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Abstract

Hong Kong universities offer counselling servidasstudents, but students often do not
actively seek such services when they need them.stindy used quantitative and qualitative
methods to investigate the relationship betweeaibation styles, attitude and other factors
that may affect university students’ use of couirsgkervices. The study involved 292
student participants from Hong Kong. Overall, 2#8lents participated in the quantitative
study, and 13 in the qualitative study. For themi@tive study, 56 participants (22 males; 34
females) were from University A and 223 (67 malEs females) were from University B.
For the qualitative study, one participant (oned@nwas from University A and 12
participants (three males; nine females) was franvérsity B. The Attributional Style
Questionnaire (ASQ) and the Inventory of Attitudesvard Seeking Mental Health Services
(IASMHS) were used in the quantitative part of tuerent study. The ASQ was used to
measure the attribution style of participants ie¢hcausal dimensions, including ‘Internality’,
‘Stability’ and ‘Globality’, and the IASMHS was udéo measure the participants’ attitudes
towards counselling help in three ways: ‘psychatagjopenness’, ‘help-seeking propensity’
and ‘indifference to stigma’. Results from the qutative study showed that girls had higher
‘indifference stigma’ in their attitudes towardsucselling help than boys. Participants who
had previously sought counselling help showed higsychological openness’ in their
attitudes towards counselling help than those wtadt. Moreover, the students’ study
majors and religious beliefs were significant pogalis for ‘psychological openness’ in
multiple regressions. Participants’ responsesemnimalitative study were systematically
analysed under three main themes, including ‘Problaced by university students’, ‘Self
and others’ past experiences in seeking counsdikfigi and ‘Students’ attitudes and
perception toward counselling services'. Resulteifthe qualitative study showed that

university students mainly encountered four kinflissues: peer relationship problems,
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intimate relationship problems, family issues aacker problems. Irrespective of whether
they had sought counselling help, most participtmdsght that counselling was useful and
helpful, but they still held a negative impressadrcounselling and felt reluctant to seek
counselling help unless they were desperate. Tl £xamined local students from two
universities in Hong Kong. The Attributional Styfziestionnaire (ASQ) only included
positive and negative events. Future studies shemgddss the attribution styles of students
from different universities, and foreigners studyin Hong Kong, across various life events.
Based on participants’ responses, this study msikggestions for education and counselling
services provided by universities and the wider wmity.

Keywords:Attitude, Attribution, Counselling, Help seekirgniversity students.
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Chapter 1: Introduction

Counselling helps people to obtain insights froffidilties they face during their lives.
Different outcomes and life changes result fromdbenselling process (UKCP, 2012). When
academics introduce counselling to university stigslgéwo key sentences are often used:
‘actualising our potential’ and ‘helping peopleunderstand who they are’ (Kottler & Brown,
1996).

‘Counselling is a professional relationship thapemers diverse individuals, families,
and groups to accomplish mental health, wellnehiscagion, and career goals’ (Kaplan,
Tarvydas, & Gladding, 2014). Different organisas@rovide different definitions of
counselling. For instance, it can involve cooperatietween counsellor and client to identify
life goals, enhance clients’ coping skills and cammication, and more importantly promote
optimal mental health (ACA, 2016). Counselling teatp clients to build better
self-understanding and bring about changes in tiveis (PACFA, 2013). Counselling also
promotes personal growth and interpersonal andnakéarmony (HKSYU, 2016a).

Scholars and organisations in the West and East developed different interpretations
of counselling over the years, but all share atppasview of the practice: it is regarded as an
effective way to help people in need. Several comfooms of counselling are available to
suit clients’ different needs at the individualupte, family and group levels (ACA, 2016).

Counselling should thus be seen as a positivaiaedfriendly service to potential
clients, but surprisingly only a very limited nunnloé university students in Hong Kong
actively seek counselling help when they encoudiféculties in their lives (Chen & Mak,
2008). The Chief Executive Officer of The SamariBeirienders Hong Kong, Tsang Chin
Kwok, noted this point after a Hong Kong universtydent committed suicide in July 2016.
Tsang observed that youths in Hong Kong typicadly on informal help via phone or

internet chatting with friends rather than professai counselling when they encounter
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difficulties or even have suicidal ideas. Tsangeddhat informal help could not be equated
with professional counselling (Ng, 2016).

Self-esteem, relationships with others, and tinseagement issues are common
developmental matters among university studentsBHK2013). Moreover, Hong Kong
university students have indicated that they dohaee good stress-management skills (LN,
2012). The results of a freshmen survey at Lingoaiversity revealed that students’
self-assessed stress-coping abilities fell froml 3oh a 5-point scale) in 2015 to 3.33 in 2016
(LN, 2016a). A similar survey at Hong Kong Shue Yamversity revealed that students
self-assessed stress management abilities fell 3:d® (on a 5-point scale) in 2015 to 3.4 in
2016 (HKSYU, 2015; HKSYU, 2016).

If we examine these figures, it is obvious thaivarsity students are in need of
counselling help and support for their daily livEsrmal counselling services are available at
most universities in Hong Kong and are normallym#t by the institutions’ Student Affairs
Offices. The Student Affairs Offices usually offgher services to their students, such as
sports team management, financial assistance (C29W6), and student housing services
(HKSYU, 2016). According to a survey of new undedrate students, many local students
indicated that they were more likely to seek finahassistance, exchange activities and
English enhancement activities rather than coungetlervices from their universities
(HKSYU, 2015; HKSYU, 2016).

As noted earlier, local university students temdgsess their stress-management skills
as weak. It is a surprise to learn that they se@selling as the least important service to
assist in adapting to university life (HKSYU, 20HEKSYU, 2016). What factors contribute
to this phenomenon? The Student Affairs Office€rmipg hours are an issue. If students are
unable to seek immediate help when they are in,rtbedmay discourage them from seeking

counselling help in general and lead them to tanmfiormal help instead. To provide backup
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services, some universities cooperate with non4gmuental organisations and encourage
their students to call their hotlines for out-ofdin® crisis situations. For instance, The
Chinese University of Hong Kong, The Education nsity of Hong Kong and Lingnan
University are cooperating with the Christian Fan8kervice Centre in this regard (CUHK,
2016; EdUHK, 2016; LN, 2016). Several other uniitezs in Hong Kong encourage students
to seek help from police or security offices fot-ofthours issues (HKBU, 2016; HKU,
2016).

Even during office hours, when counselling is &lde, the procedures involved in
applying for the service can be an issue. For e¥@mspudents are required to attend a
screening session prior to formal appointmenterAtie screening session, they are booked
in for a formal intake session within two weeks BIK016). These complicated procedures
can discourage students from seeking formal hagiqularly if their need is urgent.

Personal factors such as their students’ peraepficounselling and their attribution
styles can also influence help-seeking behavionivéisity students are well educated and
are assumed to have relatively open minds towagelsirsg help from others. Nevertheless,
they rarely utilise counselling services on campkat factors contribute to this
phenomenon? This study investigates this issueoimgHKong, and examines the importance
of students’ attribution styles and perceptionsainselling. This study provides suggestions
for how universities in Hong Kong may enhance tkeinselling services to better match

students’ needs.



Chapter 2: Literature Review

There has been considerable research on the gseiagelling and other mental help
services (Busiol, 2016; Sammons & Speight, 200&99eCoughlan, Pironom, Jourdan, &
Mannix-McNamara, 2016; Picco et al., 2016). Thiglgtis unique and provides a new
understanding of the issue by examining undergtadstadents in Hong Kong.

Of the studies to date that have examined a simaika (Busiol, 2016; Sammons &
Speight, 2008; Deasy, Coughlan, Pironom, JourdaMafnix-McNamara, 2016; Picco et al.,
2016), none have applied mixed methods to studpé3iai or even Asian undergraduate
university students’ attitudes towards counselhe{p. In 2016 a qualitative study examined
help-seeking behaviour and attitudes towards cdlimgén Hong Kong (Busiol, 2016).
However, the mean age of participants in Busidlslg was 29.3 and 75% of the participants
were postgraduate students. Sammons and Speidl8)(@0nducted a similar qualitative
study on graduate students in the United Statek,amconsiderably high mean participant
age (31). The present study uses a mixed methadving quantitative and qualitative
research and focuses on undergraduate studentsnakmsmup the majority of university
students, with a relatively lower mean age (19atGle quantitative study and 19.94 for
gualitative study). There is a particular focus@mshmen because they face greater issues in
adjusting to life at university, and their need ¢ounselling help is considerably higher than
that of senior-year and postgraduate studentsn¥astigation of their attitudes towards
seeking counselling help should assist counsedlergices to better serve potential
counselling service users.

A mixed method study was conducted in Ireland ih&6n students majoring in nursing
or education (Deasy, Coughlan, Pironom, Jourdaklatnix-McNamara, 2016), but the
study investigated the relationship between disteesl help-seeking behaviour rather than

attitudes towards seeking help. In examining tleeszlooked and highly topical areas, the



present study thus makes a unique and importantilsotion to university counselling
services, particularly in China or other Asian cini@s.

A study conducted in 2016 in Singapore, an Asiambay near Hong Kong, randomly
recruited participants from the general publicthia national registry and focused on how
socio-demographic factors influence the attitudestzens towards seeking counselling
help (Picco et al., 2016). In addition to demogiaactors, the present study examines how
attribution styles influence the attitudes of papiants towards counselling help. The present
study also has a focused target group: the undirgta university student community. It
should serve as a useful reference for universagagement to tailor their counselling
services to their students.

Many studies in the last decade (Almesalm, Steph&amoy, 2017; Berman, Weems, &
Stickle, 2006; Tan & Yates, 2018imi¢ & Manenica, 2012) have found that university
students deal with different kinds of difficultisstheir study and their lives. Almesalm,
Stephane and Boy (2017) summarised those diffeiliito three categories: personal, social
and academic issues. These may include identggsi(iBerman, Weems, & Stickle, 2006),
relationship breakdowns (BACP, 2010) or breakupkraew relationships in the first year of
university study (Almesalm, Stephane, & Boy, 20Employment issues (BACP, 2010),
stress due to parents’, teachers’ and/or persapaictations (Tan & Yates, 2011; Almesalm,
Stephane, & Boy, 2017), or due to examinati®imi¢ & Manenica, 2012) and assignments
(Almesalm, Stephane, & Boy, 2017). These kindssfies are increasing and counselling
could be part of the solution. In a survey conddidtg the British Association for
Counselling and Psychotherapy (BACP) in 2010, 88¥%adticipants thought that they might
feel better if they sought help from a counselloring difficult periods (BACP, 2010). In a
qualitative study by MacLeod, McMullen, Teague-Palmand Veach (2016), one participant

noted that professional counsellors could help wheople were in need, but the participant



had not personally sought counselling help. Thdysalso found that stigma and
embarrassment could prevent people from seeingsetlors (MacLeod, McMullen,
Teague-Palmieri, & Veach, 2016).

In Hong Kong, all universities funded by the Unsigy Grants Committee (UGC) offer
counselling services to their students. For exangtl€he Education University of Hong
Kong, City University of Hong Kong, and Hong Kongygist University, counselling and
career guidance are offered by the Student Aff#fic®(SAO), Student Development
Services (SDS) and the Office of Student Affaiesprectively. Private tertiary institutions
such as Hong Kong Shue Yan University also offerilar services to their students.
Individual counselling can cover issues such asstijent to university life, career
development, emotional disturbance and interpetsetaionships. Psychological
assessments such as the Depression Anxiety Staks(BASS), the Whole Person
Development Inventory (WPDI) and Student Developniask and Lifestyle Assessment
(SDTLA) are used to help students to obtain a bettderstanding of their own development
and to set personal goals (HKBU, 2013; EDUHK, 202#4yU, 2014). Although counselling
services are always available for university stislem campus, university students typically
feel that they do not need to seek help until #reydesperate (Karabenick & Newman,
2006).

An Internet-based qualitative study conducted enlimited States found that
counselling major students had better self-awareaed attributes changes after taking
different counselling courses, such as multicultocainselling (Sammons & Speight, 2008),
but many other studies found that students, inolyidounselling-related major students,
would never consider counselling as their firsticedor help when they come across
difficulties in their lives, if at all. A study calucted in Hong Kong with 250 first-year social

work students found that even students in thad fiaiely considered counsellors and social
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workers as their first-choice option for help (0BlyB%) when facing study or relationship
problems (Rudowicz & Au, 2001). Why would univeysstudents receiving social work
training and with a basic knowledge of counsellgitate to seek counselling help from
on-campus services when they are in need?

The willingness of the general public to seek miemtalth care support is also very low.
One study found that only one fifth to one thirdpafticipants were willing to do so (Kessler,
Demler, Frank, Olfson, Pincus, & Walters, 2005).nyiatudies have found that race and
culture may affect an individual's willingness tee& counselling help. A similar study in
Singapore found that only 37% of participants fribyia general public were willing to seek
counselling help when they suffered emotional disinces (Ng, Fones & Kua, 2003).
Studies have shown that Chinese people have astenidy low (or no) desire to seek
counselling help (Carr et al., 2003; Killinc & Geldlo, 2003; Mori, 2000; Zhang & Dixon,
2003). Research findings from social psychologyig® some hints as to why. Chinese
people place considerable importance on ‘face’ (lgu®avison, & Gu, 2008), the dignity of
a person that arises from his or her behaviouraghievements (Leung & Chan, 2003). If
seeking help somehow means people do not havévility o solve their own problems and
are dependent on others (Karabenick & Newman, 2@@&g8)ple who care about face will try
their best to show that they are competent andotloeed others’ help to maintain their face.
Ko (1990) found that Chinese people like to maniéesl describe their psychological
problems as physical symptoms to make it acceptald¢hers, so their face can be protected.
Therefore, face is very important and affects densabout one’s behaviour if the behaviour
can be seen or known by others (Liang & Xue, 20l6)g Kong is a Chinese society, and
university students in Hong Kong are mainly Chinesethese factors are important.
University students may hold some misconceptiomsibounselling, for instance that

counsellors will direct their clients and not list@Busiol, 2016), so university students tend



to avoid seeking counselling help when they ameied.

People also tend to seek counselling help fromrqitefessions they have engaged with
previously, such as general practitioners. Thadrissociation for Counselling and
Psychotherapy (BACP) (2010) found that 51% of 1#efpondents preferred to seek help
from general practitioners rather than counselidien encountering problems in their life.
Moreover, adolescents always present their psygmdbdisturbances with physical
symptoms (O’Brien, Harvey, Howse, Reardon & Cre§v2€l16). Wang, Demler, Olfson,
Pincus, Wells and Kessler (2006) also found thapfeeare likely to portray their
psychological issues as physical problems and are milling to discuss their issues with
general practitioners. Busiol (2016) found that Blé&tng university students preferred to
seek help from friends when they found themseluesal need rather than seek help from
counsellors. This phenomenon corresponds withithat®n on university campuses, where
students are willing to visit university clinicscahave consultations with general
practitioners but seldom schedule appointments satiool counsellors.

Theoretical Framework

This study explores how students perceive the calimg services offered by their
universities and their behaviour in seeking codimgghelp. | predict that university students’
attribution styles and demographic variables (gender, major of study, religion) are related
to their attitudes towards counselling help (FigliyeUniversity students’ attribution styles
will be measured using the three dimensions (‘hrkty’, ‘Stability’ and ‘Globality’),
suggested by Abramson, Seligman and Teasdale (IBii@)study also explores the factors
of ‘psychological openness’, ‘indifference stignaad ‘help-seeking propensity’ identified by
Mackenzie, Knox, Gekoski and Macaulay (2004) farexation. The overall theoretical
framework of this study is outlined in Figure 2dan the following discussion, the factors

will be further defined and explained.



Attitudes Towards Counselling Help

According to Mackenzie, Knox, Gekoski and Macayf2§04), the three factors of
‘psychological openness’, ‘indifference stigma’ ahdlp-seeking propensity’ affect people’s
attitudes towards counselling help. ‘Psychologay@nness’ refers to the acceptance level of
an individual who becomes aware and agrees that slee suffers from a psychological
disturbance. It also refers to whether the indiglduould consider seeking help from mental
health professions. ‘Indifference to stigma’ refershe views, opinions and reactions of
other people. Significant others always play andrtgnt role and have a significant effect on
the psychological help-seeking process. ‘Help-seggropensity’ is a person’s motivation
and ability to seek mental health care servicesn@asure how these factors affect the
attitudes of people towards seeking help from gppaite mental health services, Mackenzie,
Knox, Gekoski and Macaulay (2004) created an Inugndf Attitudes Towards Seeking
Mental Health Services (IASMHS). In this study, MBS is used to measure university
students’ attitudes towards seeking counselling.hel
Perceptions of Counselling

Lindsay and Norman (1977) stated that percepti@ngsocess of interpreting and
organising meanings from one’s experiences. It twmributes to the formation of attitudes
towards counselling services and help-seeking bebhawniversity students’ perceptions of
counselling and their help seeking affect theitwdes toward counselling. Wollersheim and
Walsh (1993) found that adults in the communitycpered counselling help as effective in
treating less severe psychological disorders.\Mtagh examining whether university
students hold the same perception towards coungdiklp and the reasons for these
perceptions. Studies have also compared diffeoentd of counselling help such as Internet,
telephone and individual counselling (e.g., Leip&rther, Munson, & York, 2006; Reese,

Conoley, & Brossart, 2006). Although only limitegsearch findings are available, we can
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still obtain some ideas from these studies to fivenfoundations of the current study. Forms
of counselling also shape individuals’ counsellivp-seeking behaviours. For example,
Leibert, Archer, Munson and York (2006) found thabple perceive the psychological safety
of Internet and face-to face counselling differgntlients reported that they felt higher
psychological safety in the anonymity of Internetieselling. Reese, Conoley and Brossart
(2006) found that clients perceive telephone caolingeas the most convenient option. It is
worth conducting an investigation into the genpeakception of counselling in Hong Kong,
especially among university students.

