ±Й&rBW.ȠǕ�

ͬΎȠ̚ȫєъőȫΦÌƌ²S˨Ì͙͍&rϓ҂ҩǕͬL£bĜОЩϏϜè=єъő@

кƌ²£bĜÌȂѤϱȡɑљɀƝ̥&=ϱρ̚ǡȫǡ͹èҫ�

ͣͪƇҪáǃȫ#� �

�

ǸυͬҪкÚM±Й&rєъőΦ#XɀöɀόĺЩɾɎǕͬΔоèҫ�

ͣͪƇҪǔö̉aǚϛȫєъőkðҩǔĜ˪͔èŁEȬƉϜȣѿĨèҩbrʃ&й�

�кɂ&=o͙͍ȫҩÚ͹̊̊&Õϒό�ÕϒόɒŇ#ìǔκƭɑ=ŮȦbĜÌɽ̓Й

bSɑrй�ȫ&=оδ̉ϜҩǔκƭкkBB˪ȫ#ìǔö̉aǚϛȫєъőєъÕk

ñè&ɨп#�

�

ǸυͬҪē˃śŠкζ£ɂ=o͙͍ýҩē˃ͪƇɂљȵкѮδ�áS˨ѐЙ&=є�

ъőýҩƌ²S˨�Ì͌͛Йÿ̉ϜŹѵ)ѵȫпҩXkζ£ɂ�I�˓̑ȫț̚ȼkɂ

z£&rєъőΦҩìÚ͹�±�Ì#XkEȬƉϜȣѿĨr˅Đ#ɀöɀκƭ±ЙrΦ

к͹6ƌ²£S˨ҫ�

ͣͪƇҪì˲ˆɀB&=ҩXǔɑrͨǉèrkábĜѐȼҩкˈѐ#ǔrϏ˃kо�

ңȫпĐҩē˃bĜđƎ˟Ú͹ɇɂèr͹¯ìbñɧR*ͪƇ#û#ңνͪƇδìɨѐ

èҩbĜδǈǈǅÓңνͪƇκƭè=оδҩ˲bʱȼȫȵt̉#£bÌ£<�Ǝ˟ȫȵ

tkñÚM΁ƂÌϋ*ѐè#đƎ˟rkσ͘bè&ɨпҩ4п˃1оңækè&ɿǕͬ

è&ϓίѵ#Ňǔrzʒrkì#�

�

ǸυͬҪŇöɀόκƭĺЩ��ē˃ɂ=ϛ£ƉϜ̚öá.ΎȠ̚ҩöɀìΔоɑrő�

ȫϏϜҩŇɀöɀ�îèrɈrʅCǅκĺΔоɑ=˨őǕͬÌɾτ̌͸ҫ�

ͣͪƇҪìrδ̆*ɑrΦȫΦЫkңɨĐҩńɑaό���eϹҚ˟èҩē˃b̉Ϝ�

ƹkBоҩśŠ�eѩ+яț̚ȼкkìҩBѪό˪&�rєъő̅èkÚMΦЫ£&r

оңҩɂȵtÚ͹k&r̊ϐǕͬ&rÕŏ#ìǔκƭè=кkɂ˪ҩr̭ábśŠEȬ

ƉϜȣѿĨɑro͙͍&ɨĐ#ǚMaόrєъőè�e[˟ÚM˪ҩXÌ£Қ˟ö6

ȫ#�

ǸυͬҪNÚ͹δ&=̊ϐ#�

ͣͪƇҪkæҩ̊ϐǕͬÕŏ#̊ÕìɨĐ#�
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�

6. What is your opinion on revising GS textbook by adding the shortcomings into the curriculum? 

ǸυͬҪ@кɂSͬкǾÏ£όÚMoοƉϜț̚ȼҩi͟p�͇Ǖͬzƭɇ6ȫ� 
͇±Й�ț̚ȼȫ�šҩaɂð̆ʒèҫaκƭÚMƹҚöҚÎǕͬŮȦțǴáψɗɂ˅

ƌ²ҫ 

ͣͪƇҪ͟p�͇# 
ǸυͬҪkýҩϝńi&=ö6ȫ�wλǆƔǕͬҀ�ϛ£,」ɼÜǕͬɼÜɑrü�

҂�±Й�ț̚ȼίѵ# 

ͣͪƇҪ�eǔκƭ˲bδoο&rț̚ȼ�šҩì&Ykɂb+ϽȫĜȥҩÎöό�

±î1ƫrƁîȫǑύrҩ�eśŠÿț̚ȼкɂ+ȤìɨoοýҩњſƉϜ̚1ĴҩǓ

Ȭкɀ�&=ȣ˓ҩ˧΂2Ú͹џ&�Ǝrɂ=oο˓ҩì&Ykɑ=͗АæŨȼȫCb

ĜκƭѢ\ɑrȵKȫ˸Ÿҩ�eɂ&=пǑύ&ЂÌȻȣbȫ#ìǔκƭkϏáȫ#�

�

ǸυͬҪkÚMȫҫXɀöɀό��ē˃ɂ=кϛ£ό�eśŠrϓ̝кBҨĸҩṟ�

±îΓÌɀöɀόƌö£țǴǕͬψɗèҩē˃к̉Ъ�eњſS˨S1ĴҩͪƇкδƌ

bĜψɗæҩʪҗ"ͫϋæ̆*bĜǵöǵǿ£̉Ϝèҫɀöɀκƭό±ƭĺоҩ�eś

Šƃ͑BϽ6ҫ�

ͣͪƇҪǔrκƭ��ńɑaüόkñɂBĸȫ̢ѐ�±&=пΓÌèҩ�eǔÎöȜ�

ìɨϛҩē˃ƉϜ̚�eM§k�ŠɒĊҩǔöτƭkñ ���� ƎяE�͍à˃ƉϜ̚#�

ǸυͬҪǔτƭk�§pp#�

ͣͪƇҪ�§ppʦæҩ̚ǡæĊҩ|țæĊҩɂ&rÙz̑ɀìɨý#ǔĜϠȼȫ�

ƎKáĤǔ���ҡȫȵtƃ͑kö&ɨ#ìb͐àĤ&ҥ˲ˆɂbȫ˪ΚȫҩǕͬbǂ

ɓ&=̵˳ίѵ*ҩȞàè(̚ȫ̉Ϝ#ºǫ|ț"̑ɀ"̚ǡìɨè=#ì&Yk͐à

îÿпȐk£ȫҩì΂Ȧ��śŠк˸ŸîǓ¿ƐƞƎýҩǔκƭbɑrϓ̝kɀϹҡϹ̿

̸&=Ǖͬ�Ȼ±̪àǔĜśŠèȓɀȫѮδǕͬqǔĜȫ͉ЂG#ìǔÎöκƭ˖ 

΀ͽȫҩ˲boοȫȵtҩ˲b±пȫȵtb˲ˆκƭɂ=п̂ŮҡϛkδʨpǕͬǩϷ

ȫ#ŇǔkìɨϘҩ˲b±пȫȵtɂ=пkѮδǩϷǕ̸ͬ̿&=#ŇǔrϘʒkì

ɨ#�

�

7. Do you use other teaching materials to teach the topics related to GCE? What are they? Why do you 

use them? What are the advantages of these teaching materials?�

ǸυͬҪìațǴ&=,」�ʇȫϓ҂ɑљɂ˅˪£�IȫțɊèҩeńkƨ˒æǕ�

ͬ&=ѳȖƓ͌͛ȫțɊèҩē˃̉Ъ�eɥȧɀæǕͬ&=bĜкɂȃ&=öáȫʚ

´ҩbĜɂȃ&=ϛƕϛєȦϩ̤ü҂æǕͬkǖ7ȫü҂ҫ�

ͣͪƇҪδæδæ#͎ŮkѮδ#ē˃Ąǎț̚ȼköϽ6ҩǔĜ�ekєȦɑr��

ʇțͷȫϓ҂ίѵǔĜ�eSɖкɂöáȫРƬÌȑĵppϱȡ#eńǔĜ)Ǔэϓȫȵ

týҩǔĜ̑ɀňŉкÍͫBĵöáѳȖƓ͌͛ȫțɊèȐî�ÌҩbĜȫž`ͅæǕͬ
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ƨ˒æҩ&=ςϗȫʚ´ìɨ#áĤǔĜ@кɀеϖ&=ɫɤҡz&=ϛƕǕͬ&=­Į

Ìʴ�&=�ʇțͷæҩÖĴē˃ɂțɀ&ҥýҩǔĜкɀz&=ͧžȫʚ´ҩϝńϳȪ

æҩǹυͪCјæҩ˧΂2ǔĜè&�ƎяEɂrÙzιŏʛҍ#ǔĜ̛urɖ·q&=

ͧžȫɫɤҩbĜrkkSɖίѵʛҍq&=ʣʉĦ¾ȫͪCŠ#ȱҋĬaкǑύʹЩ

ýҩǔĜrábà`͔ҩìrz&=ìɨȫʚ´#ǚMĄǎkț̚ȼ�eöϽ6ȫ#ǔϘ

BĵSɖǕͬͪƇÌϛ£ɓ=ϓ҂bκƭɓ&=пкѮδ̄k΁ƂÌȅ&ȅ�͹6έ�Й

rϓ̝ɂ&=ȫ+Ͻ#ē˃Ąǎț̚ȼɑƢę˒ɑƐÕőèÎökό̄kìʣ�8νɑɨ

п#�

�

ǸυͬҪìaκƭè=țɊɂ=ð˖ �¶ȫĜȥҫ�

ͣͪƇҪē˃ȼɈE͋kȠőҩɾɎȫп#ńɑaОЩƨ˒ҩОЩ­ĮҩОЩ&=μ�

ΊǞʶҩό­ҩìɨkɀʅЊ˨ʚ»&=áĤʚʷ&=#˨´&=#S˨ȫÅϤ΁+ˆɀ

±ʣҩáĤS˨kыǃ̆ɂƨ˒ͲѸȫп#ìrÅϤñɀʣ&=ҩBЩaϛĐ#ҦϛĐҩ

ǚMǔκƭkɂ˪ȫҩɂȘȫ#�

�

ǸυͬҪŇÚMОЩ&=ǅřȫǅκL£ƌ²bĜƝ̥&=�wλǕͬǆƔ���

ͣͪƇҪέ�Й&=Ƞő)ѵȫ+Ͻ#�

�

ǸυͬҪìҀ�ϛ£&=ѳȖƓ͌͛bĜȫϛƕýҩ�eɀöɀbĜкʅЊūɡ&=�

ҩŮȦɑȥѵȫ̉ϜèҩÚMƥέ£țƇȫ+Ͻ#Ú͹bĜǓȬкǺξєkϩ̤æǕͬǖ

7ȫėŠҩɀɂȻ±ʣ�ȫ8ν#�

ͣͪƇҪkæҩáĤbĜɀʅЊң҂ƟÌϛèɨпҩϝńόϛ͔åˇìbÚ͹ОЩ&�

r­ĮÌΦЫңνöǑύåˇҩǕͬңνöÚMǺξЉƹʄòҩңν)͓öÚM~Cȫп

ìɨ#ǔĜϛ͔ϱρ͇Ґè=пĐ#ìbĜkɀң҂ϛɑ&ɨпҩē˃ȼèe˪ĺΦѵҩ

áĤbϛö£ìĵпҩè&Ɉȼ#ǚMaόОЩè=­ĮæҩϛƕǕͬ&=;´ȫȫʚ

´ҩɂȵÿ­ĮkɀĆoɃÐ)Ìzɓ&=пҩ̭bÌȯ˹#Ǖͬkδ͉ЂGϛĵ=ak

ңɨϘҩaŮȦåˇèɨпңɨϘҩaŮȦåҋЉƹʄòҩaɂ˅è=͑җǕͬζЩɂC

ìɨ#ŇǔκƭbĜr̢ѐáĤɑrÍ΃ƹĸÿҩѓÿ#ē˃ɂȵè=­Įök&͆ҩk

(͆#@кÚ͹ϋЩk&΂�к&áÍ΃ìɨĐ#ńɑɂ;´ɑ=­ĮСƉrk&�͆ҩ

̭ĵ=C&ҥÌÍ΃#ìǔκƭОЩè=ʚ´èbĜrÅϤɀʣ=ҩʣ¥=#�

�

ǸυͬҪöύȺͣͪƇ#EȬȫυüкƁöĵ#�

ͣͪƇҪBæ#�
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10.8.2 Interview Script (Teacher B)  

 

Information Questions: 

ǸυͬҪǔǂü*ʀͪƇrâÙðâҫ�

ʀͪƇҪ

�

ǸυͬҪaǂü*aƐĵƎțS͑җҫ�

ʀͪƇҪ:¿(Ǝ�

�

ǸυͬҪìɂ˅țƉϜ̚ҩțЩƐĵƎҫ�

ʀͪƇҪ:¿(Ǝ�

�

ǸυͬҪìǂü*ͯȠƯ80țoSkźȦзrϱ²҆ ҫ�

ʀͪƇҪϱ²Sɖ80ț�

�

ǸυͬҪìaśŠȫͳZkҫ�

ʀͪƇҪ0PҩƉϜ̚̚0P�

�

ǸυͬҪìǔǂü*aèѐSɖ˪͔з&ɈƉϜț̚ȼҫ�

ʀͪƇҪâ«țͷ�ȣ>ʙ�˓̑ȫoSƉϜ�

�

1. Do you use GS textbooks to teach the topics related GCE? How do you use it?�

ǸυͬҪć#ìǔǂü&üaɀöɀ˪ƉϜț̚ȼÌțǴ&=єȦ,」�ʇȫϓ҂ҫ�

ʀͪƇҪкɀȫҩē˃ȼ�ѵǾÏî#�

�

ǸυͬҪìakңɨ˪bҫɀk˓˓кÌǾÏYkңɨèҫ�

ʀͪƇҪкɀ�̆*ɑrȼɈίѵ̡̧bǂǔĜțðпȫҩXȴСƉǔɀ˲bk�.�

&rțSž�ҩÚ͹кɀ)͓ȅ�Iȫϱȡìҩ1ƫ�ÌφπǔȫϓĬҩˆƫráS˨ϛ

ν#�

�

ǸυͬҪìXka˪èɈț̚ȼĵöĵèҫYkкk&Á&ÁҩжkMț̚ȼ˃&r�

īɈҩ1ƫ�±�IϓĴȫϱȡ#�

ʀͪƇҪǔϘr̄k&Á&ÁŇҩț̚ȼöɀV�˪ȫÊēkē˃ț̚ȼ�îBͮʅ�

ЊΆҩáĤśŠϛ͔,」�ʇè=пʅЊȣҩкkǩ&=ȵ9�ҡɛe�ɏҩS˨ȫåƠ

ƹɀĸppҩáĤʅЊ�àȵѐȫü҂#�
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2. Do you think the content of the GS textbook which related to GCE fit in with the core learning 

elements in Strand 6 at KS2 mentioned by the GS Curriculum Guide?�

ǸυͬҪìǔǂüaκƭèɈoSƉϜț̚ȼȫ�šáțͷtoSƉϜ̚ϓ̝ǭƠί�

ѵɑr̫:Sͨўɿҩeńk̉Ϝ̵˳ίѵaκƭbлöлà£èҩǕͬbεΖ̝Ɣ�ö

�ѵèҫ�

ʀͪƇҪ�eεΖ£ȫҩē˃bφπȫȵtкkǮ\öáȫўɿrǾgöáȫ�šҩ�

Xkeńk̉Ϝ)ö͹6ϛ£Bʣ�ҩŇkÚ͹ϛpp#Ų�ȴ˲ǾÏ&=áS˨˨ʚє

kökìĸȫпҩXkɑ=S˨ʅЊѪˢνҩͪƇrδȅ�IпÌLS˨ȯ˹ɑrоң#�

�

ǸυͬҪćҩкκƭ�eʅЊ�ѵҩXÚ͹Økö6ʣ�ҫ�

ʀͪƇҪö6ʣ�ҩáĤ΃S˨ȫ˨ʚ͑җrɂppöлàĐ#�

�

ǸυͬҪć#ìö̉kǡ͹ȥѵҩeńkèr5̞�С͹¯ίѵкɂ&=ǡ͹Ìƌ²�

S˨ÌǓ˃&r,」�ʇҩaÎκƭèɈț̚ȼ͹ö͹6ƌ²S˨Ì˸Ÿè=ǡ͹ҫ�

ʀͪƇҪɂ=ÚMҩeńkȯЕƹƸͫ͹¯ҩɂљȵț̚ȼкɀǾg&=eŏҩÚ͹�

bĜkϓĬίѵÌϕϗҩèrrÚML£bĜƮöáȫμƔ8νè9Oȫɹ̍ȫǂʒǕͬ

k˲.öáCȫǂʒ#ÖĴҩЧ˪ϱρ͹¯кƭēˎȼɂȵǾg˻ɛeö6ҩbĜÚ͹δ

)͓�ȅҩ)͓ȅɑљrƌ²bĜ˸Ÿϱρ͹¯#ÖĴ΁S͹¯кÚMȫҩbĜÚ͹΁Ƃ

ɀȂѤϱȡҩŨЙ�ҡҩǕͬkk˲.±&=ǃζ#ÖĴνʎü҂кÚMĐҩ�eBĵ9

OȫΚˢȥʒökìBҩ˲bĜ�ςϗȫȵtҩbĜɀϘ£&=BȫƝϞҩϡîνʎü҂

ȫ͹¯кɂĪҐ#ǚM�ebĜk5r�С͹¯�ѵɀē˃è&rĄ�Ǖͬè&rϓ҂ͭ

ɂǚ˸Ÿȫ#�

�

ǸυͬҪìaɂ˅κƭèɈț̚ȼk̉Ϝҩǡ͹ȥѵɀ}оkɓȥѵǕͬɓr̵˳ͭ�

ö͹6�ѵìˈ҇£ҫ�

ʀͪƇҪɜkɀҩē˃ńɑʣ�ìțèҩö͹6˫ƐϓǕͬk&rB̊ȫȵѐțȺ#�

ìǚMbĜE͋кɀǽ&=bϏ˃оδǕͬkS˨ѮδSȫп#�eńɑδț,」�ʇҩ

BĵrZкδϛҩϡîǔĜɂȵδέ�ýҩɣǫ&=ҩL£̵Ęĸ&=#�

�

ǸυͬҪć#ìͭkǆƔɑȥѵýҩaÎκƭèɈț̚ȼ͹ö͹6�ѵεΖҩē˃B�

ĵSͬкǭ�ƉϜț̚ȼ}оk̉ϜѿĨ)ѵҩaκƭèɈț̚ȼ͹ö͹6LS˨SϜɲ

ϲöáȫȠ»ÎǕͬΦˠŮėѠ9OɂєʔáĤkо̉Ϝ˩ɯҫ�

ʀͪƇҪbɂǾÏȫҩeń΃öáė̺CHȫ̂ΚȥʒҩǕͬkbɂϛ*ңɨєʔė�

Šĸ9ȫǆƔҩδmǬ.̥Ǖͬk�Ξ#Xkè=keѠ)ƭrϛőҩS˨kñ̄kǵ

ǻҩSî1ƫǓ˃˨ʚͨǉǕͬɹ̍ǆƔèҩèr̍mö£#ȼkɂϛҩкώ͉ȫҩXk

S˨kñȯ˹̰.ȫÊˢèҩèrǔĜr̆ö£Đ#ǚMBĵȵǔĜкδ˪˨ʚeŏҩe
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ńöáė̺ȫCȫ̂Κ1Ъɀöɀ˟.�ѵd΁�Iȫė̺ҩńɑb͹6eЅЙröĄɸ

k̉ϜŹѵ̉Ъ#�

�

3. Among cognitive, socio-emotional, and behavioral dimension, are there any area that you particularly 

valued in teaching GCE in GS lesson? Which one do you emphasize the most? Why? 

ǸυͬҪć#ìǔ@̉ЪʀͪƇɂŨƉϜț̚ȼýҩaκƭk̉Ϝ"ǡ͹"�wλè 
(r̵˳ίѵɀöɀκƭзr̵˳˖ оδǕͬ˖ оθҩYk(rкƁöĵèҫ 

ʀͪƇҪ(rкѳƉоδ#ɂ̉Ϝ˅ɑrΚˢȥʒǕͬ˅eЅȫɫɀ�eкɂü҂ҩ 

̉Bĵͭ+e΢̭ń˅SЩĐҩǚM�e(ͬkɀ;ǝ#áĤɓ&ңȫ±ƣҩÖĴɑ�ң

кδέ�ҩǚM�eBоδ# 
�

4. Are there any key elements of teaching GCE in GS lesson under each dimension? What are they? Why?�

ǸυͬҪìŇkaϏ˃(ͬҩ̉Ϝ"ǡ͹"�wλkǑύ。。̂ǝǕͬká̭ȫQр 
ìƌ²S˨Ì˸Ÿè(r̵˳ȫҩìǔǂü*eńk̉Ϝ̵˳ίѵҩǔĜɂBĵєȦèr

̵˳ȫ̉ϜҩeńȖʐ¤Ɣý"͑ʼ¤Ɣý"�ˡĜˢý"�ˡɼÜýҩÎǕͬ̑ɀ�ƍ

�ɹȫü҂ýҩ͑ʼü҂ý"CÔü҂ý"íƍü҂ý"Řțü҂ýáĤҋ˕ü҂"єȦ

̚ǡáĤ。0ü҂"Τ˨ü҂ҩaκƭk̉Ϝ̵˳ίѵҩз&rєъőkBоδҩŮȦț

ǴєȦ,」�ʇțͷȫü҂ҩϏ˃köÚMƷθҫē˃ƉϜ̚ö͹6ɂϽ6Ĭȟȫόҩa

ɀκƭзr¾ĨǕͬü҂ʅЊоδҫ 
ʀͪƇҪkñɂrȖƓȖ̯ҫ�

ǸυͬҪкɂȫ#�

ʀͪƇҪȖƓȖ̯Ǖͬ。mкоδ��ǔκƭCÔü҂кʅЊоδҩē˃ǔĜδ̆ЙC 
Ôȫ�YҩCÔɑrϡ»ǀʑƮͭk�IѼ˿`�̂єлàҩǚMϡîńɑS˨ʅЊоθ

Ǖͬ8νĵèɨпҩeńbȬƫɑr˨ʚη¬ǕͬȖ̯ȫŖǶҩbÚ͹ÚMƌ²ÌνʎC

Ô*іỤ̈̄ͬˆѐĲ±ȫǀʑ# 

 

ǸυͬҪć#ìńɑkǡ͹Źѵҩɂ5ĸ�С͹¯ҩaκƭзr͹¯ʅЊоδҩŮȦ�

bĜÌ˸ŸǓ˃,」�ʇǕͬkț,」�ʇțͷȫȵtҩз̞͹¯”˃оδǕͬöÚMΩ

Ʒθҫ 

ʀͪƇҪØÚM&rkñæҫ�

ǸυͬҪkýҩńɑ”оδȫόaκƭkз&rҫ�

ʀͪƇҪǔκƭkÂ`͹¯ҩē˃ʃrCкɂböáȫ˖ƹҩŇkǔɂèɨпҩCĜ�

ɂɑɨп#ńɑÌÂ`ȫόҩb&Yνʎƭ£ǕͬkCĜІ)ѵSɀ�I˖ң#ǚMÂ`

͹¯kҡ͔èr,」ҩŲ�ȴѭͼæҩ;ͱ͓ȃ£C҆rҙǘҩrҙǘL£Bĵпȫ˸Ÿ

ēǑrCѮδǕͬ΄ϼ#�eǔĜδkĸĥƅǕͬk,」ίѵ˨Œȫόҩ�ɂƐrC&ҥÌ

à`zпɀƵppҩO9ɀVͥ&=#ǚMǔκƭÂ`͹¯ʅЊоδ#�

�
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ǸυͬҪć#ìkǆƔŹѵҩeńkɲϲæ"kоæ"єǒæ"єʔæ"˞ǁæ"є 
Ʋҩ̂næҩè=öáȫőίѵҩaκƭз&rʅЊöÚMΩƷθҫ�

ʀͪƇҪǔκƭ̠ɢȫǆƔBоδҩē˃ʃO9ö͹6&ɱrǓ°ҩńɑbÚM̠ɢ�

ȫҩºǫbÚ͹ÌȂɕϱȡk̠ɢȫҩÇcökĺÞȫáSǈǈкɀS£#áĤk,」�

ѵɂBĵkνʎö£ȫü҂ҩńɑȯ̉BѪzͭȕɟҩöÌ̠ɢΚˢèҩè=ü҂ɀϹҡ

Ϲĵ#ǚMǔκƭ̠ɢk”оδȫ&ɨ#�

ǸυͬҪŇkƆɅbĜĪҐ̠ɢȫǆƔҩÇcѵŮĔѪҩÎǕͬї¤кƆɅbĜ³Ȧ�

ĉϋҩ̠ɢìɨÍ΃ҫ�

ʀͪƇҪ˅щ˅щ#�

�

5. What are the limitations of using the GS textbook to teach GCE? Are there any areas need to improve? 

Do you have any suggestions?�

ǸυͬҪìǔ@̉ЪaɂQ�ƉϜț̚ȼҩŮȦțǴєȦ,」�ʇȫȵtɂ˅ðї¤�

èҫ�

ʀͪƇҪї¤ɂȫ#eńȵѐƹȫї¤ҩBĵȫü҂ö͹6ÇȵÑȳҩBĵȵbǾg�

ȫ�ɏǕͬΦəҩϱȡö6΃ȵ-Х#ѦˆɂѭŏȼҩXkȻȣ̝ƔҩÚ͹&rɁ˧΂�

rɁ�Ȼȣ&ɱ#ǔĜϛ͔kϱρˋ˂ƎKҩδÇ¥̉rɀB=#ÖĴ�šö6ϣbҩē

˃њſɂèrĄ�1Ĵҩɂ�IĄ�˥�îȼȫ�š#ǚMö͹6q&rϓ҂�šìϣ

bҩXkńɑδɂȘìțèr0҂ȫόǑύqS˨ʠÏöáZ͡#�

�

ǸυͬҪŇkδqS˨ÌĵμƔǺξҩqbĜ̆ĵ=ҩ̭bĜȯ˹èɨп�#�

ʀͪƇҪć�

�

ǸυͬҪìaκƭɂðȔϡȥʒáƝϞèҫē˃І˃&rͪƇк̉ЪƉϜ̚ϓĬ̴ȟ�

ɂїҩÎǕͬϓĬBҨĸáĤkψUS˨ɑљiǚɂ�š±Ⱥ�ÌÎökĺÚ΢ҩaɂð

ȥʒáƝϞƌ²S˨ϏϜ,」�ʇÎǕͬǾv,」�ʇțͷ#�

ʀͪƇҪkț̚ȼμƔҡϛèҩǔκƭÚMȅЙS˨ɑrѮδƹҩē˃ɂ=пŮȦo�

S˨ҡϛkʅЊɂa�єkҩÚMǾÏĵ=#eńɂ=�.ǕͬkҚ.�ÚMțҩrˮЙ

ɑљ�ț#XńɑkЯàbȫόҩrĸрǾgϱʮҩē˃ͪƇkțSҡϛȵѐɂїҩńɑ

kϱʮ)ѵҩeńϱȡƵ=ȻȣҩǕͬÚMǾg&=ĴėeŏҩǕͬĴėΚˢȥʒȫǔ

ĜҩÚ͹kțSίѵɀȻϣbĐ#�

�

ǸυͬҪŇÚ͹єȦ̉Ϝ)ѵҩФͪƇкδÍͫ*�Iɛeҫ�

ʀͪƇҪkɒҩē˃�eͪƇBpȵѐÌȅҩńɑț̚ȼ͹6ǾgҩÚMǌЙͪƇȫ�

ȵѐ#áĤbĜÚ͹ɀȁ£ūŠҩ�ĜȫūŠɀȥjЩͪƇ#�

�

6. What is your opinion on revising GS textbook by adding the shortcomings into the curriculum?�
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ǸυͬҪaŮȦoοƉϜț̚ȼҩi͟p�͇±Й�ț̚ȼ˻�šҩaɂð̆ʒèҫ 
ʀͪƇҪєȦèr,」�ʇҩkñæҫ�

ǸυͬҪkæҩē˃ǔśŠȹȵzîr̡̋ýÌɭθț̚ȼҩк̆£k̉Ϝȥѵɓ=�

Z͡k}оȦ̚ǡǕͬk。0ü҂ҩʅЊpϛєȦ͑ʼȫ¤Ɣ#ɂSͬϛЩδi͟pǕͬ

+Ͻȫ�͇±Й�ț̚ȼҩaɂð̆ʒҫ�

ʀͪƇҪǔκƭƐBæҩē˃śŠ±î�ÌȫόѮδS˨ÌХ΢ψɗҩ8νS˨ɀö�

ɀǵǿ£ҩÚ͹ö͹6BWˠȵì˪̬ͅȫȥʒ#ē˃ɂ=kǆƔ)ѵȫψɗ��±îΓҡ

1ƫǔĜкδє҇ͫɗȫȥʒҩңɨ�ÚMͫɗ£S˨ɑȥѵȫ͹¯#ÖĴҩѦˆ�š�

ѵÚMέ�ҩXöÚMĺĵ#ǔϘδǈǈҡҩē˃ͪƇΚˢ)ʅЊơҩē˃bÚ͹ìĵƎ

кkț͔ϛȦ。mȫü҂ҩńɑ̣ˆѐ±=͑ʼҩңɨțèҫè=ökό±ȫü҂ҩkͪ

ƇңɨÌǵǻțɑrȥʒ#ìǔ@кƝϞϖ&=ͪƇǕͬūŠțɓrϓ҂ɑљңɨƠѿS

˨ÌSɑr�š#ǚMÇcȏĸ�šҩö͹6ɂȘìÌțкkʝϮϱȡ#�

�

ǸυͬҪć#�eǡ͹"�wλкk&=Λ˅ҊʬȫпҩǕͬkϛ&=΢˃æ�wλ 

ȫȵtҩaκƭț̚ȼ�eɂ˅ƌ²ҩYk�eкkѴͪƇq&=ʚ´Ǖͬq&=пbĜ

Ìҙҗèҫ 
ʀͪƇҪɀæҩeńÚ͹ƈbĜ�Ì̑¾ҩɂ=Ѽ˿ÚMk̑¾ǩ͑җȫ#eńϛ͔�

̑¾ɄµǕͬ�ΞȫȵtкÚ͹ƈbĜÌöáĜ¾ҩeńʣʉħҩɑƔÃ>ΪȫCʅЊ

ĵҩÚMz&=ϏϜæҩʰСȫʚ´Đ#�

�

�

7. Do you use other teaching materials to teach the topics related to GCE? What are they? Why do you 

use them? What are the advantages of these teaching materials?�

ǸυͬҪć#˦akțǴ,」�ʇțͷȫϓ҂ɑљɂ˅˪�IțɊҩeńɂ˅Íͫ� 
Iț̚ȼÎǕͬɂ˅Ì;ͱ͓ȅєȦ�ˡȫȵ9Ϟ҂ҩÎǕͬkєȦѳȖƓ�

͌͛ȫțɊҫ�

ʀͪƇҪɂæɂæҩöɸʦæҩǔÖĴɂϖѳȖƓ͌͛Йҡϛè=Ϟ҂#ē˃bĜk�

ūюțè=Ϟ҂ҩeńk�ΞȠ»bĜɀϛƭBBҩìǔĜɀеϖbĜ#�

�

ǸυͬҪŇkbĜɀʅЊˉƾҫ�

ʀͪƇҪkæҩáĤǔĜȫϓȵɂїҩńɑǔĜǦſ�ҡ˲&=˖ ʚ´ȫόҩbĜ�

ɀțƭʣ�pp#�

�

ǸυͬҪìaκƭè=țɊɂð�¶1Κҫ�

ʀͪƇҪ̫&b8νɑ=CǕͬü҂ȫ͸ȷҩǚMțƭʅЊʣ�ҩáĤèbĜɀáS�
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˨ʣ�ςϗҩÌ�ɏ̡̧ңɨȫȥʒÚMνʎü҂#bʅǔĜzƭBē˃ȵѐэ=ҩǔĜ