To understand university students’ perceptionsoohselling, we also need to examine
their misconceptions. Stigma is a common factor phavents university students from
seeking counselling help. Blacklock, Benson, Johreswd Bloomberg (2003) found that
many university students perceived seeking coungétlelp as an indicator of personal
weakness or incompetence in handling their lifa@ss Upstate University (2013) observed
that some university students even have a misctinogjhat seeking counselling help is
connected with serious emotional problems, andaatioing psychologist (Simonson 2010)
also stated that there is a common misconceptatrctiunselling is only for people who are
crazy. This study examines whether current unityestudents in Hong Kong hold any
misconceptions of counselling. We can predict thmversity students who hold many
misconceptions about counselling develop more negattitudes towards counselling and
are less likely to use counselling services on asmp
Attribution Styles

Attribution styles may also be related to universiudents’ help-seeking behaviour.
Abramson, Seligman and Teasdale (1978) identihiegkt attribution factors for learned
helplessness: internal vs. external attributiotehle vs. unstable attributions and global vs.

specific attributions. These attribution factore perceived as the causes of aversive events
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that affect the behaviour of the person. When agreencounters an aversive situation, if the
cause is seen as within a person (internal attabsi), for instance making a careless mistake
that leads to failure, the person may actively@mething to fix the problematic situation by
seeking others’ help. If it is deemed to be duexiernal factors (external attributions), the
person does not think that he or she can fix tbblpm by his or her own effort. If we apply
attribution styles, such as the internal-extermaleshsion, to understand university students’
help-seeking behaviour, we can assume that indasdwith internal attribution may develop
positive attitudes towards seeking counselling laglg in turn be more likely to seek
counselling help. However, if we consider two disiens of attribution (e.qg.,
internal-external and stable-unstable) simultankptise pattern of help-seeking behaviour
becomes more complex. People with internal andesthribution see the cause of their
failures as fixed, so they are not motivated tkdesdp or try alternatives. However, people
with internal and unstable attribution are eagetd@omething to change the adverse
situation, as they believe they have the abilitghange the situation if they put in more
effort or try alternatives. In the face of adversithinese people are more likely to blame
their fate and bad luck rather than to seek colingdielp (Othman & Awang, 1993). Weiner,
Frieze, Kukla, Reed, Rest and Rosenbaum (1971)d=mes ‘luck’ as a kind of unstable
thing with external attribution. Similar researchli994 found that Hong Kong students have
more external attribution than New Zealand stud@dtsnid, 1994). People with external
attribution tend to believe they cannot changertagverse conditions, so they are less
motivated to actively seek help from others or pssfonals. People with internal attribution
believe they can actively do something to maker tt@nditions better, and thus are more
likely to use counselling when in need.

Different attribution factors lead to different lety in dealing with problematic situations.

Alloy, Pererson, Abramson and Seligman (1984) dttitat people with global attribution
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perform poorly in both similar and dissimilar sitieas, while people with specific attribution
perform poorly in similar situations. As no singieent is totally identical to another, all
events are dissimilar. In this sense, people wattsic attribution appear to handle adverse
events better than people with global attributiorthis study, | am interested in how internal
vs. external attributions (Internality), stable uastable attributions (Stability) and global vs.
specific attributions (Globality) may contributeuaiversity students’ attitudes toward
counselling. In particular, | predict that univéysstudents who have internal and specific
attribution have more positive attitudes toward=kg®y counselling help than their external
and global attribution counterparts.

Demographic Variables

Research has suggested that demographic varialiless gender (Beyer, 1998), major
of study (Peacock, 2010) and religious beliefs (&tayr, 1998) are related to attribution,
which can in turn affect attitudes.

Gender is related to counselling-seeking behaviAxtoording to Lucas and Berkel
(2005), female university students can have higleeds and are more likely to seek
counselling help on campus. Females, in genemlnare willing to listen to others
(Nwachuku & Ivey, 1992). Many studies have founat tiemales are more open and willing
to seek help from counselling, and that they tenkdald more positive attitudes towards
counselling than males (Mackenzie, Knox, Gekosk&caulay, 2004; Kelly & Achter,
1995). Therefore, | hypothesise that female unitsessudents have more positive attitudes
towards counselling help than male university stislen Hong Kong.

The different training backgrounds of universitydents affect their perceptions of
counselling. Peacock (2010) found that scienceestisdattribute their success or failure to
luck. Science students tend to make external attabs and tend not to believe that

counselling can help them when they encounter adva&tuations. Therefore, they are less
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likely to have positive attitudes towards counsgllhelp. In addition, university students who
major in counselling-related disciplines (e.g., mseiling, social work, psychology) are
equipped with more understanding and knowledge tatmunselling, this could mean that
they have different perceptions than those who majoon-counselling related disciplines
(e.g., accounting, engineering, language studigsgdict that university students who major
in counselling-related disciplines have more puesitttitudes towards counselling help than
university students who major in other disciplines.

In terms of religious beliefs, Hovemyr (1998) fouhat non-religious people have more
internal attribution than those with religious leé$i. Therefore, non-religious people may
hold more positive attitudes toward counsellingohtélan religious people.

Significance of Study

Attribution involves assigning causes to a behavaan event (Coon, 2006). An
attribution style is the way a person explainsaidht events based on his or her behaviour
(Leposavt & Leposavé, 2009). Causal explanations always arise wheibation theory is
applied (Harvey & Martinko, 2009), and they are artpnt for explaining reactions and
responses to failure (Wortman & Dintzer, 1978; \Weii979; Moore, Strube, & Lacks,
1984). Attribution styles and attribution theorywbkaeen widely applied in social science and
psychological studies, such as on the relationséipveen attribution and depression
(Sweeney, Anderson, & Bailey, 1986; Leposa¥%iLeposavé, 2009), the relationships
between attribution, depression and chronic fatigWiehielsen, Houdenhove, Leirs,
Vandenbroeck, & Onghena, 2006) and attribution fa@r in psychosis (Mizrahi,
Addington, Remington, & Kapur, 2008). All of theate studies focused on the role of
attribution styles in different psychological diders, but no study has considered attribution
style as a factor that leads people to seek cdiursékelp before they suffer from

psychological disorders. Prevention is always béelien the cure. Taking a step back to
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explore how attribution relates to help-seekingawatur before someone suffers from
psychological disturbances and develops a psychualbdisorder should provide meaningful
insights into how we may improve mental health um community. In particular, it would be
interesting to examine how people with differentiltition styles interpret their help-seeking
behaviour in relation to counselling. Unlike pravsostudies conducted in the Hong Kong
context, this study also uses mixed methods toigeomore comprehensive insights into the
local situation.

This study explores a new perspective on the orlaliips between attribution styles,
attitudes towards counselling help and help-seekattaviour. An understanding of the main
attribution styles that university students posseay provide guidance to universities on
how they can modify their counselling services ettédr fit their students. It may be also very
helpful for university teaching staff members whentor their students. In addition, in the
gualitative part, this study explores studentstuades towards and perceptions of the
counselling and counselling services offered byr tineiversities, particularly the views of
freshmen. It would be useful if the Student Affad8ices had better background knowledge
when promoting their counselling services to freshran orientation day. Thematic analysis
can reveal the shortcomings of university counsglfiervices and provide guidance to
counsellors and administrators and thus help makecges more user-friendly and closer to
the needs and expectations of university studéntural factors should also be considered
when designing and offering counselling servicesdtential clients, and are examined in

this study.

Aims of Study
This study uses attribution theory to examine ursivye students’ perceptions of

counselling in general, and the relationship betwéeir attribution style, their attitudes
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towards counselling help, and their help-seekingg®ur. Three dimensions of attribution

style are examined: internality (i.e., internal @sternal attributions), stability (i.e., stable vs

unstable attributions) and globality (i.e., glofaal specific attributions). The first hypothesis

is that attribution styles (i.e., internality, siél, and globality) are significant predictors of

participants’ attitudes towards counselling helpisTstudy is also interested in how these

variables interact to influence university studeatistudes. The second hypothesis is that

demographic variables such as gender, major of/séumdl religious beliefs predict

participants’ help-seeking behaviour. In particufamales are expected to be more willing to

seek counselling help, as are students who majowunselling related programmes, and

participants with religious beliefs. Qualitativetalare collected in this study via student

interviews. This study also explores why universtiydents are generally unwilling to seek

counselling help in campus. The focus is on stuglahtwo local universities. Quantitative

and qualitative methods are used to collect relegtata.

Research questions

1. What are university students’ perceptions of collimgeand help-seeking behaviour?

2. How do their perceptions of counselling affect tragtitudes towards counselling help-seeking
behaviour?

3. What factors affect counselling help-seeking betana

4. What are the relationships between university sitglattribution styles (i.e., internality,

stability, globality) and their attitudes towardsuaselling help?
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Chapter 3: Methodology

A mixed research method (i.e., qualitative andnigjtetive) had been adopted for this
study to provide a comprehensive approach. A redian quantitative methods and data
collection via self-reported questionnaires caul li@abiases towards socially desirable
responses (Deasy, Coughlan, Pironom, Jourdan, &MavicNamara, 2016). This research
involved data collection via questionnaires an@nviews, data analysis, and integrating both
gualitative and quantitative research in a singleys (Hanson, Creswell, Plano Clark, Petska,
& Creswell, 2005).
Quantitative Study
Participants

A total of 279 local university students (89 mdlgs.9%], 190 females [68.1%])
participated in this study. Of the participants,(88 males, 34 females) were at University A
and 223 (67 males; 156 females) were at UniveBsifijhe mean age of the participants was
19.94,SD=1.87. The mean age of male participants was 26R242.38 and the mean age of
female participants was 19.790D=1.56. There were 93 first-year students, 79 segeaa
students, 55 third-year students and 52 fourth-geatents. The first-year students were the
majority (33.33% of 279 participants). The secotitird- and fourth -year participants
comprised 28.32%, 19.71% and 18.64% of the totaiggaants, respectively. All participants
were taking General Education courses run by theesities in Hong Kong. Leong and
Chou (1996) noted that when offering counsellimyises to students, counsellors should
pay attention to students’ backgrounds and traibiages. Different training backgrounds
can shape students’ attitudes towards counsefim¢his study also considered the students’
study majors. The participants were divided into tyyvoups based on their academic
disciplines: (1) students who majored or minoredauanselling related disciplines such as

Psychology and Social Work, and (2) students whmred in non-counselling related
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disciplines such as Computer Science and Busiddbe participants, 50 were in the first
group, the ‘counselling related group’. The remamaf the participants were in the
‘non-counselling related group’. As the studentmedrom different disciplines and different
cohorts were at different stages of their studgytbxpressed a diverse range of views about
counselling.

Measurements

Participants were invited to fill out a set of gtiennaires that measured their attitudes
toward counselling and attribution styles. Paraoifs’ attitudes toward counselling were
measured using the Inventory of Attitudes Towardkey Mental Health Services
(IASMHS), while their attribution styles were mees using the Attributional Style
Questionnaire (ASQ). Personal demographic inforomatvas also collected.

Attitudes towards counselling.The Inventory of Attitudes Toward Seeking Mental
Health Services (IASMHS) (Mackenzie, Knox, Gekogkiylacaulay, 2004) (Appendix A)
was used in this study. IASMHS is an assessmetd sctaneasure the attitudes of
participants toward counselling. IASMHS is a relaly up-to-date scale and is based on
Fischer and Turner’s Attitudes towards Seeking égsibnal Psychological Help scale
(Hylans, Boduszek, Dhingra, Shevlin, Maguire & Mxy12015). The IASMHS is widely
used by psychological health professionals sugisgshologists, psychiatrists, social
workers and counsellors to examine the attitudgseople towards different types of mental
health services. The IASMHS authors state thatiessudb not need to obtain prior permission
to use the scale. As the original IASMHS was degwetbin English, a Chinese version for
Hong Kong participants was developed by a bilingnedtgraduate for this study. To ensure
that the Chinese version matched the original IASVIEhother bilingual postgraduate
performed a back translation.

The IASMHS comprises 24 items with a 5-point Liksrale (O = disagree; 1 =
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somewhat agree; 2 = undecided; 3 = somewhat agmeldastly 4 = agree). The IASMHS
was used to measure respondents’ attitudes towantselling in three major areas:
‘psychological openness’, ‘help-seeking propensayid ‘indifference to stigma’. Each area
was measured using 8 of the 24 items in the scalana filter questions were used in this
assessment scale. ‘Psychological openness’ wasunedasith items 1, 4, 7, 9, 12, 14, 18 and
21, and a reverse coding system was adopted f8rit@ins in this area. A sample item was
‘there are certain problems that should not beudised outside of one’s immediate family’;
‘help-seeking propensity’ was measured with items, 3, 10, 13, 15, 19 and 22. A sample
item was ‘if | were experiencing a serious psychalal problem at this point in my life, |
would be confident that | could find relief in psytherapy’. ‘Indifference to stigma’ was
measured with items 3, 6, 11, 16, 17, 20, 23 an&Aad a reverse coding system was used for
all eight items in this area. A sample item was/thg been mentally ill carries a burden of
shame’. Cronbach’s alpha was used to measure tér@ah consistency of the IASMHS
adopted in this study. The internal consistencytierwhole IASMHS with all 24 items in the
current study was .685, whereas the author ofrtstieument found .87 (Mackenzie et al.,
2004). For the eight items in the area of ‘psycbmlal openness’, the Cronbach’s alpha
was .568 in the current study, compared to .82 achénzie et al. (2004). For the 8 items in
the area of ‘help-seeking propensity’, the Crontsaalpha was .677 in the current study,
compared to .76 in Mackenzie et al. (2004). For&ltems in the area ‘indifference to sigma’,
the Cronbach’s alpha was .636 in the current sttmypared to .79 in Mackenzie et al.
(2004).

As an assessment scale to measure respondeetgiontto seek professional
counselling help, IASMHS has shown validity in efigely discriminating between
respondents that have or have not had experienmee@iving counselling help, and it can

also discriminate between respondents’ intentiosetek professional and non-professional
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counselling help (Mackenzie, Knox, Gekoski, & Maleat12004).

Attribution styles. The Attributional Style Questionnaire (ASQ) (AppenB) was
used in this study to measure the participantsbation style. ASQ is a self-reporting scale
that generates scores for explanatory style athoss different causal dimensions: (1)
internal versus external, (2) stable versus unstanid (3) global versus specific. As ASQ is a
copyrighted assessment scale, permission to use€uleistionnaire was obtained from the
University of Pennsylvania and Dr. Martin E. P.i§®lan, the copyright owner and the
author respectively. A Chinese version of ASQ (Lk{F,4) was received from the ASQ
author, but some wordings and terms correspondadrtainland Chinese writing style, so
some modifications to the wording have been madéh®dHong Kong context.

The ASQ consists of 12 different hypothetical @gesix of which are positive, such as
‘You get a raise’ while the other six events argat&e events, such as ‘You have been
looking for a job unsuccessfully for some time’.ejtinclude interpersonal-related events
such as ‘You meet a friend who compliments you auryappearance’ and
achievement-related events such as “You can'tljet the work done that others expect of
you'. Of the 12 events, six are interpersonal-egland six are achievement-related.

For each of the hypothetical events, participardse asked to think about the situation,
identify the cause of the events and write theavaers in the space provided in the scale.
This question prepared the participants to evaligeause of the three casual dimensions:
Internality, Stability, and Globality. Internalitgfers to whether the event had an internal or
external cause. Participants were required to atdithe extent to which they believed that
they were responsible for the event on a 7-poikeitiscale from 1 (‘totally due to other
people or circumstances’) to 7 (‘totally due to jn&tability’ refers to whether the event had
a stable or unstable cause. Participants werereshjto rate the extent to which they think the

cause of the event would reappear over time opaint-Likert scale, from 1 (‘will never
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again be present’) to 7 (‘will always be preseriGlobality’ is whether the event has a global
or specific cause. Participants were requiredt® ttee extent to which they think the event
would happen in different situations on a 7-poiikelrt scale, from 1 (Yjust this particular
situation’) to 7 (‘all situations in my life’). Thie were no filter questions and a reverse
coding system was applied. Cronbach’s alpha was tasmeasure the internal consistency of
the ASQ adopted in this study. The internal coresisy for the whole ASQ with all three
causal dimensions (Internality, Stability and Glidlgawas .704. The internal consistency for
Internality, Stability and Globality was .488, .588d .666 respectively, while those in
Peterson et al. (1982) ranged from .44 to .69.

The respondents’ ASQ result was compared withitsegur the Psychological
Vulnerability Scale (PVS), a similar assessmenlestteat measures respondents’ beliefs
about psychological problems. The results showgh halidity coefficients (Kaplan &
Saccuzzo, 2001).

Personal demographic information.All of the participants were asked to provide
information about their demographic characterissiosh as gender; age; university; major
and minor of study; year of study; racial and rieli backgrounds; whether they had a
part-time job; dating experiences; information adamily members’, friends’ and
participants’ own experiences in receiving coumsglhelp; and family income.

Procedures

Ethical approval was obtained from the Human ReseBthics Committee of The
Education University of Hong Kong on 30 October 20defore data collection began.

Participants were then recruited from the Genedaication courses of University A and
University B. As the participants were recruitedidg their class time, all of the students
attending that particular lecture were potentiatipgnants. All of the potential participants

were clearly informed that this study was not esdiab the course they were studying and
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were free to join the study. The potential parteifs were also informed that their decision
would not affect their course grades. They wereraskthat all of the collected data would be
destroyed at the conclusion of the study.

The students then each received an informatioetsirel a set of questionnaires with an
attached consent form and listened to a five-mimiteduction to the study. Participants
were asked to sign on the consent form before steyed reading the questionnaire. The
guestionnaire took 20 minutes to complete. Asstusly had both qualitative and quantitative
parts, the participants were asked to indicate thilingness to join the qualitative part at
the end of the questionnaire. By the end of theute¢c completed and blank questionnaires
and consent forms were collected by the class &aPlarticipants’ responses to the
guestionnaires were entered into SPSS for datgsisal
Qualitative Study
Participants
Students who were willing to participate in the lga#ive part of the questionnaire were
asked to provide their phone number and/or emdlitessd to schedule an interview. Potential
participants were told that they would receive ratemnial or monetary reward for
participating in the interview part of the study.

Many studies have found that first-year studeatsencounter different types of
difficulties and need to adapt to the new univgrsitvironment (Haggis, 2006; Hultberg,
Plos, Hendry, & Kjellgren, 2008). | thus assumé flrat-year students have a greater need
for counselling help than senior students, so-fiestr students were the major target group
for the qualitative study.

The interviews were conducted from February tol&#16. Thirteen participants (three
males; 10 females) joined the qualitative parhdf study. Of the 13 participants, one female

student came from University A and 12 studente@hnales; 9 females) came from University



24

B. The mean age of the participants was 19.46, avgtandard deviation of 1.13. Although
first-year students were the major targets of thdys to assess the differences between year
groups, a number of second-, third- and fourth-giadents were also recruited in the study.
Thus, of the 13 students, six (46.15%) were fiesrystudents, four (30.77%) were
second-year students, one (7.69%) was a thirdstadent, and two (15.38%) were
fourth-year students. The participants’ backgrounfiormation is presented in Table 1. The

interviews lasted between 17 and 48 minutes.



Table 1 Background information of 13 participants
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ID Date of Duration Age Gender Major/Minor Year Religious Had received counselling
Codes interview of services
study

Al 3 Feb 2016 48 mins 21  FemaleCultural 4 Christian  Yes
Management/Anthropology

B2 6 Apr 2016 25mins 18 FemaleBusiness Administration 1 Nil No

B3 6 Apr 2016 18 mins 19 FemaleLaw 1 Nil Yes

B4 11 Apr 2016 17mins 18 FemaleEngineering 1 Nil No

B5 11 Apr 2016 22mins 19 Male Business Adminigtrat 1 Nil No

B6 12 Apr 2016 34mins 20 Male Building Services 3 Nil No
Engineering

B7 12Apr2016 36 mins 19 FemaleBusiness Operation 2 Nil Yes
Management/English for
Professional Communication

B8 12Apr2016 27mins 19 Male Biology and Chenyistr 1 Nil No

B9 18 Apr2016 36mins 19 Femald_aw 2 Nil No

B10 18 Apr 2016 25mins 19 Femaldaw 2 Christian No

B11 20Apr2016 20mins 20 FemaleBusiness Administration 1 Nil No

B12 21 Apr 2016 22mins 22  FemaléSocial Work 4 Nil Yes

B13 25Apr2016 28 mins 20 Femald.aw 2 Christian  No
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Measurements

Structured interviews were conducted with theip@nts to assess their subjective
perceptions of counselling and personal difficglifand the factors that affected those
perceptions), which cannot be measured in a ga#imgtstudy. The questions in the
interview were based on the IASMHS. As the IASMHflyancludes hypothetical situations
with a list of choices, the main themes of différdamains were converted into open-ended
guestions to obtain deeper insights into partidigamews and the factors involved.

Of the 24 items in IASMHS, 12 were selected anaveoted to open-ended questions.
Questions with similar themes were merged. Theelécted items were 1, 2, 3,4, 5, 8, 9, 12,
14, 16, 22 and 24. Of the 12 selected items, flyel(9, 12, 14) were selected from the
domain of ‘psychological openness’, four (2, 528) were selected from the domain of
‘help-seeking propensity’ and three (3, 16, 24)evslected from the domain of ‘indifference
to stigma’.

Under the domain of ‘psychological openness’, i&{(‘people with a strong character
can get over psychological problems by themselndshave little need for professional help’)
was combined with item 9 (‘people should work dgit own problems; getting professional
help should be a last resort’), to create the Yalhg interview question: ‘when you encounter
a disturbance, will you try to handle it by youfdelt or you will seek professional help
directly? What reasons lead you to make this clice

Item 7 (‘it is probably best not to know everythialgout oneself’) and item 18 (‘there is
something admirable in the attitudes of people at@owilling to cope with their conflicts
and fears without resorting to professional helgeye merged with item 12 (‘psychological
problems, like many things, tend to work out byntiselves’ for the interview to create the
guestion: ‘What will be the outcome if you just paely ignore the disturbance that you

need to encounter?’
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For ‘psychological openness’, an original sampeniin IASMHS was ‘there are certain
problems which should not be discussed outsideesammediate family’ (item 1). This
item was converted into an open-ended questionarnnterview: ‘Do you have any topics
that you think cannot be discussed by the family®l encountered an issue that you
thought could not be discussed by the family, whthe person you would talk about that
issue, and what reasons lead you to have thiseRdite original item 9, ‘people should
work out their own problems; getting professionalphshould be a last resort’, was converted
to the following question: ‘When you encounter stalibance, do you try to handle it by
yourself first, or do you seek professional helgdlly? What reasons lead you to make this
choice?’

Under the *help-seeking propensity’ domain, itemi ®vould have a very good idea of
what to do and who to talk to if | decided to spesfessional help for psychological
problems’, was converted into the following questiavhen you encounter a disturbance,
what kinds of professions can help? How can yoahr¢laem? How much money and time
are you willing to spend on this? Do you have axpyesience of this?’ This question
incorporated item 10, ‘if | were to experience gsjlogical problems, | could get
professional help if | wanted to’, and item 13 wiould be relatively easy for me to find the
time to see a professional for a psychological lemoh Item 8, ‘if | were experiencing a
serious psychological problem at this point in mfg, Il would be confident that | could find
relief in psychotherapy’ was converted into theédwing questions: ‘what is counselling in
your mind? Will counselling play any role when yencounter disturbances, and what will
be the effect?’ This question also incorporateahii, ‘I would want to get professional help
if I were worried or upset for a long period of @mand item 19, ‘if | believed | were having
a mental breakdown, my first inclination would beget professional attention’.

Through this interview question, supplementargépth information about the
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participants’ attitudes towards counselling servia@s collected, such as their willingness to
spend time/money, which could not be captured byotiginal IASMHS.

Item 22 under ‘help-seeking propensity’ (‘I wouldlluagly confide intimate matters to
an appropriate person if | thought it might help on@ member of my family’) was
converted into the following question: ‘What reasomight lead you to seek counselling help
when you encounter a disturbance? Will you shdref glour feelings and matters with the
counsellor?’

Under ‘indifference to stigma’, item 3 (‘I wouldbhwant my significant other (spouse,
partner, etc.) to know if | were suffering from phglogical problems’) was converted into
the following question: ‘Apart from family, will yo share your disturbance with your
boyfriend/qgirlfriend? Why/why not?’ This questiolsa incorporated item 11, ‘important
people in my life would think less of me if they igeo find out that | was experiencing
psychological problems’.

Lastly, item 16, ‘I would be uncomfortable seekprgfessional help for psychological
problems because people in my social or businesle€imight find out about it’, was
converted into the following question: ‘What’s yaurerall impression and understanding of
counselling, and how will others’ view your coursg-help-seeking behaviour when you
are in need?’ This question also incorporated Befhaving been mentally ill carries with it
a burden of shame’; item 17, ‘having been diagnegéua mental disorder is a blot on a
person’s life’; item 20, ‘I would feel uneasy goitmga professional because of what some
people would think’; and item 23, ‘had | receiveelatment for psychological problems, |
would not feel that it ought to be ‘covered up’'.

Under ‘indifference to stigma’, item 16, ‘I woulbst uncomfortable seeking
professional help for psychological problems beeaaenple in my social or business circles

might find out about it’, was converted into théldwing question: ‘What'’s your overall
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impression and understanding of counselling? Howldvothers view you if you sought a
counsellor’s help when you are in need?’ Item 2#culd be embarrassed if my neighbour
saw me going into the office of a professional wlleals with psychological problems’, was
converted into the following question: ‘Do any p&paround you have experience in seeking
counsellors’ help? What is your view of his or ey of handling the issue?’
Procedures

Participants who joined the qualitative parthad study were contacted by phone or
email. Email contact was the preferred method tdasisturbing the participants during
class time.

All of the interviews were conducted privatelyarsilent classroom to protect the
participants’ privacy. Each participant receivebrmation sheets and a consent form. The
participants were informed that the current stu@g wnrelated to, and would not affect, their
general education course. They were free to reftuaaswer any questions during the
interview or stop it at any time with no negativansequences. They were also informed that
the interview would be digitally recorded.

The interviews began a warm-up question askingpéngcipants whether they had
experience of counselling help. If the participaetsponded ‘yes’, they were asked to briefly
describe their experience. If the participant resieal ‘no’, they were asked about how they
handled daily life difficulties and why they did th@nsider seeking counselling help. After
this opening question, the interviewer asked tep@red questions in a random order
depending on the course of the discussion. Thevietger also made field notes for
follow-up questions and/or as bookmarks for latgadhnalysis. After all 12 questions had
been covered, the interview ended.

For each recorded interview, all of the convewsetibetween participant and interviewer

were transcribed at an appropriate level of desaidl the transcripts were checked against the
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digital audio records for accuracy. To become feanwith the transcribed data and develop a
coding frame to examine and understand the dagauthor of this study read and re-read
the transcripts of interviews and noted initialadeSome initial codes related to the research
guestions and some inductive codes grounded ioahents of the data were then generated.
Thematic analysis was carried out for the 13 ineantranscripts.

Thematic analysis is one of the most flexible amuhfdational methods to handle
gualitative data, and can help researchers toifgigrdtterns from the qualitative data without
pre-existing frameworks (Braun & Clarke, 2006)thrs study, thematic analysis was especially
useful because quantitative data (i.e., particglaasponses to the pre-set questions in the
guestionnaire) cannot comprehensively reflect pipdnts’ exact interpretations of and feelings
about counselling help. In thematic analysis, ingoarinformation related to study research
guestions was captured and examined under diffémentes (Atieno, 2009; Braun & Clarke,
2006).

Phases of thematic analysis (Braun & Clarke620re applied to analyse the
transcripts. According to Braun and Clarke (20@&@matic analysis involves six phases:
familiarise oneself with the data, generate intiadles, search for themes, review the themes,
define and name the themes and then produce thé.rafter the initial codes were applied
to the entire dataset, relevant data were colliedach code to produce the thematic map.
This study identified three main themes: (1) protddaced by university students, (2)
personal and others’ past experiences of seekingsatling help and (3) students’ attitudes
towards counselling help. Several sub-themes weoedeveloped for further coding and
data analysis. Under ‘Problems faced by univesitgents’, two sub-themes were
‘Approaches that university students use to de#l different problems’ and ‘Attribution as
a factor affecting university students’ approadiedealing with problems’. Under the main

theme of ‘Personal and others’ past experienceseking counselling help’, the sub-theme
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was ‘Effects of past experiences on university stiist decisions to seek counselling help’.
Finally, under the main theme ‘Students’ attituttegards counselling help’, the two
sub-themes were ‘Myths and misunderstandings atmutiselling held by university
students’ and ‘Factors affecting university studéewillingness to spend time and money

seeking counselling help’. Table 2 outlines thesenthemes and sub-themes.

Table 2 Themes and sub-themes in the study

Themes Sub-theme 1 Sub-theme 2
Problems university Approaches that universityAttribution styles and
students face students use to deal with university students’
different problems approaches to dealing with
problems

Personal and others’ past Effects of past experiences
experiences of seeking  on university students’

counselling help decisions to seek
counselling help
Students’ attitudes towarddMyths and Factors affecting
and perception of misunderstandings about university students’
counselling services counselling held by willingness to spend their
university students time and money seeking

counselling help

Inter-coder reliability is important because qualite data needs to be accurately coded
into different themes (McHugh, 2012). The interviganscripts were thus coded by both the
study author and another postgraduate. The meatagreement was 81% between the two
coders. The acceptable level of agreement is 758bave (Bajpai, Chaturvedi & Bajpai,
2015). All relevant extracts were collated.

To help report the findings, selected dialoguessviemslated from Chinese to English.
The original meaning was not distorted, althougineof the oral Cantonese had
grammatical errors. For example, the original djal (in Cantonese) from a participant

about his or her view of counselling is presenteébdows.

CFCE [ RIS B B 70 R (T B I 7 0 I, [l A 1A
V&5, LI IE AT follow 17/l case, ZAERFHEZIRITZ AT LU I i 452



It was

1IEEIS 38, Bl G IL 1 20— F i HE BT T 73R, [
s BRSBTS B, B LI E]— 2 BT advice 17

W PTLAEIG - (B BRI N e Z 1, o] — VB BN s m.

&, 1T & 13 LI, I PR e, BRI 1T & AT 2, Tl
FE1F [ ERF (E XK AT L FE] advice (], FTiA R E P IFIE AR5 FIE
s

translated into English as follows.

| think counsellors can at least help clients ttntaown. One advantage is that
they can follow up with the case and observe diemhotions from time to time,
so suicidal or self-harm behaviour can be preventexdcounsellors are not
related to clients, they can give neutral adviceltents, and clients can be
reassured that their face will not be affected rafite counselling. Clients can
feel comfortable and obtain advice, so counseligng good thing.

32
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Chapter 4: Data Analysis and Results
Quantitative Study
Descriptive Statistics
Table 3 shows the means and standard deviatiordl fof the variables of attribution

style and attitudes towards counselling help.

Table 3 Means and Standard Deviations for the Variables

Overall Female Male

M SD M SD M SD
Psychological Openness 15.934.27 16.22 4.03 15.33 4.71
Help-seeking Propensity 18.67 4.14 18.85 4.07 18.27 4.29
Indifference Stigma 18.53 4.31 18.97 4.16 17.57 4.49
Internality (positive events) 4.70 0.75 4.70 0.69 471 0.86
Internality (negative events) 4.62 0.72 4.61 0.66 466 0.84
Stability (positive events) 4.73 0.74 4.75 0.65 4.69 0.90
Stability (negative events) 4.20 0.71 4.22 0.69 4.17 0.75
Globality (positive events) 4.79 0.78 4.78 0.72 4.82 0.89
Globality (negative events) 4.38 0.83 4.36 0.77 443 0.94
Hopefulness 4,76 0.64 4.76 0.58 476 0.75
Hopelessness 4.29 0.64 429 0.61 4.30 0.69

Gender differences.T-tests were conducted to examine gender diffe@®nthe results
showed that girlsM=18.97) had higher ‘indifference stigma’ in thettitades towards
seeking counselling helpg(277)=2.55p<.05, than boysM=17.57).

Major of study. To explore potential differences between thosdysiig counselling
related major subjects (such as psychology andibacirk) and non-counselling related
major subjects, t-tests were conducted. As showialnte 4, participants who majored in
counselling-related disciplines had higher ‘psyclgatal openness’ and ‘help-seeking

propensity’ in their attitudes towards counsellivedp than those who major in
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non-counselling related disciplines. In regardttalaution style, only ‘globality’ for positive
events and ‘hopefulness’ were significant. Paréinig who majored in non-counselling
related subjects had higher ratings for ‘globality’ positive events and ‘hopefulness’ than
those who majored in counselling-related subjects.

Table 4

Differences in Attitudes towards Counselling andliBation Styles between
Counselling-Related Major Students and Non-CouimmggRelated Major Students

Group Mean Mean t df
Difference

Psychological Counselling related 18.30 2.76 3.75**272
Openness

Non-counselling related 15.54
Help-seeking Counselling related 20.14 1.70 2.35* 272
Propensity

Non-counselling related 18.43
‘Globality’ for  Counselling related 4.56 -.27 -1.96* 272

positive events
Non-counselling related 4.83

Hopefulness Counselling related 4.57 -.22 -1.95 272

Non-counselling related 4.79

*p<.05, **p<.01, **p<.001

Religious beliefs.Because the literature has shown that religioliefbecan affect a
person’s attitudes towards counselling help anat #iibution styles, t-tests were conducted
to examine the potential differences between ppérds with religious beliefs and those
without. As shown in Table 5, participants withigedus beliefs had higher ‘psychological
openness’ in their attitudes towards counselliflg beat had their attribution style had lower

ratings for ‘Stability’ for positive events thanrfiaipants without religious beliefs.



35

Table 5
Attribution Styles and Attitudes Towards Counsgllidifferences between Participants With
and Without Religious Beliefs

Factor Group Mean Mean t df
Difference

Psychological Have religious beliefs 17.21 1.63 2.66*276
Openness

No religious beliefs 15.58
‘Stability’ for ~ Have religious beliefs 4.57 -.20 -1.92 276
Positive events

No religious beliefs 4.77

*p<.05, **p<.01, ***p<.001

Personal and significant others’ experiences of coselling. Attribution styles and
attitudes towards counselling help can be affebtedur personal experiences and those of
our significant others such as family members aigahds. Therefore, it is meaningful to
explore any potential differences between individwéth experience of counselling help
versus those without. According to the data, pigitts who had experience with seeking
counselling help had higher ‘psychological openn@ds17.69),t(276)=3.04p<.01 in their
attitudes towards seeking counselling help thasdhwho did notNI=15.60). In terms of the
effect of significant others, participants whoserids had experience with counselling help
showed higher ‘help-seeking propensityi£19.39),t(274)=2.05p<.05 in their attitudes
towards counselling help than those whose friermdsriot 1=18.32). Moreover, the data
showed that participants with family members whd ha experience with seeking
counselling help had higher ratings on ‘Stabilfty’ negative eventdM=4.74),t(273)=1.94,
p=.053 in their attribution styles than those wiimily members who had sought counselling
help M=4.71).
Correlation

Correlations between the variables are reportdailne 6.