Ú͹Îδ�҇ψUҩÎδ�҇ХƔҩȵѐæҩͫϋ�šҩϡîțȫȵtǰǛǰ;#bĜɀ

qS˨ϛBĵǃζ#�

�

ǸυͬҪǔĜEȬüυüƁöĵ#�

�

έ�ϱȡҪ�

ǸυͬҪ�eƉϜț̚ȼkñÚM±�&=ǆƔǕͬ�wλҩē˃è=ʅЊѪÌр�

Ɣҩ&=΢˃)BѪόqS˨ʹңɨÌz£ҫ�

 
ʀͪƇҪē˃ˠȵȫț̚ȼɂϛңɨÌɹ̍Κˢ9OȫǆƔҩeńbɂț;ͱ͓ȫɹ�

̍c˪ȥʒҩXS˨åȓ£Ɛĵk&rü҂ҩē˃ǔĜ̅ζBĵ͓)Җɛҩbökö̉ҩ

ɂSЩýҩXb”͋ÚM&ȵǣǬö\ͭ˙)͠΢#�

�

ǸυͬҪŇkc˪;ͱ͓ɑљöB~CĜȫɻďҫ�

ʀͪƇҪökҩńɑk;ͱ͓ɑљҩbδSңɨÌɹ̍ȫc˪ҩǕͬǔ̆&OȣͰȫ�

ȵtҩǔĜkñìƵqȣͰ˗ƠîǔĜȫλңèҩǔĜÚ͹δĵȥѵÌ̡̧̆r�šзɨ

�kþҩ`�&rǟ�ƹƸ͒#�

�

ǸυͬҪŇkÚ͹;ͱ͓ϱρ̚ǡɂBĵý��� ���!� ����

ʀͪƇҪɂ=kΛɤȫҩńɑǔĜ˅ǟ�ƹƸ͒ȫȵtBšȰnîҩǚMɂͤͦƲˢ�

�ˠî#�
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10.8.3 Interview Script (Teacher C)  

 

Information Questions: 

ǸυͬҪǔǂü*aћ ��� arâkðâҫ�

ћͪƇҪ

�

ǸυͬҪaɂƐĵƎțS͑җҫ�

ћͪƇҪ¿5Ǝ�

�

ǸυͬҪìakƉϜ̚ɂƐĵƎèҫ�

ћͪƇҪ¿5Ǝ�

�

ǸυͬҪǔǂü*aśŠz͔ɑѐSɖkźȦз&rϱ²҆ ҫ�

ћͪƇҪ80țϱ²oS�

�

ǸυͬҪìakͭѐSɖȫͳZkҫ�

ћͪƇҪǚɂ̚˿ȫϓ̝̹͐�

�

ǸυͬҪSɖ˪͔зɈƉϜț̚ȼèҫ�

ћͪƇҪȣ>ʙɑɈoSƉϜț̚ȼ�

�

Key Questions: 

1. Do you use GS textbooks to teach the topics related GCE? How do you use it?�

ǸυͬҪìǔǂü&üak)ƉϜ̚ț&=єȦ,」�ʇȫϓ҂ɑљɀöɀ˪£ƉϜ�

ț̚ȼҫ�

ћͪƇҪɀȫ�

�

ǸυͬҪìńɑaɂ˪£ҩaɀk˓˓кÌǾÏYk&Á&ÁýҩaɀöɀBh϶è�

Ɉț̚ȼҫ�

ћͪƇҪ�ĕЙbίѵɂ4пȫ�wλáĤоңҩɇƳɀʃ˓ǾÏ#Xɂ=ü҂k�

ÚMтŮɑrSͨңrɀÌzҩXɂȵǔкɀ΁Ƃ±&=ʚ´qS˨ÌSͨ#�

� �

ǸυͬҪŇkaÚ͹ɀyã&Á&ÁYk�e�'Ǔкɀ˪Йț̚ȼ#�

ћͪƇҪ�'Ǔкɀ˪Йț̚ȼ#єȦèrCȠϓ҂ȫǔĜɀ˪ĵppț̚ȼҩкɀ�

±&=̂єȫȵ9ȣͰ#�

�
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ǸυͬҪŇkÚ͹ǩ&=ȵ9ȣͰ�áS˨Ìςϗҫ�

ћͪƇҪkækæ#�

�

2. Do you think the content of the GS textbook which related to GCE fit in with the core learning 

elements in Strand 6 at KS2 mentioned by the GS Curriculum Guide?�

ǸυͬҪìaκƭèɈƉϜț̚ȼȫ�šáțͷtoSƉϜ̚ϓ̝ǭƠίѵɑrSͨ 

̵˳�̫:SͨѿĨҩaκƭbлöлà£èҫeńk̉ϜŹѵ)ѵýҩaκƭbɂ˅ό}оkɓ

&rңÎǕͬbB�ѵεΖҩaɂð̆ʒҫ�

�

ћͪƇҪ�eȼúŨȼɑљɀϿȍè=пҩǚM�eǑύɂȺ#XkɑrорɂƐĵ�

èҩXkkèr̵˳ҡϛq£S˨ȫ̉Ϝңöĵҩeńk,」íƍ"ǖˍǕͬk�IėŠȫȠ»ҩ

�ebĜqƭBp#ŇÚ͹�,」ìĵq&�reŏ#Ú͹¨kϛ*ÅƔҩϿ\rȬɈìɨҩÚ͹

&ϓȼđreŏ#áĤr,」ȫєkb˅4ңǾÏҩE͋oSǺξèȥѵɫɀpҩϡîț̚ȼkè

r̵˳ʅЊơ#�

�

ǸυͬҪŇkȞҙҡϛaκƭєȦ8ν,」Ɉț̚ȼкϿ\ϓ̝ǭƠÌŨҩXkrÚ�

͹kʅЊơǕͬö6eŏÌǾÏєȦ&=ʣ�ȫп#�

ћͪƇҪE͋кѪȫҩē˃r,」+ȤВϡ͔ҩbĜț̚ȼÚ͹̻͐ìŨ<Ǝҩè<�

Ǝίѵ�er,」ВϡBĸҩǚMńɑ�йϿȺț̚ȼɂ=п�eökìЯàҩϡîͪƇɂȵδk

èr̵˳�ѵȅЙˠɂȫϱρǕͬȵ9ȣͰÌáS˨ςϗ#�

�

ǸυͬҪŇkÚ͹ɂ=̵˳bĜBpǳ£#�

ћͪƇҪŇkÚ͹ațɓ&r�wλǕͬєȦϱρƎK,」ȫпȫȵtҩbĜqȫ�

ɇƳkǔĜǂδȫп#�

�

ǸυͬҪŇњſҀ�þþϛ£ɑrǖˍæíƍȫü҂ýǳƭʅЊpҩɂ˅з=ü҂a�

κƭкkϛƭö6ȫҫ�

ћͪƇҪϝńόǔĜδ8ν�IėŠȫȠ»ҩXrʌ�ǽƐreŏ#ìǔϜîbɂð�

˪èҩ^+ǔĜǽ&=kҔʫŒě͔ȫƄīȢ ǕͬkÃ>ΪCHҩìÚ͹ϯІ&=#˲ǔĜÌǹ

ςèrό҂ɑљҩaɀζ£ҩǺξ£bĜȫȠ»ҩǔĜ1ѐɂ4пΥ̣Ǖͬɂ4пѮδ;̂kоĜ

ȥҩĸŠɂðǃζҩÚ͹ɀBЩaʌ�ǽƐrėŠÌáaϛ#ē˃aÌǺξèr,」Ĉȵtҩ�e

oS˨rǑύ”Иȫ�˸�ҩaábĜϛƞΒ�нЮȫČҩbɘɈζкɇζЩæҩö̉k4п#ϡ

îɂ=̉Ϝkɾτˌ͸ҩŇkɷʙCkðͿΊðҀқҩ�eǔBςËèɨпҩɂ=�˓ϛ̑ɷʙC

rңңңҩͥʙCrңңң#�eśŠèr,」ƃ͑ʤà£aкɘɈ�ö£#ìңνɷʙC&Yδ

k˹˼ͿҩΘ̅̇è#�eökɒĊ#ǔκƭè=�eкöоδҩÑͭakІзȫпяE�˸ҩq

bІзǺξȫ&=öáȠ»ȫ˒ҩaяEǺξèr,」ҩ˫ІзÚMǺξȫ�1ƫ��Ì̆�Iȫ

ȵ9ȣͰҩϏϜ*ңνèrȣͰìоδҩÊdǜ͔ϰȰǖĂҩ£ƒ.ѐɂðєkè#BЩaʌ�ǳ
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*��

�

ǸυͬҪϝńaþþϛ£ϰȰǖҩєȦè=�ˡBĸ9O#єȦ�ˡȫȖʐҙ̀ýÎ�

Ǖͬ͑ʼҙ̀кkoS˨ʅЊpǳ£ȫ̵ĘҩXÎö̱áȬƉ˨ʚɂBĸєk#aκƭè=�eÚ

MöѮδ�±YkкκƭèңBоδҩÌƌ²bĜ8νėѠĸ9èҫ�

ћͪƇҪǔκƭǑύϿЙSͨɑrɼ̝ҩ˅Ú͹á[Ǝϛè=пҩbĜкö̉aϛ�

4#ҚƎ˟eńϛ£͑ʼҩȖʐҩė΃ė1ѐєkȫȵtҩÚM±è=�͇ҩìrϡƭɂǃƸ#�

�

ǸυͬҪŇkÚ͹δϿЙbĜȫ͆ ҩ�±ΟȨƟțSǕͬ̂єϞ҂�ʴpp#�

ћͪƇҪē˃oS˨ṟöєb9ҩE͋Ì£.SкδɂЙ&=ī̏īɈ̉Ϝ#�

�

ǸυͬҪaκƭèɈƉϜț̚ȼ͹ö͹6�ѵìLS˨ÌĪҐèr5ĸ�С͹¯ҩÎ�

Ǖͬɂ˅з&̞ǡ͹ʅЊơҫєȦ,」�ʇțͷίѵҩeńÚöÚMƌ²bĜĵμƔƸͫýǕͬÌ

ƌ²S˨΁κĜЧ˪ϱρž�ϜƭÌȞˢϱȡҩáĤ�ȤɹѵǕͬϨѵȫρƼҩē˃k̚ǡÎǕͬ

kèr;ͱ͓)ѵкɂBĵöáȫǃζҩaκƭèɈț̚ȼÚöÚMƌ²bĜ�ѵì˸Ÿè=͹

¯#�

ћͪƇҪǔκƭț̚ȼѪppҩè=�e0δk̆ͪƇɑrϓĬίѵңɨÌƈѿS˨�

Ìzè=п#ē˃ț̚ȼÚ͹ɀǾg&=ʚ´ҩńɑ¨k̆ȼȫ�šҩa˫Ҁ£sϿț̚ȼÌzҩ

Ͽ\ȼȫü҂ҡüҩ�ezö£è=͹¯ȫ#�eBĵȵҩʰС͹¯æҩνʎü҂ҩȯЕƸͫæҩ

�eδͪƇ˪&=ʚ´Ìƈ�ҡ#�

�

ǸυͬҪŇkÚ͹ț̚ȼkɂȫҩX”оδkѴͪƇÌңɨábĜS˨Х΢è=ʚ´�

Ìƌ²bĜƝ̥è=�С͹¯#�

ћͪƇҪbÚ͹кɂ&=ƝϞʚ´#XƝϞʚ´þöþa˪èҩþöþaɑѐSɖk�

ϓĬ)ìɨÌzè#�eö&Yþȫ#�

�

ǸυͬҪɂ˅ðeŏό�eɂ=ƝϞʚ´öЯàkɓ=SɖÌzèҫ�

ћͪƇҪϝńǔÙaЙŷSȅ&=ϱȡЙҡҩü҂kkñrrкÚMzƭ£è#ɂÿ�

Ú͹zö£ȫҩѮδͪƇǾgϱȡqbĜ#ÎǕͬkɂ=ʚ´ʅЊƿ&=ҩ�

ÙūŠo͌Ìςϗá&rό҂ҩɂ=S˨ȫ͹¯ɇƳzƭ£#�

�

ǸυͬҪŇÚ͹ɇƳˈ҇£S˨ȫ͹¯Ѯδ#�

ћͪƇҪ�eδēǑЙaɑ˟aȫS˨ҩB̆ͪƇңɨÌț#ȼú˅Дʒɒҩbʅ��

Ҕʫҩ�ebɨɨкɂ=ҩXk˪ö˪ƭ£�ҡèҫ�

ǸυͬҪŇk�eBĵкɂҩ̆*ͪƇңɨÌЧ˪#�

�

ǸυͬҪìk�wλáĤǆƔrȥѵҩaκƭèɈț̚ȼ͹ö͹6ҙˠǕͬțůS˨�
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ÌkоҩɲϲöáȫȠ»ҩɥǃáöáȫCíϙ̂ΚҩǕͬʻ˸bĜÌĵ=ŮėѠ9OȫєʔҩÎ

Ǖͬkϱρ̚ǡȥѵLbĜ͋ІSͨýáĤΔо̉Ϝ˩ɯûҩ8ν£ϱρʋʽŮ̑ɀȫƨѹҫ�

ћͪƇҪǔκƭț̚ȼΓȦ̉ϜŹѵʅЊĵҩaϛόǆƔҩ�wλҩbĜȫɧƟk̉�

Ϝ£#ŇǔόqaʹìrkþýҩǔόqaʹǔĜǑύңңң#Xü҂oS˨r̉ЪǔțaǑύң

ңңҩ˲aǺξ£�IȠ»ȫCȫȵtǔĜǑύkоbĜĂҩÚMqƐƢę˒όңɨ˃1kоȫ΢

˃ҩǔκƭkk̉ϜɑƔĵЩǆƔ# 

�

ǸυͬҪŇkț̚ȼѤ.k̉ϜŹѵҩÚ͹�wλáǆƔʅЊơ#�

ћͪƇҪē˃ǆƔ̄kδˠe˨ʚ�΂ÚMĪҐ£#�

�

ǸυͬҪŇkÚ͹ОЩ&=ʚ´æ΢˃#�

ћͪƇҪkæҩОЩ&=ʚ´æǕͬ̄eǀ0ҩeńzɄµSͨ#̄kÌǺξèȓ�

¾ȫC#ŇkrìϛҩS˨Ϝ̮aҩ̭ńBWİ�ìɨҪ”ǔsǑύ;̂kо ҩaϜŨ;̂k

оҩX4пÙ;̂kоҫңɨÌz�ҡҫ 

�

ǸυͬҪŇk̉ЪɑɨпXңɨÌz�ҡҫ�

ћͪƇҪɀöɀq&=ǀ0bĜ˸ȀɀB&=ҩǔĜφY&=ǀ0ҩìaɀңɨÑǑ�

æ#ìɨɀ�ҙ&=ҩ˫S˨̉ЪǆƔkңɨÌz�ҡҩʅϸrìϛɂǃƸ#�

�

ǸυͬҪŇk�eț̚ȼкBѪÌҙҗ£#ńɑ±ĵ&=ωϐÌʾБè̞ǆƔҩ�w�

λҩaκƭɂ˅όȹȵk}озȥѵYkκƭʅЊpҩökB�ѵҫ�

ћͪƇҪɹńǔҀ�ìϛҩǔɂèrő̅kñɂɑ̞ǆƔèҩìökɒĊ#Ñͭǔκ�

ƭǑύǾg&=μΊǞʶҩkϱρ̚ǡȫŹѵqbĜҩǕͬk�IςϗƧƟҩǗ­ƧƟìҩÌҙˠ

ɑrωϐ#�

ǸυͬҪŇÌҙˠɑrωϐ͸ƫɑrˢƶÌe΢BЩț̚ȼ́Ǻɂɑrő#�

�

3. Among cognitive, socio-emotional, and behavioral dimension, are there any area that you particularly 

valued in teaching GCE in GS lesson? Which one do you emphasize the most? Why? 

ǸυͬҪþþǔĜкςϗîєȦ̉Ϝ"ǡ͹í�wλǆƔè(r̵˳ý#˲akțǴ�

,」�ʇϓ҂ȫȵtҩaκƭè(r̵˳зrk”оδҩǕͬYk(rкìоδèҫ�

ћͪƇҪǔκƭ̉Ϝk&rīɈҩ&rī̏#Ňkaδɂ̉Ϝҩa�͹6ÌƝ̥ɹ̍�

ȫǆƔ#Ňk˲ǔö̉èɨпk4ҩǔңɨÌƝ̥&rǆƔ�ҡèҫŇkŮȦèO9ǔδОư8

νҩǔ�ÚMвȉ&rɹ̍ȫǆƔÌŮƪèɨп#ǚM̉Ϝk&rīɈҩ˅ϗkð̵˳к&ɨҩŇ

k,」ϱρƎKҩaϏöϏϜèrϱρƎKè#ОưϏϜî�ÚMвȉ˪ðɹ̍ȫǆƔÌѵŮ#�

eè=кk&=ǟψƹƸͫҩXǟψƹƸͫ1§кδϏϜ�#�

�

ǸυͬҪŇkƉϜĬȫϓ̝ʅЊ͔ʭҩaɀ�qS˨8νɑr̉Ϝҩɂ&rīɈ8�
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νҩ1ƫ�qbĜ˸Ÿǡ͹í�wλ#�

ћͪƇҪkæ#ǔκƭrɱƑ&Ykì#�

�

5. What are the limitations of using the GS textbook to teach GCE? Are there any areas need to improve? 

Do you have any suggestions?�

ǸυͬҪaκƭ˪ƉϜț̚ȼțǴ,」�ʇțͷȫϓ҂)ɂðї¤èҩǕͬɂð+j�

ȫĜȥҫ�

ћͪƇҪ�eδĵ=qöáȫϱρqS˨ҩʃ&ɱțϓ҂ǔкɀÌȅ�Iȫϱʮb�

ĜҩE͋ȼ�ѵȫϱρö6ҩǳƭʅЊp#ǔɀȅ&=�ІȫqbĜ̆#aBѪ̉ЪɑɆ˸˨͔4

п9ҩńɑɑɆ˸˨ȫ9áèrϓ҂ɂєҩǔɀǩÌáS˨ςϗ#eńǖˍìҩ͸ƫȫÊēkð

èҩǔкɀȅЙϱȡqS˨#�

�

ǸυͬҪŇkκƭϱȡö6ȻȣǕͬ΃ö6áɹƉ˨ʚϯ�ҩáS˨ȫϾѩʅЊЮ#�

ћͪƇҪē˃ǔE͋кökìьǃϛˢϗҩδeѠpp�ɂ˪#�

�

ǸυͬҪìɂðȔĀȥʒόǕͬƝϞqț̚ȼҫ�

ћͪƇҪǔ̉ɂ=ț̚ȼbɀ¡˪ϱρ̚ǡȫ�¸ҩbkɀ͓)Ȼȣȵ9ȣͰҩόĤ�

qaʹєȦзrϓ҂#ì�eBȫҩē˃bƌǔĜͪƇȅĤҩXökѐѐɂ#�

�

ǸυͬҪŇkÚ͹ț̚ȼi&=ȵ9ȣͰȕ)͓ѺɑƔqțƇÍͫáЧ˪��

ћͪƇҪē˃ȼú�eØÚM˪ϱρ̚ǡȫȥʒÌƌǔĜҩbȻȣö£eҙȼ#�

 

6. What is your opinion on revising GS textbook by adding the shortcomings into the curriculum?�

ǸυͬҪҀ�кϛ͔ǡ͹ҩ�wλȥѵкʅЊơҩ̉ϜŹѵҡϛкökBʣ�ҩB��

ѵìʅBĵöáєȦ,」�ʇȫ�͇#aŮȦoοƉϜț̚ȼҩi͟p�͇оȣ±�ț̚ȼ˻�

šҩɂð̆ʒҩaκƭbȫÚ΢ƹĸöĸǕͬǓȘĸöĸҫńɑ̄kȕ�ÌҩaκƭŮȦțǴǕͬ

ψɗɂ˅ƌ²èҫ 

ћͪƇҪ�eǔκƭbÚMz&=țɊŁҩē˃ǔζ̚SɑѵɂBĵțɊŁҩƉϜB�

΁ˆĜ}ã̚SɑзҩśŠrrкȃ͔ ��
�ҩ΁ˆCȠɑз˅ìоθ#ǔζ̚SɑзɂBĵ

��
�ȫțɊŁҩ҃Ĵȫҩökȼίѵ#eńz*è=̚Seҗæҩςϗü҂æ#^+ƉϜкȞ&

=țɊŁҩÚMȞ&=ЦǗÄҩ˝˓ęЦǗкƭɒ#bM§кɂppҩXèƐƎr}оk̚S#�

�

ǸυͬҪćҩìrɀʅ±kț̚ȼĺĵB#ǔ@кʹ£ɂ=ͪƇόƉϜ̚ϓ̝ĺЩҨ�

ĸҩē˃ϓ̴ü҂ýҩáĤśŠɂ ��
�ҩBѪÌψɗǕͬțůqS˨#�

ћͪƇҪ�eкkȫҩńɑaϺȫȵtǕͬö6ȵѐȫȵtҩarɀʜȦ̉ϜŹѵ#�

ǔqȺ̉Ϝa”͔δҩ”ī̏ҩaÎͫ£ϋ#ǔqȺa1ƫҩö6ȵѐáaςϗҩϡîǡ͹áǆƔ

ơĐ#�
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�

ǸυͬҪŇϡîͪƇ˅ДʒábĜʣ�8νǕͬςϗ#�

ћͪƇҪX�eŮȦɓ=ͪƇҡϛҩ˅пæҩǔțîaɒýҩē˃aϜæĊ#Xɂȵ�

к˅Ú?^ҩїȦț̴#a}оkɓȥѵȫȵtҩÖ&ȥѵñp#�

�

7. Do you use other teaching materials to teach the topics related to GCE? What are they? Why do you 

use them? What are the advantages of these teaching materials?�

ǸυͬҪ”ƫ&ɝü҂#Ҁ�кʹ£ћͪƇkțєȦ,」�ʇȫϓ҂ɑљҩњſțȼ�

1ĴҩÚ͹кɂ)͓ȅȣͰȅȵ9#aκƭè=ȣͰȵ9ɂðBΚèҩɂð�¸ĜȥҩkñҀ�a

ǾÏȫȻȣǕͬϯИ&=ҫ�

ћͪƇҪkækæҩē˃aϛȫпɂ=bкɇʹЩҩкöєb9#Ňè=ˊюȣͰк�

ɇƳєb9ҩXĸCèǶǓȬкϛ#bʹV1ƫкɂ=΄ϼǂ̉ĵppĐ#ńɑaϛ&=öєb9

ÎöɂϼȫҩS˨r˅΄ϼÌʹ#áĤE͋ϯИ&=ҩbĜq£ȫÑǑҩbȫƸͫңɀĵ&=#�

�

ǸυͬҪњſȵ9ȣͰҩaɂ˅˪ѳȖƓ͌͛ȫțɊ#ē˃ǔкʹЩѳȖƓ͌͛ɀȃ�

&=,」ϩ̤ȫϞ҂ҩǕͬaɂ˅ƈS˨ÌÍ±öáȫʚ´ҩÎǕͬSɖɂ˅ȃЩ&=єȦϏϜ,

」öáȫȠ»áCìɨèҫ�

ћͪƇҪǔĜɂϋЩȃҩǔȫ͑җrkϛҌґȫό҂ҩǔĜȅîɥȧɀҩ\ȯɀЙҡ�

áS˨ÌǹςңνǔĜèr,」ɂҌґè#bĜkzяèȥѵȫпҩÚMqS˨Ì̉ĵpp#eń

ɂ=ϩbşҩǔĜкȃЩҩqS˨ÌǅÓ*ϩ̤áҌґȫǅκ#E͋è=кδÂϔҩңɨÌzǕͬ

з&̚ÌțҩkSɖίѵңɨÌȅȵѐÌzҩökƭrϛő#aόɀÌzXɘɈ˅ȵѐÌzҩÚ͹

ɀá�ʇțͷɑзǕͬ˨ëțͷɑзÌà`ҩÌzЙè=ϓ҂ҩìɨȵѐÌɀB=#�

�

ǸυͬҪŇÚ͹ɀz&=ЀS̚ȫʚ´#�

ћͪƇҪkæ#eńi˨ʚǭůϓȫҩƉϜÎǂzҩÚ͹ɀi&=ό҂ȕk�IS̚�

£z#ńɑökȎȵѐö£ȵѐ�ҡz#�

�

ǸυͬҪìaκƭè=țɊȫ�¶ĜȥkñɀʅЊɂ͑җҩÎǕͬbĜʅЊ�ІΚ�

Ĝҩē˃bĜzяèɨпҩʅЊˉƾ#�

ћͪƇҪkæҩē˃bĜʅЊˉƾҩÚMq£Bϣbȫϱρ#ŇkbĜ̉Ъȫпʅͪ�

Ƈĵҩϡîɂ=Z͡bĜɀϛƭB=#ͪƇökΒ͹ҩǚɂпкϜҩϡîè=ό҂ÚMȅbĜƌ

Ǜ#bĜÚMƌǛƝ̥S˨ȫ�wλ#eńϩbşҩǔҋҏ6ҩaҋҟ˲·ҩÊdɑrǅκÚMB

ǇҩqbǅÓ*#�

�

ǸυͬҪkæҩEȬȫυüƁöĵ#�
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10.8.4 Interview Script (Teacher D)  

 

Information Questions: 

ǸυͬҪǔǂüΗͪƇkðҫ�

ΗͪƇҪ �

�

ǸυͬҪaɂƐĵƎțS͑җҫ�

ΗͪƇҪEƎ̫<Ǝ�

ǸυͬҪć�

�

ǸυͬҪ1§ɂ˅țЩƉϜ̚ҩțЩƐĵƎҫ�

ΗͪƇҪ<Ǝ�

�

ǸυͬҪèѐSɖkźȦзrϱ²҆ ҫ�

ΗͪƇҪϱ²SɖҩǔĜkOț�

ǸυͬҪOțȫ�

�

ǸυͬҪìakͭѐSɖȫͳZkҫ�

ΗͪƇҪǔȫͳZkƉϜ̚̚0PáĤ΢Ȗ0P�

�

ǸυͬҪć#ìǔǂü*aèѐSɖ˪͔зɈț̚ȼҫ�

ΗͪƇҪEȬƉϜȣѿĨ�

�

Key Questions: 