Table 6 Correlations between Predictors and Criterion Vinlies
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Variables 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15
1. Psychological Openness 1
2. Help-seeking Propensity .07 1
3. Indifference Stigma A% -.05 1
4. Internality (positive events) -03 .09 .07 1
5. Internality (negative events) -11 .02 -06 .06 1
6. Stability (positive events) -02 .09 .08 .51** -16** 1
7. Stability (negative events) -.02 -.03 -.14* -15* 14* .02 1
8. Globality (positive events) -04 -06 .03 .32** -01 A3*  -.06 1
9. Globality (negative events) .04 -13* -11 -.10 24*  -.02 37 29 1
10. Hopefulness -03 .02 .06 .49** -10 .84** -.03 85** 17 1
11. Hopelessness .02 -10 -.15* -.15*%* 23** .00 .80** .16** .86** .10 1
12. Major of Study 22 14* 01 -.06 .02 -.08 .03 -12 .02 -12 .03 1
13. Religion -02 -07 .08 .10 .01 .05 .05 .08 .04 .08 .06 -.03 1
14. Personal Counsel 18* .06 .05 -.06 -.02 -.01 .06 .01 .04 -01 .06 .20** .07 1
15. Family’s Counsel .05 .04 01 -01 A0 -01 A2 -.03 .04 -02 .09 -04 .15* .18* 1
16. Friends’ Counselling Experience .08 .12* .00 .03 -.01 .00 .05 .00 -.01 00 .02 .03 .08 .21 10 1

*p < .05, **p <.01, **p<.001
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This study identified a relationship between pgraats’ attitudes towards counselling
help and their attribution styles. In particuldrglp-seeking propensity’ was negatively
correlated with ‘Globality’ for negative events< -.13). ‘Indifference stigma’ was negatively
correlated with ‘Stability’ for negative events< -.14) and ‘hopelessness’<£ -.15). Major
of study was positively correlated with ‘psycholcaiopennesst (= .22) and ‘help-seeking
propensity’ ¢ = .14). | predicted that personal and signifiaathiers’ experience of
counselling help could be related to participaatstudes towards counselling help, and the
study supports this. Personal experience of colimgdielp was positively correlated with
‘psychological openness’ € .18), and friends’ experience of counsellingohgls positively
correlated with ‘help-seeking propensity'< .12).

‘Psychological openness’ was positively correlatdtth ‘indifference stigma’( = .44).
Turning to attribution style, correlations betweba three dimensions (i.e., ‘Internality’,
‘Stability’ and ‘Globality’) were also found. Firstinternality’ for positive events was
positively correlated with ‘Stability’ for positivevents I( = .51), ‘Globality’ for positive
events = .32), and ‘hopefulness’ € .49), while it was negatively correlated withdS8ility’
for negative events € -.15) and ‘hopelessness’<€ -.15). Second, ‘Internality’ for negative
events was positively correlated with ‘Stabilitgrfnegative events € .14), ‘Globality’ for
negative events & .24), and ‘hopelessness’= .23), while it was negatively associated with
‘Stability’ for positive eventsr(=-.16). Third, ‘Stability’ for positive events waositively
correlated with ‘Globality’ for positive events £ .43) and ‘hopefulness’ € .84), and
‘Stability’ for negative events was positively celated with ‘Globality’ for negative events (
=.37) and ‘hopelessness’$£ .80). Lastly, ‘Globality’ for positive events waositively
correlated with ‘hopefulness’ € .85) and ‘hopelessness’% .16), and similarly, ‘Globality’
for negative events was positively correlated Withpefulness’( = .17) and ‘hopelessness’

(r =.86).
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Regression

To investigate whether attribution style predattgudes towards counselling help, a
multiple regression analysis was used.

Attribution styles and psychological opennes# multiple regression using the Enter
method was conducted to see if the three dimensibatribution style (‘Internality’,

‘Stability’ and ‘Globality’ for both positive andagative events) predicted ‘psychological
openness’. As shown in Table 7, ‘Internality’ fegative event§G=-.14, p < .05)

significantly predicted ‘psychological openness.&xplore whether ‘psychological
openness’ for females and males is predicted ligrdift variables, multiple regression was

conducted separately for the two genders. Thetseshibwed that ‘Globality’ for positive
eventy(S= -.18, p < .05)was a significant predictor for ‘psychological openneasiong

female participants but it was not a significarggictor for the male participants.
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Table 7 Multiple Regression Analysis for Psychological Opess (N=279)

Variable B SE(B) B
‘Internality’ for negative events -.80 .38 -.14*
‘Stability’ for negative events -.29 40 -.05
‘Globality’ for negative events .60 .37 A2
‘Internality’ for positive events .05 42 .01
‘Stability’ for positive events -.05 44 -.01
‘Globality’ for positive events -.40 .40 -.07
R*=.024

Boys[3 Girls 3
‘Internality’ for negative events -.16 -.12
‘Stability’ for negative events -.05 -.08
‘Globality’ for negative events .08 15
‘Internality’ for positive events .03 -.02
‘Stability’ for positive events -.18 12
‘Globality’ for positive events .08 -.18*

R*=.041 R=.043

*p<.05, **p<.01, **p<.001

Attribution styles and help-seeking propensity In regard to ‘help-seeking
propensity’, a multiple regression was also caraaetlto see if attribution style variables
were significant predictors for female and maléipgrants. The results showed that none of

the attribution style variables were significangégictors for the female participants, whereas
‘Internality’ for positive event$f3= .29, p < .05)significantly predicted ‘help-seeking

propensity’ among the male participants (see Taple



40

Table 8 Multiple Regression Analysis for Help-seeking Progiy (N=279)

Variable B SE(B) B
‘Internality’ for negative events .32 .37 .06
‘Stability’ for negative events .03 .39 .01
‘Globality’ for negative events -.54 .36 =11
‘Internality’ for positive events .30 40 .06
‘Stability’ for positive events .58 43 .10
‘Globality’ for positive events -.45 .39 -.08
R*=.033

Boys(3 Girls 3
‘Internality’ for negative events 19 -.01
‘Stability’ for negative events -.13 .07
‘Globality’ for negative events -.15 -.09
‘Internality’ for positive events 29% -.08
‘Stability’ for positive events .06 14
‘Globality’ for positive events -.05 -.09

R*=.18 R=.03

*p<.05, *p<.01, ***p<.001

Attribution styles and indifference stigma.A multiple regression was performed to see
if attribution style variables predicted ‘indifferee stigma’ among females and males. As
shown in Table 9, ‘Stability’ for positive ever(i8= .23, p < .05)and ‘Stability’ for negative
eventgS=-.17, p < .05)were significant predictors of ‘indifference stigramong female
participants, but none of the attribution styleiables were significant predictors for the male

participants.
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Table 9 Multiple Regression Analysis for Indifference SagiiN=279)

Variable B SE(B) B
‘Internality’ for negative events -.13 .38 -.02
‘Stability’ for negative events -.67 41 -11
‘Globality’ for negative events -.33 .37 -.06
‘Internality’ for positive events .05 42 .01
‘Stability’ for positive events 43 45 .07
‘Globality’ for positive events .03 40 .01
R*=.030

Boys[3 Girls 3
‘Internality’ for negative events =17 .07
‘Stability’ for negative events -.06 -17*
‘Globality’ for negative events -.45 -.01
‘Internality’ for positive events .01 -.02
‘Stability’ for positive events -17 23*
‘Globality’ for positive events .10 -.06

R*=.074 R’=.063

*p<.05, **p<.01, **p<.001
Demographic variables and attitudes towards counslahg. It would be interesting to
see if any demographic variable(s) predicted ‘psiadical openness,’ ‘help-seeking

propensity’ and ‘indifference stigma’. Results adiltiple regressions showed that study

major (5= .30, p < .01)and religious belief63= .21, p < .01)were significant predictors of
‘psychological openness’ (as shown in Table 10).tke male participants, study majgf

= .44, p < .01)and family incomé/3 = -.28, p < .05)were significant predictors for
‘psychological openness’. For the female partictpastudy majo(S= .22, p < .05)and

religious belief{3= .24, p < .01)were significant predictors of ‘psychological opess’.
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Table 10 Multiple Regression Analysis for Psychological Opess (N=279)

Variable B SE(B) B

Age .10 19 .05
Gender -.46 .60 -.05
Year of Study 10 .35 .03
Major of Study 3.73 .86 30%**
Religious Beliefs 1.98 .65 21%*
Birth Order .05 .39 .01
Family Income -.29 19 =11
Dating/Relationship .18 .61 .02
R*=.159

Boys3 Girls 3
Age .02 .05
Year of Study -.03 .07
Major of Study A4rx* 22*
Religious Beliefs .20 24**
Birth Order -.01 .03
Family Income -.28* .04
Dating/Relationship -.07 .07

R*=.311 R*=.134

*p<.05, *p<.01, ***p<.001

As shown in Tables 11 and 12, none of the demdggafariables significantly

predicted ‘help-seeking propensity’ or ‘indifferenstigma.’ These patterns applied

to both male and female participants.



Table 11 Multiple Regression Analysis for Help-seeking Progiy (N=279)

Variable B SE(B) B

Age 14 .20 .07
Gender -.02 .61 .00
Year of Study -.07 .36 -.02
Major of Study 1.03 .88 .09
Religion -.62 .66 -.07
Birth Order -.66 40 -.12
Family Income .09 19 .04
Dating/Relationship 25 .62 .03
R*=.033

Boys3 Girls 3
Age .08 .06
Year of Study -.15 .06
Major of Study .07 .08
Religion -.08 -.08
Birth Order -.18 -.10
Family Income .01 .05
Dating/Relationship A7 -.05

R*=.073 R*=.038

*p<.05, *p<.01, ***p<.001

Table 12 Multiple Regression Analysis for Indifference SagfN=279)

Variable B SE(B) B

Age 22 21 A1
Gender -1.24 .65 -.14
Year of Study -.37 .38 -.09
Major of Study 13 .94 .01
Religion .94 .70 10
Birth Order -.55 42 -.10
Family Income 14 .20 .05
Dating/Relationship -.26 .66 -.03
R*=.046

Boys3 Girls 3
Age .16 .03
Year of Study -.08 -.07
Major of Study .05 -.01
Religion 14 .09
Birth Order -.04 -11
Family Income -.03 .10
Dating/Relationship -.09 .01

R*=.055 R’=.029

*p<.05, *p<.01, ***p<.001
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MANOVA

An initial MANOVA examined three factors that shaggéitudes towards counselling
help (‘psychological openness’, ‘indifference stajrand ‘help-seeking propensity’) as
dependent variables (DVs) and three dimensiongtib@ation style (‘Internality’, ‘Stability’,
and ‘Globality’) for positive events, gender, magdrstudy and religious beliefs of
participants as independent variables (IVs). Tiselts of the MANOVA (shown in Table 13)
revealed a significant multivariate effect for theee attitude variables in relation to the
participants’ major subject (counselling relatedsus non-counselling relatepk.01).
Moreover, the interaction between participant geraael major subject was significant,
p< .05, and the interaction between participant gerglibject major and religious beliefs

was also significanp<. 05.
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Table 13

MANOVA Results of Differences in Attitudes Tow&danselling and Attribution Style for
Positive Events

Variable Value F df Partial Eta
Squared

Internality .990 0.82 3 .01C
Stability .982 1.44 3 01¢
Globality .987 1.07 3 01z
Gender 977 1.88 3 022
Major of Study .927 6.13** 3 073
Religion .987 1.02 3 012
Internality x Stability .983 1.37 3 017
Internality x Globality .983 1.39 3 017
Internality x Gender .996 0.28 3 .004
Internality x Major of Study .987 1.07 3 01z
Internality x Religion .996 0.35 3 .004
Stability x Globality .981 1.54 3 01¢
Stability x Gender .987 1.07 3 01z
Stability x Major or Study 997 0.21 3 .00z
Stability x Religion .998 0.12 3 .00z
Globality x Gender .984 1.29 3 .01¢€
Globality x Major of Study .984 1.28 3 .01¢
Globality x Religion 993 0.52 3 .007
Gender x Major of Study .957 3.51* 3 .04:
Gender x Religion .984 1.30 3 .01¢€
Major x Religion 991 0.75 3 .00¢
Internality x Stability x Globality1.00( 0 0

Gender x Major of Study x Relic .967 2.69* 3 03¢

*p<.05, *p<.01, ***p<.001
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Univariate analyses of participant gender showgdifscant gender differences in
responses in relation to ‘psychological openndssiales responded more positively than
males. In addition, univariate analyses of majostatly showed that ‘psychological openness’
had a significant effect on ‘help-seeking propegrsgarticipants majoring in
counselling-related subjects responded more pesjtihan those in other disciplines.

A separate MANOVA was carried out to examine tite¢ dimensions of attribution
style for negative events (gender, major of stady religious beliefs of participants, as IVs),
and the three factors behind attitudes towards sslling help (as DVSs). The results (shown
in Table 14) show a significant multivariate efféat the three attitude variables in relation to
the participants’ major of study (counselling rethversus non-counselling relatee:01)

and religious beliefs (religious beliefs versusrekgious beliefsp<.05).



Table 14
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MANOVA Results of Differences in Attitudes Tow&danselling and Attribution Style for

Negative Events

Variable Value F df Partial Eta

Squared
Internality for negative events .992 0.65 3 .01
Stability for negative events 972 2.23 3 .03
Globality for negative events .998 0.19 3 .00
Gender 991 0.68 3 .01
Major of Study .930 5.72** 3 .07
Religion .956 3.51* 3 .04
Internality x Stability .988 0.18 3 .00
Internality x Globality .987 1.01 3 .01
Internality x Gender .969 2.45 3 .03
Internality x Major of Study .997 0.26 3 .00
Internality x Religion 976 1.86 3 .02
Stability x Globality .996 0.32 3 .00
Stability x Gender .998 0.14 3 .00
Stability x Major or Study 973 2.12 3 .03
Stability x Religion .984 1.26 3 .02
Globality x Gender .996 0.32 3 .00
Globality x Major of Study 979 1.60 3 .02
Globality x Religion 970 2.33 3 .03
Gender x Major of Study 978 1.72 3 .02
Gender x Religion .996 0.30 3 .00
Major x Religion .988 0.92 3 .01
Internality x Stability x Globality .986 1.11 3 .01
Gender x Major of Study x Religion 1 - 0

*p<.05, *p<.01, **p<.001

Univariate analyses for the ‘Stability’ dimensioihattribution style for negative events

showed that it had a significant effect on parcifs’ responses to ‘indifference stigma’:

participants with high ‘Stability’ for negative evis in their attribution style responded more

negatively than those with low ‘Stability’ for neigae events in their attribution style.

Moreover, univariate analyses showed that studpnigjd an effect on ‘psychological

openness’ and ‘help-seeking propensity’: participarho majored in counselling-related

subjects responded more positively than those wdjoned in other disciplines. Furthermore,

univariate analyses showed that religious beliaf$ édn effect on ‘psychological openness’
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and ‘help-seeking propensity’: participants withgeus beliefs responded more positively
than those without religious beliefs in ‘psycholmajiopenness’, but less positively in
‘help-seeking propensity’.
Qualitative Study

As noted earlier, thematic analysis was appliethérqualitative part of the current
study to identify patterns in the qualitative detdlected from the interview. Thirteen
semi-structured in-depth interviews were condueted the transcription was carried out by
an independent outsider who was not involved iriogarts of the study. The transcription
was validated by the author of the current studyp8ases of thematic analysis (Braun &
Clarke, 2006) were then applied to analyse thevrae transcripts. The phases were:
familiarise oneself with the data, generate intiadles, search for themes, review the themes,
define and name the themes and then produce tbd.répe interview transcripts were
reviewed by the author and an independent outgsidée first phase, and the author and
another independent outsider then carried out opdimg of all of the transcripts. Some
initial labels were generated to later construetths such as
difficulties/disturbances/problems, negative emugiccoping methods, counselling
experiences, counselling effects, impression towarthselling experiences,
attitude/perception/attribute and views of coumsgliThose initial labels always have
duplicated meanings and redundancies (VMogt, VoGagdner, 2014). The author and
independent outsider then together searched fardbdor the study, focusing on attribution
and attitudes toward counselling. To ensure thabiity of the work, the independent
outsider had been involved in constructing theroeshfe study and engaged in discussion,
and feedback was taken into account (Mohammed-ilior2012). The inter-coder agreement
was 81%, above the acceptable agreement levelof(Bajpai, Chaturvedi, & Bajpai, 2015).

To systematically analyse the participants’ respertiiring interview, three different
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main themes with five sub-themes were used. Threethrain themes were ‘Problems faced
by university students’, ‘Personal and others’ gagteriences in seeking counselling help’
and ‘Students’ attitude and perception towards selling services’. Under the theme
‘Problems faced by university students’, the suryths were ‘Ways and methods adopted by
university students to deal with different probléarsd ‘Attribution as a factor affecting the
ways and methods that university students usedbwvdéh different problems’. These two
sub-themes focused on how participants solve grelslems and the attribution style that
participants adopted in different problematic ditm@s. Under the theme ‘Personal and others’
past experiences in seeking counselling help’ batkame was ‘Effects of past experiences
on university students’ decisions to seek counsghielp’ and this focused on how past
experiences affected participants’ future decisimaking in seeking counselling help. For the
last main theme, ‘Students’ attitudes towards ardgptions of counselling services’, there
were two sub-themes, ‘Myths and misunderstandibgsitacounselling held by university
students’ and ‘Factors that affect university stadewillingness to spend their time and
money to seek counselling help’, and these aimexpiore the extent to which participants
misunderstood counselling and why, and the rokemé and money in the counselling
process.
Problems University Students Face

The interviews with the 12 participants revealegr fmajor problems that students
face: peer relationships, intimate relationshipgify issues and problems related to study
and career path.

Peer relationships Different kinds of peer relationships occurredha university

students’ lives, for instance between classmatdschurch members. Conflict with peers was
a common problem for university students.

‘| have sought counselling help from the Universityeliness and
Counselling Centre before. | went because of aliobtietween my brothers
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and sisters in Christ in my church. (A1)

‘Conflict or arguments can occur between peers ftone to time. | will first try

to handle these conflicts myself rather than sesix fiom others or discuss

with family members. (B2)’

‘Some classmates made me feel very uncomfortalifees kept sending

strange messages. | tell my friends when | encotimtekind of situation.

(B13)’

Al elaborated her views about relationship problesets/een peers.

‘The conflict between my brothers and sisters insEin my church occurred

in relation to large projects such as the annugdag and annual plan for the

church. Different people hold different values, &mel conflict continued even

after the project finished. (A1)’

University students commonly need to cooperate thigir peers, for instance for
group projects. As A1 mentioned, she needed tardiegts with her church members.
Holding different values, university students eagit into conflicts with their peers during
group projects. When conflicts do occur, they canehother consequences.

‘| suffered from great anxiety and many negativegons, even though

nothing particular happened. | felt extremely s@uesiit was due to the conflict

between the brothers and sisters in Christ in myah... Eventually the anxiety

increased to a point where | had a physical reactidly hands kept shaking and

| could not hold my mobile phone to type messdgghiands were sweating.

(A1)

In Al’s experience, conflict between peers coulshte strong negative emotions. The
negative emotions triggered physical reactionssycposomatic symptoms such as hand
shaking and sweating.

Intimate relationships. Theuniversity students commonly faced intimate relatup

issues.

‘When | broke up with my boyfriend, | just simpl the issue aside and
recovered after a period of time. (B4)’

‘I would normally talk with my friends when | encder problems related to my
study or intimate relationships, as my friends afr@ similar age and can share
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similar experiences. (B6)’

‘There are things that | would never discuss wighfamily, for instance my

relationship with my boyfriend or if | feel unhapith the actions of a family

member (B12)’

As these statements illustrate, both male and fennailversity students had intimate
relationship issues. However, it was interestinfjrtd that university students were quite
passive in dealing with relationship problems. &ample, B12 did not discuss it with her
family members, B4 just ignored the problem andipaside and B6 shared the problem
with his friends.

Family issues.University students commonly faced these issudshieuproblems
they encountered in this area were more divergetti@relationship issues. Relationship,

financial and life and death issues often emerfedinstance, B12 noted her conflict with

her sister.
‘| had a great conflict with my sister, and we aggisequently. (B12)’
B7 noted her concerns about an exchange programme.

‘| discuss family problems with my family memb#vben | need some money
to join an exchange programme, | will discuss with family see if this is an
appropriate choice (B7)’

B6 also noted that he would inevitably have tefessues of life and death in his family.

‘The death of a close relative would lead me tksmeinselling help as it
would seriously affect me. (B6)’

Study and career issuesStudy and career paths were common concerns for the

participants.

‘| feel some stress from my study, but | neverudisat with my family
because | dont want them to feel anxious. | diseuwith my friends instead.

(B3)

‘As a man, when | am unsure about my study pathlyi talk with others if |
am really stuck (B8)’



52

‘Assignment deadlines stress me out. (B9)’

‘If | was unsure about my career path during myfkipear, and didn' think |
could resolve it myself, then | would prefer tokskelp from my tutors. (B2)’

Approaches University Students Use to Deal with Pldems

The participants’ approaches to problem solvingensten quite similar. Although they
often eschewed counselling help, participants hat bwn ways to solve their problems.
Problem-solving approaches can be divided intodveaps: active approaches, which
involve doing something directly related to thelgems, and passive approaches, which
involve doing something irrelevant or procrastingtio avoid the problems.

Active approaches to problem solving and copingl’he most popular method was
seeking help from friends.

‘| prefer to seek help from friends when | needéal with a problem.
Friends who share my problems will listen to meeotiyely. They won't get
emotional and tend to be subtle and calm. Frienillssivare their
experiences with me and help me to solve problgiis.

‘I will sit alone or chat with my friends when Imafamily or relationship
problems. Instead of just advising me, they intevath me by listening and
expressing feelings. (B12)’

In these cases, instead of a concrete solutiersttidents preferred meeting someone to
listen to or even understand their situation. Tenthadvice was not necessarily the most
important part of the helping process.

Participants also showed a pattern in their prefesources of assistance. Friends were

most preferred.

‘Friends are the first target for help and then achers, and if they cannot
help, then | would seek help from a counsellor) (Al

‘Normally | will try to solve the problems by myfsiaist. If that fails, | will
seek help from friends. (B6)’

‘| will try to solve the problems by myself firbyt if | cannot solve the
problems, then | will seek help from family memizeriends who know me
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well. (B9Y

Al identified the church as another source of hahg explained why.

‘I will also seek help from preachers or pastorciurch when | need to
solve serious problems. Many preachers and pastave counselling, social
work or psychology training backgrounds and they balp me to reflect and
identify the reasons for my problems. (A1)’

Al realised that some preachers and pastors iohuech had a relevant background to
help her. This is a reasonable perception, as reamynaries offer counselling programmes
for clergy: the Alliance Bible Seminary, Bethel RilSeminary and Lutheran Theological
Seminary are examples in Hong Kong. These semgafier counselling training to clergy
from the certificate to postgraduate levels. ThéhBeBible Seminary offers a Postgraduate
Certificate in Christian Counselling and BachelbCaristian Counselling and Christian
Education (BBS, 2017), the Alliance Bible Seminaffers a Master in Marital and Family
Counselling (ABS, 2017) and the Lutheran Theoldgssminary offers a Masters in
Counselling and Spiritual Direction (LTS, 2017).

Participants also categorised different kind aigpems according to whom they would
approach for help.

‘If | experience financial difficulties, | thinkwould seek help from family
members. If | have intimate relationship problemsould seek help from

friends. If | have family problems, then | woul@ls&elp from my cousins.
(B4)

Self-help is another important source for parats to solve their problems. B10 noted
that self-help could also be an active, positiverapch to problem solving.

‘I will let myself release my emotions in the perbhtic situation, as
emotions are a barrier to problem solving. | wiglwiew and identify the

problems systematically. | keep a notepad to jetrdthings in a problematic
situation. (B10)’

Passive approaches to coping with problematic sitti@ns. Some participants used
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passive approaches to their problems, mainly fatoseavoiding or distracting themselves
from their problems. Perhaps surprisingly, sleep w@e such approach.

‘| go to sleep when | have a problem, it is a kafcvasion as if | fall asleep |
can delay it until | wake. (B6)’

‘| just go sleep when | face difficulties. (B9)’

Sport provided similar relief.
‘I can be quite nervous when | face problems arfiicdities, so | first calm
myself down by doing something else to distracethysich as sport. After |
calm myself down, | will gradually and rationallgview the problem again
to find a way out. (B3)’

‘Although it is not helpful for solving a probleiplay sport to help release
emotions. (B11)’

B10 had maintained that releasing emotions pawvedvay to solving the problem, so in
a sense sport might help the participants to beaeanty to deal with their problems.
Another participant found solace in reading bookdrawing pictures.
‘When | face problems, | cannot concentrate. Tioeegfl will keep myself
busy such as reading books or drawing pictureditag the time to distract
me from the problems. (A1)’
Al chose to read books or draw pictures to tempprfarget her problems. Like B3
and B11, it was a way for her to prepare to tattkéen later.

Doing nothing is an extremely passive way to oefik the problematic situation.

‘If the problem was my own fault, | know somettanvg’ong and | can still
solve it, so no one can help and it is pointlesseiek help. (A1)’

For Al, it was pointless to seek help if the pesblwas her fault, a rather more passive
and pessimistic approach than reading books oridgapictures.
B4 thought that seclusion enabled self-healingratakation.

‘I will hide away from other people. It is a kinfl elf-healing, sometimes it
is effective and it can make me relax. (B4)’

B7 showed a similar pattern to A1 and B4, stativag in a problematic situation,
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searching for a solution was not their major concBi7 chose to release emotions rather than
search for solutions.

‘Normally people will try the best to find a soluti when they face problems,
but it is not the case for me. | will just cry, aalthough it does not solve the
problem, at least | can release my strong emoti{s)’

It is surprising that few participants paid attentto their emotions when they
encountered problems. Although some participantsdchthat they would try to release their
emotions, such as sport activities, those stragegere indirect. B7 was the only participant
who mentioned crying as a channel to release negtelings. For participants, emotions
were generally not a cause or focus, but rathgrprbduct of problems that they faced.
Attribution Styles and University Students’ Approaches to Dealing with Problems

Some participants noted that their moods were rtapoin leading them to solve their
problems. These participants thought that if theyld change negative moods, then they
could effectively solve their problems. Therefdrey attempted to calm themselves as the
first step in tackling the problem. It is a kindiofernal attribution (‘Internality’), as they

believe that the key to solving problems lies ientiselves.

‘When you need to deal with a problem, if you cagpkcalm and relaxed,
then you have a clear rational mind to solve thebem. (B2)’

‘| will do try to do something to calm myself dosuch as doing exercise
when | encounter problems, as problems make meefest. Once | have
calmed myself down, | can rationally think aboutsityation again, and
could the solution. (B3)’

‘A solution to a problem might appear after youratourself by sitting

alone or finding ways to release the negative emngti.. Having an irritable

or agitated mood in a problematic situation blogks from finding a

solution. Calming down can create a clear mindhiok about possible

solutions. (B12)’
B3 took a dynamic approach using exercise, andtBdR a relatively static approach, sitting
alone to calm down.

Many participants in the current study believeat they were able to solve their own
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problems rather than rely on others.
‘| think that I can try to solve problems by myséXl)’

‘Although problems always happen in my life, mdshese situations are not
the worst and | should be able to deal with thesblems myself. (B2)’

‘If you analyse most problems seriously, then tileteon will appear in a
very short period of time. Affirmation from otheisould be the only reason
to seek help from others. (B3)’

‘Whether issues are resolved depends on onegyaliB4)’

‘Discussing a problem with family members or myfigand can lead me to
think about the problematic situation systematicdiut they cant do
anything more to help more than that. (B5)’

‘I would not consider help from a counsellor becalishink that I should
have ability to deal with my own problems, moreplrink my problems are
not serious enough for that kind of help. (B8)’

‘| think that | can deal with my own problems, @ncat least try it out by
myself first... If think about a problem and stéin't find a solution, | might
go for a nap to refresh my mind, and a new solutioght appear after |
wake, and it is also an effective way to distragsetf. It doesn' help to just
keep thinking about the problem. Although the pobmight not be solved
completely after wake, at least | can have a cteard, and | might feel
mentally better. (B9)’

‘| think that problem should be solved by onesetf this depends on one’s
ability. (B10)’

‘As | am a social work student, | have some knogédeahd concepts about
counselling, so | will try to fix the problem by se¥f first. (B12)’

This is a kind of ‘internality’. B3 noted that tlealy function of seeking help from
others is to receive affirmation from others. Bargu a very similar view that aside from
offering thoughts and views, nobody else could abtinelp in the problem. B3 and B5
displayed an internal attribution style. B9 thoutftat she could solve her own problems, and
if not, she would try to have a nap to refreshrherd to think about new ways to tackle the
problem. She might feel better and show no intentioseek others’ help. B12 was a social
work student, and one might expect her to havdtarenderstanding of counselling than

other students. Surprisingly, however, she stirezsed little motivation to seek counselling
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help and thought that she could use her own knayeled help herself. In general, many
university students showed a similar internal latition style and thought that they alone
were the key to the solution.
Some participants provided further detail aboobpgms that involved other parties, and

sometimes in these cases their internal attribigigle was different.

‘If you have some conflict with your friends, th@u might just put the

conflict aside. After you ignore the conflict fomdile, the conflict will

reduce... | think that it is difficult to find helprfpeer relationship problems

from a third party... If a conflict occurs betweerotirer person and you, the

key to reconciliation is your own interpretatiorgtra third party’s. (B2)’

‘For intimate relationship problems such as breagkupne will feel upset, but
this feeling reduces over time. (B5)’

B2 and B5 noted two different problematic situasidhat involved other people. They
believed that they could solve the problems by tedaes, but when they specifically
mentioned relationship problems involving friendgolfriends, their attribution style
became more external and they emphasised theirrfgsseess. Like many other participants,
B2 and B5 showed low or even no intention to sesdg for problems, regardless of whether
the problems were related to third parties.

Unlike B2 and B5, B12 saw herself as key to tHatsm.

‘Passively ignoring a problem might not be an dffecway to solve a
problem, especially for conflict between peopleyafjust let the conflict
situation continue but not try to settle it, thenfiwt will only continue and it
might extend to other people. (B12)’

This study also sought to investigate participanésvs on the effectiveness of ignoring
a problem and hoping that it will solve by itsetfliy others (in other words, attempting to

exclude oneself as a factor in solving problems).

‘| do not think that ignoring a problem or emotidrtisturbance is an
effective way to deal with an issue. (Al)’

‘Problems always happen in our lives. You mightehasolution to a
problem, but the solution might not always be ¢ffecHowever, if you
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ignore the problem, the problem will continue exiseven get worse... If you
ignore a problem, even if the original problem glipaars, it can lead to
another problem. (B2)’

‘If problems are ignored, all of the problems vaticumulate and eventually
explode simultaneously. Many people commit suaitbs many problems
accumulate into a big problem. (B3)’

‘Failing to deal with an issue will only make thieuation worse. For
example, if you feel stress from tests and examimgtjust ignoring the issue
will only create serious negative consequences)’ (B6

‘It is pointless to passively ignore a problem. Blems should take a day to
solve. If we passively ignore the problem, it willy delay it, but at some
point we have to deal with it. (B8)’

‘If ignore a problem, the problem wont disapp€eBine problem might even
get worse over time if you leave it unattended, ismdegative effects can
increase. (B9)’

These participants believed that if one just pa$giignored problems, they would only
get worse. However, some participants felt thataoeproblems were influenced or solved
by external factors.

‘| think it is effective for me to put a problemaesand ignore the problem...
| do think that many things in the world changerdiree, and if issues
appear, they can disappear over time. If you ptahdndle issues later, and
they disappear, then you don't have to deal widnigmore (B7)’

‘Some problems will disappear if you put them es{@13)’
This study assessed the situations that prompetsiiy students to seek counselling
help.

‘If | had to admit that | was lost... meaning thatdfinitely could not solve
the problem by myself, and | had no control overommy physical and
emotional response, and symptoms such as handrsamextreme anxiety
emerged, then | would consider counselling helft)'(A

‘I will try to address it by myself first, analygjithe problem to see if it was
due to me or external factors, but if the probleith@uld not be solved, then
| will seek help from others (B5)’

‘If a problem is partly solved, | will assess thiation and see if the
remainder can be solved by my willpower or ability.could handle it, then
| will not seek counselling help, but otherwiseigimt schedule an
appointment with a counsellor, but this would beeréB9)’
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‘| will seek help when | cant think of any solut®... Counselling is only one
of the factors in problem solving, as environmeamd ather factors keep on
changing. (B13)’

The above patrticipants clearly expressed thatwwmayd not consider seeking
counselling help at an early stage of a problestebd they would attempt to solve the
problems themselves, and if they found that theyccoot do so, then they would consider
seeking counselling help. Participants expressedginternal attribution and felt that they
had an important role in their own problematic &iion. They would only seek help when
they felt powerless or at a loss.

Personal and Others’ Past Experiences of Seeking Qaselling Help

The causes and effects of seeking counselling heffthough most participants rarely
sought counselling help, one quarter of the pagudicis had experience in the area, either on a
voluntary or involuntary basis. To enhance coumsghlervices, it is important to understand
the subjective reasons why people seek counsdiéimyand people’s perceptions of the
effects of counselling help.

‘| have visited the Wellness and Counselling Ceatrihe University. A because
conflict arose between | and my brothers and sssteiChrist in my church. |
wanted to find someone to discuss it with, butihtbit was not so suitable to
share with my parents, as they would never undedstay situation, or the
people in my church. A preacher at church was @asewrker and another had
a psychology training background, so when they ¢chedout my situation, they
suggested that | seek help from the Universitybné&s and Counselling
Centre, as they could discuss issue with me olbgdgtil met the counsellor at
the Centre five times. The meetings were good Hectigely helped to solve the
problem. (A1)

Al noted that she would normally seek help froeaghers in her church when she was
in need. However, if her problems were relateddogbe in her church, it was not a suitable
place to discuss those problems. Therefore, affteiruing advice from preachers, she chose

to seek counselling help from outside her church.