1. Do you use GS textbooks to teach the topics related GCE? How do you use it?�

ǸυͬҪć#ìǔǂü&üak)ƉϜ̚ț&=єȦ,」�ʇȫϓ҂ɑљɂ˅˪ƉϜț̚ȼҫ�

ΗͪƇҪ�e&Yɂȫ�

�

ǸυͬҪìakңɨ˪bҫɀöɀk˓˓кÌǾÏèҫ�

ΗͪƇҪ�e&Ykʃ&˓ǔкɀț�ѵȫ�šҩÑͭkɀ�˪ȼҩϿ\ńɑȼ�ѵ�

ȫeŏkɇ6ȫҩìǔĜÚ͹ɀēǑͪƇŮϓ҂ȫϏ̉ҩÚ͹ɀ±&=eŏÎǕͬ±&=

öáȫҩeńkƨ˒Ǖͬk�I˻țɊÌЌ²ҩX0δкɀ˪ƉϜȼ#ē˃E͋ǔϘ”ĸ

ü҂кk�eǔĜкkϿϓ̝ȫțůҩ�eȼ�ѵȫ�šrɀϯИЙțtδʌҩáĤкÚ

͹ƌ£S˨ͫϋæҩ°ϓ1҆#�

�

ǸυͬҪŇkψUS˨ɀȥj&=ҫ�

ΗͪƇҪk#˅щ�
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�

2. Do you think the content of the GS textbook which related to GCE fit in with the core learning 

elements in Strand 6 at KS2 mentioned by the GS Curriculum Guide?�

ǸυͬҪìaÎκƭƉϜț̚ȼEȬƉϜȣѿĨȫ�š̪ö̪àțtoSƉϜ̚ϓ̝�

ǭƠίѵS̵ͨ˳�èҫ�

ΗͪƇҪ”BqǔɅ&Ʌ�#�

�

ǸυͬҪìö̉aκƭèɈȼk̉Ϝ"ǡƀáĤ�wλɑȥѵ̪ö̪à£ƉϜ̚ǭƠ�

ίѵȫSͨоңҫ�

ΗͪƇҪć#ǔϘìɨϛҩҀ�ìɨ̆ȫόҩ̫&ўɿ�êŮp&=ҩìèrrē�

ǑЙS˨˻̝Ɣ#�ețͷtδʌȫök&r,」�ʇҩÚ͹kғ�8ν΁ƂýҩŠƗ

ýҩϿ\kҔʫҩ1ƫ��ȏŸ�Ì#ìǚMńɑaόkèrƉϜȼ�ѵҩǔкκƭbл

àЙrϓ̝ҩ�eкkʅЊ˼ʆȫŮȦ,」�ʇҩͭr̄ȫ#˦rǔκƭbĜSȫп�e

кöĵҩXaόÌ£̫:Sͨўɿ�яEèҩbĜrBϯИ#ē˃˫ođяEҩbĜɀɂ&

=ϏϜöá̞ȩȫCȫϓ҂áĤ@кɀɂ&=ϱρ,」ȫ�ʇ͇ҐҩbĜδңzæҩǕͬ

bĜɂðδʔǃ#è=ǔĜɂțɂʡΖ#�±)Ì£<�Ǝ͆ɂ=ėѠü҂�ǹҪǖˍ΃

íƍҩϩ̤æ΃|Ƙè=ϓ҂V�kțt�ѵȫδʌ#�

�

ǸυͬҪŇkκƭÚ͹k̫&Sͨўɿ�ѵʅЊp&=ҫ�

ΗͪƇҪǔϘțtδʌȫкök˦ĵҩǔϘδ̆ЙoɃÐȫ̝ƔҩǔϘδbĜÌȯ˹�

ðÙ,」�eǔκƭʅЊѪҩǚMbĜȫоңk΁ƂяE�Ǽƛ�Ìҩ�eǔκƭкkà

ˢȫ#�

�

ǸυͬҪìaκƭ�ö�ѵҫ�

ΗͪƇҪ�er˲ˆk��ǔϘɼÜ)ѵèҩńɑakϛ͔,」�ʇ)ɂ&=ėѠоĸ�

9OҩǔϘкÚMʴpp#ē˃ǔĜϛ͔ǖˍ΃íƍҩ�eңνɑrėŠɀöá�e͸ƫ

кɂ=Êēҩи=Êē�eͪƇö̉ȫόҩ�eȼ�ѵ˅˖ ϛ#ìǚMǔκƭèй�Ú

M±ĵpp#�

�

ǸυͬҪìkǡ͹ȥѵҩǔĜɂ5̞�С͹¯ҩaκƭͭɈȼ͹ö͹6ƌ²S˨ҩL�

£bĜÌĪҐĵμƔƸͫÎǕͬʯ�Ǔ˃,」�ʇҫ�

ΗͪƇҪǔκƭńɑa¨kϛƉϜȼr̄k��Ú͹��bɀɂ&=ƝϞʚ´ҩ&=ǹ̡�

Ɵȫʚ´ҩì˲ˆи=ʚ´rökϓȠ�ѵҩrkțƇ˪ȼɓ=ѕO�ѵҩXaό̡̧k

ñeѠÚ΢ҩǕͬͪƇkñ̄kÚM˪£ҩ�er̄kδ̆ϓ̝͔ö͔Кɑrü҂#ìϡ

îrkɂљȵƉϜȫϓ҂ҩǔϘảýҩē˃й�SɖØɂđĬ&r̗ǪҩìǔĜSɖ̱

ĵ&=ҩ�Ĭ#X�ĬƉϜ�ѵҩǔĜɀǧîҩɂ=kCȠҩɂ=k ��
�ȫй�ҩǚM

ǔĜ� ((ì)#�eCȠɑѵϓ҂ĵҩƉϜǓrϓ̝ɬѵBѓҩìϡ̂ǔĜʃ&ϓÚ
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Mț£ȫʅЊp#ìaόńɑǔĜū˷kѕOȅ&=ʚ´Ìʴ�Ìȫόҩ�e҃ĴпɇƳ

ɂȵѐz£#ìǚMṟț̚ȼɂкɇƳƌ²ìĸҩÑͭǔκƭaόk̉ϜŹѵțĵ&

=ҩ1ƫ�Ì���ɹńҀ�˦ϛҩȼ�ѵț£ȫǡ͹ǔκƭʅЊpҩbĜSV&=п1ƫ�

eδǑ˪kɓrĜȥҩÚ͹�ebĜδȞrŸ˓ǕͬbδÌҩeńа*ǔĜɀz&=ʚ´

ÙbĜÌȓѤ˕ϱҩϿ\ЧÌ̫(,」ėŠǕͬkǖ7ȫėŠ#ìè=�eȼ�ѵzö

£# ˹ϛҩè=δѴSɖ�IȫȵѐÌлà#�

�

ǸυͬҪìŇkÚ͹ѴSɖ�IȫȵѐÎǕͬѴͪƇ҃ĴÌq&=ɊȡbĜÌƝ̥è�

=ǡ͹ҫ�

ǸυͬҪìö̉aκƭèɈƉϜț̚ȼkǆƔȥѵǕͬ�wλȥѵϽöϽ6ҫē˃��

wλáĤǆƔBĵϗȠкϛ͔kƉϜț̚ȼkèй�ʅЊơҩáĤ@к̉ЪÚ͹�wλá

ĤǆƔʅЊоδáĤʅЊǦϤҩö̉aκƭèɈț̚ȼkèȥѵzǓңɨҫ�

ΗͪƇҪǔ΁Ƃ˪îìĵƎèǔrκƭèɈȼҩ�eʃ&ϓ�eɂrоңȫҩǔ˲&�

ϓҡπҩǔ�я<Qҩ�ebÚ͹ɂ(Qk]̉Ϝȫҩ˦ǡ͹Ú͹ϛ͔k&ҩͭɑr�w

λ�erkʴ*ʴ*ҩÚ͹±±ĤĤɂ&#XaόkñBϽ6ǕͬBĵèҫǔκƭök

ȫҩbBÚ͹ɂ=҂˿rĵ&=̉Ϝҩbrüaκƭңңңҩr˫èrZ͡Ìz&r�w

λȫɪɦ#ì”sȫ͙͍Ú͹rköÚM444ìɨ#ǚMхǶ)ѵ�ebɂҩbök˅

ȫ#Xkkñ̄kBϽ6èҩǔκƭrк��ökĵƭì͔δȫ#Xǔкȯ˹�eŇkƉϜ

kiöáȫпкqbĜ̆ҩ̭S˨΁ƂÌĪҐɑrǆƔáĤŮɑO9ȫ̆ʒ#ìaόńɑ

ĺĵ�wλk�ѵèkñBèǔÎκƭökìB#ē˃BĵȵtǔĜϡîBWʖͼìҩè

ɨ�eδkìɨzҩèɨ�eδkìɨzҩröÚMLbĜɂrƸͫҩèɨǔϘökƉϜ

̚ǂδȫп#�

�

ǸυͬҪìǕͬ̆*ϓ̝ίѵҩńɑbόɲϲöáȫȠ»ǕͬkоöáȫȠ»áĤɂ�

=kо̉Ϝ˩ɯæҩϱρ̚ǡæҩоθ͋˨SͨìҩkèɈț̚ȼ�ѵɂ˅όз&rZ͡

ʅЊơÎǕͬaκƭ�e�йкʡǫ£ҫ�

ΗͪƇҪǔϘE͋ƉϜ̚kΟȨƟțͷҩBĵȵtađƎ˟SЩȫпҩ<�Ǝ˟aɀ�

�SҩǚMǔκƭaόkñö6èҩǔϘėѠ9ǀý�êŮp&=ҩē˃bкkʅЊѤ

.ǖ7"ϩ̤è=#ìaόÚ͹&=ėѠĜˢǕͬ&=Ȗʐєkì�ebĜköɀS£ҩ

Xk ˹ϛƉϜ̚�ѵǔĜкǑύδțҩbĜкδϜ#ē˃ńɑökrá.SɑrфǺr

ɀɂ=ü҂#̫:rk�eaкÚ͹ɀ̉ЪҩBĵSɖȫͫϋҩƉϜͫɗȫόɇƳɀͫȵ

9҂ҩìȵ9҂ϡîBWkǦѩƟȫϓ̝#ϡîbĜrk΁ƂÌ̆ҩ̆VrÌͫ#˲ˆ

ýҩȵ9й�ǔκƭkѪȫҩē˃˅Ú͹ǓȬȔ˓ҩXȴǔκƭbÚMɓ=ĜȥҩÚ͹k

&=ī̏ȫпǔκƭÚMϛ£ҩ1ƫ£bĜ̆ȵ9ǕͬSɖțȵ9ȫȵtҩÚ͹ɀšȰǵ

ǿ#�

�
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3. Among cognitive, socio-emotional, and behavioral dimension, are there any area that you particularly 

valued in teaching GCE in GS lesson? Which one do you emphasize the most? Why? 

ǸυͬҪҀ�ϛ£̉Ϝ"ǡƀ"�wλè(r̵˳ίѵҩkțǴєȦ,」�ʇȫϓ�

҂ҩaɀ˖ оθз&r̵˳ҩÎǕͬ(r̵˳&ɨìоθҫ�

ΗͪƇҪ�eкɀk̉Ϝȫҩϛ̄ǡ͹)ѵǔÎɇ��Ňk˦ϛýҩ̉Ϝ"ǡƀ"�w�

λ(ɨкδɂҩXkaόʅоȥѵҩǔyã̉Ϝȫ�ЭkoSҡϛkЊ˃оδҩē˃bĜ

кδɂ&Yȫ̉Ϝ�ɀɂ=пÚMz�ҡҩǚMǔκƭǡ͹ökìоδ#ìҀ�ǔϛЩ

ýҩ�wλ�eǑύ˫b΁ƃS΁Ƃ΁˸ÌϘ�ҡҩǚMǑύ̉ϜɑѵɀЊ˃ĵ=#ǚM

ǔκƭ'Ǔk̉Ϝҩ�Ǔkǡ͹ҩ”ƫ&ǓkǆƔǕͬk�wλ#�

�

4. Are there any key elements of teaching GCE in GS lesson under each dimension? What are they? Why?�

ǸυͬҪìk̉ϜŹѵȥѵҩaκƭɂ˅зr�͇ŮȦSͨ,」�ʇțͷkʅЊо�

δҫ�

ΗͪƇҪ˲ˆśŠè&¥ϛ ��
�r˖ ĵҩǚM̚ǡk˖ ĵҩyã}оkɑ&�

з#ìǚMǔҀ�ϛȫ̸ĄȫȖʐSҩ̸ĄȫėѠĜˢè=ǔκƭkö6#byãîk̚

ǡҩŇkǔĜÚ͹ɂ=ϓ҂ϛĺ̢ǹ͈ҩbrɀϛÚ͹ͥė˷ɁҩÚ͹Ιͱɂ̫&̽CУ

ΤȲ)îÌҩXkaό͸ƫңνɂè=ˢƶҩңνbĜδ˸Ÿĺ̢̚ǡ�e˅ϛҩXkǔ

κƭoɃÐкδ̉pp#ìǚMkè=ĜȥȖʐS"ėѠĜˢкδϛ&ϛ#�

�

ǸυͬҪŇkaκƭśŠkē˃ĺЩ}оȦ̚ǡҩ��
�ɑѵҩǚMÚ͹è�ȥѵ#�

єȦȖʐS"ėѠĜˢrѮδ���

ΗͪƇҪǔϘ�eBĵпȫҩeńĜˢáȖʐɂєkýҩĜˢÎɀá͑ʼɂєҩǔϘ�

è=пk&ΆҩkoS�ѵBѪ�ª#áĤṟbĜϛ͔,」ϰȰ͌͛кɀ˪.ė�˸ҩ

Ňkϛ͔.ė�î,ϰýBяƲBҚ΄ҩXk�e,ϰkðèҩǕͬңν�î,ϰìB

èҩè=ǔκƭbĜѮδ̉Đ#�

�

ǸυͬҪìǕͬkǡ͹ɑȥѵҩɂ˅όз&rǡ͹kŮȦS˨`˃&r,」�ʇǕͬ�

ʯ�Ǔ˃&r,」�ʇkʅЊоδҫ�

ΗͪƇҪǔϘr˲ˆńɑaϛ͔,」ü҂ȫόrɜkȯЕƹƸͫ͹¯Ǖͬνʎü҂ȫ�

͹¯#E͋ėѠü҂BĵҩțîbĜ1ƫҩbĜSîýҩңɨÚ͹Ìνʎè=пèҩ�e

ÚMѮδbĜÌϘҩáĤ±)�ѵBĵȫʚ´țoɃÐңɨÌνѪ#ǚMƉϜй�˖ о

δ#�

�

ǸυͬҪŇkÚ͹ŮȦbĜȬƉ˨ʚ1.ɂ=ƌ²ҫ�

ΗͪƇҪkæҩɀɂ=ƌ²�

�

ǸυͬҪkǆƔȫŹѵȥѵýҩ@кɂ=єȦǆƔȫ�͇ҩaÎκƭз&ѼkʅЊо�
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δèҩŮȦoɃÐoS˨ҡϛҫ�

ΗͪƇҪǔϘ0δèrǆƔɀkǃϜ̫&ýҩϿ\rkȯöȯ˹èɨ9ҩáĤєƲ#�

ǔϘbĜ”ĸȫü҂kbĜκƭè=пábĜBЮҩÚ͹b\è¾ҩbrκƭè¾ȫ9µ

�єǔ9ǕͬǔŷSІзȫ9µ�єǔ9#ͥėá.ėϰȰǖєǔðп9èҩÎǕͬ¼ɢ

ʲ͔�єǔðп9èҩè=bĜκƭábĜ�əBЮҩǚMbĜδȯ˹ýҩɂrǃϜýҩ

è=ʅЊоδ#�

�

5. What are the limitations of using the GS textbook to teach GCE? Are there any areas need to improve? 

Do you have any suggestions?�

ǸυͬҪć#aκƭȹȵ˪͔èɈȼțєȦ,」�ʇȫȵtɂ˅+jȫĜȥҩÎǕͬ�

ɂ˅ї¤ҫaκƭɂ˅ðȥʒÚMLèɈȼȻ±Bҫ�

ΗͪƇҪǔϘìɨϛýҩї¤rʃ&Ɉȼк&YɂҩŇkțtȫї¤Ǖͬ&=δʌҩ�

ìböÚMŨƭĺЩȖʐƹҩĺЩ0λ#ìǚM�eBĵпϡîk˼ʆȫҩʥ˹áĤ Њ

ſ!ҩaόkñBʣ�ì˲ˆökҩìǚMńɑͪƇ˪£ȫȵt�e&Yδkɓ&=Ĝȥ

Ìέ�ҩXǔкκƭàˢȫҩē˃˅&ɈȼÚ͹ºʡǚɂп#XaόkñB+jèҩǔÎ

öκȫҩì˲ˆýɂ+ϽȫĜȥ#+ϽȫĜȥkʅЊʥ˹ҩÚ͹kʅЊö6ʣ�#�

�

ǸυͬҪєȦȵ9ҩìǔ̉Ъ@ȯ˹ț̚ȼ˅Ú͹ƎƎкȔ˓ҩS˨ɀöɀ͟3Ìσ�

͘ĵμƔƸͫȫƸ͒ҩÎǕͬŮȦȵ9ȫȻȣ̝Ɣɂð̆ʒҫ�

ΗͪƇҪɹńǔҀ�˦ϛҩbĜκƭėѠǕͬҔʫÎBýҩbĜκƭBЮҩǚMbĜ�

öоθҩκƭBƿ#Xkńɑ˲bĜ̉ЪîöáȫėѠĜˢ。0Ǖͬ¼ɢʲ»ŮȦǓrĜ

ˡкɂƨѹҩńɑbĜ̉ĵîèȥѵȫ̉ϜҩbĜŮȦèȥѵɂrǃϜȫȵtҩǔϘrÚ

MšȰʅbĜ΁ƂÌФ͍ȵ9й�ҩṟǔĜ£ȵö˖ ÌϛҩbØѮδʹ£ɓ&=ϱ

ρҩbкÚMiSЩȫпҩǕͬƉϜȼɂȫпФ͜&ҥ#�

�

ǸυͬҪìҀ�ǔʹ£ΗͪƇϛɑrϾѩǅҩÚ͹S˨ŮȦè9OŮbҡBЬЮҩL�

£bö͹6BǤ�Ǖͬєʔè9O#ìaκƭɂ˅ðȥʒÚMĲ±ȫS˨ȫ΄ϼҫ0δk

çˠȫȥʒöáǕͬkɂ˅ðȥʒÚMåƠS˨8νĵ=ҫ�

ΗͪƇҪ�e�� ˹ϛèrökȼÚMz£ȫп#ē˃aδoɃÐ̆ìĵőèrɂ�

Ƕҩ�±)ńɑǔĜ˅˖ ÌțǴbrɀöϜҩǚMϾѩǅBЮ#ǚMɀöɀȼ�ѵțǴ

ȫй�ĵ=rɀϏ̉ɀĵ=ҩϾѩǅИЙpp#˲ˆΦЫȫǛʒǑύδңzèҩǔϘƉϜ

ȼryãę±˒±ĤȠőҩXkśŠĵîBĵѭŏȼҩѭŏȼʅϸ�͐ȼ�ѵĵîѭŏȫ

°͹ҩèrkBȫҩē˃bĜɂĵ=;´ҩɂ=пÚMÇȵ)͓ÚMȅ£ҩϱȡÚM)͓

ȅҩ̮Й&=ü҂#bĜ�ϓǕͬ΁Sȫй�кʅЊB#ǔĜśŠ˪͔ɑɈкɂèȥѵ

ȫ#�

�

ǸυͬҪìŇkEȬƉϜȣѿĨкɂѭŏȼҫ�
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ΗͪƇҪɂȫ#�

�

ǸυͬҪ˦kñʃ&rS˨кÚM˷�ҫ�

ΗͪƇҪǔτƭ��rȫҩbĜϭȼȫȵtrδǽϭeҙȼYkϭѭŏȼ#ńɑϭѭ�

ŏȼҩ�˓̑rɀqrϵΜqbĜ#ǔĜrƣКbĜ&YδϭѭŏȼȫҩǔĜ)Ĭȫȵt

ÚM˪ƍ˓ѭͼ#ͪƇ˻ѭͼÚMȋǻS˨˻ƍ˓ҩϿ\ÚMɂϓĬ˻;´#�

�

ǸυͬҪþþaǾ£ʃrS˨кÚM)Ĭ˪ƍ˓ѭͼҩìѭŏȼáeҙȼɂðöáҫ�

�ek&ɧ&ɨ¨kĵîƐrǮъYk�e�ѵbɀɂ°ϓҩ;´ȫBWɑ ���������ìҫ�

ΗͪƇҪbɀɂ°ϓȫҩbкɂʚ´ҩX̂Ůökìĵ#&rϓ҂”sȫй�ɂ&=��

оʱǕ͙͍ͬƹȫü҂ҩÚ͹&�ɝҩǕͬbĜЙŷSÚM΁Ƃ̆#M§ȫȼ&YδͪƇ

ȇ˒qS˨̆ҩɂȵēɂ=ϓĬХƔțǈîͭ¢ʨҩbĜÚMѢȵѢĜ˪ѭŏȼ΁Ƃ̆ҩ

έ�)Ĭ̆ö£ȫп#�

�

6. What is your opinion on revising GS textbook by adding the shortcomings into the curriculum?�

ǸυͬҪìŮȦoοț̚ȼҩi,」ȫȖʐҙ¤Ǖͬ,」ĜˢɼÜȫü҂ҩaκƭi�

bĜ±�ț̚ȼȫ�šaɂð̆ʒҩaκƭèrȥʒÚ΢ƹҚöҚҫÎǕͬŮɑrțǴǕ

ͬψɗ˅4ƌ²ҩē˃Ҁ�кϛ£ƉϜϓĬкkʅЊ͔Кҩeńaк�î((ҩ�&Áє

Ȧ ��
�ҩ̚ǡ)ѵ���

ΗͪƇҪ�eB̸ĄŇҩèrÒǲҡɒŇ#ìɀöɀɂ=ϓ҂ÚMǦϷèҩǔκƭk�

ÚMȫҩē˃ΟȨƟE͋ɂBĵпкțЩҩìкkʣ��țĵpp#�e<Ǝ˟Ú͹кƃ

͑SЩ.ėɼÜҩk:Ǝ˟SЩ&=#ɀöɀk<Ǝ˟.ėɼÜȫй�ʨpҩ±Йpp,

」ɼÜ#eń�ėͱЈ�i¼BҩңνʧȖƓö6ǜèҩē˃ɂÊēȫҩɂ=͸ƫȫпҩ

èȥѵ�eÚMʴ�Ìҩaόkñ˛̥&ϓǕͬ˛̥&r0҂ÌțǔκƭɇƳѮδȫҩX

ÚM±�Ìҩ˲kĲʺй�#ē˃śŠɂѭŏȼҩbĜÚMǮɓrǮу�Ƥ̂єϱρ�

ҡ#�

�

ǸυͬҪŇköc±&rBĸϓ̝ǈǈìʴ�Ìҫ�

ΗͪƇҪkæ#˅щ#aό0҂̄k˅ƭ¢ʨȫrö¢ʨĐҩX˅ƭ¢ʨÚM±&=�

ƜŸǕͬЌ²ȫпҩē˃śŠɂѭŏȼ#aόeҙȼaδяĵƐ˓ҩǓɈҚîҩìɹƉ

æ#XѭŏȼšȰνèO9#�

�

7. Do you use other teaching materials to teach the topics related to GCE? What are they? Why do you 

use them? What are the advantages of these teaching materials?�

ǸυͬҪáĤkațǴєȦ,」�ʇțͷȫϓ҂ɑљҩaɀöɀ˪&=�IȫțɊҩ�

ǕͬaɀöɀÍͫ�Iț̚ȼèҫ�

�
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ΗͪƇҪ�Iț̚ȼrѪȫҩē˃ǔκƭE͋ĸŠțȫпöɀƁĺЮҩXaόɂ˅&�

=˖ ˛˖ȫпҩ�Iк˅4ȫ#ǚMǔĜɀ�ã˪ðèҩeńɂљȵǔĜɀ˪ѳȖƓ͌

͛ȫțɊҩÚ͹F͊&=ϩ̤ü҂Ǖͬǖ7ȫȵtҩìǔĜɀ)è=͓̦#eńͱàėѪ

ʇ͢ҩbÚ͹ɂ=ʚ´țɊǔĜɀǩҡ˪#ÎǕͬ�eȻ±ĵȫrk˪&=ƨ˒ҩǔĜɀ

köáȫѭθ̴˿ҩÚ͹bĜкϛ͔ĸǖ7ҩǜɋȫҩǕͬѳʙ&=Ǆʳ˶ü҂ҩè=�

eÚMqb̆ȫҩqb̆ȫȵt±M&=νϒ�erÚMѷĕ£bĜȫSͨ#�

�

ǸυͬҪaκƭ˪è=ѳȖƓ͌͛ȫțɊɂð�¸ĜȥǕͬaĜɀöɀ±&=ҚўƸ�

͒Ǖͬ�ѻƊŏƸͫȫž`ͅqbĜÌ˸Ÿ,」�ʇȫǡ͹ҫ�

ΗͪƇҪǔĜ�e�ѻƊŏкɂ˪ȫҩXr˪k©ĭ#ǔĜкҤ¹bĜöáȫϓ҂ҩ�

ńɑbĜκƭáǔĜȫȵ9ɂєkҩrɀϯЩÌҩ˪�ѻƊŏƸͫȥʒÌƌ²bĜȫƸͫ

Ƹ͒#ǚMǔĜ�eкɂȫ#ìXkaόҀ�ǔĜϛ͔ȫțɊɂðBΚèҩ�e0δкk

̫&ýҩbĜкk&rūɡȫɫɤҩŮè9Oȫˉƾ̝ƔʅͪƇҚ#̫:rkbĜȫțɊ

ɂ=k�àoɃÐȫѮδҩbĜɀ˪̸ĄǕͬkʅЊÄСȫȥʒțoɃÐ#ǔκƭƨ˒�

erʅЊѯȈƹҚ&=ҩ˪ѯȈȫ˰ѵÚMLoɃÐ±ʣÅϤ#ǔ΅reŏrkǔM§ț

Щ&rϓ҂єȦ!ĝҩϛєȦ。0ʍɔҩǔqЩ&ɝєȦҕˑKĻȫ˒ҩ�eĸŠк̉Ъ

ҕˑKĻk&rŽҩѝ�΃ʞʿBѲý#XkÊdbȫŽkήʵ!ĝҩBĵC˪ΈЧ!ĝ

ÌrŽ£ҩrŽȫ!ĝʵ£įΓʞҩè=п�eoɃÐkö̉ȫɒĊҩ˲bζ£èr˰ѵ

bɀáMɂȫ̉Ϝ̂ʅrɀɂBĸȫѯȈҩÚM±ʣbĜȫ̆ʒҩÅϤ#ǚMɂèɨп�

eʅЊB�

�

ǸυͬҪǔ̉Ъѳ˔¡͌͛�eɀȃ&=&Ȭʚ´Ǖͬϛ&=,」ϩ̤ü҂ҩqS˨�

Ì´ǛǕͬιІÌÍ΃ҩSɖɂ˅Í±Щè=ʚ´ҫ�

ΗͪƇҪɂȫҩǔÚM�AqaʹǔĜ§ȬrƈîoɃÐÌėѠ¿:ЪɀҩkŻюҡ�

ȫ#͌͛BWѳ˔¡͌͛ìҩȓѤîBĵöáėŠȫ˕ϱҩrɀЧÌ&=ǖ7ėŠ#ìþ

ǔĜɑȬÌ£ȫȵtrɂ=ʚ´˝ҩSͨ&=。0ҩ̨žè=ü҂1ĴҩìþbĜɂ&r

ϪɮrȄ͔ϪiɀЧÌTǨ�áĤȚ¡>ҩbĜеϖǔĜȫoɃÐǱbĜö˪ȫȠ�ҩȕ

kɑr̳�ѵҩЧĤÌɑз#bĜȫǅκBƣ˄ҩþþʹ£bĜè˟C˦ǇҩbĜɂ˦ȫ

ǀʑҩВҀÊdè=ǔöδȫ̬ÚMƌ£bĜҩbĜɀκƭƐɂǃͧ#�

�

ǸυͬҪŇk̂ʅț̚ȼèrʚ´Ȼ±ѯȈҩÚMLbĜȻ±єʔ,」ü҂#�

ΗͪƇҪký�

ǸυͬҪćҩEȬυüкƁöĵ#�
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10.8.5 Interview Script (Teacher E)  

 

Information Questions: 

ǸυͬҪǔǂü*arâÙðâҫ�

ΗͪƇҪaÚMÙǔΗͪƇȫ�

�

ǸυͬҪaɂƐĵƎțS͑җèҫ�

ΗͪƇҪEƎ̫'Ǝțȼ�

�

ǸυͬҪìaɂƐĵƎțƉϜ̚ȫ͑җèҫ�

ΗͪƇҪкk'Ǝ�

�

ǸυͬҪǔǂüakзѐSɖțȼèҩɑѐSɖkźȦз&rϱ²҆ ɒҫ�

ΗͪƇҪźȦϱ²҆ ҩī̈ț�

�

ǸυͬҪakƉϜ̚ȌPðͳZèҫ�

ΗͪƇҪ˅˖ ȫͳZ#кk˟0P�

�

ǸυͬҪìaѐSɖk˪͔з&ɈƉϜț̚ȼҫ�

ΗͪƇҪEȬƉϜȣѿĨ�

�

Key Questions: 

1. Do you use GS textbooks to teach the topics related GCE? How do you use it?�

ǸυͬҪaɂ˅˪ƉϜț̚ȼÌț&=єȦ,」�ʇȫϓ҂ҫ�

ΗͪƇҪɀ˪ƉϜț̚ȼ#�

�

ǸυͬҪìa˪ƭĵöĵҩkț&ÿ,」�ʇ̂єϓ҂ɑљҩɀk&˓˓ìɨɀ�ϛ�

ȺƉϜȼȫ�šYk�eкk&Á&Áìɨҫ�

ΗͪƇҪǑύкk�΁Ƃ̆îϓȼϛð�ҩē˃ǔ΁Ƃök0oƉϜȫҩì,」�ʇ�

ȫ̉Ϝǔк͟3ȫ#Ňkeńϛɑÿð.ėɼÜæǕͬңɨèǔкk̆îɈȼҩ8νĵp

pҩ̉ЪǓrę˰kңҩϿ\�ɀ�ϛqS˨ʹ#�

�

ǸυͬҪćҩìСƉakŇkɇƳɀ�й˪ȺɈț̚ȼҩÚ͹кɀ̆Йț̚ȼɑrÍ�

ͫϱȡ̆*ЯöЯàǕͬábĜɑrSͨоңлöлà�΂Ì���

ΗͪƇҪkæ#ē˃ț̚ȼ΁ƂɂÿīɈδțȫҩXkƫѵɑÿÍͫϱȡɒĊҩɑÿ�

Íͫϱȡ̆Vèrɀȯĵppҩϛ̂єȫ̉Ϝ#�
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�

ǸυͬҪìŇkÚ͹ț̚ȼкk&Á&Áҩ`˃&rЌ²ýҩ)Ĭкɀ˪�IϱȡY�

k�eț̚ȼȫʅоʅЊĵҩ&YɀϛЙț̚ȼȫ�š�±�I҃ĴȫϱȡqS˨èҫ�

ΗͪƇҪ̆*ɂ˅ȵѐĐҩńɑkɑrțSȵѐʅЊ�Ϋȫόҩкɀ±ÿ҃Ĵȫϱ�

ȡҩXkɂљȵtϺͫϋæϺХƔèҩröɀiÊd&ϓȼ�eÚMϛ¿ĬкƭɒĊҩń

ɑϛɼÜÚMǈǈϛɒĊ#XkɂљȵīȦȵѐȫєkèҩrɀ£̄kț£ɑrZrB{

ýҩöB�ϛý#�

�

ǸυͬҪìŇkкɀ�ϿЙɈț̚ȼϛîÿț̚ȼȫ�š1ƫ�̆*ҩńɑȵѐæǕ�

ͬχÚȫόҩr±&ÿbĜѮδȫȵ9æ#�

ΗͪƇҪkæҩǕͬ±V1ƫbɀȯĵÿȫп#�

�

2. Do you think the content of the GS textbook which related to GCE fit in with the core learning 

elements in Strand 6 at KS2 mentioned by the GS Curriculum Guide?�

ǸυͬҪć#ìaκƭèɈƉϜț̚ȼȫ�šáțͷtoSƉϜ̚ϓ̝ǭƠίѵɑr�

S̵ͨ˳�ҩ8ν,」΃ϏϜϱρƎKҩɑr̫:SͨўɿSͨоңлöлàƭ£èҫa

κƭbɑrεΖ̝Ɣ�ö�ѵè"ɂ˅ό˖ }оkɓ&r�͇èҫ��

ΗͪƇҪčҩèrδ̆&̆ÿϱȡ�̉#�

�

ǸυͬҪϝńǔĜÚM̆̉ϜŹѵ)ѵýҩaɀöɀκƭόϝń˅ǳ£ɓ&r̵˳Ǖ�

ͬ�e�ѵкεΖƭ£ȫҫ�

ΗͪƇҪкεΖ£#�

�

ǸυͬҪк�ѵȫҫ�

ΗͪƇҪkæ#�

�

ǸυͬҪɂ˅όκƭ˖ }оkɓ&r̵˳æҩɀĵÿìɨèҩ̉Ϝҡϛҫ�

ǸυͬҪŇkɨɨкɂǳɨìɨҫ�

ΗͪƇҪk#+Щϛÿ̚ǡɀĵppĐ#Ú͹śŠ̚ǡϹҡϹоδ#�

�

ǸυͬҪć#ìɂ˅όκƭ͟pîɓ&=�͇èҫ�

ΗͪƇҪ͟pîð�͇æ#ÿȖʐɑÿĐ#�

�

ǸυͬҪŇɀʅЊpϛėѠȫȖʐҫ�

ΗͪƇҪkækæ#Ͽ\̞ȩɑÿкʅЊpȫ#кkκƭ̚ǡk”ĵ#ĜˢZ͡кɂ�

ϛȫ#�

�
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ǸυͬҪìaκƭ�eþþϛ£ό̞ȩÎǕͬ&ÿ,」ȫȖʐҙ̀ҩaκƭоöоδ�

è�eҫS˨ѮöѮδ̉Ъèҫ�

ΗͪƇҪкδ̉ȫҩ+ЩÚ͹bĸpp̉ɀöɀàЯÿæɀöɀ#Ňkɂÿ̉Ϝȥ�

ѵҩɇƳ8ν£ɑÿȖʐȫп#�

�

ǸυͬҪŇkÚ͹κƭȖʐʅЊЯà&ÿҚƎ˟ȫS˨Ǖͬk�.ɑљbĜѮδ̉ĵ�

ÿ#ŇÚ͹κƭʅЊpȫόrɇƳѮδ#ìńɑ̞ȩèҫ�

ΗͪƇҪ̞ȩкÚMϏϜ&*ȫҩŇ̆*΁Ƃɂÿ��ƚ9¨ktїȦ΁Ƃɑr̞ȩæ�

ĊҩŇϏϜ&*�I̞ȩҩ̉ĵÿñšȰÿºšĵÿ#�

�

ǸυͬҪŇɀöɀόśŠɑr�ˡ»ȫ̑ɀýҩ�eǔĜкѮδáöáėŠȫCÌ?�

ʜìɨèҩńɑS˨ɀϏϜĵÿєȦ̞ȩȫü҂æҩϜĵÿ�wλìɨ�eкƌ²£bĜ

á��ŇÚMkоöáȫ̥Įҩǃζìɨ#�

ΗͪƇҪć#k#˅щ˅щ#�

�

ǸυͬҪǡ͹ɑȥѵèҩƉϜ̚rϛ͔kèr5ĸ�С͹¯ȫҩìrkϝńʰС͹¯�

æ"Sͨ͹¯æ"ȟS͹¯æ"Ч˪ϱρ̚ǡ͹¯æҩ«У¯̭̭ý#ìaɂ˅κƭè&

ɈƉϜț̚ȼèƌöƌ²£S˨Ǖͬлöлà£śŠoSƉϜ̚ϓ̝ǭƠίѵȫ&ÿSͨ

оңèҫ͹ö͹6ƌ²S˨ÌĵμƔ�ɏ&ÿ9OýǕͬÌqĵÿɫɀbĜЧ˪ϱρ̚ǡ

ȫž�Ìz&ÿϱȡȂѤáĤL£bĜÚMƮɹѵáϨѵǕͬĵμƔÌ`��Ȥҫ�

ΗͪƇҪöáμƔɑ£ǔκƭkoÿȫ#�

�

ǸυͬҪć#ŇkÚ͹ϛ͔ȯЕƸͫ"ĵμƔƸͫèÿ͹¯ʅЊơҫ�

ΗͪƇҪk#ē˃Bĵ�šкköcңɨ�ɏҩØk&ÿīɈȫ̉Ϝ#δ�ɏɑÿr�

ʅЊpҩXkкɂȫҩXköĵĐ#�

�

ǸυͬҪìɂ˅ό���ekñ�й͹¯кɂºä£èҫ�

ΗͪƇҪ�й͹¯кɂºä£ҩ+Щaόз&ȥѵ˖ ƣèǔÎöκĂ#�

�

ǸυͬҪìɂ˅όз&ȥѵ˖ ơҩrkҀ�aϛɑrȯЕƸͫ͹¯ҫ�

ΗͪƇҪkækæ#Ͽ\ȟSɑÿ�eкʅЊpȫ#ē˃b΁Ƃк˅&ÿȟSȫ̉Ϝ�

ÌϏϜ#Ňeń̆&rĜȥɂƐĸҩbФɑrĄZкö̉k4п#bȟSÚ͹ɇS£ƍȥ

�нæ#�

�

ǸυͬҪŇkÚ͹ϛ͔̆Ĝęɑr#�

ΗͪƇҪkækæ#ɑr̆ĜękñπΓÌȟS͹¯ҫ�

�
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ǸυͬҪìϝńoSƉϜ̚ϓ̝ǭƠίѵèkǡ͹ŹѵкɂǾÏ£δS˨ÌЧ˪&ÿ�

ϱρ̚ǡȫž�ýҩ�e˲.@кɂϛ£&ÿєȦmŖT¦æǕͬaκƭbĜɂ˅˸Ÿ£

èÿ͹¯èҫ�

ΗͪƇҪmŖT¦èrBpkƉϜ̚ϛҩē˃ѭͼĬèѭͼͪƇɀϛҩǚMǔrBp�

ϛ£èrϓ҂#�

�

ǸυͬҪŇкkʅЊpÌǳ£èÿŹѵ#�

ΗͪƇҪkækæ#ē˃ɂоεɒĊ#Ňk̚á̚1ѐϛȫ�šҩìǔĜSɖrqî�

ѭͼͪ̚ƇÌϛ#�

�

ǸυͬҪìXkkđƎ˟ίѵ�eкɂǾÏ£&ÿЧ˪ϱρ̚ǡȫϓ҂ýҩίѵ�e�

kñкɂF͊&*èҫ�

ΗͪƇҪǔĜ˅˪èɈȼĐ#ǔĜ¢ʨî#ē˃ɂ��ȼҩǔĜț<�ȫŇ#ē˃��

�ȼkțöȺ#�

�

ǸυͬҪŇkÚ͹κƭÚM˪&rЀ̚SͨȫȥƟìrÚM̴̃îèrй�#�

ΗͪƇҪkýký#ökrϓȵö6ý#�

�

ǸυͬҪìϝńkǆƔ)ѵýҩaκƭEȬƉϜȣѿĨý͹ö͹6ƌ²£S˨ɲϲǕ�

ͬkоöáȫȠ»ҩǺÓȠ»Ɓ˱ýǕͬɥȦáöáͦҙȫǓôÌ̂ΚæҩǕͬbĜΦˠ

ƭŮėѠ9Oɂÿєʔ̭̭èҫ�

ΗͪƇҪǑύкɂȫҩXkėѠ9Oȫєʔèr̆bS˨΁ƂɈІĵÿ#�

�

ǸυͬҪć#ìbɈț̚ȼɂ˅˪BĵöáȫėѠ9OæǕͬ&ÿϞ҂ÌL£S˨ɂ�

&rīɈȫϏϜǕͬÌ̉Ъĵÿìɨèҫ�

ΗͪƇҪϛɼÜɑÿrɀĵpp#ǔ”Иț͔<Ǝ͆ɑrðҔʫɑÿ͑ʼ。0ңɨϡ�

»ҩɑ£.ѐɂϛɑÿŤǖL£eȧ̖ЧL£.ėɑrВÔϰȰǜȊñɀϛĵpp#�

�

ǸυͬҪìɑÿϱȡ6ö6Ȼȣèҫ�

ΗͪƇҪǕͬÿɼÜ9OĐ#�

�

ǸυͬҪŇkÚ͹кkϛ&ÿėѠȫɼÜ9Ouĵҫ�

ΗͪƇҪkæ#Xkȵ9rpÿĐ#�

�

ǸυͬҪϱρ̚ǡɑ£ɂ˅ϕÏ&ÿδkо̉Ϝ˩ɯæҩmϟ̙ѣɯæ̭̭Ǖͬ8ν�

£ϱρʋʽŮ̑ɀȫƨѹæҩeńśŠǔĜBšȰǺȓ£&ÿϱρýҩ̡̧bĜ͹ö͹6

�Ез&ÿk9eҩз&ÿkǃζèҩɂ˅Ǿg£èÿҫ�
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ΗͪƇҪкɂȫ#kæ#ɂțЩȫ#�

�

ǸυͬҪXkaκƭϛƭĵöĵèҩǕͬ6ö6èҫ�

ΗͪƇҪǔκƭкö6ȫҩē˃S˨śŠкk̀˿ĜǺÓĵЩ�ɏҩXkɂόqbʹ�

ɂèɨпèbкdκ£Êd΁Ƃкδ�ɏȫ#�

�

ǸυͬҪŇkÚ͹̉Ъɂ̉Ϝ˩ɯǕͬmϟ̙ѣɯҩXkrɇƳz£ǕͬɇƳÌ8ν�

ƭȻĵҫ�

ΗͪƇҪkækæ#ͪƇÚ͹δϛĵÿeŏĐ#eńϛɑÿϭø˒øɶɑÿҩ��������

ɂBĵɶb΁ƂÎɇƳϭҩϛèÿeŏbrɀȯĵÿ#bkɈȼr͟3èÿeŏĐҩ̈́̾

δmϟ̉Ϝ˩ɯrVîý#�

�

ǸυͬҪŇ͟3&ÿáȬƉ˨ʚȫeŏqS˨ƮbĜ˨ʚȫμƔÌ�˸ҩŇʅЊpè�

ÿҫ�

ΗͪƇҪký#�

�

3. Among cognitive, social-emotional, and behavioral dimension, are there any area that you particularly 

valued in teaching GCE in GS lesson? Which one do you emphasize the most? Why? 

ǸυͬҪϝńþþкǾÏ̉Ϝý"ǡ͹"�wλè(r̵˳ίѵҩaɂ˅κƭk�

ƉϜϓĬ)ѵțǴ&ÿ,」�ʇɂєϓ҂ɑљҩɀöɀ˖ Δоɓ&r̵˳Ykκƭ(r

̵˳кáɨìоδèҫ�

ΗͪƇҪǔκƭǑύ�йкδțȫ#�

�

ǸυͬҪǔ̉ЪƉϜ̚ϓĬɑrȵȟ@кɂї¤ýҩńɑ̄kö6ȵѐɑљҩaɀʅ�

ЊΔоз&r̵˳ҫ�

ΗͪƇҪЊΔоæ#ǔÚ͹k��ńɑɂƭʅǔǽæҩǔɀǽǆƔ"�wλɑÿĐ#�

�

ǸυͬҪć#ңνèҫ�

ΗͪƇҪē˃èÿƨѹb͋ІɒĊ#ē˃̉Ϝɑÿb΁ƂÚM̆ȼк̆£ҩǡ͹rÚ�

͹r�Iϓ҂кS£ȫҩXkɑr�wλáǆƔrÚ͹δu²ɓÿ9OL£bÑƸ&ÿп

Đ#�

�

ǸυͬҪìXkǡ͹á�wλҡϛ�eʅЊǦϤɒĂҩìńɑ̄kțǴɑљɀöɀО�

Щ&ÿðÌƌ²bĜƝ̥&ÿ�wλáǆƔèҫ�

ΗͪƇҪОЩ&ÿ̄kėѠ˸˨ɑÿ9qbĜÑƸЙҩǕͬÚ͹SkƐң΁ƂϘ*#�

�

ǸυͬҪŇk&ÿμƟǞʶȫʚ´ҩ̭bĜköáȫ̥ĮφІìɨǅÓ*ҫ�
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ΗͪƇҪkæҩ̭b̉ЪÊd�eBĵCŮȦèO9кɂöáȫǃζȫҩXaȫǃζ�

èÚ͹ɇƳk”þҩŇÚ͹�ICȫǃζкþҩǕͬ�rкþҩìңɨȑrƍΥèɑÿì

ɨ#�

ǸυͬҪȯ˹#�

�

ǸυͬҪìɀöɀκƭ�wλáǆƔkʅЊΔоS˨ÌιІҙҗҩǕͬɂ˅˪&ÿț�

Sȫʚ´ÌЌ²ÌƝ̥ҫ�

ΗͪƇҪ˪ÿțSʚ´Ќ²ĐҩιІҙҗrÚ͹Ňk&ÿśŠz͔ȫeńв˟эæɑ�

ÿҩaьǃͪƇɴң&rYkǤ̕æɑÿҩu²èÿ9OɑÿĐ#ìbĜɀȰȯĵÿ#�

4. Are there any key elements of teaching GCE in GS lesson under each dimension? What are they? Why?�

ǸυͬҪҀ�ϛ£̉Ϝɑr̵˳ίѵýҩaκƭз&=�͇ŮȦțǴ,」�ʇțͷk�

˖ оδèҫ�

ΗͪƇҪǔκƭ,」ɼÜĐ#�

�

ǸυͬҪңνèҫ�

ΗͪƇҪb̉ЪbɼÜ�8ν£r͸ȷ#�

�

ǸυͬҪìaκƭ,」ɼÜśŠɈȼϛƭ6ö6èҩ�ˡɑr,」ɼÜҫ�

ΗͪƇҪ0δкkϛ.ėĵ#�

�

ǸυͬҪć#ŇÚ͹�IėŠкBpǳ£ҩXk̂ÑrɂƮ.ėÌǹςҫ�

ΗͪƇҪkýký#˅щ#�

�

ǸυͬҪìaκƭ,」ɼÜkñÚMƌ²S˨Ì8ν��ńɑbĜ͹6Ϝĵÿýҩkñ�

ÚMƌ²bĜ8νĵÿєȦśŠėѠȫȵ9ü҂ҩeńϰȰǖæҩbĜ͸ƫöáėŠȫ̥

Į̆ʒɑÿèҫ�

ΗͪƇҪkækæ#bĜ̉ЪĵÿñɀšȰÿÌˢν#�

ǸυͬҪȯ˹#�

�

ǸυͬҪìkǡ͹ɑrŹѵýҩaκƭè5ĸ�С͹¯ҩз&r͹¯kŮȦS˨ʅЊ�

оδæǕͬkțǴ&ÿ,」�ʇȫϓ҂)ѵҫ�

ΗͪƇҪńɑ,」�ʇțͷèҩǔκƭkȯЕƸͫҩńɑ΁ƂҡϛrǑύkʰСáĤ�

΁S͹¯Đ#�

�

ǸυͬҪңνkȯЕƸͫ͹¯èҫ�

ΗͪƇҪē˃˲ɂìĵ̉ϜȫȵtҩrɀCCкϛbȫǃζҩbδϘ*з&rk”φ�

Іɑr。0#�
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�

ǸυͬҪŇkbδĵÿöáμƔÌƸͫýҩǕͬkϘ*̡̧ɑÿϛȫkñ9eæҫ�

ΗͪƇҪkæ˅щ#�

�

ǸυͬҪaκƭʰС͹¯ýáĤèr΁S͹¯кìоδkңνèҫ�

ΗͪƇҪē˃śŠĺĵϱρæĊҩìbкÌ΁Ƃȅÿϱρ�ҡĐ#ē˃ɂÿ̉Ϝbɇ�

Ƴ̄kϜȺҩìñ�̆ĵÿϱȡ#�

�

ǸυͬҪŇkÚ͹κƭǔĜкІΚϱρ̚ǡȫƎKýҩŇÚ͹ǔĜÚMОЩ&ÿ΁Ƃ�

Sͨȫ͹¯ÚMƥέ£Bĵöáȫ̉ϜҩbĜѮδÌ+ȤìɨȻȣæ#ÚöÚMìɨϛҪ

ϝń1§ɂ&rєȦ5ĸƻȲȫü҂ҩbĜ�eѮδ+ȤìɨÌSͨ�ÚMМϯ,」ɑr

ВϡǕͬ̉Ъ,」Ȼĵȫ9˕ҫ�

ΗͪƇҪкkæ#k#�

�

ǸυͬҪìңνaÎκƭʰС͹¯ìоδҫ�

ΗͪƇҪδáCʰСæĊ#ңɨáCʰСƭɂ̗ϧÿÎöƭĽCĜҩÎϛ£΁Ƃǃζ�

ìɨĐ#�

�

ǸυͬҪŇkÚ͹δ;̂ÌÂ`æǕͬϛ͔bĜ;̂ʰСæҩ͹6Ǻ̓CĜȫǃζǕ�

ͬkоCĜȫ̆ʒÇc΁ƂöϏáкBҫ�

ΗͪƇҪkæҩ@кδǐƭΦЫ΁Ƃrǃζʧȸÿ#ökCĜö̉ЪaϘðɒĊ#Ϝ�

ƭϛqCʹa΁Ƃȫ̆ʒ#�

�

ǸυͬҪìk�wλáĤǆƔɑȥѵèҩaκƭз&rǆƔǕͬ�wλkŮȦoɃÐ�

ÌǓ˃&r,」�ʇkʅЊоδèҫ�

ΗͪƇҪǔκƭkєƲȵ9Đ#�

�

ǸυͬҪć#ңνκƭєƲȵ9kŮȦS˨kìоδèҫ�

ΗͪƇҪaöєƲȫόҩaÿȵ9aкköɀˢ#�

�

ǸυͬҪŇkÚ͹bĜδĵÿєƲ*,」ĸ9æҩΦЫŮėѠȵ9ɂ&r΄ϼæ#�

ΗͪƇҪkæ#ŇkєʔɑO9ÊdŮaśŠ˅ƨѹȫҩXkÚ͹Ůaidɀɂ 

  ƨѹɒĊ#ɀɂèrƲ�ƭ# 

 
ǸυͬҪŇkśŠϱρˋ˂ýҩńɑbɨɨпкöєʔéĘǕͬ,」˸˨ȫĸ9ҩÚ 

  ͹bĜrɀϡƭͺî̴Ǖͬϡîrҙǘìɨҫ 
ΗͪƇҪkýký# 
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5.What are the limitations of using the GS textbook to teach GCE? Are there any areas need to improve? 

Do you have any suggestions? 

ǸυͬҪϝńk˪èɈƉϜț̚ȼÌțǴ&=,」�ʇȫϓ҂ɂ˅ðї¤èҫ 
ΗͪƇҪї¤æҫ˪ƉϜȼæҫ�

ǸυͬҪć#�

ΗͪƇҪÚ͹кɀšȰqbɈȼǭƠîǔϘȫпĐ#+Щǔ΁ƂÎ͟3èȥѵȫ̉ 
Ϝҩì÷ɂкk̆͝͞èɈȼ#�

 
ǸυͬҪìaκƭίѵȫțSʚ´æ�ö�ϽæҩÎǕͬŮȦțƇҡϛƌ²ĸöĸ�

èҫ�

ΗͪƇҪк�Ͻȫҩƌ²кĸ#Ų�͟3ȵѐèҩ̆ȫȵtk”ȥj#�

�

ǸυͬҪìaɂ˅ðƝϞǕͬȔĀȥʒqɈț̚ȼÌƌ²țǴƉϜ̚&ÿ,」�ʇȫ�

ϓ҂ҫ�

ΗͪƇҪqĵÿƨ˒æ#ē˃ƨ˒kBЩÿőæ#ìɨĐ# 

 
ǸυͬҪƨ˒#ϝńśŠѭŏƉϜț̚ȼèҩǔ̉Ъɂѭŏȼý#bĜrƨ˒è�e�

k´˰uĵYkкɂ&ÿBϯИȬƉ˨ʚǕͬá&r̄eȫǀȷèҫ�

ΗͪƇҪk´˰ĵȫҩ+Щÿ´˰kϛ͔ɑO9ĐҩXk̄eȫrpÿý#ē˃̄e�

ȫBĵкöȻȣ#�

�

ǸυͬҪć#ìɀöɀκƭńɑț̚ȼÌ±Й&ÿ̄eȫƨ˒ҩϝńkțǴ&ÿϩ̤�

ȫü҂ǕͬєȦ,」。0ȫü҂L£S˨ȫ�ҝǅĸÿǕͬÌ8νO9OʅЊОưÿìɨ

èҫ�

ΗͪƇҪì˲ˆɂɑÿ˒k”Bý#+Щǔ˅țЩ�Ǝ͆ǚMö̉æ# 

ǸυͬҪć#�

�

ǸυͬҪ�eǔśŠǔz&ÿț̚ȼȫ̡̋@к̆ƭ�ýҩ�ek�wλáĤǆƔɑ�

ȥѵèҩɈȼkʅЊơҩÚMόʅЊΔоȦ̉ϜŹѵý#ϝńaκƭɀöɀ±�&ÿҩʃ

&ϓоңƫѵ±�&ÿ˨őæèҩоңȫő#ɀöɀɂƌ²èҩBW.ȠΎȠȼìɨҫ�

ΗͪƇҪɂÿð˨őÚM±ҫ 

ǸυͬҪŇkÚ͹&ÿоңȫő̅qS˨̉Ъҩē˃Bĵȵtҩǔ̉ЪͪƇțǴƉϜ�

̚ɑљÚ͹кδѐЙ&ÿоңqS˨æǕͬūɡȫωϐæҩϝńk˸Ÿ.ėŠæìɨҫ�

ΗͪƇҪкɂƌ²ҩ̭b̆ȼɑљȯĵÿĐ#ŇkÚ͹bȯ˹$˸Ÿ.%Îȯ˹$ė 

Š%ҩXk�r±Ĥrö̉kðǃƸ# 
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ǸυͬҪìǕͬaκƭɀöɀƌ²£bĜȂŭϱȡèҩē˃śŠкϹҡϹΔ͔èr΁�

ǔSͨýǕͬÌЧ˪ϱρ̚ǡȫǡ͹ýҩɂîèrΦaκƭɀöɀbĜšȰÿÌȂѤÿȵ

9ȫϱȡæǕͬƌ²bĜÌȅϱȡҩĪҐbĜèÿǡ͹ҫ�

ΗͪƇҪкɀ#ē˃ɂrєъőҩbšȰÿȂŭҩṟb)͓ȁϱȡǜкǜƐrєъ�

őɒĊ#�

ǸυͬҪɂÿțƇкǾÏ£ýƉϜ̚ökBW.Ƞ̚ΎȠ̚ìҩŇΔоɾτ̌͸ý#�

ɀöɀńɑ±�îèrΦrɀyãɾτ̌͸æҩö6ѱʚìɨҫ�

ΗͪƇҪXkɑrΦкkɘȍɑϓȼȫ�šŇ#±î˅Ņȫҩ+Щ˪ö˪r̆ЙS˨ 

ȫϴ͇#öBηYͪƇ&YδțìɨĐ# 
�

6. What is your opinion on revising GS textbook by adding the shortcomings into the curriculum? 

ǸυͬҪɂSͬ@кǭ�ýҩi͟pȫ�͇±ЙΓț̚ȼȫ�šҩÚMoοƉϜț̚�

ȼҩaκƭèrȥʒÚ΢ƹҚöҚҩŮȦψɗáĤțǴɂ˅ðƌ²èҫ�

ΗͪƇҪŇkǔþþ͟pɑÿ�͇ҫ�

�

ǸυͬҪÚ͹k&ÿȖʐҙ̀æǕͬbĜö6�wλ±ЙÿΓÌҩaκƭÚöÚMҩ�

ǕͬŮȦațǴS˨&ÿƉϜ̚ȫ̉ϜáĤŮȦψɗbĜɂ˅ðƌ²èҫ�

ΗͪƇҪXkψɗ0δkψ̉Ϝȥѵҩē˃�wλáĤǡ͹rʅЊ��ǡ͹кψɗ£�

ȫҩŇkbzöz£ɑɨпҩXk�wλrBѪψɗý#ǔκƭÚ͹Ҧțöͫкƭȫ#ö

kɨɨδͫȺ#�

�

ǸυͬҪaκƭèrÚ΢ƹĸöĸèҫɀöɀ±îΓɈƉϜ̚ț̚ȼɑ£кɇƳț£�

S˨èҩē˃̉ЪϓȵæкʅЊoǕͬϓ̝ȫХƔʅЊ͔ʭ#�

ΗͪƇҪϓ̝ХƔ͔ʭrҩńɑ̄kκƭèrоδҩbrɀ¢ʨ&ÿκƭ˅ìоδȫ�

п#ŇkÚM¿ɨпкìоδҩaɨɨпкțɜköƭýҩ�Йr�ɱ#�

�

ǸυͬҪìɀöɀκƭя&Ɉèÿϱʮ�ҩBWśŠɂÿț̚ȼìҩbкя&Ɉϱʮ�

�ϛ ��
�ҩ&ÿ̚ǡȫü҂ý#ńɑkCȠ̚Sȫü҂ҩ@кя&Ɉϱʮ�ҩɀöɀB

Щ́ǺibĜȕ�ț̚ȼèҫ�

ΗͪƇҪ�̆ȫҩńɑaѤ.ϛɑɨпϱʮ�rȴȥjҩXkńɑaδ**ț&ϓȼ�

кδȅɑrϱʮ�ɂ˅̂є�šrɀBϮȵҩǔŧ҅kľká&Ɉȼɑ£ҩόЙqảδ

̆ɑrϱʮ�#röBBȝìɨ#�

�

7. Do you use other teaching materials to teach the topics related to GCE? What are they? Why do you 

use them? What are the advantages of these teaching materials? 

ǸυͬҪìakțǴ&=,」�ʇȫϓ҂ɑљɂ˅˪£�IȫțɊèҩeńkƨ˒æ�
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Ǖͬ&=ѳȖƓ͌͛ȫțɊèҩǕͬɂ˅ϖЩbĜϛ&ÿϛƕèҩϛєȦϩ̤ü҂æҩ,

」ȫϱʮü҂æ#�

ΗͪƇҪкɂȫ#+ЩrökƉϜ̚�ѵĐ#Ú͹kǓѐSɖϋƫɂ&͆kÚMÌȱ�

ҋĬrϏϜ˞ǁҋ˕æ#áĤbϛĤңνδ˞ǁҋ˕æҩē˃ɂÿC˅пҋrɀɾɒýì

ɨҩɂÿ҃ĴȫϱʮƌbĜȯ˹ĵÿϩ̤èɨпĐ# 

�

ǸυͬҪìaκƭè=țɊɂ=ð˖ �¶ȫĜȥҫ�

ΗͪƇҪbɂĵÿeŏáĤbǓr。0кφπ£Bϩ̤ìɨ#̭bĜÌǅÓ&*# 

 
ǸυͬҪŇkƌ²bĜƝ̥&ÿǆƔҩ�wλҫ�

ΗͪƇҪkæ#ŇkÚ͹bǓѐ®Ǚкϸî�ҡҩaȕ£ƐĵrS˨ΓÌ#ɂÿoɃ 

Ð̄kϩ̤r̉ҩXkʅЊɂчɑÿÌ£ҩă#Êd̄kì͉ɒĂ#@кɂÿƨ˒̆£΁

ƂʝϮîƐĵпҋìɨĐ# 
�

ǸυͬҪćҩìEȬȫυüкƁöĵ#öύȺΗͪƇ# 
ΗͪƇҪB#ƭ#�
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10.8.6 Interview Script (Teacher F)  

 

Information Questions: 

ǸυͬҪǔǂü*arâÙðâҫ�

ɉͪƇҪǔÙ

�

ǸυͬҪaɂƐĵƎțS͑җҫ�

ɉͪƇҪ<Ǝ�

�

ǸυͬҪìakƉϜ̚ɂƐĵƎțS͑җèҫ�

ɉͪƇҪ<Ǝ�

�

ǸυͬҪèѐSɖkźȦз&rϱ²͌ ɒҫ�

ɉͪƇҪϱ²Sɖҩ“͑kī̈țҩͭŠ˅#�

�

ǸυͬҪaȫͳZk4пèҫ�

ɉͪƇҪ˟0P�

�

ǸυͬҪìaѐSɖk˪͔з&ɵƉϜț̚ȼҫ�

ɉͪƇҪEȬƉϜȣѿĨ�

�

Key Questions: 