‘| have sought counselling help from the Studentdlipment Services in the
University. It was recommended by my practicum suipar when | mentioned
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my own family problems during a supervision sesgih2)’

Like A1, B12 was encouraged by others to seek seliing help when she encountered

problems, and those individuals had usually receoainselling-related training and have

some knowledge of counselling services. A1 and &iRely and voluntarily sought

counselling help from the University.

One participant noted that she received coungeti@rvices even though she had not

requested such services.

‘| experienced counselling after | committed wral@ng in the past. A
social worker approached me about counsellingdirbt initiate it. | was
required to have meetings with the social workerd the counselling was
good for me. Although the process was good, tHaltit was also quite
strange as | was required to have meetings witrstoeal worker frequently,
every two or three weeks, so did not tell othesualny experience (B7)’

B7 expressed a somewhat uneasy feeling towardsotireselling service, although she

recognised that it had been good for her.

Generally, participants with voluntary or involang counselling experience saw it as

useful.

‘The counselling process helped me to think andtiflemy blind spots. It
made me aware that purely following others’ advitght not be good as one
could get confused if the advice did not matchsooen view. (Al)’

‘| found the experience helpful. The social worélvays took a positive
approach, so gave me positive energy. If | hadghoabout it alone, | might
have started to feel worse... The overall effech@icbunselling process was
positive. (B7)’

‘The counsellor | met was good and the processnwascary. The
counselling process was effective and useful foasneinspired me to
identify different ways to think about the probleimaituation. (B12)’

All of the participants shared a similar view béteffects of their counselling

experiences: they felt that the counselling processd help them to explore ways to view

their problematic situation that they would notdixe to find by themselves.

If the counselling help was received on an invidunbasis, as in the case of B7, some



61

contradictory feelings and interpretations couldexduring in the counselling process.

‘Although | knew that the counselling process wasp®sed to be beneficial,
| still found it difficult. The centre was locateda remote area, and | was
required to join different kind of activities andlunteer services. The social
worker would visit my home occasionally. | felt améortable about these
things. Moreover, the social worker would ask maesdormulated questions
such as ‘how are you recently?’ The social worket me frequently and
asked me similar questions in every session, itrealy annoying... | knew
that social workers met many people with diffemoblems, so it was
nothing special to them. If | share my problem#$iwity friends, | might be
the only one having the problems, so they mightigeobetter assistance.
(B7)

B7 clearly acknowledged the positive effects @& tounselling help, even though it was
not voluntary. At the same time, B7 complained s@ahe questions were simply asked as a
matter of routine. B7 was also dissatisfied wité kbcation of the centre and the other
activities that she was required to join.

Al outlined her expectations of counselling.

‘Other than solving the problem | encountered ait tmoment, | also
expected to explore the reasons that caused tHegmatic situation, such as
things in my developmental process and behaviquatierns. This
expectation was not met until the end of the cdlinggrocess... The
counsellor who served me resigned and | had to.w&und that many
students in the University were waiting for couhisglservice offered by the
Centre at that time and | did not have an urgergchtds meet another
counsellor again as my problem was resolved, sd hdt re-apply to the
counselling service. (A1)’

Al made an important point about the continuitgadinselling services. A1 was aware
that she might have caused her problem. Althouglptbblem was solved after the
counselling help, she still wanted to identify thets of the problem so that she could deal
with them in the long term. The motivation to atterounselling was obviously reduced
when the problem was solved, but the deeper ber@fitounselling also ceased.

Reasons for not seeking counselling helparticipants in this category thought that

they should be able to solve their own problemisetathan seek professional counselling

help.
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‘I have not experienced counselling help. | alwdy@ught that seeking
counselling help meant one had committed wronggjas that kind of
professional help is offered by professional parsech as social workers.
(B4)

‘I have no experience of counselling help as | haseer faced an unsolvable
situation... | would never consider help from tlo@icselling service in the
University as so many people on campus know m¢'. (B6

‘I have never sought counselling help. | feel thsttould be able to solve my
own problems and do not need such help. The prable@mcounter are not
serious enough for counselling help. Moreoves ot so easy to seek
counselling help. | prefer to seek immediate helmfmy friends or family
when necessary, and this is easier than lookingdomnselling help. (B8)’

‘I have never sought counselling help. I think thalhould first try to solve
my own problems by myself. (B9)’

‘I have no experience with counselling help. Whendounter different
problems in my life, | can solve the problems bgetfyor surrounding
people and resources are enough to help me to spjmeroblems. Although
social workers were available at school, | foundttthey were quite distant
and had little contact with students, so | haddigtngagement with them.
(B1Oy

‘I have had no experience of counselling help. hdothink a counsellor
could clearly understand my situation and it might be possible for me to
discuss all of the issues in a short counsellirgs®a. (B13)’

Except for B4 and B13, these participants thotigat they could or should solve their
problems by themselves first. B4, B6 and B13 natatterns that kept them from seeking
counselling help. B4 thought that professional lealpsed trouble and B13 doubted the
process and the benefits of counselling. Both B#IB3 expressed a vague or even rigid
impression, probably underpinned by a limited ustdgrding of professional counselling.

B4 and B13 stated that their negative perceptfaoonselling services prevented them
from seeking counselling help. B6, in contrast,resped concern about the potentially
negative views of others towards his need for celling help.

Others’ experiences in seeking counselling helparticipants could also indirectly

obtain ideas about counselling from other’s expeeés.

‘I have a friend who has sought help from a counseWly friend told me
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that the counselling process was not very effec(B2)’

‘I have a neighbour who has sought help from a sellar in the past. My
mother recommended the service to the neighboothdr options did not

work, then it is normal to seek counselling helpe Tounselling help was
beneficial for my neighbour, as they were ablenalgse the problem from
different perspectives. (B10)’

These two participants judged the effects of collingen opposite ways. They show
that the quality of counselling directly affectgfpapants’ impression of counselling, and this
affects their motivation to seek counselling helpew they are in need.

Effects of Stigma on University Students’ Decision® Seek Counselling Help

Participants generally held an impression thag#meeral public would associate
counselling with major problems or even psycholabdisorders. However, this is not the
case in reality, as the aim of counselling is tip Ipeople to grow and change. However,
many participants were unwilling to inform otherbem they used counselling services.

‘When | need to seek counselling help, other pempdit be surprised and
ask what's wrong with me. Therefore, if | seek sallmg help, | would not
let other people know about it. (A1)’

‘| think that Hong Kong people generally feel tisaeking counselling help is
unusual and associated with very serious problemh as psychological
disorders like schizophrenia. (B3)’

‘| think that it would not be good to let othersokmwhen | seek counselling
help, as people generally have a very negativepregation of it. People
would link counselling help with psychological diers... If counselling was
more positively viewed in our society, then momeptewould seek
counselling help. I think that our society does meaidily embrace
counselling help, and wont in the near future eit{B6)’

‘Other people would find it quite strange if theyekv | needed counselling
help. | have experienced counselling help but eneventioned it to others.
People associate counselling with psychologicabfgms... | would not
easily suggest counselling to others, and | woalkeilp first for minor
problems. If emotion disturbance occurred, therould not hesitate to
recommend counselling help. (B7)’

‘If | need to seek counselling help in the futuwter people would not judge
me. They might think that something serious hapéragd and would try to
care for me. (B8)’
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‘Personally, | think that counselling is a valid w#b solve problems, but
many people think seeking counselling help is eelad serious problems.
(B10)’

Al and B6 would not let others know when they saugunselling help. B7 felt that
seeking counselling help was very strange, andysherally avoided mentioning it, and
avoided others during periods when she receivedsailing. A1, B6 and B7 indicate that
they would not totally refuse to seek counsellietphwhen they are in need, but would prefer
to keep it secret. This touches on the issues elgideeking propensity’ and ‘Indifference to
stigma’. It is worth exploring the reasons behind participants’ approaches.

Al, B8 and B10 associated seeking counselling Welpsomething being wrong,
something serious happening or great sufferingsélaescriptions were all negative. B3 and
B6 believed that the general public associated selling help with psychological disorders
such as schizophrenia or other psychological symgi®7 stated that she would not
recommend counselling help to others except insccabemotional disturbance. It seems,
then, that university students share the publieisegally stigmatised view of counselling
help.

‘If someone is willing to face and tackle their plems, they should be seen
as brave. They are brave if they dont worry abathiers’ perceptions and try
to seek counselling help. (B5)’

‘| thought that counselling was for people with eimoal problems or those
who had mentally broken down. | think that it igyséd by a social stigma.
(B9)

B5 had a rather positive interpretation, refertioghe brave actions of those who seek
counselling help, but note that the action wasveraecause of the discrimination that
would probably follow. For B9, for someone to seekinselling, the problem had to be so
severe that others’ interpretations were no losggificant.

Some participants noted a concern about protetaiceyin relation to counselling help.

‘I would never immediately seek others’ help whenhsguck in a problem. It



65

is quite abnormal and one should not seek othastant help when a
problem appears. (B8)’

‘People generally think that counselling is ondy the fragile. (B9)’
‘| consider the protection of ‘face’. | think thate should consider family and
protect the reputation of family before seekingr=mlling help. (B11)’
Some participants believed that a person’s relatigps with others affected how they
considered counselling help.
‘Relationships are an important factor in determigiwhether one seeks
counselling help. Close relatives might show tleaie and concern about the
situation, but classmates or casual friends migig a discriminating lens to
interpret the situation. (B5)’
‘If someone close to me needed to seek counshkhiipg then it would not
feel strange because | know them and their circantgts well. In these cases,
| would encourage the person to seek counsellityg, s the issue might
lead to a significant problem. However, if peopleovdo not have a close
relationship with me need to seek counselling HeAmuld probably find it
more strange, and more likely to be related to peadity problems. (B7)’
Different generations can have different intergtiens of counselling and those who use
the services.
‘The older generation would consider people whodnieeseek counselling
help to be crazy. Our generation might be a littlemore open-minded, but

we are still worried about discrimination from otke(B4)’

‘| found that like me, my friends had an open mabdut counselling help.
Therefore, | concluded that counselling is effecand helpful. (B10)’

University students might be more relatively mopen-minded than older generations
about counselling, but some participants worrieoudlothers’ negative views or even
discrimination when they needed counselling help.

For B9, seeking counselling could worsen one’'sddamn. This perceived downside
could be a major barrier to accessing counsell@ngices.

‘If someone suffered from negative emotions | ssiggkethat they seek

counselling help, he/she might be feel even madealsat confirmed that they
had a problem. Negative emotions would get worsieusuch a situation.



66

(B9Y

Students’ Attitudes Towards and Perceptions of Couselling Services

Perceived availability and accessibility of coundleng help offered by universities.
Participants generally had limited knowledge of ¢banselling services offered in their
universities. Although some participants knew c@lliivgy services were available, they did
not know the procedures involved or even the locatf the relevant office. It seems that the
universities’ communication about counselling segsiis lacking.

‘I know that the University offers counselling Sees to students, but | do
not know where their office is located. (B2)’

‘I know that a department within Student Developnh&arvices offers
counselling help to students, but | have no ideaualhow to seek help from
them. (B3)

‘| really do not know what counselling services axailable in the
University. (B6)’

‘I have zero understanding of the counselling sawvioffered by the
University. | really do not know where their offisdocated. | am rarely
made aware of the these services, although thegsamtally have
promotional material in the student canteen. (B7)’

‘I do not have any knowledge about counsellingisesvin the University.
(B11)

‘Actually | do not know where the office is locatédeems that it is the same
office as for the Student Travel Scheme. (B12)’

‘I do not have any knowledge about the counseBienyices offered by the
University. (B13)’

Participants made interesting comparisons betweanselling services provided by
universities and secondary schools. Participardsalrauch clearer understanding of the
counselling services offered by the latter.

‘| do not know where the office of the Student Dweent Services is

located. If | need counselling help, | would prefeseek help from my
previous secondary school as the social workeretieas good for me. (B4)’
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‘As | am a first-year student, | do not have angwledge about the
counselling services in the University, but | kribat my previous secondary
school offered such services. (B8)’

Note that B4 would even prefer to seek help frangrevious secondary school rather
than her university.

Knowledge about external counselling helpAlthough the majority of participants had
a limited understanding of the counselling serviesilable, many participants mentioned
different ways that they could seek help.

‘The services of the Wellness and Counselling @esftOffice of Student
Affairs are very convenient, | can leave my coniaicirmation through the
online system, then the staff of the Centre calbawk by phone, and | make
an appointment. (A1)’

‘I know that counselling services are also avaii@aht the Bethel Bible
Seminary. (A1)

‘I know that students can receive walk-in help fritv@ Student Development
Services. (B5)

‘I know that there are many different kinds of ceeifing services offered by
the University. For instance, there are encouragivayds printed on notes in
the office of Student Development Services. Saffeapproach and
encourage students in the library during the exation period. The
university organises some training workshops fadsnts to learn
counselling knowledge and skills to help others] we can also seek
counselling help from the University directly. (B9)

Participants’ evaluation of counselling as a profeson. Some participants showed a
basic understanding of the ethical codes and casdér example, confidentiality) that
professional counsellors need to follow. This ustirding increased their willingness and
motivation to seek counselling help.

‘The major difference between a counsellor and @mnary person is that
the counsellor would not disclose the contentdefsession to others. If |
discuss it with other people such as friends orilfgrihey might disclose to

others, and | will meet them again after discussmgown matters, whereas |
dont have to see the counsellor again. (B2)’
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‘The counsellor has a professional image that striCounsellors cannot
disclose my issues to others. | don't have to wabrgut my personal image
in front of the counsellor as | have no relationshiith the counsellor after
the counselling process. (B3)’

The counselling profession views confidentialingdarivacy as critically important. The
code of ethics set by the American Counselling Asdmn (ACA, 2014) and the Hong Kong
Professional Counselling Association (HKPCA, 20hBye entire sections dedicated to
confidentiality and privacy. These Associationgesthat confidentiality and privacy are
essential elements to earn and build trust relahtigs with clients (ACA, 2014; HKPCA,

2011).

Al noted another emphasis within the counsellirggssion, self-determination.
‘Counselling can lead me to reflect... | know thatresellors have some
rules to follow, that they cannot provide solutiirectly, they can only guide
you to find your own solution. (A1)’

‘Although counsellors will have subjective views\t can still maintain an
objective approach and avoid giving advice or th@im views during the
counselling process. Other people are less likelgd this... Counsellors do
not know you personally, so you dont worry so malsbut expressing
yourself. (A1)

According to the Hong Kong Professional Counsglissociation (HKPCA, 2011)’s
code of ethics, counsellors should respect cliesgié:determination. Al also expressed an
understanding of counsellors’ efforts not to imptisgr own values in their practice, another
element of the code of ethics set by American Celling Association (ACA, 2014) and
Hong Kong Professional Counselling Association (KKE 2011).

In Hong Kong, most counselling services are offdrg social workers in different
non-government organisations, and some particigaxpsessed confusion about the
difference between social workers and counsellors.

‘I know that there are some differences betweerabaorkers and

counsellors, but they are not clear to me. | thimit social workers might
deal with bigger issues such as family problem$)’(A
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‘I am actually a bit confused about the differeetween social workers and
counsellors, but social workers might apply simbasic counselling
knowledge to offer help to the needy. (B12)’

One of the patrticipants, B3, had an unclear utadedsng of counselling and counselling
help, but she still recognised the value of coumggels a profession:

‘Counselling must be something professional an@faklotherwise
counsellors would not exist. (B3)’

This type of neutral or even slightly positivewieowards counselling should be taken

into account when promoting counselling to univigrstudents.

Perceived Factors Affecting the Willingness of Uniersity Students to Consider
Counselling Help

Severity of the issueUniversity students commonly associated counsehliglg with
difficult, negative issues or even mental disorders

‘In some certain occasions, | feel that seeking lilm counsellor is a good
choice. For example, if you know that someonefieisng from mental
disorder such as great stress or extremely unstaivietions due to
examinations, then you should encourage them tolsslp. (B2)’

‘| think that | would not refuse to seek counsellirelp when | have severe
needs, for example, when | suffer from emotiorstldbances, the
disturbances affected my normal daily life, andfrignds or family could not
help. | would try to wait and observe the situatitmsee if | could handle the
problem by myself before | seek counselling helpguld only seek help
when | have observed for long time and confirmed tlcould not handle the
problem by myself. (B7)’

‘I would consider counselling help if | seriouslyffered from or | could not
solve my problems. (B9)’

Other participants associated counselling withngrdoing.

‘Counselling is something distant for studentsnily takes place when a
student does something wrong, such as cheating axamination.
Counselling is very professional, and covers déiféissues than those mostly
encountered by students. Students can seek helpfers who understand
the situation rather than seeking help from a ca&linos In addition,
counsellors are adults, they may not understandituations that students
encounter. | think that counsellors are more sugdbr adults rather than
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students. (B3)’

Accessibility and popularity of counselling servics. Participants expressed concerns
about the procedures involved in seeking coungehelp. Complicated or difficult processes

can discourage students from seeking help.

‘I would only consider counselling help if the Sees are very easy for me to
access. (B6)’

‘I would only consider seeking counselling helfh# counsellor focused on
me, led me to think positively and the proceduneteive counselling help
was not difficult. (B7)’

Societal views of counselling services also aéfdgiarticipants’ motivation to seek help.
People worried about the negative views of otheamnd, associations with mental disorder or

illness.

‘As the number of people suffering from mentakslses is low, it seems
strange if someone needs to seek counselling lielpunselling services
become more popular in future, then it would seerstiange to seek
counselling help. (B6)’

The effect of age and generation gapB.3 expressed a concern about the age
difference between counsellors and university sitglé&She believed that counsellors would
be older than university students and would noeustdnd university students because of the

generational gap.