1. Do you use GS textbooks to teach the topics related GCE? How do you use it?�

ǸυͬҪaɂ˅˪ƉϜț̚ȼÌț&=єȦ,」�ʇȫϓ҂ҫ�

ɉͪƇҪɂ#�

�

ǸυͬҪìa˪ƭĵöĵҩʃ&˓кɀțǴYkңɨҫ�

ɉͪƇҪɀæ#ʃ&˓кɀǾÏҩ+Щкɀ΁Ƃ±&=пΓÌ#ńɑrìϛȼкö6�

ȫҩкδ΁Ƃ)͓ȅ&=ϱȡ#�

�

ǸυͬҪŇÚ͹)͓ȅ&=ȵ9Ϟ҂æ#ɂ˅ό&YɀVǓȺǓɈț̚ȼ�ɀ±&=�

҃Ĵ̂єȫ̉Ϝҫ�

ɉͪƇҪkækæ#�

�

2. Do you think the content of the GS textbook which related to GCE fit in with the core learning 

elements in Strand 6 at KS2 mentioned by the GS Curriculum Guide?�

ǸυͬҪć#ìaκƭèɈƉϜț̚ȼȫ�šáțͷtoSƉϜ̚ϓ̝ǭƠίѵɑr�
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8ν,」΃ϏϜϱρƎK̫:SͨѿĨҩлöлàèҫeńk̉ϜŹѵ)ѵýaκƭbɑ

rεΖ̝Ɣ�ö�ѵè"ɂ˅ό}оkɓ&rȥѵèҫ��

ɉͪƇҪклà£#ɂʴ�£ȫ#+Щ�šɇƳk”ȣҩͪƇδkίѵ±Й=ȣpp�

ȫϱρҩeńk�ɔ˶ҩȼÚ͹ɂǾÏҩXкδͪƇ�ʦ±#�

�

ǸυͬҪŇ�eīɈ)ȼк͹6Ñȳ£ҩ8ν£,」ɑr。0ýҩȠ»ý#Xɂ˅ό�

зrZ͡ȫϱȡö6ȣҫ�

ɉͪƇҪ�ɔ˶ɑ=Đ#�

�

ǸυͬҪìɂ˅όз=̵ĘBpǾÏ£èҫ�

ɉͪƇҪ͑ʼýҩǔ˅ț�Ǝ˟ҩ+Щkñē˃ҘbĜĺʣèҫÚ͹ɼÜɑ=è���

ǸυͬҪŇÚ͹κƭ,」ɼÜǕͬ͑ʼʅЊpǾÏ#�

�

ǸυͬҪaκƭkǡ͹ȥѵҩǔĜϛ͔ǡ͹�erkèr5ĸ�С͹¯ȫҩaκƭè�

ɈȼÚöÚM�ѵìƌ²S˨ĪҐè5̞ǡ͹ҫ�

ɉͪƇҪɂҩXkț̚ȼ&YöƭҩǚMrɂū҂̋ͨ#ͪƇϘ&=öáȫϓѺqb�

ĜÌσ͘£è=͹¯#�

�

ǸυͬҪŇkό�eț̚ȼʅЊơҩaңνìɨϛèҫŇkbȫțSʚ´æYkbȫ�

�šö͹6ƌ²S˨ҩbзȥѵʅЊơҩз&=Îz£èҫ�

ɉͪƇҪŇk΁ǔ̲ˢ͹¯özū҂̋ͨkzö£ҩʰС͹¯ÎkҩѦˆ)Ĭɂ�

qS˨ÌςϗҩẌ́̾ϓĬкö6Đ#«У¯кkýҩńɑözū҂̋ͨʅЊѪÌσ͘#

Ňkδ҃ĴȫȵѐqbĜ�ÚMz£è5r�С͹¯#�

�

ǸυͬҪϝńͪƇɀ˪&=ū҂̋ͨҩNɂ˅˪&=ž`ͅæҩҚўƸ͒ž`̭ͅ�

̭ҩÌƌ²S˨Ɲ̥5̞�С͹¯ҩLS˨͹6ĵμƔƸͫҩȯЕƸͫ#ē˃ǔĜśŠϛ

͔ϱρƎKýҩē˃ϱρˋ˂ýҩL£S˨δϜƭ�Ез=k9eз=kǃζýҩL£b

ĜϜƭÌȞˢϱρҩáĤS˨΁ƂЧ˪ϱρ̚ǡÌz&=΁ǔSͨǡƀ#њſū҂̋ͨҩ

aNɀ˪ðҫ�

ɉͪƇҪńɑkì��Ú͹qb&=ѽͨæҩqbÚ͹΁Ƃ)͓ȅ*ϱȡæҩ΁ƂȅY�

&=ϱȡЙ£SɖʶϛҩǕͬq&=ƍÛbĜ͓)ςϗ#�

�

ǸυͬҪìk�wλɑȥѵèҩaÎκƭèɈț̚ȼk�wλáĤǆƔȥѵ͹ö͹6�

z£èҫϝńk�š)ѵҩk�wλ)ѵɀöɀƌ²£S˨ÌɲϲöáȫȠ»ǕͬÌSϜ

kоҩǺ̓ɑ̞Ƞ»ҩΦˠ�ŮėѠ9OȫєʔҩáĤ8ν£ϱρˋ˂èrƎKŮǔĜȬ

Ɖ˨ʚȫƨѹҩȻ±ÌϏϜ̉Ϝ˩ɯáĤmѡ̙ѣèҫ�

ɉͪƇҪ�eкɂȫҩǔτƭɂ&ϓÚ͹kɂrȗ9ìҩțbɂöáȫȠ»ҩδϜƭ�
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ɲϲákоҩBWɂȫ#ńɑS˨ǺÓ£rÚM����������	
 ���

�

ǸυͬҪȠ»ɑȥѵr&YɂýҩńɑkϝńkėѠ9OȫєʔҩǕͬңɨÌmϟ̉�

Ϝ˩ɯҩ̙ѣɯҩèȥѵÎƭöƭèҫ�

ɉͪƇҪɂϛЩȫҩØk̈́̾ϛ&ϛҩÚ͹ңνæÎ˅Bώ͉ν�

мqbĜʹ#ңνδ̉Ϝ˩ɯɑ=п#�

�

ǸυͬҪŇkÚ͹kkо̉Ϝ˩ɯǕ̙ͬѣɯèȥѵɀơ&ң#ìϝńŮėѠ9Oȫ�

єʔè=èҩɂ˅όʅBĵöáėѠ9OȫeŏqbĜҫ�

ɉͪƇҪɂæǔτƭҩɂBWȵѐ͖ìqbĜȫҩŇkÚ͹&Ђɂð,」ĸ9˸˨ҩ�

ѬȽæҩ444��ɀ&Ф/ìɨϛqbĜʹĐҩXk�ebĜkñB8ν�

èҩÎɇƳ̄kBˢνҩÚ͹̉ЪɂOìȫ9˸˨#�

�

ǸυͬҪćҩÚ͹ØkʜȦk̉ϜŹѵҩXɇƳL£bĜĪҐ�δĵ=єʔ#�

ɉͪƇҪkæ#�

�

3. Among cognitive, social-emotional, and behavioral dimension, are there any area that you particularly 

valued in teaching GCE in GS lesson? Which one do you emphasize the most? Why? 

ǸυͬҪҀ�ǔĜкϕÏ£̉Ϝý"ǡ͹"�wλè(r̵˳ҩŮȦakƉϜϓĬ)�

ț&=ɂє,」�ʇȫϓ҂ɑљҩaɂ˅ό˖ оθз&r̵˳Yk(r̵˳кáɨìо

θèҩκƭìоδèҫ�

ɉͪƇҪ�ețèr̵˳ҩǔκƭ�wλʅЊоδ#�

�

ǸυͬҪңνèҫ�

ɉͪƇҪē˃E͋,」�ʇɂèrǃϜkʅЊоδ#ǔκƭý�wλkоδ&=ҩX�

kbè&r̝ƔȫȵtÚ͹̉Ϝкδɂppҩqbz&r�˪ҩìb�ɀ͹6Ɲ̥£ɑr

�wλ#�

�

ǸυͬҪŇÚ͹aκƭ̉Ϝá�wλк̂Ůоδҩē˃aΔо�wλáǆƔҩXrϏ�

˃bĜѮδɂ&Yȫ̉Ϝ�͹6ƌ²£Ɲ̥�wλȫ#�

�

ǸυͬҪìңνaκƭk�ˡ»Ǖͬϱρˋ˂ȫƎK*ҩè=�wλáǆƔŮȦS˨�

ìоδҩ̡̧͸ƫɂðÊēҫ�

ɉͪƇҪē˃ϛ͔�ˡϱρҩ�eϛ̄śŠr,」ϱρˋ˂ҩbƭ&=̉Ϝ�eкk�

&=ЩîÌèпҩńɑb˅îèr�wλҩìböÌȻȣbȫ̉ϜҩŮbҡϛ�e˅˪#�

�

ǸυͬҪŇkÚ͹ē˃ϱρˋ˂ýҩǔĜBšȰ˜ƭ£ϱρҩǚMδS˨ϜƭĵμƔ�
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�ЕҩƸͫæҩǐƭÌ�Ез=kǃζҩз=k9e#ŇkÚMƌ²bĜȻ±ĵҩkñì

ɨҫ�

ǸυͬҪìϝńίѵ�eкɂϕÏ£Φˠ,」9OȫєʔҩǕͬkɲϲöáȫȠ»ҩ�

ңνè=кìоδҩŇk̂ʅkS˨8νk̉Ϝ)ѵҩͭңνkоæҩǕͬkĵ=єʔк

ɀоδèҫ�

ɉͪƇҪö̉æҩǔκƭBĵk�wλȫțSҡ#ŇÚ͹ảϜȫŹѵÚMÌ£B[�

ŹɱҩÌ£�wλrʅńҚŹɱ&=#ǚMǔκƭbĜδХ�&=ҚŹɱȫўɿ#�

�

ǸυͬҪaκƭSϜɲϲǕͬkоöáȫȠ»ңɨÚMƌ²£bĜҡ͔ǑJϡ͔ɑr�

,」ҫ�

ɉͪƇҪE͋bĜкδǤІ̑ɀҩbδǺξöáėŠȫCҩè=ǆƔŮȦbid�£�

̑ɀkȻɂ˪ҩŇbĸrɀɂ˪ȫпĐ#�

ǸυͬҪŇkėѠ1ѐкɂB͔aȫà`ҩBĵȵtɀáöáėŠȫCÌ?ʜҩϡ̂�

kоǕͬɲϲöáȫȠ»ҩŮbĜǥɂ&rɥλÌǺÓöáȫǃζɀʅЊоδ#�

�

4. Are there any key elements of teaching GCE in GS lesson under each dimension? What are they? Why?�

ǸυͬҪìk̉Ϝȥѵҩaκƭз&=�͇ŮȦțǴ,」�ʇü҂ɀʅЊоδèҩǕ�

ͬS˨kBѮδ̉Ъȫҫ�

ɉͪƇҪÚ͹&=ėѠȫü҂#�

�

ǸυͬҪŇkėѠ�ƍ�ͧɑ=ü҂ҫ�

ɉͪƇҪкkBѮδ̉*#�

ǸυͬҪңνìоδèҫ�

ɉͪƇҪϛ͔kėѠ�ʇҩ8ν,」���

�

ǸυͬҪŇkκƭbĜ&Yδ̉ЪєkśŠ,」˸˨͔4п9ҩÚ͹δĵ=єʔr,�

」ңɨϡ͔æҩǕͬ&=ĸ9)ѵ&Yδ��eń�ƍ�ɹȫü҂ý#aκƭț̚ȼkèȥ

ѵȫü҂ϛƭĵöĵèҫ�

ɉͪƇҪńɑrì̆rökBĵĐҩ¨k&rƎ͆ҩˆƫìɨ<ϓȼìɨqbҩ̡̧�

båöåȓ£èҫ&ɱЩìqbȫȵt#�

�

ǸυͬҪŇkÚ͹ɰ͟ΟȨƟɑrțSȥѵҩÚ͹ØkʜȦΦѵҩ�Ǝ͆�Ìǹςҩ�

ìaκƭbϛƭʣöʣ�èҩYkʅЊΦѵì̆&̆ҫ�

ɉͪƇҪńɑkìҩìǑύBΦѵ*#ē˃è=Ú͹ϩ̤΃Ҍґҩ�eÚ͹bđƎ͆�

кǑύˢν£ҩöcǼ£ìƫҩÚ͹ϱʮ͹ʮÆɫʣppҩÚMǼƫppÚMɂ≠Ą&

=ҩńɑǂbĜSƭBp=ҩÚM&Ђʴ*ʴ*qbĜ#�

�
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ǸυͬҪìϝńkǡ͹ɑȥѵýҩaκƭè5̞ǡ͹ҩз&̞ǡ͹ŮȦɑr,」�ʇ�

kʅЊоδҩлàЙèrϱρˋ˂ȫƎKҫ�

ɉͪƇҪЧ˪ϱρ̚ǡĐ#�

�

ǸυͬҪЧ˪ϱρ̚ǡȫ͹¯ҩϛ͔ȫk��ҫ�

ɉͪƇҪÚ͹ϜƭÌЕɏҩöB̀Ʈ̂n&=CĜ˸qaȫρƼҩɂȵкδϜƭÌ̷�

в&=ϱρ#�

ǸυͬҪŇkίѵϛ͔Ч˪ϱρ̚ǡáĤȯЕƸͫȫ͹¯#ŇkÚ͹δ̉Ъb̡̧ϛ�

͔ȫk9eæYkǃζҩöBšȰ̂nCĜОrÇȵСόЉO˸qaȫ9O#�

�

ǸυͬҪɂ˅&=eŏkCĜ˪ÇȵСόЉO˸r̊ρqaŕǺ̂nҩ͟3&r�

ȯЕƸͫȫ͹¯èҫ�

ɉͪƇҪÚ͹k&=$̀ȆҞ%#�

�

ǸυͬҪð$̀ȆҞ%ҫ�

ɉͪƇҪ1§όð�ɔ˶ҩƵ=ÙCϭҞҩҞÚMʁΐɑ=#�

ǸυͬҪ1§BWɂrȯȲϛЩόǜèr˵ΌÚ͹ŮІҙöBìҩÙCöBǜè=˵�

Όìɨ#Ňk�ebĜкδÌĵμƔƸͫҩÌƌ²bĜЕ ͓͏)ѵȫ̄̍ƹ#�

�

ǸυͬҪìkǆƔǕͬ�wλɑȥѵèҩaκƭз&ѼkʅЊоδÌǑJśŠ�ˡ»�

èȓɀǕͬŮȦS˨ҡϛҩңɨĪҐbĜǓ˃&r,」�ʇɀʅЊоδҫ�

ɉͪƇҪŮėѠ9Oȫєʔá΄ϼ#Ňk �����\Ȼȣè=9O#�

�

ǸυͬҪŇkL£bĜöɀŮȦèr,」&˅ǚ̉ҩšȰár,」ФǺ#�

ɉͪƇҪćććҩϸ̎öBͺî̴#ē˃śŠɂBĵϱρҩÚ͹ɑrėṢ̌ˆѐ˸˨�

è=9ҩèrėŠ˸˨è=9æҩbкδ �����\ɂɑrξκҩÚ͹ɂèrƲÌєʔ#ē˃

Ú͹öєʔ&Ƕrƃ͑ɀͺî̴#�

ǸυͬҪŇkÚ͹r,」ϡ»кBĸҩńɑö͹6 �����\ÌŮ,」ǕͬėѠ9Oɂє�

ʔҩɇƳЯǑ£̑ɀȫϡ»#�

�

5. What are the limitations of using the GS textbook to teach GCE? Are there any areas need to improve? 

Do you have any suggestions?�

ǸυͬҪìaκƭk˪èɈț̚ȼț,」�ʇȫϓ҂ɑљҩɂðї¤èǕͬɂð+Ͻ�

Ĝȥҫ�

ɉͪƇҪǔκƭÚ͹ökĺȣҩBĵeŏкδͪƇÌέЙ#�

�

ǸυͬҪć#ìeŏ6ö6˨ʚ»èҫ�
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ɉͪƇҪáĤɂљȵɂ=пBѩĜ*ҩǚMǔκƭbĜκƭɂљȵϛƭĺЮҩǚMɂ�

ȵͪƇ΁Ƃδȅ&=ábĜИppȫпҩb�ɀɂpp΄ϼ#ńɑökbĜrǅκ)˅4

΄ϼĐҩØkҦʹ#�

�

ǸυͬҪaκƭњſkeŏ)ѵȫü҂ýҩē˃ɂ=ͪƇкϕÏ£̉ϜŹѵɑ£ȫ˨�

őæҩbόèɈț̚ȼ͟3î˨őΦҩƌ²S˨ÌϏϜоδȫ˨őҩLbĜšȰ&=S

ͨҩaɂð̆ʒèҫ�

ɉͪƇҪèɈȼbɂr͙͍ȫҩBW&̶ϓȠì#ǔĜɀƌbĖЙ&=оңő̅ҩń�

ɑ̄k˅ȫҩͪƇƌbĖЙҩƌbSͨҩ˅r˅ɒý#�

�

ǸυͬҪҀ�aϛ£eŏö6ȻȣÎǕͬö6˨ʚ»ҩìaɂ˅ðƝϞqɑɈț̚�

ȼҫ�

ɉͪƇҪǔ΁Ƃȅeŏ±ΓÌĐ#�

�

ǸυͬҪìńɑț̚ȼɂ&=лŁæҩǕͬɂrƍÛi&=ȻȣȣͰȕ)ÌɀöɀB�

&ңҫ�

ɉͪƇҪì&YɀBBĵҩē˃öcͪƇ΁Ƃ�΁ƂÌȅáĤÚ͹S˨кÚMkɑr�

ƍÛ£BšȰìȅ£è=ϱρ#ē˃ϛ̄kɇƝ̥ɑr�wλȫȵtҩböɀ΁ƂÌȅҩ

Ú͹rδaǼqbÌ̆#ńɑФbÌ̆ȫɫɀк˅ҩrBѪÌƝ̥#�

ǸυͬҪŇkƆɅ̭bɂrīɈ̉Ϝȫȵtҩ�šȰ&=ƌ²bĜÌƝ̥�wλ#�

�

6. What is your opinion on revising GS textbook by adding the shortcomings into the curriculum? 

ǸυͬҪɂSͬкǾÏ£όÚMoοƉϜț̚ȼҩi͟p�͇Ǖͬzƭɇ6ȫ�͇± 

Й�ț̚ȼȫ�šҩaɂð̆ʒèҩκƭÚMƹҚöҚǕͬŮȦțǴáψɗɂ˅ƌ²ҩɂ

˅ðї¤ǕͬǓȘĸöĸҫ�

ɉͪƇҪ±Й&=ðόҫ�

�

ǸυͬҪϝńόŇkBpϕÏ£&=�wλҩƣ΢±&=�wλҩǕͬk̉Ϝȥѵк�

ʜȦΦѵǕͬǹ̡ƭö6ʣ�ҩϝńk,」ɼÜȥѵæҩǕͬȖʐ¤Ɣҩ͑ʼ¤ƔҩŘț

ü҂æҩè=кʅЊp#ńɑiè=oȫй�±ЙȺ�Ìț̚ȼȫ�šҩaκƭÚöÚ΢

èҩǓȘĸöĸҩǕͬŮȦae΢ҩ˪Ɉț̚ȼÌțǴáψɗS˨ɑљɂ˅ƌ²èҫ 

ɉͪƇҪŇk±ЙȺҀ�͟pȫпýҩÚöÚ΢�� 
ǸυͬҪć#�

ɉͪƇҪǔκƭbĜŮȦɼÜ�eɂ΄ϼȫҩÚM˲&rȗGìϛЙbĜʹҩbĜ��

eÚMǺÓ£ȫҩ,」ɼÜȫό#XkÚ͹Ì£,」Ϟ҂ҩ̄kδbĜp�ɑr͹¯Ìς

ϗĐ#ìÚ͹���
���ҩXkδͪƇqĵ=ȵѐÌƠůbĜ#ǔҘ±ƭĺĵϓȵö

6# 
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ǸυͬҪ±ƭĺĵrɀϓȵö6ҫ�

ɉͪƇҪ�eкδ̷вȫҩökόö6r4кΓȺÌ#�

�

ǸυͬҪkĐ#ē˃ǔ̉ЪƉϜ̚BĵSɖкkƭ(΂đĬ&r̗Ǫ#aĜSɖɀö�

ɀкȃ͔ ��
��ɒҫ�

ɉͪƇҪɂæɂæ#�

�

ǸυͬҪɀöɀ�eśŠrȵѐкökB6˪èҩɑrХƔкʅЊ͔èҫ�

ɉͪƇҪkæҩáĤSɖɂBĵöáȫҩҀ�ɂϛЩȫπ¬ýҩϿ\Îè=ý#�e�

b΁ƂɂBĵҩŇ±Bĵè=пʅîbkƉϜ̚ίѵҩǚMaόδqìĵпbҩǔκƭb

S£ɜkBýҩXbåöåȓ£èrBѪϛ#�

�

ǸυͬҪŇ�eƌ²кɇƳBĸҫ�

ɉͪƇҪkæҩńɑaȕȺΓÌ#�

�

ǸυͬҪö̉aόÚ͹яĵ&Ɉϱȡ�ҩǕͬяĵ&ɈϱʮлŁkq ��
�ȫҩϝń�

kCʇȥѵҩśŠǼ̚ǡǼ£B΢ýҩìńɑi&=Cʇ̚Sȫпкя&Ɉϱȡ�ҩi&

=͟pȫй��±�ÌҩìțƇȥj&=ÌǑ˪Ǖͬkū҂Sͨɑ£ҩìɀöɀB&ң

èҫ�

ɉͪƇҪì&YB&=ҩē˃ǔκƭE͋țƉϜ̚ȫͪƇɇƳ̄kϠƉϜȫ#Ňkɂ�

&=Ƞ̚æǕͬkˢ̚�Іȫҩϛ̄ɂљȵÚ͹țɑљкŮrϓ҂ö8νҩŇkǔκƭɂ

èɈпL£bȻ±ή�΁Ƃ#�

�

ǸυͬҪìÚ͹ɀqĵ=ǃζǕͬƝϞqțƇÌңɨÌe΢&=țSʚ´Ǖͬqĵ=�

ϱρbĜÌ̆*з&=þ˪ȫȵtrBЩi&ȫй��ȕ�ƉϜ̚țȼҫ�

ɉͪƇҪkæҩͪƇδϜƭ̷в#�

�

7. Do you use other teaching materials to teach the topics related to GCE? What are they? Why do you 

use them? What are the advantages of these teaching materials?�

ǸυͬҪìaκƭkțǴ&=,」�ʇȫϓ҂ɑљҩњſț̚ȼ1Ĵҩɂ˅˪£�I�

țɊèҫ�

ɉͪƇҪ)͓&=ѭŏȫȣͰҩ˒Đ#�

�

ǸυͬҪѭŏȫȣͰáĤƨ˒#ìaκƭè=ѭŏȫȣͰǕͬƨ˒ɂð�¶1Κҫ�

ɉͪƇҪʅЊȻȣ#áĤɂϼ&=#ȼɂљȵкƿ#�

�
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ǸυͬҪìƨ˒èҩƨ˒ɂðŮȦoɃÐSͨìBèkț,」�ʇțͷɑљҫ�

ɉͪƇҪbɀɂ΄ϼ&=ÌϏϜĐ#ē˃Ú͹ńɑrìϛȼbкɀκƭƿȫҩXaȇ�

ƨ˒brɀǤ�&=ҩÚ͹rKFöáîҩbÚ͹ɀūƲ&=áĤšȰåȓ&ң#�

�

ǸυͬҪkñē˃r˰ѵʅЊ̄eæҩʅЊǏ´æҩL£S˨Ȼ±ɂ΄ϼǕͬÌĪҐ�

�wλȥѵкɀĸ&ңҫ�

ɉͪƇҪkækæ#�

�

ǸυͬҪaɂ˅ʹЩ&=ѳȖƓ͌͛ҩϝń,」\ȯɀ#ɂ˅˪ЩѳȖƓ͌͛Ìț&�

=,」�ʇȫü҂èҩÎǕͬbĜкBWɂȃ&=єȦ,」ǖ7ėŠȫϩ̤æ̭̭ȫü҂

ýҩö̉ɂ˅ҫ�

ɉͪƇҪ˅#ē˃ǔк˅țϩ̤èrü҂#�

�

ǸυͬҪìϝńȅ&=ѳȖƓ͌͛ҡϛ&=ϛƕєȦèr,」ȫ�ƍü҂Ǖͬϩ̤ü�

҂ҩCÔü҂ҩaκƭɂƌ²èǕͬBЩț̚ȼҫ�

ɉͪƇҪкɂƌ²ȫ#ē˃Îkkɑröáȫ。0*ҩbĜÎȻ±ūɡý#ūk,」�

ϩ̤ü҂ɑȥѵҩbĜʶϛȫȵtáSÚ͹ɀȻ±ˢν#�

�

ǸυͬҪŇÚ͹bĜȫϏϜʣ&ңýҩĵЩͪƇǕͬǓȬǺξèȥѵ#�

ɉͪƇҪkæ#�

�

ǸυͬҪB#EȬȫυüкƁöĵ#�
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10.8.7 Interview Script (Teacher G)  

 

Information Questions: 

ǸυͬҪǔǂüңɨ̟êaҫ�

ϻͪƇҪϻͪƇ�

�

ǸυͬҪìǔǂüϻͪƇaɂƐĵƎțS͑җҫ�

ϻͪƇҪEƎ̫<Ǝ�

�

ǸυͬҪìaɂĵpƎPțƉϜ̚˻͑җҫ�

ϻͪƇҪEƎk̫<Ǝ�

�

ǸυͬҪǔǂü*źȦзrϱ²҆ �

ϻͪƇҪī̈ț̙̥Sɖ 

�

ǸυͬҪìǔǂü*ϻͪƇak˟0Pҩϓ̝̹͐Yk0P�

ϻͪƇҪǔk˟0Pҩrț&Ǝ˟ȫƉϜҩìǔökϓ̝̹͐ 

 
ǸυͬҪìǔǂü*ϻͪƇɂ˅țҚƎ˟ƉϜҫ�

ϻͪƇҪ˅țЩ 

 
ǸυͬҪa˻Sɖȴ˪зɈƉϜț̚ȼҫ 
ϻͪƇҪțͷ�˓̑EȬƉϜȣѿĨ�

�

ǸυͬҪBҩöύȺ�

�

Key Questions: 

1. Do you use GS textbooks to teach the topics related GCE? How do you use it?�

ǸυͬҪìśŠǂü*aɂ˅c˪ƉϜț̚ȼțǴ΃,」�ʇțͷɂє˻ϓ҂ҫ 

ϻͪƇҪǔk˅țҚƎ˟ҩXk&Ǝ˟ǔ˻эĸè&Ɉȼ�ѵɂ&r҆WϏϜ΁Ƃҩ�

ϏϜ΁Ƃ˻ȵtкϛ£á�IoɃÐ˻� ҩǔɀábĜ�A,」λáĤŮf+á̞҆˻

ɃÐǑύkңŮfbĜҩ˅ҚƎ͆ìʣҩXкʅbĜϏϜ*ңɨkоIC#�

�

ǸυͬҪìŇkкɀ�˪ƉϜț̚ȼ�±&=҃Ĵ̉ϜÎǕͬÔҀábĜϛ#�

ϻͪƇҪ˅щҩē˃ĺʣoɃÐʟ»ö£ҩXkț̚ȼɂ=ę˰ʅЊåƠL£oɃÐ�

šȰÌˢνè&ϓ#�

�
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ǸυͬҪŇkĵȟкɀП˓П˓ÌǾÏǚɂ˻Ѻȟ�ĵ҃Ĵȫ̉ϜqbĜҫ�

ϻͪƇҪk#�

�

2. Do you think the content of the GS textbook which related to GCE fit in with the core learning 

elements in Strand 6 at KS2 mentioned by the GS Curriculum Guide?�

ǸυͬҪìǔǂü*èɈƉϜȼ˻�šлöлà£śŠoSƉϜ̚ϓ̝ǭƠSͨо 
ңҩeń̉Ϝáˢν�ѵҩǔĜζ£oSƉϜ̚bɑrϓ̝ǭƠ�ѵeńʅЊΔо&=̚

S΃̚ǡ˻˸ŸÎǕ�e�ѵкϕÏ£ңɨÌϏϜ;ͱ͓áĤҔʫá,」öáĜ¾bĜȫ

Z͡ҩMÏ͑ʼü҂ÎǕͬĜ」ßĜöáȫȠ»bĜȫ˸Ÿ?ʜáƨѹҩaκƭè&Ɉț

̚ȼ�eºöºä£ìĵ̵˳ҩɂ˅όз&=kö6�ѵÎǕͬBpεΖ# 
ϻͪƇҪ&ƎкkM̫&Sͨўɿ˃оҩ”0δкkáöá͸ȷȠ»?Ʃҩ̂Κ#ē�

˃ȹȵкkț£è&��ɇÌ£ìʣ�ҩØkM̫&Sͨўɿ˃0#ē˃1ƫкɀkΟȨ

ƟțSì)ҩȹȵkʅЊīɈ#�

�

ǸυͬҪXкκƭɈț̚ȼ�ѵҩɀöɀѮδ±Bĵ҃Ĵ˻ϱȡʅbĜҩY�eкκ�

ƭÚMǺÓҫ�

ϻͪƇҪńɑÚMҩÚM±&r�e҆W�̨͑ʼҩeńkbĜңɨ̲ˢсчҩèr�

кkоңҩŮȦbĜңɨÌ̆͑ʼҩңɨÌ̆чҩȹȵèɈț̚ȼɇÌ£ìʣ#�

�

ǸυͬҪìÚ͹kǡ͹ɑȥѵҩèrƉϜț̚ȼǭƠкϛ͔5̞öáȫ͹¯ҩºǫſ�

ёϠ͹¯"ʰС͹¯"ȟS͹¯"ϱρ̚ǡ͹¯"ĵμƔƸͫ͹¯"«У¯"νʎü҂͹

¯ҩÎǕͬƆɅbĜ΁ƂSͨáĤ˲.bĜʰСáÂ`͹¯ҩaĜκƭkèɈț̚ȼ�š

)͹ö͹6ƌ²S˨�ѵ˸Ÿè=͹¯ҫ�

ϻͪƇҪǔкϏáҩē˃ƐƎ͆ǔкɂțѭͼ̚ҩXk͇ҐȥѵкkMѭͼ̚˃0ҩ�

ƉϜ̚ʅЊoҩ�eδѴͪƇțЙS˨ҩeńҚƎ˟˻ȂѤϱȡδ˪ÍͫϱȡδͪƇÌ�

ȂѤҩț̚ȼ@˅ǾgҩáĤѭŏȼʅЊoҩŇkS˨˪ƍɎѭͼʅЊp#�

�

ǸυͬҪþþϛ£ÍͫϱȡèȥѵҩÚ͹ɂ=ț̚ȼɂǾg͓ĞҩϻͪƇϛ͔kbĜ�

BpÌȅϱȡYkϛ͔kbĜȂŭϱȡɑ̞ǆƔҫ�

ϻͪƇҪǆƔ#�

�

ǸυͬҪìÚ͹b¨kʅ&r͓Ğaҫ�

ϻͪƇҪkҩÙS˨΁Ƃ̆#ē˃ɈІț̚ȼкɂǾgϵǘqoɃÐ΁Ƃ�Ì˝ҩÌ�

΁SҩǚM΁S͹¯k˅ü҂ҩXϛ£͇ҐǕͬkңɨÌЧ˪ϱρ̚ǡr˅î#�

�

ǸυͬҪìaĜÎң̆ǟ�ƹƸͫҩeńě͑ʼ˸Ÿҩk,」͑ʼü҂¨kϛBȫƨ�
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ѹÎǕͬyϛ&=eń˨ǆmͷ¨kϛ2ƨѹҩ�eɀöɀɂǾg£ĵμƔöáȫȥѵq

oɃÐÌƸͫҫ�

ϻͪƇҪƁöĵҩē˃ǔ˅țҚƎ˟#[Ǝ˟ɑѵÎökĺĵҩǚMƁöĵý#˅4�

˖ #�

�

ǸυͬҪńɑϛ£νʎü҂ȫ͹¯èҩϝńèɈț̚ȼɂ˅q&=ʚ´æǕͬü҂ƌ�

²oɃÐÌνʎȬƉ˨ʚȫü҂ҩϝńxφƹȫü҂ҩƆɅbĜνʎè&rѪ҂#�

ϻͪƇҪē˃&Ǝ˟ʅЊʥ&=ҩrɂ&=ę˒҂#bĜ̆ę˒ҩ1ƫrübĜңɨ�

ÌνʎæҩŇț̚ȼ˅Ǿg£qbĜҩкkqƋębĜ̆ҩìaϏ˃kңæ#�eoɃÐ

к҅ǃÌϛȫҩXkϛȫȵtbĜкɀÚ͹��E͋bĜɑrωƦʅЊp&=ҩɂȵtǔк

ɀʴĵppҩ�ɀПɝПɝü҂üЙbĜ#νʎü҂ɑr͹¯�eoɃÐkϜȫҩb̉Ъ

ɑrkþYköþ#Xkaόδbνмƭ�ώ͉&=rɇƳƭҩδѴͪƇңɨÌǭƠbĜ

̮#ҚƎ˟ɑзҫ�

�

ǸυͬҪìńɑk�wλ)ѵκöκƭèɈȼ�e͹6ƌ²S˨ÌɲϲöáȫȠ»Ǖ�

ͬÌɥǃáöáȫȠ»ȫCíϙ�Κ#ē˃è£ϛ͔ȫk�röáȫŹɱҩÖĴϛ͔єʔ

ėѠ9OýҩǕͬєʔϱρ̚ǡŮȬƉ˨ʚ˻ƨѹǕͬkєʔ̉Ϝ˩ɯҩƆɅS˨ÚM͋

ІSͨҩɂ˅z£è=Z͡èҫ�

ϻͪƇҪ[Ǝ˟rʥ&=#ē˃ǔкɂț:Ǝ˟ȫҩì:Ǝ˟ɑѵкɂϛ£єȦ̴Ȭ�

èҩē˃γȥ̴Ȭá.ȥЩ̴köáȫҩкɀü*bĜǃζҩáĤкδѴǔĜ΅&=eŏ

ýҩübĜыǃзr̴ȬæҩübĜңνæҩbĜкɀϛƭĵ&=#XaόÌ£̉Ϝ˩ɯ

ɑ=rʅЊʣҩ�e[Ǝ˟ɑѵɇɂìƵz£èɨпȫ#�

�

ǸυͬҪì[Ǝ˟ɂ˅8ν£öáȫȠ»ҩÎǕͬkоbĜȫ˨ʚȥƟ#eńkĒț�

CöҋϦ͵ȫҩǕͬöǳƭ��ÎǕɂ˅Ҥ¹S˨ÌɲϲöáȫCHǕͬkоbĜ#�

ϻͪƇҪ˅ό˖ ɂ&ϓkìɨϛҩĸɣÚ͹ʃ&rϓ̴Ǖͬʃ&rʚ´Ìʴppʴ�

pp#öɀόūkɂ&̚ūkϛèɨп#ē˃�eèrǭƠkqǔĜÍͫŇҩXk�eö

áȫϓ̴@кɇƳkϓϓкìʴΓÌ#eń&Ǝ˟ϛŠƗɩ@кBѪόɀʴ£ĺĵĺĵ�

wλǕͬ̉Ϝ˩ɯɑ=ҩkδǽɓ&=ȫλң�ÚM͹6ƈ£oɃÐS£ɑ&rϓ҂1

Ғҩ̉Ъɑr�wλáĤɑrǆƔ#ɂȵtkδʤàì˪#�

�

3. Among cognitive, social-emotional, and behavioral dimension, are there any area that you particularly 

valued in teaching GCE in GS lesson? Which one do you emphasize the most? Why? 

ǸυͬҪϝńþþϛ£̉Ϝ"ǡ͹"�wλè(r̵˳ίѵҩaɂkκƭз&rkƉ�

ϜϓĬ)ѵțǴ&=єȦ,」�ʇțͷɂєȫϓ҂ҩaɀöɀ˖ оθɓ&r̵˳èҩÎ

Ǖ�e(rкƁöĵèҫ�

ϻͪƇҪ̉Ϝ&YδБ�ҩē˃aöБ�ȫόoɃÐɀ˅ɣƶҩńɑbƒŹö6ȫ�
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όҩb˅ДʒÌ�ȤáĤĪҐɑrǆƔҩǚM̉Ϝ&YδБ�#XkБ�Ɛĵrδ̆Ĭȟ

ɂƐĵ#ē˃èrϓ҂BѓæҩńɑδБ�ȫǔĜ÷ɂǽ&=˖ ȫÌϛ#eńńɑkϛ

̴Ȭȫҩϛ*γȥ̴ȬkңҩǪ̔æǕͬk̘̒è=#±)ǔĜSɖk80țSɖҩǔĜ

кɀ˪Йè=eŏÌϛҩǔĜҡ£Sɖкkδù͑æҩṟaökèrŘțкδù#ǔĜ

кδțЙbèɨп#΂ȦkϓȠȥѵrBѪ�йεΖҩē˃eѠȫĬȟкk&rͫǋē

͇#�

�

ǸυͬҪćҩþþϻͪƇϛ£Ĭȟȫü҂ҩСƉaĜ&rĄ�Ǖͬ&rϓ҂k˪Ɛĵ�

̴ȟÌțbĜèҫ�

ϻͪƇҪ&Ǝ˟ț̚ȼkđ�ҩĸɣʃ&ϓкk(΂đĬſÝ#�

�

ǸυͬҪìaκƭè(΂đĬÌț&ϓǕͬϛ&=,」ȫü҂ɑљҩ�eɀöɀόB�

öϽ6ҩδǯв&=ŮbĜоδȫ̉ϜÌόqbĜʹҫ�

ϻͪƇҪ�ekȫҩē˃&ȥѵкδțoɃÐȫīɈ̉ϜҩÖĴɂȵtǔĜкɀɂ=�

ǽвȫҩeѠ&ңȫÚ͹δrЙͫϋ̵Ęýҩē˃Šэкɂèrͫǋē͇#ÖĴҩ[Ǝ˟

кɂǭů°ϓǕͬ҂ģ�ɏҩē˃è=Ǒϋ̯˯ǔĜкδʾБȫ#΂Ȧ�IЍҜ&=ȫϓ

҂ҩeńo͌ςϗæҩμΊǞʶè=кδ΋ϸ̎&ĬſÝ#�

ǸυͬҪìŇkkè(rȥѵҩaɀΔоk̉ϜȥѵƆɅ̭oɃÐ8νĵ=ƮͭÌƝ�

̥�Iǡ͹Ǖͬ�wλ#�

�

4. Are there any key elements of teaching GCE in GS lesson under each dimension? What are they? Why?�

ǸυͬҪìaĜκƭk̉Ϝ"ǡ͹"�wλè(ѵҩaκƭз&r�͇akκƭ˖ �

оδҫϝńþþϛ£Ƞ»ɑȥѵҩaκƭз=�͇˖ оδҫ�

ϻͪƇҪē˃èɈȼ�e˅ό҃Ĵɂωϐè&й�ȫҩǚMǔ΁ƂСƉrζ£&=͂�

ΊȫőǔɀĖ[býҩìrKΦоδ&=#ǔɀ˪ѭŏȼĖ[оδȫωϐҩǎ\kǔȫ́

κÌțoɃÐз=˃1оδȫωϐ#Xkńɑaüè&rü҂кÚMƝϞ�˓̑�Й&r

ωϐΦ#ē˃ǔĜ.Ƞ"ΎȠ̚&Yɂɒý#XkƉϜÎkѪ&=ҩŲ�[Ǝ˟δŨìĵ

őҩϏϜìĵőкɂ&YȫĔѪ#ҚƎ˟ǑύкkƁöĵȫǀʑ#�

�

ǸυͬҪìkǡ͹ɑȥѵɂ˅ΔоS˨kз&=ǡ͹)ѵèҫē˃ǔĜϛ͔,」�ʇ�

țͷίѵȫǡ͹rkƆɅS˨8νƞ¿&,́èrϱρƎKҩÎǕͬÌƌ²S˨Ì��ē˃

bĜǓȬкǺξ£ϱρ̚ǡҩƆɅS˨ÌĪҐ&̞΁0SͨȫǆƔҩö̉aκƭз̞ǡ͹

k˖ оδҫ�

ϻͪƇҪÖĴǔĜкɂÍͫ£�˓̑öáȫž`ͅҩ�лàЙǔĜ&=ȫƸ̯͒˯ҩ�

ìкÚMƌ²oɃÐҩē˃΁Sȫ̵ĘкBѓҩìкδОЩ&=ȫž�eń&=ž`ͅǕ

ͬkͪƇț&=+áȫƸ̯͒˯æÌлàЙƉϜ̚ɓ=ȫϓ҂ȫȵtҩrÚML£bĜң
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ɨÌǦÒϱȡæҩңɨÌǽвϱȡæҩǽв&=̮ɛæҩáĤңɨÌSϜΦЫ΁Ƃȫǃζ

æ#ǔκƭèɨпкBоδ#�

�

�

ǸυͬҪþþǔĜк8νЩ̉Ϝ"ǡ͹ȥѵýҩìk�wλɑѵèҩɂ˅όκƭз&�

rй�k˖ оδèҫҀ�кǾÏ£ýҩ�wλɑȥѵÚ͹kkèɈƉϜț̚ȼkʅЊơ

ȫй�ҩǕͬbö͹6ȵȵ¥¥кʴОè=�wλÌʃ&ϓȼ#�

ǸυͬҪìϻͪƇңɨ̆èҫńɑațǴǕͬɂɫɀțǴè=ϓ҂ɑљҩaɀʅЊѤ�

.зȥѵҩκƭoɃÐǑύδǵǿƭ£èҫ�

ϻͪƇҪkоȠ»#ҔʫȫĜȥBƭǃȫҩöáȫ̞ȩ&ҥž`"Sͨ"˨Œ#�e�

bкδáöáȫCÌЯǑè&r。0ȫҩǔκƭèɨпBоδ#ÖĴrk̉Ϝ˩ɯ#ē˃

èɨпɌ͎ЙoɃÐÌǢβè&rü҂ҩкδțЙbĜakз£ȅϱȡҩrδŨЙ#Ňk

ĪҐЙkо`ͬҩ�˓̑ҩáĤÊ«ͬ#΂Ȧϱρ̚ǡȥѵèҩŮȦǔҡϛҩ÷ɂkáѭ

ͼ̚;̂лàҩē˃ǔĜкɂЀS̚SͨҩÚMƮЀS̚ǈǈʴО#�

�

ǸυͬҪҀ�aĜкϛ£δkоöáȫȠ»ҩңνaĜκƭδkоöáȫȠ»ǕͬÌ�

ǺÓĵ�Ƞ»ɑrоδƹңνìҚèҫ�

ϻͪƇҪē˃Sɖ�eкɂȓ&=ѳΑΪȫoɃÐҩLoɃÐ̉Ъ�eĸŠɂr��

 ҩɂ=oɃÐɀüңνèroɃÐÎΔάÎΔαæҩ�eкδțЙ&ɨпҩδkоЙb

ĜɈІȫȠ»ý#ē˃bɀáöáȫC&ҥҩǚMèrkbǓȬǺξ#ǚMǔκƭèrk

&rƐоδȫțͷĐ#�

�

ǸυͬҪìϝń±ƣS˨ÌkоöáȫȠ»ÎǕͬÌƌ²bĜ8νĵ=єȦèrϱρ�

̚ǡȫ͇Ґü҂ҩɀöɀ�eƌ²£S˨ÌϏϜ,」ÎǕͬŮȦbĜȬěƫÌ8ν,」á

Ǔr,」ǺЇɂƌ²èҫ�

ϻͪƇҪáĤńɑĺЩ΁ǔæҩĺї\΁Ƃkrɚɚίѵҩ�ebö6͹Ѓ�ɚȫ�

όҩ�ebкö҅ǃÌǺÓȣȫ9˕ҩȣȫ,」λƶȫόҩbкBѪÌSĐ#ǚMǔκƭ

kоè&rțͷkоδȫ#�

�

5. What are the limitations of using the GS textbook to teach GCE? Are there any areas need to improve? 

Do you have any suggestions?�

ǸυͬҪćҩþþaĜкɂϛ£˪ƉϜȼҡțǴƉϜ̚кʅЊĵҩǕͬBоδý#a�

Ĝɂ˅κƭkț,」�ʇțͷ)ѵɂðї¤èÎǕͬɂ˅ð+ϽȫĜȥҫ�

ϻͪƇҪǔкϘ*�è&r���eϛ£èȥѵèҩǔκƭÚ͹&=ȫ��ȵ9̉ϜʅЊ�

p&=#E͋ǔĜδǑJè&rϓ҂ýrʅЊ΋BĵȵѐȫҩǚMÚ͹kѽͨȥѵкδ΋

ȵѐÌȅĭͅýҩŲ�ȴ[Ǝ˟aδȅ&=�ʥ=šȰȯ˹ȫҩ�eкBĔѪĐ#ҚƎ˟

rʅЊšȰppҩÚ͹bĜɑr̉ϜŹѵɀѓ&=ҩXk[Ǝ˟rþþÌǺξҩɇƳόÌ
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£ìѓȫ,」λҩǚMȅϱȡɑ£кɂ&YȫĔѪȫ#΂ȦόɂðпÚMȔĀèǔɀκƭ

kɂ&=ȫϱʮƖɀB&=ҩeńk&=єȦȵ9ȣͰȫпɀϛĵppȫǕͬðϩ̤ü

҂ҩҌґü҂Ǖͬ[Ǝ˟Sɑ=Ƞ»#ē˃ǔĜ΁Ƃкɂrtїk£ҩǔĜкɇƳϏϜ£

�,」&=+á҆ģȫ�wλǕͬk&=ʇȩæėŠȫͨlҩǚMÚMȫόǔκƭÚMǾ

gĵpp#�

�

ǸυͬҪþþʹϻͪƇǾÏ£&=ȵ9ȫü҂ҩaκƭƉ̚ȼҩē˃ǔζ£bѫđƎ�

�˓ҩǕͬѫ�Ǝ�Ȕ˓æҩɀöɀκƭɑ=ȵ9�ekö6ȻȣèҩÎǕͬö6ϯИè

r�ˡ»èr˨ʚ#ē˃ǔĜϛ͔�ˡ»ίѵкkʅЊϯИϱρ̚ǡҩδ΃ȵ-Хìɨ

èҫ�

ϻͪƇҪē˃ńɑ**кδȻȣȫό�˓̑кBƴҩкɀƝϞk͓)ϱʮɑ£ҩē˃�

ǔĜͪƇкɂrǘÔȫҩÚ͹k͓)ϱʮƖɑ£+ȤȻȣɀB=#�

�

ǸυͬҪŇkƝϞÚ͹ɀ�˓̑ɂrϱʮƖɂ&=΃ɑr̵˳̂єȫȵ9ȣͰҩÚM�

qͪƇÌ˪æǕͬáoɃÐz&r�A#�

ϻͪƇҪkæҩΆppкö͔δȫ#Ňkϸ̎Иè<Ǝɑ=�eкǑύzƭ£#�

 

6. What is your opinion on revising GS textbook by adding the shortcomings into the curriculum?�

ǸυͬҪáĤèҩϛ͔ȔĀæҩƝϞɑȥѵ#ɂSͬǾÏ£ÚMoοƉϜț̚ȼҩi�

͟pȫ�͇±ЙΓț̚ȼȫ�šҩaκƭèrȥʒÚ΢ƹҚöҚҩŮȦψɗáĤțǴɂ˅

ƌ²ÎǕͬaĜкkκƭ˅4ƌ²èҫ�

ϻͪƇҪeѠȋ`Ìț̄kĬȟҩȵѐü҂#kýҩē˃aèɨÎȕ�Ìҩɑ£Îȕ�

�Ì#ē˃̄kö6ȵѐț#�

ϻͪƇҪ΁S#�

�

7. Do you use other teaching materials to teach the topics related to GCE? What are they? Why do you 

use them? What are the advantages of these teaching materials?�

ǸυͬҪìaĜɂ˅҃Ĵc˪&=țɊҩǕͬaĜɀöɀʯ�&=ϱʮæϱȡæÌț�

,」�ʇȫϓ҂èҫÎǕͬaĜɂ˅ȃ&=ЀS̚ʚ´æ΃,」�ʇțͷȫ0҂ɂєȫҫ�

�

ϻͪƇҪкk҆Wýҩкkz*μΊǞʶʅЊĵ&=#è&=ȥʒкLbĜɂ΄ϼá�

Ĥѓ&=ҩϓĬSͨяƲ&=ҩökaĠk£ҩǔk£ț#�

�

ǸυͬҪìaĜɀöɀκƭśŠ�e,」�ʇțͷҩē˃ǔ̆Й�ekѫ:ƎяEҩ�

ȖƓόκƭ,」�ʇțͷδяEǾÏæҩϿ\r±�îèrƉϜ̚ɑrϓ̝ǭƠίѵýҩ

XkśŠкϛ͔k:ѫ&5Ǝҩк¿ƐƎý#�êŮҡϛɀöɀ�eBWBpǾÏ£Ǖ

ͬökìĸ¯ÌǾvèr,」�ʇțͷèҫ�
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ϻͪƇҪ[Ǝ˟к˅˖ &rϓ҂Ìϛʦ#kæҩк̄kơ#�

�

ǸυͬҪɀöɀɂ�Iʚ´æÎǕͬʅЊL£ĸŠȫʔǃ¯Ѥ.îkÖĴ&ȥѵèҫ�

ϻͪƇҪ�eĺĵ̵˳æ#ē˃ƉϜ̚M§k ��
��ҩśŠk ��
�#�eкΔоî�

̚SɑзʅЊĵ#èr,」λkźȦ&=Ƞ»͇Ґ#ìкʅЊpҩáĤϛ£͑ʼ̀͐ɑȥ

ѵ̄kĺεѨ#ǚMҔʫʅЊΔо ��
��æ ��
�æɑ҆ʅЊĵҩǚMєȦ,」�ʇɑ

зҩ”ĵкk8νðīɈʒɑ҆ý#ʅЊơ&ң#�
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10.8.8 Interview Script (Teacher H)  

 

Information Questions: 

ǸυͬҪǔǂüңɨ̟êaҫ�

ɐͪƇҪɐͪƇ�

�

ǸυͬҪìǔǂüɐͪƇaɂƐĵƎțS͑җҫ�

ɐͪƇҪ̫đƎ�

�

ǸυͬҪìaɂĵpƎPțƉϜ̚˻͑җҫ�

ɐͪƇҪ̫đƎ�

�

ǸυͬҪǔǂü*SɖkźȦзrϱ²҆ �

ɐͪƇҪī̈ț̙̥Sɖ 

 
ǸυͬҪìǔǂü*ɐͪƇak˟0Pҩϓ̝̹͐Yk0P�

ɐͪƇҪìǔkț<Ǝ˟ƉϜҩ̈́̾k̚P�

�

ǸυͬҪìǔǂü*ɐͪƇɂ˅țҚƎ˟ƉϜ�

ɐͪƇҪɂțЩҩđ"<"�кɂțЩ�

�

ǸυͬҪa˻Sɖȴ˪зɈƉϜț̚ȼҫ 

ɐͪƇҪțͷ�˓̑EȬƉϜȣѿĨ�

�

ǸυͬҪBҩöύȺ�

�

Key Questions: 

1. Do you use GS textbooks to teach the topics related GCE? How do you use it?�

ǸυͬҪìśŠǂü*aɂ˅c˪ƉϜț̚ȼțǴ΃,」�ʇțͷɂє˻ϓ҂ҫ 
ɐͪƇҪɂțЩҩk<Ǝ˟á�Ǝ˟˻ϓ҂кɂ#<Ǝ˟rɂțЩϏϜ̓ėáҔʫȬ�

Ɉo˨ʚ#ì�Ǝ˟ɂr0҂Ùȕ̅,」ҩϏϜöáėŠȫϩ̤	�����������

�

ǸυͬҪìa˪ƭĵöĵҩŇkСƉ˪èɈț̚ȼțYkƉϜĬɑљkҫ�

ɐͪƇҪ�ɨкɀȫҩњſǔɀ˪ț̚ȼț1Ĵҩ9§кɀÙáSGzϱȡȂѤҩá�

ĤǔкɀqǔȂѤ£ȫϱȡqS˨#�

�
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ǸυͬҪìaɀöɀh϶èɈƉϜț̚ȼҩŇkÚ͹П˓П˓&YV�Ⱥʃ&˓Yk�

aɀÍͫ*�Iț̚ȼÎǕͬɀ±±ʨʨҫ�

ɐͪƇҪèɈȼ�ѵɂȫпǔ&YɀțȺҩáĤǔкɀɂ=ĲʺȫпqS˨#�

�

ǸυͬҪŇkĸй�ȵѐкīȦƉϜȼ�

ɐͪƇҪk�

�

2. Do you think the content of the GS textbook which related to GCE fit in with the core learning 

elements in Strand 6 at KS2 mentioned by the GS Curriculum Guide?�

ǸυͬҪìǔǂü*èɈƉϜȼ˻�šлöлà£śŠoSƉϜ̚ϓ̝ǭƠSͨо 
ңҩeń̉Ϝáˢν�ѵҩǔĜζ£oSƉϜ̚bɑrϓ̝ǭƠ�ѵeńʅЊΔо&=̚

S΃̚ǡ˻˸ŸÎǕ�e�ѵкϕÏ£ңɨÌϏϜ;ͱ͓áĤҔʫá,」öáĜ¾bĜȫ

Z͡ҩMÏ͑ʼü҂ÎǕͬĜ」ßĜöáȫȠ»bĜȫ˸Ÿ?ʜáƨѹҩaκƭè&Ɉț

̚ȼ�eºöºä£ìĵ̵˳ҩɂ˅όз&=kö6�ѵÎǕͬBpεΖ# 

ɐͪƇҪǔ΁Ƃκƭʃr̵˳кɂǾÏҩē˃b&rSɆƃ͑ɂ(Ɉҩʃ��ѵкɂ 
&r0҂ҩǚMǔκƭrĸй�кʡǫȺ# 

 
ǸυͬҪŇkaκƭ̉ϜŹѵaкκƭ�йкɂǾÏҫ�

ɐͪƇҪɂǾÏ£ҩXɇƳ�йкBʣ�#�

�

ǸυͬҪìaκƭз&ȥѵʅЊpǾÏҫɂ˅зrѿĨҩeńȠ»ѿĨÎǕͬk͑ʼ�

˸ŸʅЊpǾÏYkңɨÌϏϜ;ͱ͓ÎǕk̚S̚ǡü҂Ykϱρȥѵ#ɂ˅όзrѿ

Ĩaκƭ˖ oҩYkĸŠкƁöĵҫ�

ɐͪƇҪǔκƭʃrƎ͆кɂoo�

�

ǸυͬҪìÚ͹kǡ͹ɑȥѵҩèrƉϜț̚ȼǭƠкϛ͔5̞öáȫ͹¯ҩºǫſ�

ёϠ͹¯"ʰС͹¯"ȟS͹¯"ϱρ̚ǡ͹¯"ĵμƔƸͫ͹¯"«У¯"νʎü҂͹

¯ҩÎǕͬƆɅbĜ΁ƂSͨáĤ˲.bĜʰСáÂ`͹¯ҩaĜκƭkèɈț̚ȼ�š

)͹ö͹6ƌ²S˨�ѵ˸Ÿè=͹¯ҫ�

ɐͪƇҪÑͭǔɀκƭÚ͹kϱȡ̚ǡ˻͇ҐȥѵϛƭʅЊpҩeńśŠ˻ϱρ̚ǡ�

ʅЊ�Хҩȼkèȥѵɇ6Ȼȣ#�

�

ǸυͬҪì�ѵɂ˅ϛ£c˪ϱρ̚ǡ˻mŖT¦ҫ�

ɐͪƇҪbkB̸Ąìϛ&ϛҩ˅ʣ�Ìϛңɨc˪ѭͼ#�

�

ǸυͬҪìÚ͹�I͹¯кˈ҇£bĜȫSͨѮδ#�

ɐͪƇҪкÚMìϛ#�
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�

ǸυͬҪìaĜÎң̆ǟ�ƹƸͫҩeńě͑ʼ˸Ÿҩk,」͑ʼü҂¨kϛBȫƨ�

ѹÎǕͬyϛ&=eń˨ǆmͷ¨kϛ2ƨѹҩ�eɀöɀɂǾg£ĵμƔöáȫȥѵq

oɃÐÌƸͫҫ�

ɐͪƇҪǔζ£bϛ,」�eöĵȫҩ0δkϏϜ̓ėɑȥѵʅЊĵҩ0δϛ͑ʼҙ�

kкkM̓ė˃0ҩöɀϛЙγȥėŠȫ͑ʼáĤȠ»ҩζ£ǓɈȼ0δM̓ėɑȥѵȫ

Ƞ»ʅЊĵ#�

�

ǸυͬҪŇkM̓ė`˃&rφ�ңÌϛɑr,」���

ɐͪƇҪkæ#Xϛ�ѵγȥėŠ�eöĵ#�

�

ǸυͬҪŇkaκƭÚ͹ǾĵppɀʅЊ�ѵpp#�

ɐͪƇҪkæ#�

�

ǸυͬҪńɑϛ£νʎü҂ȫ͹¯èҩϝńèɈț̚ȼɂ˅q&=ʚ´æǕͬü҂ƌ�

²oɃÐÌνʎȬƉ˨ʚȫü҂ҩϝńxφƹȫü҂ҩƆɅbĜνʎè&rѪ҂ҫ�

ɐͪƇҪνʎ͹¯ǔкζ£bɂáɨȫҩ+Щ�ebкɂĄ�́�ìüɑrü҂ҩ��

eҚƎ˟кÚ͹ɂppμΊǞʶҩǕͬ�͌Ìzȫ#èȥѵȼrBWöĵ#�

�

ǸυͬҪìńɑμΊǞʶȫόҩaɀkz&=єȦȠ»)ѵҩȠ»8νҩĵ�»̞ȩ�

ü҂ҩYkСƉz&=ϱρ̚ǡȫü҂æҩYkz&=���

ɐͪƇҪ�e�ɨкɂȫ#Ú͹ʃ͌KΦöáȫμΊìɨÌЖϗǕͬÌǾg&=ϱȡ�

ƹϴȫп#�

�

ǸυͬҪìńɑk�wλ)ѵκöκƭèɈȼ�e͹6ƌ²S˨ÌɲϲöáȫȠ»Ǖ�

ͬÌɥǃáöáȫȠ»ȫCíϙ�Κ#ē˃è£ϛ͔ȫk�röáȫŹɱҩÖĴϛ͔єʔ

ėѠ9OýҩǕͬєʔϱρ̚ǡŮȬƉ˨ʚ˻ƨѹǕͬkєʔ̉Ϝ˩ɯҩƆɅS˨ÚM͋

ІSͨҩɂ˅z£è=Z͡èҫ�

ɐͪƇҪǔϘȼ�eɂǾÏȫҩXaόBĸ̶ƋÌϛÎökҩǔϘè=ƹϴȫпǔϘ�

Ú͹δ&=ʚ´ìɨÌƈ�ҡɀLoɃÐʣ¥&=ҩXkɈȼrBWɇζɂφπè=ʚ´

ÌƌoɃÐҩкḱǺìɨ&ɝü҂ƧƟÌǾÏ£ҩϡîͪƇδ΁ƂϘæҩǕͬ˸Ƿ&=

ȥʒÌLoɃÐʣ¥&=#�

ǸυͬҪć#�

�

3. Among cognitive, social-emotional, and behavioral dimension, are there any area that you particularly 

valued in teaching GCE in GS lesson? Which one do you emphasize the most? Why? 