‘I think I will only seek help from a counsellor gl finish my study and
have my own career. After | finish my study, mgnitis won't have the time to
discuss with me, and counsellors can better rdlatee at that age. If a
counsellor is aged around 30, they might not unideic the views of students

from the younger generation. (B3)’

B6 expressed a similar view. When friends or fgmmkembers could not assist, he would

consider counselling help as a way out.
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‘I would only consider seeking help from a coureelthen | encounter
problems that my friends or family members couldhedp with. For instance,
if a close family member passed away suddenly,ltheght have some
motivation to seek help from counsellors. (B6)’
Although B6 was not familiar with the counsellipgpfession, he would be motivated to

search for counselling help when he really neetled i

Participants’ Views of the Effectiveness of Counskhg Help
Participants had diverse views about the effentgs of counselling help. Their views
were reinforced by their own assumptions.

Counselling is effective and helpfulMore than a third of participants thought that
counselling is effective and helpful, especiallyanicounsellors can help in specific areas.
‘| think that counselling is effective. When | cahhelp my friends, then |

would encourage them to seek help from counsellads.

‘Counsellors can at least calm your emotions anansellor can follow up
the case to observe your feelings occasionallys giraventing self-harm and
suicidal behaviour. Counsellors are outsiders tban give independent,
rational advice. Personal image is important, amdicsellors are useful in
this respect. (B3)’

‘It is quite serious if a person needs to seek seliimg help. The counselling
process can be helpful and can foster hope, buptbeess involves much
negative emotion. (B9)’

‘A counsellor can help as he/she is an outsider dib@s not know me. They
can teach me how to express myself and stabilissamyemotions effectively
to improve my life. Counselling can also help midowp my self-confidence

in dealing with problems. (B11)’

‘Counselling can help people to re-constructingitiiges and use different
perspectives to thinking about the situation. (B12)

Participants generally trusted counselling asodggsion that could deal with emotion,
especially negative emotions and emotional distwres. B3 also noted that by dealing with
negative emotions, self-harm behaviour could bedsaeb

B11 and B12 noted that counsellors could assit pearsonal and life issues to improve
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personal strength or rebuild someone’s life.

Counselling is not helpful or could only bring sha term positive effects.lIt is
unsurprising that some participants thought thanheelling was useless. Misunderstandings
and myths underpinned many of the unfavourablegoumts of counselling help.

‘Counselling are professionals and counsellors @fra different age to
university students. | do not think that counsalloould understand my
situation and they could only give me some fornedla¢sponses, such as
‘take more rest’and ‘try to relax’. These kindsre$ponses can be provided
by other people such as my friends, and my frieadsalso share their
experiences or give me some advice that fits myadesituation...

A counsellor is someone who listens to you andytaisrelease your emotion
when you cannot discuss your problem with yountige After the counsellor
listens to you, they might give you some formulegedonses, and | do not
think it is helpful... 1 do think age can be an isSt#en counsellors give
advice that does fit you and you cannot not folkbwen it is useless. (B6)’

‘| feel that counselling might not be useful... slvery hard for a total
stranger to clearly understand me, and | mightunoderstand myself clearly
too, so | might not be able to let the counselloow about myself even if we
spent a lot of time in discussion. (B13)’

According to the code of ethics set by the HongiéglBrofessional Counselling
Association (HKPCA, 2011), counsellors should respadividual differences. There are
also different counselling therapies and approathéglping different clients and issues, so
it is a myth that counsellors only use formulatesiponses to comfort their clients without
considering their specific needs.

Some participants did not completely deny theatiffeness of counselling help, but

claimed that it only had short-term beneficial effe

‘| think that counselling might not be effectivedasan only provide a
relatively short-term benefit. Counselling onlytiatr a short period of time,
so counsellors cannot understand everything fully elearly. However,
emotion can be released for a short period of wueng the counselling
session. (B2)’

‘Counselling happens in a room, the counsellor kw&ry nice and has a soft
and tender voice. The counsellor might ask you sjumestions at the
beginning and listen to you carefully, emotions edorth, and then the
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counsellor would give you some advice, both sleomtand long term. The
counselling treatment might not be so effective, @though the counsellor
might follow up the case, they can only give yeustéime kind of comfortable
feeling that you experience during the session)’ (B9

However, as noted earlier, there are differenneelling therapies and approaches (such
as cognitive counselling and behavioural counggllifhus, in these cases, participants’
limited understanding of counselling underpinnegirthesitation to use the services.

Factors Shaping the Effectiveness of Counselling e

One participant expressed a neutral view of tfect¥eness of counselling help. She

noted how the quality of the counsellor can deteeniis effectiveness.

‘The effect of counselling relies on the qualitotinsellor...I think that
counselling can help and the effectiveness carrdagnd 80%, but it is very
expensive. If the quality of the counsellor is then the effect is negative.
(B12)

Participants’ negative impressions of counsellingervices A lack of information and
knowledge was a negative factor, and a barriergretented university students from
seeking counselling help.

‘I had bad feelings and | had no motivation to sdefor information about
the counselling services in the University whendaintered some problems
that needed others’ instant help. (B6)’

‘| think that it is quite difficult to seek counbed help, as | need to release
things to the counsellor and | often need to rehalsmy problems. The first
issue is seeking information about the counseBiexyice, the second issue is
rehashing my problems and the final issue is thtat hot think counsellors
can remember my situation because they serve m#esedt people... | do
think the counselling services in the Universitgchéo increase their
promotional activities. The counselling servicegtmionly be a very small
part of the whole Student Development Servicethesodo not have

sufficient resources to do this, or to serve allhaf students in the University.
(B7)

Other than inadequate information, participangs &lad negative impressions of the
flexibility, format and cost of counselling help.
‘| do not think that my needs for counselling wosilit the appointment

process. Emotions are not fixed. If | make an appeent for Friday, it does
not mean that | will be ready to discuss my issarebriday. If | need to
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discuss my things at an inappropriate time, ieigible for me. (B6)’

‘| think that counselling is an old-school thingothsellors ask you to join
different activities. The counsellors seem to talgositive and formulated

way with a clear understanding to your situatiomu@selling is something
good because the counsellor can focus on yout kirtd of a waste of time
to join the suggested activities. (B7)’

‘Counselling can be very expensive. (B11)’

B7’s view would not reflect the reality for mostwtselling services, but services should
ensure that the emphasis on self-determinatioraiatained. In terms of cost, although
counselling charges can vary between differentrosgéions, individual counselling services

offered by universities in Hong Kong are generéige.

Myths and Misunderstandings About Counselling Heldoy University Students
Confusion about helping professionsParticipating university students held some
misunderstandings or even myths about counsellhg land these reduced their willingness
to engage in these services.
‘Hong Kong people associate counselling with praiden the mind.
Counselling is only for people with psychologicainptoms such as suffering
Schizophrenia, so | think people may find it stebhglearn that others are
seeking counselling help. (B3)’
‘Prescription and medication can be involved in tlwainselling process.
Seeking counselling help is only for serious casesn be related to
depression and anti-depressants can be used itredagnent. Although
anti-depressants be used, the underlying probleihstil be unresolved.
(B4)
The participants associated counselling with pelagfical disorders, serious problems
and medical treatments. Many confused counsellmigoaychiatrists. Psychiatrists are
medical doctors (APA, 201 7hey primarily focus on psychological disordersisas

schizophrenia and pharmacotherapy is the firstripyioceatment (Angermeyer, Auwera,

Carta & Schomerus, 2017). Counsellors, howevemareB3 and B4’s interpretations
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negatively affected university students’ motivattorseek counselling help. Participants
tended to focus on the negative motives for colingdhelp, but neglected positive and
constructive objectives of the counselling professiCounsellors look to improve clients’
personal growth and wellbeing (WKU, 2017). Theyni only focus on solving problems,
they also help clients to build their personalrggtes and reach their potential (WKU, 2017;
CEDARS-HKU, 2017). Counsellors do not only focustiba negative sides of life: they try
to balance clients’ positive internal assets aedatoblems in their lives. In this way, clients
can strengthen their ability to deal with probleémdgependently.

Social workers also offer counselling servicesdeople in need. In this study,
participants tended to believe that people wouldseek counselling help unless they faced
very serious issues.

‘If | am encountering problems and need to seek frein a social worker or
counsellor, I will first choose a counsellor.... Sagkhelp from social
workers is only for major issues and problemswas think that people
who seek help from social workers are extremely pogsuddenly cannot
survive, have a fierce quarrel in the family, oigimti be threatening to harm
themselves or others. Therefore, | never think kinged help from social
worker unless it is catastrophic issue. (A1)’

‘Social workers should have relevant knowledgeating the people
suffering from emotional problems. The problems$valquite serious, so
people who are seeking help should cooperate witfasworkers to see how
and to what extent the social work can help. (B8)’

In these interpretations, social workers offerresmiling help to those suffering from
extremely bad or traumatic situations such asdiéamily quarrels or severe, unresolvable
issues. However, social workers’ counselling sawvim Hong Kong are not limited to
traumatic cases: they also offer counselling h&ghwetlines and medical social workers will
counselling help to patients to provide psychodaipgport (HKSWD, 2017). The above
views are thus misinterpretations.

B5 looked to psychiatrists, social workers, angcpslogists to deal with issues that

counsellors could also deal with, suggesting a tdawareness of the role of the counsellor.
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‘For the issues related to interpersonal relatiomsh will seek help from social
workers, as they can offer help for interpersorationships. For issues
related to study, career or stress, | will seekpHfiedbm a psychologist. If the
stress is great and is leading to psychosomatectsff then help from a
psychiatrist might be needed. (B5)’

In reality, counsellors can provide help acrosaraye of issues. For instance, they might
have training in relationship counselling, in caraed employment counselling, or in school
counselling (HKSYU, 2012)Although B5’s interpretation of B5 was not wrongtself, it
neglected the assistance that counsellors candaovi

Myths about counsellingMany participants felt that counselling was only tiee very
needy, and extreme cases.

‘| do think that seeking counselling help is fotreme cases, it is a platform for
you to talk and share. (B6)’

‘I would only recommend a friend to have counsgliivhen he/ she has an
emotional problem, and the condition is turbulentolving crying or feeling
extremely unhappy without any reasons in wayspheatents normal life, or
lead to loss of interest in life. As these situagicannot be handled by friends,
counselling is appropriate. (B7)’

‘| think 1 would only seek help from a counselldrem the problem affects the
emotion, makes one extremely unhappy, cannot leotted, and prevents
normal life. (B8)’

‘| think 1 would only seek counselling help wheam unable handle a problem,
or the stress is so great that | need someone gardon who is calm and have
some knowledge to help me to review the problehddfot know how to deal
with the problem, then | would prefer to find someavho is professional and
calm to help me. (B10Y’

How do we explain this consistently negativeriptetation of counselling? It is
worth examining the views of B9.

‘| seldom hear about someone seeking counsellitgiheelation to
something positive. It could be due to the masganEdr instance, The
Samaritan Befrienders Hong Kong have some TV adeenents, the
advertisement normally shows some negative sitnatbere a person does
not have a way out, then counselling help will beded. The word
‘counselling’ itself suggests something negatieedose you need help from
others and you are taught by others to find a veageal with your own
situation, meaning that you are not capable andiar@ weak position.
Overall, counselling is something negative. (B9)’
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This is an important point that techniques usethieymass media and service
providers can increase awareness about counsséivices that are available, but also create
a negative impression of the services at the samnee t

Participants often associate counselling with tiegavents and emotions, but these are
not the only reasons to pursue counselling hekm@rital counselling is a good example: it
aims to strengthen two people’s understanding cii @ther to ensure a better married life
(HKYWCA, 2017).

Participants generally thought that counsellingrisadvice-giving process and that the
advice might not be accepted, making it ineffective

‘Counselling is a channel for people to chat witlmeone and is just like a
tree hole.... The ultimate goal is to solve the pobbut counselling might
not be helpful.... People can get some advice framsmlling but the advice
might not be adopted.... Counsellors might not goreay/solution but will

at least provide comments, they give you some stiggs, but if a person is
stubborn, they cannot change that person in a stmuhselling appointment.
(B2)

‘Counsellors mainly listen to you, it is just a wiay you to release your
emotions if you do not have someone to talk ton€elling can be an outlet

for talking and sharing.... a kind of leisure chadtifB6)’

‘Although counselling can provide advice, the adwdll not necessarily be
adopted. (B13)

However, this should not be the case. Autononayasntral ethical principle in
counselling, clients should make their own decisj@nd counsellors are prohibited from
imposing attitudes, behaviours, beliefs and vabretheir clients (Corey, Corey & Callanan,
2003; ACA, 2014). In addition, different counsedjitherapies are available for different
issues. For instance, as B12 noted, if the clefdgtubborn’ or has some rigid thoughts,
different cognitive therapies can be effective.dasmlly, counsellors will work on clients’
behaviour, emotion and thought with different agmttes based on clients’ needs (Corey,

2017).
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B9 expressed another common understanding of chingse

‘Counselling happens inside a room. The charactet the voice of
counsellor is very nice and gentle. The counsetigght ask you about your
problem, and you give some responses. The whotegsas emotional and
the counsellor will listen to you with patience eyhmight give short-term
advice or follow up your case over for the longateiT he effect of
counselling might not be substantial as you ondy ietter when you spend
time with the professional helper. This is my petice of counselling help. |
might need to further explore the effects of collinge (B9)’

However, different forms of counselling are avialiéaaccording to the client’s needs.
For instance, family counselling and group coumsgl{ACA, 2017) are available, and
adventure-based counselling is an innovative waytobine outdoor and indoor activities
(Fletcher & Hinkle, 2002).
Factors Affecting University Students’ Willingnessto Spend Time and Money Seeking
Counselling Help

The duration of the counselling process and theaetasy cost involved were major
concerns for university students. Participants wéhing to pay only a limited amount for
the counselling services and the had expectatmmthdse services:

‘Monetary cost is an important factor that affenotg decision to seek
counselling help. After | graduated from the unsigs;, | would only seek
counselling help as a last resort and | would dmywilling to pay HKD500
for one counselling session that might last fot®60 minutes. If | need to
pay around HKD500 for a counselling session, | explee whole counselling
process to last for five to six sessions t. (A1)’

‘If | have monthly salary at HKD20,000 after gradumg from university,
then | can accept a total cost of one year of cellimg treatment at around
HKD70,000 to 80,000. As a university student, lehaw income during my
study, so if my parents are the major source ofingncial support, then |
would only be willing to pay HKD5,000 in total fone year of counselling
treatment. (B5)’

‘As there were many free counselling services enciimmunity, the price for
the self-financed counselling services should eabb high. | expect that the
cost for a self-financed counselling treatment pegcshould be less than
HKD1,000. (B7)

‘There are many free counselling services, so htnmgpt consider
counselling services that charge fees unless theg tvell-known counsellors
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or doctors who have a certain specialised area thatches my needs. If |
need to pay for counselling services, | think | idquay between a few
hundred dollars and HKD1,000 for one counsellingssen and no more than
four to five sessions. (B8)’

‘Monetary cost would not be a major concern if edehe counselling
services and it would really help... If | really ngedobay for the counselling
services, | could pay up to HKD1,000 for one coliimgesession. | would
only pay more than HKD1,000 for a leading persothi@& counselling
profession. (B10)’

‘I am willing to pay for counselling services butiould not be a great
amount. It would be HKD300 to HKD400 for one codilivsg session and for
at most two to three months. (B11)’

‘I would pay at most HKD100 for one counsellingsen. (B12)’

‘| would pay around HKD200 for one counselling sesslif | need to pay for
the counselling services, | expect that it shoddéry effective in a short
period of time, otherwise | would not pay for it.understand that
counselling is often a long-term treatment, soé dhiarges a fee, | think that |
might not seek counselling help. If | did pay fourselling services, | would
take it more seriously and follow all of the sugges made by the
counsellor. (B13)

All the above participants, except B5, stated thay were willing to pay between
HKD100 and HKD1,000 for one counselling sessionvwgiild spend at most around
one-third of his income to pay for counselling sees if needed.

Participants also considered counsellors’ repanatiB8 and B10 were willing to pay a
higher fee for services if the counsellors werelAkebwn or were leading figures in
particular areas of the profession.

Some participants stated that they would not nbynesansider paying for counselling
services.

‘Normally | would not consider counselling help iieed to pay for it. If the
counselling or social work services are free ofrgeathen | am willing to
attend counselling sessions until my problem igesbl (B4)’

‘I might not consider seeking counselling helgh# services charged a fee,
even if the counselling help might be effectiweolild only consider
counselling services that cost money if | facedanter extreme conditions,

for instance if no one else could help me, andhasé cases | would be willing
to pay around HKD200 to HKD300 for one counsellgggsion only, that is
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similar to the consultation fee of a medical spksia(B6)’

‘Normally | would not consider self-financed couifisg services unless |
had a serious condition such as serious depressi@life threatening
situation. | would do some self-assessment befeeek help from
self-financed counselling services. | would pay HRD to HKD200 for a
one-hour session if | really needed self-finanaaghselling services, but | do
not have any knowledge about the market pricees#tvices... If | need to
pay for self-financed counselling services, | artivg to pay for at most four
counselling sessions for two months. The effecbafselling treatment would
be assessed after two months. If the problem acotithe solved after a
further two months, then I think | would search $ome other methods to
deal with the problem. (B9)’

Willingness to pay for services depended one tleetereness of the counselling help,
the reputation of the counsellors and the sevefithe disturbances. Some participants
indicated that their motivation to seek counselleip would be higher if the service was
free.