ǸυͬҪϝńþþϛ£̉Ϝ"ǡ͹"�wλè(r̵˳ίѵҩaɂkκƭз&rkƉ�
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ϜϓĬ)ѵțǴ&=єȦ,」�ʇțͷɂєȫϓ҂ҩaɀöɀ˖ оθɓ&r̵˳èҩÎ

Ǖ�e(rкƁöĵèҫ�

ɐͪƇҪakϛț̚ȼYkϛҫ�

�

ǸυͬҪök#aκƭț&=,」�ʇțͷɂєȫϓ҂ɑљҩaɀΔо̉Ϝæҩϝń�

ʾБbĜєkèȥѵȫ̉ϜæҩǕͬÌĪҐ,」�ʇȫǡ͹YkɀΔо8ν,」�ʇȫ�

wλáǆƔèҫ�

ɐͪƇҪǔκƭk̉ϜáĤǆƔ#ŇkңɨÌŮƪöáͿΊȫCèȥѵ���

�

ǸυͬҪңνaκƭ̉Ϝìоδèҫ�

ɐͪƇҪǔκƭ̉ϜɑƔbѮδϏϜȺ,」öáȫȠ»ҙ̀�ɀ̉Ъ�ѵȫ,」kң�

áĤ�΂ÚMkо£öáȫ̞ȩȫC#�

�

ǸυͬҪϝńk̉Ϝȥѵҩк�îȖʐҙ̀"͑ʼҙ̀ÎǕͬ�ˡĜˢZ͡"�ˡ,�

」ɼÜ"áĤ�ƍ�ɹȫü҂"͑ʼü҂ýҩCÔü҂ýҩ,」íƍȫü҂ýҩŘțü҂

ýҩҋ˕ü҂ýҩÎǕͬϱρ̚ǡ"。0mϟáĤ,」Τ˨ü҂ҩaκƭз&rü҂aκ

ƭ˖ оδǕͬѮδĵ=ǾÏҩL£oɃÐϏϜĵ=ҫ�

ɐͪƇҪē˃E͋кkoSҩǔϘkϏϜ*γȥėŠĜˢZ͡áĤȠ»ȥѵǔκƭо�

δȫ#�

ǸυͬҪć#ìδ8ν*èrγȥȠ»#�

�

ǸυͬҪҀ�@кɂϕÏ£ǆƔɑȥѵҩ�eakǂbĜĪҐ4пȫ,」�ʇǆƔҫ�

ɐͪƇҪ;̂kоɑȥѵáĤδkоЙCĜöáȫŘțæҩÚ͹ĒțöҋϦ͵ȫҩb�

ĜкѮδkоЙҩÚ͹öÚMҋϦ͵#Ì£CĜȫĜȥńɑrƙkѮδњѶȫҩǔκƭb

δѮδϏϜЙèȥѵ#�

ǸυͬҪŇкkkоǕͬ8νöáȫȠ»ÌȏѓS˨ȫθпɑȥѵaκƭʅЊоδ#�

�

4. Are there any key elements of teaching GCE in GS lesson under each dimension? What are they? Why?�

ǸυͬҪìaĜκƭk̉Ϝ"ǡ͹"�wλè(ѵҩaκƭз&r�͇akκƭ˖ �

оδҫϝńþþɐͪƇϛ£Ƞ»ɑȥѵҩaκƭз=�͇˖ оδҫ�

ɐͪƇҪ�͇kǭðҫ�

ǸυͬҪÚ͹&=˖ ȫωϐæҩĄωæҩǕͬ&=ǆƔҩ̉ϜҡϛköÚM͟3�

ȫҫ�

ɐͪƇҪìкáϻͪƇ&ɨý#ǔκƭϸ̎δϏϜî�IėŠȫȠ»ҩa�ɀ̉Ъң�

ɨÌkоЙCĜ#ǚMǔкkκƭ̉Ϝɑȥѵҩ�

ǸυͬҪǕͬqaɅ&Ʌè£єъőΦҩɂ˅όκƭз&=ωƦæǕͬkțǴ,�

」�ʇɑљk˖ оδ#�
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ɐͪƇҪǔɀκƭk̆Йɑ&ϓҩē˃ʃϓ�eкɂ=оңȫ˨őҩìkδτ\ȫ#�

ǚMʃϓкöáҩǚM˅ð˖ όѮδτ#Ňk˅&rωϐkÚM̟͐Ⱥìĵϓ#�

ǸυͬҪŇkÚ͹k̉Ϝȥѵʃ&ϓƫѵк&=˖ ȫ˨őҩɑ=кkBоδȫєъ�

ő#ǚMƆɅS˨Ì8νǕͬϏϜbĜ#�

�

ǸυͬҪìkǡ͹ɑȥѵɂ˅ΔоS˨kз&=ǡ͹)ѵèҫē˃ǔĜϛ͔,」�ʇ�

țͷίѵȫǡ͹rkƆɅS˨8νƞ¿&,́èrϱρƎKҩÎǕͬÌƌ²S˨Ì��ē˃

bĜǓȬкǺξ£ϱρ̚ǡҩƆɅS˨ÌĪҐ&̞΁0SͨȫǆƔҩö̉aκƭз̞ǡ͹

k˖ оδҫ�

ɐͪƇҪǔκƭ”оδk΁0Sͨɑȥѵҩē˃E͋ϓĬȫȵѐktї�ѵҩǚM΁�

SȥѵɀʅЊоδ&=ҩńɑț̚ȼkÚMĪҐbĜɂ΄ϼÌ΁0SͨáĤƜVǔκƭk

Bȫ#�

�

ǸυͬҪìǔҀ�кʹ£όɂ˪&=ž`ͅÌĪҐbĜȫǡ͹ҩö̉aĜɂ˅ʹЩ��

���������ѻƊŏƸͫʒæÎǕͬ5̞Ƹ͒ҩ˪&=ͼęæöáȫž`ͅȫƧƟÌƮ.�

���������ƌ²S˨Ɲ̥è=ǡƀèҫ�

ɐͪƇҪǔĜSɖкɂȫҩʃ�ȼкφπî&ɈҚўƸ͒ýҩ�ѵкɀ˪£�^ʒҩ�

ɩƏ�҆æȵѐ͖æɑ=кɂȫ#�

ǸυͬҪì”0δ�ekƆɅƌbĜƮöáȫμƔÌƸͫҩÎǕͬÌĪҐbĜ΁0S�

ͨȫ͹¯#�

�

ǸυͬҪþþɐͪƇкϛ£΁0Sͨȫ͹¯ýҩìakɀ҃ĴÅ&=ž`ͅæYkk�

ϓĬ)ѵÙbĜϱȡȂѤҩÙbĜЙÌȅ&=ϱȡì#�

ɐͪƇҪ�ɨкɂȫҩńɑɑrϓ҂kЯàȫόҩǔкɀ҃ĴÌʯ�&=ž`ͅqb�

ĜЙŷSȅϱȡҩɂљȵ)Ĭțɑϓȼ1§кÚ͹ɂƢѽͨž`ͅqbz�

îҩ̭bϏϜîrϓ҂�#�

�

ǸυͬҪþþǔĜк8νЩ̉Ϝ"ǡ͹ȥѵýҩìk�wλɑѵèҩɂ˅όκƭз&�

rй�k˖ оδèҫҀ�кǾÏ£ýҩ�wλɑȥѵÚ͹kkèɈƉϜț̚ȼkʅЊơ

ȫй�ҩǕͬbö͹6ȵȵ¥¥кʴОè=�wλÌʃ&ϓȼ#�

ɐͪƇҪńɑk̫:Sͨўɿȫ̵˳ίѵǔκƭʅЊpȫk̉Ϝ˩ɯɑȥѵҩáĤ�

̙ѣȥѵ#�

�

ǸυͬҪńɑMaÌțǴ,」�ʇțͷȫόҩѦˆb͟3è�ȥѵҩÎǕͬϓ̝ǭƠ�

@кɂǾÏè&rk&rоδȫS̵ͨĘýҩaɀѤ.țзȥѵńɑȵѐkBɂї¤ȫ

όҩŇkз&й�k”оδҫ�

ɐͪƇҪǔκƭÚ͹kkо+áȠ»èȥѵҩáĤśŠҡϛϱρ̚ǡʅЊȶÏҩǚM�
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ǔκƭè�r̵˳ʅЊоδ#�

�

ǸυͬҪìaϛ͔ϱρ̚ǡ̵˳kbĜδɂèrϱρ̚ǡȫ͇Ґæҫ�

ɐͪƇҪ͇Ґ#Ňk̉Ϝ˩ɯáĤ̙ѣȥѵҩϛ͔͇Ґȥѵ#�

�

ǸυͬҪҀ�aĜкϛ£δkоöáȫȠ»ҩңνaĜκƭδkоöáȫȠ»ǕͬÌ�

ǺÓĵ�Ƞ»ɑrоδƹңνìҚèҫ�

ɐͪƇҪē˃E͋Ҕʫкk&rėѠƹȫĥƅҩBĵöáȫ̞ȩŒěk£ҩǚMǔκ�

ƭkҔʫίѵѮδkоáɲϲöáȫȠ»ҩáĤǔĜSɖÚ͹ɂ=˟ kɂöáȫ̞ȩk

ίѵҩǚMkоöáȫȠ»ʅЊоδҩē˃ábĜ˨ʚƼƼ̂є#�

�

ǸυͬҪìϝń±ƣS˨ÌkоöáȫȠ»ÎǕͬÌƌ²bĜ8νĵ=єȦèrϱρ�

̚ǡȫ͇Ґü҂ҩɀöɀ�eƌ²£S˨ÌϏϜ,」ÎǕͬŮȦbĜȬěƫÌ8ν,」á

Ǔr,」ǺЇɂƌ²èҫ�

ɐͪƇҪǔκƭкɀɂҩϸ̎кδkоîCĜa�ɀǺ̓CĜ#ńɑaФ”īɈȫ̗�

ϧkок˅ȫόҩ�eBѪ�ÌϏϜ,」ý#áĤaökоCȻ±˅&r΄ϼÌ8ν,」

ßȥѵȫп#ǚMǔκƭкоδ#�

�

5. What are the limitations of using the GS textbook to teach GCE? Are there any areas need to improve? 

Do you have any suggestions?�

ǸυͬҪćҩþþaĜкɂϛ£˪ƉϜȼҡțǴƉϜ̚кʅЊĵҩǕͬBоδý#a�

Ĝɂ˅κƭkț,」�ʇțͷ)ѵɂðї¤èÎǕͬɂ˅ð+ϽȫĜȥҫ�

ɐͪƇҪї¤r��ǔκƭɂppȖʐȫƹϴї¤î#ē˃Ҕʫr&YöɀkκƭÛˀ�

k.ėȫ&й�ҩXkÛˀÎBW&rB˛̥ȫ΁ʐ¾ҩǔκƭȖʐȥѵкɀї¤îț̚

ȼȫϒʒ#�

�

ǸυͬҪңɨї¤ț̚ȼȫϒʒèҫϝńbɀңɨϛèҫ�

ɐͪƇҪē˃bкɀɂpp��¨kÛˀɑȥѵҩbɂ=Z͡кɀдоrЍ#ǔĜÛˀ�

kźȦ.ė͐ʐȫìɨĐҩ�eÛˀÎBWökB��ŇöɀBʹ.ļȖƓȫϒόìɨÌ

zҩǚMǔÎκƭɂpp��kț̚ȼțȫпr&Ykþè#�

�

ɐͪƇҪ,」�eʃȬкȻȣҩǚMɂЙȻȣȫȣͰqoɃÐ̆ɀB=#�

ǸυͬҪBýҩìaкκƭöщȫ#�

 

6. What is your opinion on revising GS textbook by adding the shortcomings into the curriculum?�

ǸυͬҪáĤèҩϛ͔ȔĀæҩƝϞɑȥѵ#ɂSͬǾÏ£ÚMoοƉϜț̚ȼҩi�
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͟pȫ�͇±ЙΓț̚ȼȫ�šҩaκƭèrȥʒÚ΢ƹҚöҚҩŮȦψɗáĤțǴɂ˅

ƌ²ÎǕͬaĜкkκƭ˅4ƌ²èҫ�

ɐͪƇҪǔκƭȹȵƉϜкĺĵпҩÑͭbĬȟÎÑͭpҩațȫпÎĵ#ǚMϡî�

ț£ȫök̄kBĵҩk,」�ʇȥѵ#�

�

ǸυͬҪìŇk�eØ͹6aĜдоrЍҩκƭз&=ʅЊоδr�ÌțǕͬ�Ìʾ�

Бɑȥѵȫ̉Ϝ#ńɑÎǂLS˨Sĵ&=öáȫ̵˳ҩʅЊ�ѵÌ8ν�ʇțͷҩXk

ĬȟÎBpҩìaĜɀңɨzҫ�

ɐͪƇҪ΁SǕͬ¨kϛЙ&rоң#ϡîɂ=̄kδb΁Ƃ΁S�Ϝ£#SîÚ͹�

BΦѵȫпҩͭʣ�ö£#�

�

ǸυͬҪŇkÚ͹ÙbĜЙÌz&=ū҂̋ͨҩYkкkɀÙbĜЙÌȂѤϱȡìɨ�

èҫ�

ɐͪƇҪē˃ИƎкʜ΢ ��
�ȫєkýҩǚMū҂кk ��
�æ̚ǡ˃0ҩǚMϡ�

îϏϜ,」r̄kpî#�

�

ǸυͬҪk˫ƐȵяE£èҫ�

ɐͪƇҪǑύè�(ƎяE#M§ȫū҂кɂɫɀkϏϜ,」ҩϏϜöáȫĜȥҩX�

kśŠȫū҂кɀ}оk̚ǡɑȥѵ#�

�

7. Do you use other teaching materials to teach the topics related to GCE? What are they? Why do you 

use them? What are the advantages of these teaching materials?�

ǸυͬҪìaĜɂ˅҃Ĵc˪&=țɊҩǕͬaĜɀöɀʯ�&=ϱʮæϱȡæÌț�

,」�ʇȫϓ҂èҫÎǕͬaĜɂ˅ȃ&=ЀS̚ʚ´æ΃,」�ʇțͷȫ0҂ɂєȫҫ�

ɐͪƇҪɂљȵкɀȅЙ&=̂єȫϱȡqbȫҩìСƉкkk;ͱ͓)ѵȅ`έ��

Ň#�

�

ǸυͬҪŇÚ͹ȅ&=ϱȡqbĜёϠìɨҫ�

ɐͪƇҪk#ϱȡȥѵ#�

�

ǸυͬҪɂ˅ábĜz&=ʚ´ìɨҫeń8ν,」+áȠ»ҩėȪҩɂ=ðҋ˕æ�

��������ìɨҫ�

ɐͪƇҪɂȫҩкɀkMμΊǞʶƧƟÌzȫҩìÚ͹ɀ�Ňҩʃ͌KΦöáȫȠ�

»ҩɀϛЙңνaɀìɨè#áĤ˚ʪγȥңνκƭ.ėҋɓ=ȮΠҩɀκƭĎƲìɨҩ

ƮͭϏϜЙ.ėȫ͸ȷáĤȠ»ҩңνbĜɀҋè=п#�

�

ǸυͬҪìaκƭ΁Ƃ±�è=ʚ´ʅϸț̚ȼɂð�¶ȫĜȥҫ�
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ɐͪƇҪǔκƭńɑ±�è=ʚ´ÚMqoɃÐϏϜȻĵýҩáĤɀȻʣ¥ȫÅϤ#�

b΄ϼȥѵɀĸ&=#ök¨k̆\Ɉȼk£z#�

�

ǸυͬҪìaɀöɀκƭśŠ�e,」�ʇțͷҩē˃ǔ̆Й�ekѫ:ƎяEҩ�

ȖƓόκƭ,」�ʇțͷδяEǾÏæҩϿ\r±�îèrƉϜ̚ɑrϓ̝ǭƠίѵýҩ

XkśŠкϛ͔k:ѫ&5Ǝҩк¿ƐƎý#�êŮҡϛɀöɀ�eBWBpǾÏ£Ǖ

ͬökìĸ¯ÌǾvèr,」�ʇțͷèҫ�

ɐͪƇҪǔкκȫҩē˃ǔκƭțȫϓ҂�eökBĵҩBWǔȹȵ�Ǝ˟ɀɂrk�

ϏϜ.γȠ»ɑȥѵ&rýҩϿ\�Iкöĵ#�

�

ǸυͬҪϏϜ.γȠ»ɑȥѵҩkñϛ͔Ą�:Ҫđʞ&ŠҩÚ͹ϛ*&=öáȫ.�

γȠ»ҫ�

ɐͪƇҪ.γȠ»?ʜèr#�

ǸυͬҪõ��èr�

ɐͪƇҪ¨kƭèrϓ҂ҩ�IrökBĵ#�

�

ǸυͬҪɀöɀɂ�Iʚ´æÎǕͬʅЊL£ĸŠȫʔǃ¯Ѥ.îkÖĴ&ȥѵèҫ�

ɐͪƇҪкkýҩáĤИƎ̄k ��
�ɑȥѵ˃0ҩǚMϡîkèr̵˳ίѵϛƭʅ�

Њp#�

�

ǸυͬҪŇkśŠaĜSɖкɀȃ&* ��
�ȫʚ´ɑ҆ҫ�

ɐͪƇҪkæкk#�

�

ǸυͬҪìrϡ̂ʅЊpț&=,」�ʇȫϓ҂ÎǕͬ,」�ʇ0҂ȫʚ´ҫ�

ɐͪƇҪìɨrɀp#áĤϏϜ̓ėȥѵʅЊĵҩ,」ȥѵrÚ͹p&=#�

�

�
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10.4.9 Interview Script (Teacher I)  

 

Information Questions: 

ǸυͬҪǔǂü*arâkðæҫ�

ьͪƇҪǔÙ #�

�

ǸυͬҪaɂƐĵƎțS͑җҫ�

ьͪƇҪɂ(Ǝ#�

�

ǸυͬҪìakƉϜ̚ɂƐĵƎțS͑җèҫ�

ьͪƇҪкk(Ǝ#�

�

ǸυͬҪǂü*èѐSɖkźȦз&rϱ²͌ ɒҫ�

ьͪƇҪźȦϱ²Sɖ#ДSĚҙkɍΑ(ј#�

�

ǸυͬҪaȫͳZk4пèҫ�

ьͪƇҪ˟0P#�

�

ǸυͬҪìaѐSɖk˪͔з&ɵƉϜț̚ȼҫ�

ьͪƇҪEȬƉϜȣѿĨ#�

�

Key Questions: 

1. Do you use GS textbooks to teach the topics related GCE? How do you use it?�

ǸυͬҪaɂ˅˪ƉϜț̚ȼÌț&=,」�ʇȫϓ҂ҫ�

ьͪƇҪɂȫ#ē˃Ɉȼ�ѵɂè=ϓ҂кɀϿ\Ìz�

�

ǸυͬҪìa˪ƭĵöĵҩkñkƉϜȼίѵʃ&˓кɀțǴ#�

ьͪƇҪɀæ#ȼ�ѵɂȫǔ&Yɀț#áĤ΁Ƃɂ΄ϼǕͬǂϛĵppкɀțĵp�

��������pqS˨#�

�

2. Do you think the content of the GS textbook which related to GCE fit in with the core learning 

elements in Strand 6 at KS2 mentioned by the GS Curriculum Guide?�

ǸυͬҪć#ìaκƭèɈƉϜț̚ȼȫ�šáțͷtoSƉϜ̚ϓ̝ǭƠίѵɑr��������

S̵ͨ˳�̫:SͨѿĨҩaκƭbлöлà£èҫeńk̉ϜŹѵ)ѵýaκƭbɑr

εΖ̝Ɣ�ö�ѵè"ɂ˅ό}оkɓ&r̵ĘÎǕͬ&r�͇èҫ��

ьͪƇҪǔκƭкÚMȫ#ē˃b4кɂεΖȫҩÇkÚ͹ϛ͔k&=,」ßrĜȥ�



 221 

��������ȫ̚ǡæҩŮ̑ɀɂðƨѹæҩ�e�йкɂϛ#�

�

ǸυͬҪìaκƭʣöʣ�èҫØ͹6LS˨ȶШìɨк8νYkBʣ�L£S˨ɂ�

BĵϏϜèҫ�

ьͪƇҪ�eǔκƭökĺʣ�ҩē˃ǔț͔�Ǝ˟ҩϛ͔ǖˍæ"íƍæ"ҌΏè�

=Ϟ҂ҩ�e�йкʢkirÊēáĤɂ4ƨѹϛ£ҩ.ѐ�eʃrĜȥȫÊēкɀö

á#ǔκƭBĵ̄kδͪƇ΁ƂÌ˪ȵѐʯ�̸ĭF͊Й&=öáȫɛe#�eb¨kB

̻͐ϛîǖˍ�ˠȫÊēҩÚ͹kC҆ˍ¡˽ҩ¨kϛ£èr,」ɂèɨп˸˨ҩXb˅

ǳ£kèrĜˡзrėŠáзėŠÌˍ#ǚMb�eɂǳ£Xö6ʣ�#�

�

ǸυͬҪö̉aκƭkǡ͹ȥѵbÎzöz£èҫϝńǔĜϛ͔ǡ͹�erkèr5�

ĸ�С͹¯ҩƉϜ̚ϓ̝ǭƠίѵǾÏδĵμƔƸͫýǕͬÌƌ²S˨˪ϱ�

ρž�ϜƭȞˢϱȡǕͬ`��ȤáĤÌȂѤ&=ϱȡҫaκƭèɈȼÚö�

ÚMƌ²S˨σ͘£è5̞ǡ͹ҫ�

ьͪƇҪ�eǔ΁Ƃκƭè5r�С͹¯èĵȵкkδͪƇÌˈ҇ǕͬÌƠůS˨Ì�

z#ȼ�eɂȫҩeńkę˒ɑ£ɂϿХȫü҂ҪaϋǂǂɂðÊēæҩÎͬÚ͹üS˨

aɂð̆ʒ#è=�eö&Yz£ҩɂȵѮδS˨ÌςϗýҩǕͬ˪&=ѭͼȅϱȡЙ

ҡ#è=�йÚ͹δͪƇ�&=ž`ͅǕͬÙS˨ÌϘĵ&ң#ē˃ȼ¨kƭ&Õ�eS

˨кɇƳ̄kɀzҩáĤBĵɑ=ðνʎü҂͹¯æÌςϗɑ=S˨̆Vкköɀңzҩ

кkδͪƇÌƠůbĜǕͬqž`ͅbĜÌz�ÚM˸Ÿè=͹¯#�

�

ǸυͬҪŇkϝńȯЕƸͫǕͬĵμƔƸͫÚ͹δОЩͪƇ˪öáȫž`ͅҫҀ�ϛ�

͔öáȫž`ͅkñϛ͔�ѻƊŏƸͫʒǕͬkҚўƸ͒ҫ�

ьͪƇҪkæ#xφ��á�	ǜ͔ɋҩȼÚ͹ɀüϋǂǂÊēҩXS˨röɀϘìĵ�

rκƭbĜˍ͔п#ńɑ˪�^ʒÌüңνæ"ƐȵÌüĈȵtҩS˨rɀ�

ϛĵ&=#ςϗĈȵtráɀbəѩϛē˃ìììǚMììì#˲bĜςϗ�

ȫЩ̝.Îö̉̄YxĂҩɀöɀ˪ƍ˓ѭͼЙÌȅ*̮ɛè#Ú͹ͪƇq�

rȵѐbĜҩEȬЙÌzʹȬЙҡ½ĭìҩìbĜɀzĵ=ҩ˲.ɀʴ�Bĵöá͹¯ҩ

eńkʰС"ςϗÎǕͬkϱȡȞà#�

�

ǸυͬҪŇkÚ͹�eț̚ȼкɂèÿ͹¯Ǖͬк�ѵȫҩX”оδ�eѴЙͪƇk�

țS)Ìĩ΢Ǖͬqʚ´ž`ͅÌĪҐè=͹¯ҫ�

ьͪƇҪkæ#kæ#�

�

ǸυͬҪaκƭkǆƔ)ѵýҩƉϜ̚ϓ̝ǭƠίѵкɂǾÏ£δɲϲ"kоȫȠ»�

ý"ɥȦáöáȠ»ȫǓô�Κý"ƆɅǾҚS˨ŮėѠ9Oєʔ"kϱρ�

̚ǡίѵǾÏδǐƭ�Е9eáǃζҩáĤʔо͋ІSͨ#aκƭèɈț̚�
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ȼkǆƔǕͬ�wλ)ѵzƭ6ö6èҫ�

ьͪƇҪǔκƭǆƔȥѵÑͭk[Ǝ͆&΂(Ǝ͆zƭB=ҩeńkáɃÐ̂Κæҩ�

bɀɂìɨzþöþǕͬ�wλȫțůĐ#Xϛ£̑ɀŹѵȫ̂єϓ҂Ǖͬϱρ̚ǡ̂є

ϓ҂r˅4ǾÏҩ̡̧ǜɋþöþæҩǕͬңɨÌkоöáȠ»è=к˅ǾÏ#Ǖͬ&=

ϱρ̚ǡÚ͹ɀöɀiɯæҩèɈƉϜȼк˅˖ Ìϛ#�

�

ǸυͬҪŇkaκƭk[Ǝ͆&΂(Ǝ˟rɀɂĵ=єȦ�wλ"ǆƔ#̂ÑÚ͹Ì�

£&=�ˡ̑ɀü҂ҩǕͬkèrϱρ̚ǡȫ�wλæҩңɨÌkо̉Ϝ˩�

ɯrʅЊơ&=#�

�

3. Among cognitive, social-emotional, and behavioral dimension, are there any area that you particularly 

valued in teaching GCE in GS lesson? Which one do you emphasize the most? Why? 

�

ǸυͬҪìǔ@кɂz&r̡̋Ìɭθ&=ț̚ȼєȦk�wλ)ѵȫ˨őҩ̡̋@�

Ñȳ�ȶШȫț̚ȼкΔоk̉ϜѿĨ)ҩkǡ͹á�wλȥѵʅЊơ#aκƭ�ekè

(rҪ̉Ϝ"ǡ͹"�wλáĤǆƔȥѵҩŮȦkƉϜϓĬ)&=ɂє,」�ʇȫϓ҂ɑ

љҩaɂ˅ό˖ оθз&r̵˳Yk(r̵˳кìоδèҫ�

ьͪƇҪ�eǔκƭ(rкоδȫҩǔ΁Ƃr}оȦǆƔҩē˃ȼ�ѵȫкM̉Ϝ˃�

0áĤĵȫ#ìǚMɀk)Ĭɑљǩĵ=ȵѐÌςϗǆƔæǕͬǡ͹ȥѵ#ē˃ȼɈІ˅

áĤʅЊpҩŲ�kҚƎ˟ҩ̉Ϝ�ebĜкɀS£#Ñͭȼ�ѵ˅4ϛǡ͹ҩáĤbĜ

ʅЊơҩǚMǔСƉkϓĬȫ͗ǶкɀΔоè�ȥѵ#�

�

ǸυͬҪŇk�ea(ɨкìоδҩXÚ͹ƉϜț̚ȼʅЊ}оȦ̉ϜҩÎκƭS˨�

ÚMОЩёϠƉϜȼr͹6ǵǿɑ=̉ϜҩǚMkϓĬ)˖ оθǡ͹ҩ��

wλ#�

�

�

4. Are there any key elements of teaching GCE in GS lesson under each dimension? What are they? Why?�

ǸυͬҪaκƭk̉Ϝ̵˳ίѵҩaκƭз=�͇ŮȦțǴ,」�ʇȫϓ҂ҩeń̑�

ɀ¤Ɣ"͑ʼ¤Ɣ"�ˡĜˢZ͡",」ɼÜ"�ƍ�ͧæ"Ǖͬk&=C�

Ôü҂"͑ʼȫü҂"íƍýҩŘțü҂ýáĤҋ˕ü҂"єȦ̚ǡáĤ。0ü҂"|Ƙ

ü҂ҩŮȦaҡϛҩaκƭkз&rєъőțǴєȦ,」�ʇk˖ оδҫ 

ьͪƇҪǔ΁ƂkȠ̚˨�ІҩǔκƭєȦ,」ɼÜkBоδ#ē˃ʃrėŠҩĜ¾�

æкɂb΁ƂȫɼÜҩìɼÜΣ˨ΓҡrkȠ»ȫü҂ҩФƈĤÚ͹kɑÿȖʐæáĤŘ

ț#ē˃è=кBƨѹ£ėŠɑrȫȥãҩè=кƨѹ£̡̧&rėŠңνì˖ ҩңν

Řțɀ΢£ìĸҩɂ=ėŠȫŘțÎökìĸ#eńĒțæҩɞΕżÓɼÜȫгˮƨѹҩ
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Řțɀ΢£ìĸ#ǚMδʅS˨̉Ъrk,」ìĵrĜȥҩңνʃrėŠȫпкɀìöá

kē˃ɼÜгˮΓҡL£rėŠϡǓì#ǚM̉ЪɼÜBоδ#�

�

ǸυͬҪŇkaκƭńɑS˨͹68νĵ=,」ɼÜŮȦbĜÌ8ν̞ȩȠ»ȫü�

҂ҩǕͬ8ν�ˡƹü҂Ú͹͑ʼϰȰü҂ҩкÚ͹ƌ²bĜєʔ�ˡ9Oȫєʔ#�

�

ǸυͬҪaκƭkǡ͹�ѵҩ5̞�С͹¯�ѵҩŮȦS˨ÌǓ˃&r,」�ʇæ�

ҩaκƭз&rʅЊоδҫ�

ьͪƇҪǔ΁ƂκƭkƸͫ͹¯"ȯЕƸͫ͹¯ýáĤЧ˪ϱρ̚ǡ͹¯#ē˃zC�

”0δkʰСҩkáC�πȫȵtǕͬáCÌςϗȫȵt̡̧aϜöϜƭkоCĜýҩ@

кϜöϜƭ�ɏCĜϛȫпҩз=þҩз=öþ#”оδk΁ƂSȫČ΁ƂϜȫп&Yk

ö6ĵҩǚMaδϜЧ˪ϱρ̚ǡ͹¯Ìƌ²aҩ́ц&=ɍγǕͬȅϱȡÌȒǬa΁Ƃ

ϛȫп#ǚMè�̞͹¯ǔκƭkʅЊоδ#�

�

ǸυͬҪē˃śŠkϱρˋ˂ȫƎKҩaκƭS˨kѮδǐƭЧ˪ϱρ̚ǡ͹¯Ì��

ɏ̡̧з&=k9eǕͬз&=kǃζý#áȵѐb@кѮδǐƭ΁Sē˃�

ϱρ̚ǡʅЊоδ#ͭȯЕƸͫrƆɅkáCʰСȫȵtǕͬǺȓîöáȫ�

ϱρϜƭ�Ů΃щҩÎǕͬáöáμƔ�ɏ9O#�

ьͪƇҪkækæ#�

�

ǸυͬҪєȦǆƔǕͬk�wλҩaκƭз&r˖ оδҩeńɲϲæ"kоæ"є 
ǒæ"єʔæ"˞ǁæ"єƲæҩ̂næ̭̭ҩaκƭkèroSƉϜ̚r�

ϓ̝ίѵҩeńĵңɲϲȠ»Ɓ˱ҩYkΦЫŮėѠ9OȫєʔҩYkєk�

ϱρ̚ǡæǕͬ8ν̉Ϝ˩ɯǕͬÌmϟ̙ѣɀʅЊоδèҫ�

ьͪƇҪȯ˹ҩ̭ǔϘϘ�#ǔrʅЊыǃ�rőҪȯ˹áĤkо#ē˃S˨δǓ˃�

,」�ʇғ�δ̉ЪCĜʃrĜȥʃrėŠCĜȫȠ»kңĐ#ғ�δ̉��

ȫҩ̉ЪîкδϜƭkо#eńǺÓ£CĜɑrĜȥ˪ǛҋҍǕͬɑrĜȥ�

ȫ「AĜZöá#ŇkaÚMöыǃҩXaδkоҩöÚMöǺÓƭҡNδ�

kΦˠƭBΧĐ#�

 
ǸυͬҪŇkaƆɅS˨Ìȯ˹öáC͸ƫȫˢƶǕͬɂèr̥ĮȫÊēҩ1ƫrÌ�

kоɑrȠ»Çc΁ƂöϏáɑrȠ»ҩкδΦЫ�&̞kоҩɂЙīɈɑr̗ϧ#�

�

ǸυͬҪìaңνκƭkоǕͬȯ˹ɑɨпŮȦ&rS˨ÌǓ˃&r,」�ʇҡϛk�

ìоδҩÎǕͬңνSϜèɨпÌЗàèȓɀkìоδҫ�

ьͪƇҪǔκƭśŠȫoɃÐk̗ϧ)˅M§ìBҩöBϛ�IėŠҩrìϛ.ė��
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͐Ƞ»ҩŮэЎδɂ̗ϧҩśŠȫoɃÐкökìz£#ŇkbĜδ̉ЪǔĜȫ.ė�͐

Ƞ»rkìҩ˲ˆ͑ЩȵKВϡɀϡƭöáҩśŠ˅(Ё5×ҩXϸ̎īɈkокδɂ#

ńɑS˨öϜkоèҩϡϡ*BĵпкɀöζȺĐ#� 
�

ǸυͬҪìá�ˡɂðєkèҫ�

ьͪƇҪáɨýҩrìϛ.ėŇҩ�eCĜėŠкkɒ#ē˃ʃrėŠкBĵп˸�

˨ҩ΁ƂȫȠ»кɀöá#ńɑǔĜöÌ̉öÌkоȫȵtҩCĜėŠкöɀǅÓ£ǔĜ

ɂƐоθbĜĐҩáĤaɀϜBpпĐ#`˃&r�ˡȫ�ʇҩaδ̉ЪCĜėŠȫȠ

»ҩCĜėŠ˸˨͔4п9#ńɑa¨kєʔk΁ƂėŠҩaöɀk&rBǓ°ȫˠK

C#�

�

ǸυͬҪŇkaόśŠė΃ė1ѐȫ?ʜϹҡϹҁ͚ҩǔĜöĄɸk΁ƂėŠ˨Œҩ�

ǔĜɂBĵɫɀáĴėCʰСҩϡ̂kоöáȫȠ»ŮȦȣ&KȫoɃÐr�

ɀϹҡϹоδҩē˃bĜ1ƫk̑ɀ)ѵkѮδáėѠ1ѐɂB͔aȫ?ʜ#�

�

�

5. What are the limitations of using the GS textbook to teach GCE? Are there any areas need to improve? 

Do you have any suggestions?�

ǸυͬҪìa˪èɈƉϜț̚ȼț,」�ʇȫϓ҂ɑљҩɂa˅κƭɂðї¤èǕͬ�

ɂð+jĜȥҫ�

ьͪƇҪǔκƭbBĵпкϛƭö6ʣ�ҩkϛ,」ü҂ɑљ&YpҩŇkböɀϛ�

�IėŠңңңҩ¨kɀϛ�ˡƹȫeńkǖˍæҌΏæҩX�eb˅4ϛ�

�IėŠȫɼÜ#ǔκƭкàˢȫē˃oS˨Sö£ìĵпҩXkbϛҔʫ�

á.ėȫкö6ĵҩҔʫá.ėƼƼ̂єҩb¨kϛooȫ¤ƔæҩėȪæҩ¾Ʊȫǃ

ͧ#�ebϛҔʫȫɼÜкöĵ#ö6ʣ�kèɈȼȫ͟ңҩXö6ʣ�кɂbȫBΚҩ

rkͪƇδʯ�ĵ=ҩē˃bƤƹBĵҩɈȼȫпBpҩͪƇʯ�ĵ=qS˨̉ЪҔʫá

.ėȫєkкkB9ҡ#�

�

ǸυͬҪŇÚ͹aκƭkö6ʣ�ҩeńkȬƉ˨ʚȫєkǕͬ,」ȫϞ҂)ѵҩb�

ʅȫeŏö6Ȼȣ#єȦS˨˨ʚȫ͑җǕͬʅЊƉǺξeŏ�eкʅЊ�

p#�

ьͪƇҪkæ#ǚMѴͪƇ΁ƂÌΔǛzЙè=п#�

�

ǸυͬҪìaɂ˅&=ȔĀƝϞҩǕͬèɈȼɂðлŁǕͬ±�ð�͇ÚMʨpͪƇ�

ȫʯ�°Ļèҫ�

�

ьͪƇҪ�eǔκƭɈț̚ȼƃ͑BBҩeńϛ͔ɼÜȫйQƃ͑ɂBĵ˒ҩϛ͔ѭ�
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ŏȼ#S˨ɀ̆£īɈɑ=æáĤèbкɂÿ̸ĭæǕͬɂ=͓ĞÌF͊S˨Ì̆#Xk

̈́̾κƭҔʫǕͬ.ėȫɼÜĺĵýҩbɂ˒̆ýҩX&YʡΖöȺҩǔκƭkɹƉҩē

˃eěɼÜĺĵ#ǔ΁ƂɈІkȠ̚CҩыǃϠɼÜҩǚMǔrɀ±Bĵè=qS˨̉#�

�

6. What is your opinion on revising GS textbook by adding the shortcomings into the curriculum?�

ǸυͬҪϝńśŠBĵSɖȃ ��
�ҩɇƳi ��
�ȫ�͇±�ț̚ȼίѵ#ǔ@ʹ�

£ɂSͬϛόoοƉϜț̚ȼҩi͟p�͇±Й�ț̚ȼȫ�šҩaɂð̆ 
ʒèҩaκƭÚMƹҚöҚǕͬŮȦțǴáψɗɂ˅ðї¤ҫ�

ьͪƇҪǔ΁ƂκƭöѮδ#ǔκƭț̚ȼɈІφYɑrрkƽ£BΚҩśŠͪƇț�

SϓĬȟÚ͹ɇƳ6ҩńɑþþBñϿЙț̚ȼĐҩńɑȵѐχÚȫҩͪƇñ΁Ƃ±Đ#

ǚMǔκƭöѮδi͟ȫǚɂпȕȺ�Ì#ńɑȕȺ�ÌҩрÚ͹ɀȃ£ĺĵҩrɀȃ£

Г΍#ńɑkϿЙɈȼĈ�šҩǔ6ȵѐǔñ±ΓÌĐҩö6ȵѐȫìǔñțЙȼɂȫr

ÚM#�

ǸυͬҪŇkÚ͹±îΓÌL£rϓ̝ĺЩҨĸǕͬĺĵɑљ��ē˃ǔ̉ЪśŠƉϜ�

̚Ú͹ɂ=Sɖ¨kƭ(đĬҩ±îΓÌŮȦțǴáψɗкɇƳɂƌ²# 

 
ǸυͬҪaɀöɀS ��
�ìö́Ǻ±�Ɉț̚ȼҩaɀöɀi&=á˨ʚ̂єǕͬ�

�ˡȫ̑ɀϞ҂ȕ�&Ɉϱʮ�ɀʅЊB=ҫ�

ьͪƇҪǔκƭkɒҩē˃ˠɂȫȼ�eƂ͑ƽ£BΚҩǚM˖ ±�ÌröBҩÑ�

ͭɂ&ɈĲʺȫ˛̥Ȧț̚ȼk”BҩÚM˲kū҂̡̋ìҩeńҔʫȫǙŷȖ̯ҩ®Ǚ

ìɨ#˲kĲʺȫйQÌϛҩńɑȐkț̚ȼҩĺĵȫόͪƇɇƳ6ȵѐÌϛ#ìɨͪƇ

ÚM̆ЙțSɑrȵѐ6ö6ҩìɀЯ˲Bĵ#�

�

ǸυͬҪҀ�ϛ͔Ҕʫ®ǙĈü҂ýҩaκƭз=ϓ҂k,」�ʇțͷ)ѵҩƝϞț�

̚ȼ±�ĲʺȫйQèҫ�

ьͪƇҪєȦ,」ƹȫü҂ǔκƭÚ͹ϛ*Řțü҂ҩē˃�eèŘțü҂ȫƨѹk�

BĸҩṟM΂ɍÃ>ɑ=Ú͹kĒțҩǕͬk˖ ͉ȫŘțкBýǕͬk�

80țī̈țкBý#Řț˫MƩ£śŠèҩŘțƨѹкBĸ#M§�͐ȫð_țЪțҩ

ϛ̄bĜŘțü҂Σ˨ΓҡɂǖˍæҩCʇ˨ʚкBöá#ǚMŘțȫü҂ÚMя&r�

�ҡϛҩ˫.ėÎBҔʫÎBҩM΂�ˡкk#�

�

ǸυͬҪŇÚ͹ŘțȠ»ɀƨѹ£єȦė΃ė1ѐȫєkǕͬöá̞ȩȫCɂbóȫ�

ǃζ̥ĮҩÚMƌ²S˨Ì8ν£öáȠ»1ѐȫƁ˱ҩL£bĜȻ±ÌSϜɲϲkоö

áȠ»#�

�

ǸυͬҪśŠkñɂ=,」ȵ9ȣͰ&r&rɁìȻȣ)͓̦èҫáĤ@ɂ=ͪƇκ�

ƭèɈEȬƉϜȣѿĨ͟pîɓ=єъőĂ#aκƭkʃ&ϓƫѵ±Й&r�
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ΦҩBW.ȠΎȠì±ЙоδȫєъőɀöɀB=ҫ�

ьͪƇҪBæҩ±ЙrΦÚMqS˨̉ЪèϓȫоңҩɂðƉ�ˠȫєъő#áĤ͓�

̦ɑ£kɂȫҩBWǔĜSɖìҩ@кɂ=єȦȣͰ͓)ȫSͨƍÛҩʃr�

Ɂкɀɂ&=̂єϓ҂ȫȣͰҩqS˨ȻȣЙbĜȫƉϜ̉Ϝ#�

�

�

7. Do you use other teaching materials to teach the topics related to GCE? What are they? Why do you 

use them? What are the advantages of these teaching materials?�

ǸυͬҪњîƉϜț̚ȼҩaɂ˅˪�IȫțɊÌțǴ,」�ʇȫϓ҂èҫeńɂ˅�

˪£ѳȖƓ͌͛ȫțɊҩǕͬеϖbĜϛ,」�ʇȫϓ҂ҩǕͬɂ˅ȃ&=�

ʚ´eńϩbşìҫ�

ьͪƇҪǔ@кɂzЩ҆Wȫʚ´ҩϩbşкɂϋЩҩŇkkr̗Ĭ£ҩ¨k�Ǝ˟�

ìɨҩìrǦ̼ҩɂ=kϩ̤ҩɂ=kbϬ#ìҋȫпöáæҩкɂϋЩ�

ȫ#Xk˫ѳȖƓ͌͛r˅4ҩєȦ,」ƹü҂r˅Đҩ�Iȫкɂ#�

�

ǸυͬҪaɀöɀϋ*țǴ�ʇțͷɑљкϋ*еϖѳȖƓ͌͛èҩɂљȵbкȃ&�

=ʚ´ҩBWki&=˕ϱНÌǖ7ȫėŠ#ɀöɀͫǋțè=ϓ҂ɑљL�

S˨ÌÍ΃*èҫ�

ьͪƇҪȯ˹#˲ˆèr̆΢ȖŖǶҩXǔκƭè=кkBȫҩ&ãSɖɇɂzè�

=ҩǔ̉ЪѳȖƓ͌͛kɑȥѵȫūŠҩbĜɂ̂єȫȟȍǕͬ̉Ϝ&Ykʣ�ЩǔĜƍ

ȵȂѤȫϱȡ#˲ˆȹȵkɇɂzҩҡ͔ǔкǂzèɨп#�

�

ǸυͬҪìkțǴ,」CÔü҂"。0ü҂"ϱʮü҂ҩњѳț̚ȼ1Ĵҩɂ˅˪£�

�Iƨ˒æǕͬ�Iȵ9ž`ͅèҫ�

ьͪƇҪɂȫҩ&Yɂý#�eȼȫ�eBpҩìкkɀ)͓ȅҩȅBĵöáȫ˒Й�

ҡǕͬȅѳȖƓ͌͛�ȫ˒ɣǫЙǓr,」ȫü҂ҩǕͬk˖ ȫȟȍ#�

�

ǸυͬҪìaκƭè=˒áț̚ȼȫ˒ɂð�¶ȫĜȥҫ�

ьͪƇҪǔκƭț̚ȼȫ˒ɇƳk”ȣҩ)͓ȅ&Yk”ȣȫ#áĤbrȟȍɀk”�

ʯ̍ҩáĤț̚ȼȫ˒ɿĵȟMÄС˃0ҩBĵкɇƳk̄eȫ˒ɿ#Xk)͓ȅ&Yk

”̄e#�

�

ǸυͬҪŇkÚ͹qoɃÐ8ν£”̄eȫǀʑҩáĤɀq£&rȻ±ѯȈȫ˰ѵҩ�

L£bĜÌĪҐŮėѠ9Oєʔҩ8νü҂ɀʅЊʣ�#�

ǸυͬҪB#EȬȫυüкƁöĵ#�
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10.8.10 Interview Script (Teacher J)  

Information Questions: 

ǸυͬҪǔǂü*arâkðâҫ�

҄ͪƇҪ #�

�

ǸυͬҪaɂƐĵƎțS͑җҫ�

҄ͪƇҪEƎk̫(Ǝ�

�

ǸυͬҪìațîƉϜ̚ɂƐĵƎèҫ�

҄ͪƇҪțî(Ǝ#�

�

ǸυͬҪakźȦз&rϱ²҆ ȫSɖPțҫ�

҄ͪƇҪϱ²Sɖҩ˅Řțȫ�

�

ǸυͬҪìakèѐSɖȫͳZkҫ�

҄ͪƇҪ˟0P�

�

ǸυͬҪSɖ˪͔зɈƉϜț̚ȼèҫ�

҄ͪƇҪEȬƉϜȣѿĨɑɈȼ�

�

Key Questions: 

1. Do you use GS textbooks to teach the topics related GCE? How do you use it?�

ǸυͬҪìǔǂü&üak)ƉϜ̚ț&=єȦ,」�ʇȫϓ҂ɑљɀöɀ˪£ƉϜ�

ț̚ȼҫ�

҄ͪƇҪкɀȫҩē˃ɂ=҂˿ϛ.γȠ»ȫ?Ξҩ�ѵɀ˗ʠ£ҎҋȠ»Ǖͬɑr�

ėŠɂð˖ ȫȷңæ#�

�

ǸυͬҪìǔǂü*k˓˓кÌǾÏYk&Á&ÁýҩÎɀ˪*ƉϜȼÎɀ˪*�I�

҃Ĵȫϱʮҫ�

҄ͪƇҪкɀ˪*�Iȫϱʮҩē˃ɑɈȼȫϱȡÚ͹Øk˖ �âėŠǕͬ&=Ҏ�

ҋ̉Ϝҩ±)ɈȼʅЊͮ1§�˓ҩɂ=ϱρкöáîҩδѴ΁ƂÖĴȅ&=������� ˒ɿæǕͬ

˪�IȫϱρÌέ�#�

�

ǸυͬҪìak˓˓кÌǾÏYkкö&Yȫҫ�

҄ͪƇҪ�eSɖ˅ηYҩ̆*̚Pǂöǂʃ&ѺкϛȺ#ìǔкɂϛȺҩē˃ȼ��

ѵȫ̉ϜBīɈҩкδqbĜ#ńɑNɂȵѐ¨ҩɀȅ&=҃ĴȫϱȡÌέ�#�

�
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2. Do you think the content of the GS textbook which related to GCE fit in with the core learning 

elements in Strand 6 at KS2 mentioned by the GS Curriculum Guide?�

ǸυͬҪìaκƭèɈƉϜț̚ȼȫ�šáțͷtoSƉϜ̚ϓ̝ǭƠίѵɑrSͨ 

̵˳�ҩ8ν,」΃ϏϜϱρƎKȫ̫:SͨѿĨҩɑrSͨоң�eлöлà£èҫeńk̉Ϝ

Źѵ)ѵýҩɀöɀLS˨Ȼ±Ì8νĜˢ。0ҩȠ»ͦҙȫ?ʜ΃˸ŸҩÎǕͬɂ˅ϕÏ£Ҕʫ

á,」öáĜ¾ȫ͑ϰ˸Ÿҩ;ͱ͓ȫоδƹҩϏϜ�Kí̑?KҙŮrCí̑ɀ˻ƨѹҩÎǕͬ

&=̚ǡȫ˸Ÿҩɂ˅țS˨ÌЧ˪ϱρ̚ǡȫоδƹҩkо̉Ϝ˩ɯ̭̭èҫ�

aκƭbεΖ̵Ę�ö�ѵҩɂ˅ό}оkɓ&r̵ĘÎǕͬɂ˅͟pɓ=�͇ҫ�

҄ͪƇҪńɑϛЩʅЊ}оҩǑύk}о�Kí̑?KҙŮrCí̑ɀ˻ƨѹҩ@к�

ɀЊĵąk,」)ѵöáͦҙȫ?ʜҩÑͭ͑ϰ˸ŸæҩĜˢ。0è=ҩbÚ͹ɀόqaʹɑrė

ŠɂðȠ»ҩɑ=CңɨÌʰСҩXöɀBG͉ìáaϛҩɑrĜˢ。0ңɨÌƨѹɑrȠ»#è

=δͪƇȅ�IϱȡÌέ�#ɈȼțáSGϏϜ;ͱ͓ҩ̚ǡɑȥѵɀĵppҩ̂ʅk͑ϰ˸Ÿɑ

ȥѵ#�

�

ǸυͬҪŇÚ͹�eкɂǳ£ȫYkk͑ϰ˸ŸÚ͹˅4ìɨ#�

҄ͪƇҪÚ͹ē˃ǔțɑrƎ͆˅ǳ£ҩǔкöͶY#Xk͑ϰ˸Ÿɑȥѵökϛƭ�

ĵ#�

�

ǸυͬҪŇÚ͹ϛ͔,」ȫĜˢZ͡ҩXkк˅ϛɑr?ʜæҩǕͬCȫ?ʜңɨƨ�

ѹȠ»rBpǾÏ£ҩkñæҫeńɂqS˨ϏϜ£ðk'ĸʙđĸʕҩXrBpϛɑ=Ƞ»kң

ɨҩңɨƨѹ˨ʚǕͬɂð� æ#�

҄ͪƇҪććć#�

�

ǸυͬҪϝńkǡ͹)ѵҩ,」�ʇțͷкBΔоɑr5ĸ�С͹¯ҩϛ͔ʰС͹¯�

ý"ȟS͹¯ý"ȯЕƸͫȫ͹¯ýҩaκƭèɈț̚ȼɂ˅ƌ²S˨Ì˸Ÿè=͹¯èҫē˃k

ƉϜ̚ɑrϓ̝ǭƠίѵόңɨÌƌ²S˨Ì˸Ÿ8ν,」ǕͬϱρƎKȫǡ͹rkƆɅS˨ĵμ

Ɣ�ɏ9OҩȯЕƸͫҩ�ɏз=k9eз=kǃζҩÎǕͬ¡˪ϱρž�Ìȅ�&=ϱȡҩƮ�

Ká̑?ȥѵ͹6ɂɹѵǕͬϨѵȫ�Ȥ#áĤL£bĜÚMбTϱρ̚ǡȫmŖT¦ҩϜƭÌΚ

ˢϱȡҩaκƭèɈț̚ȼ͹ö͹6ƌ²bĜ�ѵì˸Ÿè=ǡ͹èҫ�

҄ͪƇҪŇaκƭɈȼ͹ö͹6ҫ�

ǸυͬҪkýký�

҄ͪƇҪǔκƭɈȼÎökBz£ҩē˃è=ǡ͹СƉкkͪƇÌϘ&=ʚ´Ìσ͘�

bĜ#ȼ�ѵ�eböɀƝϞBĵʚ´ҩСƉF͊*ɑrϓ҂ȫˠʑҩÚ͹�

�Ǿ�&�ɝü҂Ƹͫ҂#XǔĜƩƩzςϗкöɀ˪è=Ƹͫ҂#ǔĜͪƇяɀ�ϓɑљҩɑr

ϓ҂ɂ4пÚMǩҡzo͌ʚ´#ÎǕͬ˪ƍ˓ѭͼáS˨;´ҩ͘ЙèƐr�С͹¯#�

�

ǸυͬҪŇkÚ͹кʅЊhѴͪƇÌσ͘bĜǕͬ&=țSʚ´�z£ҫ�
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҄ͪƇҪkækæ#ɈȼɇƳz£è=͹¯#�

�

ǸυͬҪìϝńkǆƔȥѵèҩaÎκƭèɈȼ͹ö͹6LS˨ÌɲϲkоöáȫȠ�

»ҩǺÓȠ»Ɓ˱ҩǕͬɥǃ΃+áȠ»ͦҙ˻Ǔôíϙ̂ΚҩΦˠŮėѠ9O˻єʔҩkо̉Ϝ

˩ɯǕͬєʔϱρʓʽŮ̑ɀ˻ƨѹҩaκƭèɈȼzöz£ҫϝńз=Z̆£ɈȼkɂȫĪҐè

=�wλǕͬз=ZʅЊơҫ�

҄ͪƇҪńɑMǔțɑrƎ͆ҡϛèҩɲϲákоöáȫȠ»ҩɈȼÚMʴ£#˲ˆ�

δѴͪƇÌƣϔ*#�eȼ�ѵțîaɂöáȠ»ҩX�ebĜöɀ΁ƂʗƾǔδÌɲϲǔδÌk

о#ƩƩкkͪƇÌϛƐÕҩǾ*bĜҩbĜ�ɀǃϜ£#ÖĴҩєʔϱρŮȬƉ˨ʚ˻ƨѹҩǔ

κƭśŠϱρĺ˸ЫýҩṟöϛèңҩbĜк̉ɂBĸƨѹҩè&ңƃ͑kʴ�bĜͼΨ�ѵҩ

ökƉϜȼțbĜҩǚMǔκƭèrk̑ɀȫĸ。0ĸ҉ʈƨѹ#�

�

ǸυͬҪìƉϜȼɂ˅όϱρʓʽŮ̑ɀ˻ƨѹҩśŠkϱρˋ˂ȫƎKҩǔĜǺȓ�

è=ϱρȫȵtкö̉з=k9eҩз=kǃζҩңɨ�þщ#ɂ˅țůoɃÐ�þщǕͬțS˨

ÌЕ èҩǕͬÌmϟ΁Ƃҩ̉Ϝ˩ɯÏmϟ̙ѣɯè=Z͡ҫ�

҄ͪƇҪèrкɂȫҩē˃Ú͹���eкkѴͪƇÌz&=o͌ʚ´ábĜ�ҩì��

ɑљñǃϜ£èңҩXkɈȼröɀ́ǺábϛϱρʓʽŮǔĜȫƨѹk�

ðċҩìbĜrɀSϜè&rǆƔҩBpɀìɨ#ē˃BĵкkδѴʚ´ÌLbĜǃϜ£èrü

҂#�

�

ǸυͬҪìȼɂ˅Bĵȵ9æҩÎǕͬėѠȫȵ9ÌƆɅ±ƣS˨ŮėѠȵ9ȫє�

ʔҫ�

҄ͪƇҪȵ9r̄kp&=#ē˃Ɉȼ�˓ȫƎQÚ͹ƃ͑ѾͮҩȼÚ͹ɂ˲ȵȫȵ�

9ҩśŠ�ǩ�ҡ�AҩS˨Ú͹ɀόèrȵ9kз&ƎҩÚ͹:ѫѫ:ƎȫҩbĜöɀirоң

ˮǃЙɑ&ĄȣͰ#ǚMaόȵ9ɑȥѵҩśŠɀȅ&=ИɆȫȵ9ábĜ�Aҩ̭bĜ˸Φ΁Ƃ

ȫ̆ʒ#�

�

3. Among cognitive, social-emotional, and behavioral dimension, are there any area that you particularly 

valued in teaching GCE in GS lesson? Which one do you emphasize the most? Why? 

ǸυͬҪþþǔĜкǹςЩk̉Ϝ"ǡ͹"�wλè(r̵˳ҩϝńakƉϜ̚ϓĬ�

)țǴ&=єȦ,」�ʇȫϓ҂ɑљҩaɂ˅Δоз&r̵˳Yk�e(rкìоθèҫ�

҄ͪƇҪńɑǔrCҡϛҩǔɀʅЊΔоÌț�wλáǆƔȫҩē˃ȼȫ̉Ϝкhˆ�

ɀϛҩǚMńɑăȼȫ�šҡϛҩȼǑύ�Ǵ̉ϜʅЊĵ#ɹńþþǚϛҩńɑaǂbǃϜ£ɑ

rü҂æǕͬÌĲ±ɑO9ȫ�wλҩĪҐЙɹѵ&=ҩBĵȵкѴͪƇzȫʚ´ҩͭǔrɀzè

=ʚ´qb�*ҩ̭b�£Ú͹ɓrϞ҂kɂ=+Ήü҂ȫǕͬ+Ήƨѹȫҩì̭b��ҡҩ̭b

ĜǃϜЙ#�

�
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ǸυͬҪŇkɓ̝Ɣ)aκƭ�wλáǆƔʅЊоδҩX�e�wλáǆƔҩS˨к�

δɂīɈȫ̉Ϝ8νîO9�ҩìÚ͹ț̚ȼ)ѵɀz£ȫýҩƌ²S˨Ì�ѵ8ν̉Ϝҩ1ƫɀ

Δоk�wλáǆƔɑȥѵ#ē˃ȼʅЊѪțǴ�wλáǆƔҩrɀÚ͹κƭͪƇȫμΊɀɂƌ

²#�

҄ͪƇҪććć#�

�

ǸυͬҪìңνaκƭ�wλáǆƔʅЊоδèҫ�

҄ͪƇҪē˃ǔκƭƉϜȫ̉ϜBĵȵbĜ̆ϓĴȼкϜ£ȫҩìǚM̉ϜŹѵ)ȫ�

пҩњîSɖ�S1Ĵèҩ�ebϓƫкÚM΁ƃÌS£#Xk�wλáǆƔè=ҩbĜ̆ȼöɀ

̣ˆѐS£ҩ�ekɂ=CҩBWͪƇȫμΊҩǕͬɂ=ʩЪqbĜÌǃϜæ˸ǷæҩbĜ�ĪҐ

£#ǚMǔκƭ�wλáǆƔŮbĜƐоδ#�

�

4. Are there any key elements of teaching GCE in GS lesson under each dimension? What are they? Why?�

ǸυͬҪþþǔĜϛk̉ϜŹѵ)ѵýҩaɂ˅κƭśŠз=�͇ŮȦțǴ,」�ʇ�

ȫϓ҂k˖ оδèҫ�

҄ͪƇҪǔκƭ̚ǡ)ѵȫϞ҂ʅЊоδҩē˃ɹńǔĜþþìϛҩśŠ̚ǡ˸Ыҩ�

oɃÐ˪̚ǡɑљbкδ̉ЪңɨÚM|ƘҩÚMŖ�ҩɹ̍ìÌc˪#ìńɑ˅CțbĜɹ̍c

˪ҩbĜÚ͹rɀϑ˪ҩʏЛ#ǚMÚ͹țbĜɹ̍z˪ϱρ̚ǡkʅЊоδĐ#�

�

ǸυͬҪŇÚ͹aκƭśŠɑr,」yãϱȡˋ˂ȫƎKҩϝńBĵȵtҩS˨Ǖͬ�

ǔĜкÚMОЩ)͓ȅ£&=öáȫϱȡҩǚMĸ¸ҡϛкk&=ϱρҩ̚ǡȫü҂ҩțůbĜk

˖ оδ#�

҄ͪƇҪkæ#±)ѵÚ͹ē˃ǔĜSɖɂȵɀÙb΁ƂÌ�΁SҩȂѤ&=ϱȡҩ�

zϓ§ȫѽ�#ńɑbĜöϜBBЧ˪ϱρ̚ǡҩÚ͹7ȅ&=ϱȡÎǕͬöɹ̍РƬȅ#ǔκƭ
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5. What are the limitations of using the GS textbook to teach GCE? Are there any areas need to improve? 

Do you have any suggestions?�

ǸυͬҪaɂ˅κƭ˪ƉϜț̚ȼțǴ,」�ʇțͷȫϓ҂)ɂðї¤èҩǕͬɂð�

öȥjȫĜȥҩYk�eкκƭèɈȼzƭöщҫ�

҄ͪƇҪк˅ð#ē˃ǔ˪ɈȼɑљBĵȵtкk�Ǵ̉Ϝҩɑ=̉Ϝ˻̍kS˨Ѯ�

δSȫҩē˃ńɑöþȫϓ҂ҩǔĜSɖɀ΁Ƃ¢ʨҩǚM̷вЙΓҡȫϓ҂кkЯàS˨ȫ̝Ɣ

ǕͬbĜ̄kδ̉Ъȫ#ǚMǔκƭè=̉ϜŹѵȫпbĜkǑύδSĐ#ǚM˅όDҠї¤#�

�

ǸυͬҪŇÚ͹̉ϜŹѵкB�ѵìɣǫ£ҩìϝńόǡ͹Ǖͬ�wλɑȥѵɂ˅ό�

�eɈȼɇƳz£ҩÚMңɨL£S˨ÌĪҐǡ͹Ǖͬ�wλҩÎǕͬϝńaϛ£ɂљȵȵ9ȫȣ



 232 

ͰɇƳk”ȣҩaɂðǾϞÚMƌ²èɈț̚ȼҫ�

҄ͪƇҪ�eкѪɒҩē˃E͋ț̚ȼϝńaEƎ�˓ҩXkȵ9kʃȬкöá#ǔ�

κƭț̚ȼʊЮкМö£ȵ9ȫТƔҩǚMBĵȵкkѴͪƇ΁ƂÌȅ&=ʅЊИɆȫȵ9ábĜ

&ҥÌςϗ�A#ǡ͹Ǖͬ�wλɑȥѵèҩBĵȵкkδлàțSʚ´ȫ#ț̚ȼкk�˓̑z

ȫҩńɑ�˓̑ǾgȫлŁÚMȻ±VĀȫόҩì˲ˆrȻ±ɂ²ͪƇÌț#�

�

ǸυͬҪŇÚ͹kțSʚ´ɑȥѵɀöɀ�öáȫŹɱҩˈ҇£SͨȫƁ˱ҩqĵ=�

öáȫțSʚ´qͪƇÌÍͫɀB=èҫ�

҄ͪƇҪǔκƭbÚMǾgĐ#ǔκƭśŠț̚ȼǔ˪͔ɑɈț̚ȼ˅4Ǿgңɨ�

Ìz&rțSʚ´ҩBĵȵƭǔĜ΁Ƃ�ҩǚMńɑț̚ȼƝϞĤaÚMz=ðʚ´ҩńɑɂȫό

кöщȫҩ+ЩЧöЧ˪r̆ЙʃѐSɖ΁Ƃȫǀʑ#�

�

ǸυͬҪҀ�кϛ£ț̚ȼ˅Ú͹ƎƎȔ˓ǕͬÌ͗Yýҩaκƭɂ=лŁҩϝń±�

&rƍÛ±&=öáȫėѠȵ9ȣͰæҩþȫϓ҂ɑљҩțƇÚM)ЙèrƍÛqS˨Íͫҫ�

҄ͪƇҪkɒkɒ#ǚMþþό�˓̑ÚMzȫŹѵҩŇbȫлŁÚMȻVĀLͪƇ�

țƭȻ±nƲ&ңĐ#�

 

6. What is your opinion on revising GS textbook by adding the shortcomings into the curriculum?�
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7. Do you use other teaching materials to teach the topics related to GCE? What are they? Why do you 

use them? What are the advantages of these teaching materials?�
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