‘If the counselling services are free of chargerth might seek counselling
help at an earlier time. | would seek help for mynaon-serious
developmental or behavioural issues if the servacedree. (A1)’

‘If the counselling services were offered at a plaear to my home and were
free of charge, then | would be more likely to semknselling help. (B6)’

As noted earlier, duration was a concern for pigdnts, but they were more flexible
about it.

‘| think that time is not a great concern if | nedseek counselling help. The
counselling process should focus on problem solkatiger than time. | think
that one year should be long enough for the colmste help me to solve a
problem. (B5)’

‘If counselling had a positive effect on me, thevolld not mind spending
time on it. Although | would not mind spending tiamecounselling, | would
prefer counselling with flexible rather than fixéddie appointments. If the
counselling sessions were run in an ad-hoc or virafiorm, | am willing to
spend even two to three hours waiting for the celling services. If | found
that the first counselling session had a positiffeat on me, then | could
spend time waiting for the counselling servicebenwise, if the counselling
session was useless for me, then | would not garfother session. (B6)’

‘The effectiveness of the counselling would detegrthe total amount of
time that | would be willing to spend on it. (B7)’
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For B5, B6 and B7, the amount of time spent omeelling help would depend on the
effectiveness of the process. Other participartsdt time limits for counselling help, from
one month to no more than one year.

‘| think | could spend six months to one year taldeith my own
developmental issues with a counsellor. It migkétane three to six months

after the problem arose for me to seek counsehliglg (A1)’

‘| expect that the whole counselling treatment widake around one month
to solve the problem. (B4)’

‘If | needed counselling help, I think that the whoounselling process
would last for at most two to three months. | caubddl imagine any problems
that would bother someone for longer than six mewotheven a year. After
three months the effectiveness of the counsetigagnent should be assessed.
(B8)

‘I | suffered from a great trauma, | would be wity to spend more than one
month having counselling treatment. If the coumsgHtreatment was
effective, then | could spend a further six mornitiitie problem could not be
solved in six months, then | might search for neffective ways to deal with
the problem. (B10)’

‘The amount of time to have counselling treatméou&l be around six
months and no more than one year, it would be g#figult and would seem
endless if it lasted for a long period of time...duld only consider seeking
counselling help if the problem bothers me for ntbe: six months. (B12)’

‘| think | would be willing to have two sessiorex pnonth for up to one year.
(B13)’

For B8 and B10 the duration depended on their imggassessment of the effectiveness
of the counselling treatment. For A1 and B12 theetthey needed to decide whether to seek
counselling help could range from three to six rhepand if they sought counselling, they
wanted it to last for less than one year. Theyaadyh threshold for suffering before they

would seek counselling, and if they sought helpytwanted it to be completed quickly.

Integrated Analysis of Quantitative and Qualitative Results

Counselling-related major and psychological openned help-seeking propensity.
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T-tests were conducted in the quantitative studytiélpants studying counselling-related
majors had a higher ‘psychological openness’ aeth4seeking propensity’ in their attitudes
towards counselling help. In the qualitative groB@2 was one of four participants who had
experience in seeking counselling help, and shetlneaenly participant studying a
counselling-related major, social work. She mergtthat she had sought counselling help
from the Student Development Services in the usitigrand this had been suggested by her
practicum supervisor after she discussed her fapndblems during a supervision session.
‘Psychological openness’ refers to the acceptaewa bf an individual who becomes aware
and agrees that they suffer from a psychologictldoance, and ‘help-seeking propensity’
refers to the motivation and ability to seek mehelth care services. B12 had a high level
of psychological openness and help-seeking propepsirticularly as she readily accepted
the advice of her supervisor. Based on her expegigith a good counsellor, B12 stated that
the counselling process was not scary, and wasdtiferstive and useful. B12’s attribution
style was thus quite specific. In another wordsas low in ‘Globality’ for positive events.
According to the regression result in the quantiéapart of current study, ‘Globality’ for
positive events negatively predicted ‘Psycholog@pknness’ among female participants.
B12 illustrated this pattern, as she was low irof@ality’ for positive events and high in

‘Psychological Openness’.

Religious beliefs and psychological opennesitests conducted in the quantitative
study found that participants who had religiousdéelhad a higher ‘psychological openness’
towards counselling help. In the qualitative groip,was one of four participants who had
experience in seeking counselling help, and shean@isristian. She mentioned that she
intended to seek help from preachers or pastarBurch who had counselling, social work
or psychology training, and she also approachedrheersity’'s wellness and counselling

centre for help when she faced problems relatedndlict between members of her church.
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Al was readily aware that the problem was affedtiegand was ready to seek help from
different counselling related professions. B6 a®ddil not have religious beliefs, and they
never mentioned or considered ‘counselling’ or eellors’, reflecting the pattern in the

guantitative results.

Stability for negative events and indifferent stigna. Univariate MANOVA analysis
found that participants who had higher ‘Stabilfty’ negative events in their attribution style
responded more negatively to ‘indifference stigthah those with lower ‘Stability’ for

negative events. Al, B6 and B9 reflected this patte

Al mentioned that when people held different valed worked for big project
together, conflict would always happen and couldtionie after the project ended. This is a
stable view of conflicts in cooperative relationshiAl also expressed a high level of
negative indifference stigma. She mentioned thatvabuld not let other people know when

she went for counselling services.

B6 showed a similar pattern in regard to the stglof negative events. He noted that
the death of close relatives would cause a sedmtigrbance to him, that he would never
consider counselling help, and that people assatiedunselling help with psychological
disorders. B6 showed a high level of negative fed#nce stigma. He would never consider
counselling help and expressed a negative vielweaptofession. B6’s case matched the

guantitative findings.

B9 mentioned a negative stable pattern in his slifelyAn assignment deadline could
cause stress that would bother him for a periathoé. He also showed a high level of
negative indifference stigma, believing othersugbts that counselling was only for the

fragile.
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Chapter 5: Discussion and Conclusions

What is the relationship between university studerst’ attribution styles and their

attitudes towards counselling help?

Attribution effectively helps to fill the gap betee attitude and behaviour (Juvan &
Dolnicar, 2014). Attitude is defined as a form wékiation that someone holds for a
relatively long period of time towards people ahthgs that directs human behaviour (Vogel
& Wanke, 2016). Regardless of whether they hadadrriot received counselling, more than
one-third of participants in the qualitative graggognised the existence or even the
effectiveness of counselling help. In additionthe quantitative study, participants with
religious beliefs had sought counselling help amoixsed a higher ‘psychological openness’
in seeking such help. Surprisingly, most of theipgrants would not seek counselling help

until the last moment in the worst possible sitagi

The participants’ attitude did not match their babars, and attribution styles could
help to explain this phenomenon. Most of the pguaicts in the qualitative group believed
that they should be able to solve their problemsewsng that they tended to have a high
internality towards the problems they faced. Moexpmost of the participants thought that
they would find solutions when they calmed themsglgdown, and many participants noted
sleep as a way to calm down. This is a stable &izhgpattern to solve different kinds of
problems. When the problematic situation involvéteo people, such as conflict with others,
participants’ attribution turned to high extermalind thought that they had no control. In
that case they would not seek help and left thblpros unattended. This is also a kind of
external, stable and specific attribution. The ga@ve data showed that in different
situations participants still would not choose cgelling as a way to solving their problems,

regardless of whether their attribution styles waternal-stable-global or
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external-stable-specific. One of the potential oeador this was that participants seldom
considered counselling help as a choice becaugattienot think they had contributed to, or
were the cause of, the problems. As a result, fisleyhat active behavioural changes might

not be needed to obtain a solution (Juvan & Domi2z@14).

In the qualitative group, participants believed tiey could solve problems when
they arose, but were not aware that they might ¢euae of the problem themselves.
Therefore, other than introducing or promoting cmlling services to students in the
university context, increasing the self-awarendssoversity students could be very
important, as it could enable the students to aldailearer understanding of themselves and
their situations. Moreover, students could gainrawess of the limitations of their abilities
to solve problems, and this would result in moneely and effective help-seeking behaviour

before problems become worse

General education (GE) would be a good platformufaversities to increase students
self-awareness and use a relatively soft way todhice counselling knowledge. Universities
could apply counselling concepts or therapies incBlrses for students. Students will be the
focus of the learning process, and the learningamés could involve applying counselling
knowledge gained in the GE courses to find out nadwx@ut oneself in the teaching and
learning process. The advantage of the GE courz®agh is that the credits could be an
incentive. Students would be encouraged to undertaire in-depth and high-quality
self-reflection in the GE courses to obtain a ejtade. Students could learn more about
themselves from the GE courses, and also earng@da good grade if the courses are
credit-bearing. This would be an effective wayrtorease students’ knowledge about
counselling. It could enhance their psychologiaalth and reduce aversion to counselling

services. When university students know more abounselling and their own abilities and
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limitations, previously high internality could befeened, and they might be more likely to

consider counselling help.

The gqualitative study also found that if problemgalved other people, then
participants felt they had no control and just peetg left the problems unattended.
Universities’ counselling services could pay mditeraion to this point and tailor some
counselling services. The participants identifiedrfcommon problem areas, peer
relationships, intimate relationships, family issuand career issues. Three of these are
related to other people. University counselling/ees could design specialised services with
specific themes for students, such as relationsbimselling for partners who can join the
counselling sessions together, and peer relatipregshinselling for students who encounter
conflicts in group projects. Such specific themesld broaden students’ understandings of
counselling, and challenge the myth that coungelBronly for people with psychological

disorders and mental illnesses. It is for anyormentering situations during their lives.

Many students use passive approaches to solvegpnsbfor instance calming down
via sleeping, and university counselling servicasld try to use counselling approaches that
match these students’ styles, for instance thraviglafulness-Based Stress Reduction
(MBSR). These techniques show students that theyura their passive approaches to
problems into active ones. Students can calm thessdown by focusing their own lives
and experiences in a non-judgmental sense (UMMC?REXxplaining the different possible
approaches to counselling also broadens studemig'rstandings and reduces their aversion

to counselling services.

What are university students’ perceptions of coundkng and personal difficulties?

Participants in the interview sessions expressedi@gative perceptions of

counselling help. First, some participants thought counselling is for people with
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psychological disorders or those who had committezhg-doing. The participants confused
those in helping professions, such as social weraad psychologists. If this is the case for
well-educated students, it is not surprising thatdgeneral public shares their confusion.
When people in society generate a social perceptdnaffect social behaviours
(Dijksterhuis & Bargh, 2001) toward counselling\sees, this naturally also affects
university students. In Hong Kong, the practicirdigpes and separations between the
helping professions, including counselling, are ¢lear, and this contributes to the confusion.
In Hong Kong, the social work profession is theliag provider of counselling services to
the public in Hong Kong, and it has a relativelgarl registration system and regulatory
framework. There are no official registration framueks for psychologists and counsellors in
Hong Kong. In addition, as social workers are tl@mproviders of counselling services to
the public, people associate other services proviyesocial workers, such as financial aid
for the very needy, with counselling. This mighadepeople to associate social workers’
counselling help with extreme problems or traumsitications. Clear policies, registration
systems, and specialised practicing settings féerént mental health professions are key

ways to encourage people to embrace counsellimgssrin Hong Kong.

Many participants also expressed a belief that selling is for people who commit
wrong-doing and is a form of compulsory treatmé&iot. some participants, counselling took
place on a compulsory basis after wrong-doing ladbslkc One of the participants had
experienced this situation. It is thus understaledtiat people associate counselling with
wrong-doing and crime. The format of help couldchanged: it could be made voluntary,
and incentives such as a reduction in punishmantidee offered to wrong-doers who agree
to counselling sessions. In this way, counselliag loe re-cast as a form of help rather than

control.
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Chinese people always have been hesitant to seglseling help because
help-seeking behaviours are associated with |dsiog (Leung, 2017). Chinese people also
experience shame when they suffer from emotiorstithances (Han & Chen, 2015). The
participants in this study expressed similar vieWseir low motivation to seek counselling
help matched many other studies (Carr et al., 2B0&c & Granello, 2003; Mori, 2000;
Zhang & Dixon, 2003). Participants thought thatgleavho encountered difficulties and
needed counselling help were fragile. They alsategrotect their family’s face.

Counselling was also seen as a confirmation offgmeuble’.

To improve students’ views of counselling, the fiimes, aims, and targets of
counselling should be clearly introduced to stusi@mthe university setting. If students or
the general public think that counselling is ordy people who suffer from psychological
disorder or great problems, it becomes a viciouralspecause counselling services are then

only really used by those with psychological disyedor great problems.

Universities also offer mental health first aid s (CityU, 2017a) and mental
health care projects (EAUHK, 2014) for studentsplfing learned knowledge to help others
should enable students to enrich their views abounselling and problems that people face
in a practical way. If training led students totbetinderstand counselling at a theoretical
level, students could build their acceptance oheeilling in a practical way. Universities
could consider arranging voluntary services fodshis after they finish the training
programme in the university or community setting.@hcouraging university students to
build a comprehensive understanding of counselihglents’ use of counselling services

should increase.

How do university students’ perceptions of counseflg affect their help-seeking

behaviour?
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Participants in the qualitative group generallycgéred counselling as ‘something
bad’. One even felt that the word ‘counsellingélfss negative. Therefore, most of the
participants would not consider counselling unkegsproblems they faced were very serious

or out of their control.

Mass media portrayals could be important in thigrd. One of the participants
mentioned a 1990s television advertisement foteteghone counselling hotline service by
The Samaritan Befrienders Hong Kong. Its message'wizle one may be at one’s wits end,
it need not be the end of life’ (SBHK, 2000). Thad a strong impression on the participant.

Even decades later, its message in still commaioimg Kong.

To remedy this situation, counselling service pdevs could publicise their services
by focusing on the services offered rather tharrélason for help. Counselling can also assist
in positive events. Premarital counselling, fotamee, can enhance a couple’s relationship
before they get married. By promoting a more coin@nsive view, and positive instances,

aversion to counselling will reduce.

Participants also maintained that counselling @mvided formulated or official
responses, and that this contributed to their lastivation to seek counselling help. This
perception is driven by a lack of understandingudation and information are remedies. At
the City University of Hong Kong and The Educatldniversity of Hong Kong, no GE
courses have the word ‘counselling’ in the couitse, even though counselling knowledge
about emotional, spiritual and physical healtmtsaduced in the courses. For instance, The
Education University of Hong Kong course offersodistic approach with cognitive therapy
(EdUHK, 2017b). The City University of Hong Kongurse on interpersonal skills and

positive personal development covers empatheteniisg (CityU, 2017c). These courses and



90

elements are counselling-related, and if the woadihselling’ were used it would enable

students to better relate to the counselling peides

Participants also made comparisons between coungge#irvices at university and
social workers at secondary schools. Students lsawdunselling services at universities as
more distant than social workers in secondary dehiany students preferred to seek
help from secondary school social workers everr #f&y had started university. A caring
and supportive environment is important to enshia¢ $tudents embrace their new life at
university rather than look back to secondary stficeung, 2017). University counselling
services should actively reach out students on oanfpervices should promote their services
during orientation day or introduce and updatertbeivices in class at semester
commencement. Closer engagement between univeaityselling services and educators is
required, and a positive, supportive university pamis crucial to enable university students

to feel comfortable.

What factors affect university students’ help-seekig behaviour?

Many factors affect attitudes towards counselllagor knowledge of counselling, can
in turn affect help-seeking behaviour. In the qitative part of this study, it was interesting
to find that demographic variables (e.g., majostofly, religious belief, and family income)
were significant predictors for ‘psychological opess’. In particular, participants who
majored in counselling-related disciplines showegghér ‘psychological openness’ than those
studying non-counselling-related majors. This ccagddue to their familiarity with
counselling. With repeated exposure to counseliglgted training and learning, participants
increase their knowledge of and openness towangssetling, and this affects their
willingness to seek counselling help. Religiougddslalso significantly predicted

‘psychological openness’. Because some religiosistutions (e.g., Alliance Bible Seminary;
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Bethel Bible Seminary) offer counselling servicad @ven counselling training, individuals
with religious beliefs were more familiar with caetling, or at least less averse to it.
Individuals who often go to church might even reeaounselling from their churches and
these experiences could increase their opennessitselling help. Demographic variables
were quite important in predicting males’ ‘psychgal openness’. In the quantitative study,
31.1% of ‘psychological openness’ could be expldibg the demographic differences

between the male participants.

For males, family income was another significamdactor for ‘psychological openness’.
The regression coefficient for family income wagatéve (-.28). Males with higher family
incomes were less open to counselling services gdiitern could be related to family
reputation. Males with high family incomes probabsjlonged to upper classes and they

might associate help-seeking behaviours with shemidoss of face (Leung, 2017).

As ‘psychological openness’ is predicted by demplgiavariables, it would be worth
examining the background characteristics of pgrdicts, such as their ethnicities, more
closely. This study only recruited Chinese paraats, and shared culture can shape attitudes.
To explore the potential influence of culture odiinduals’ attitudes towards counselling, |
suggest that future studies recruit participants @ifferent cultural backgrounds (e.g.,

European, Korean, and South Asian) for comparison.

Participants in the qualitative group were commaradgcerned about the monetary
costs involved in counselling services. Many baethat it was rather expensive, but in fact
university counselling services are free of chafdeere are also many free or low-cost
services provided by non-governmental organisat{bi@Os) and different universities.
Counselling practicum students at the City Uniugref Hong Kong and The Education

University of Hong Kong provide free counselling\gees to the general public (CityU,
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2017b; EAUHK, 2017a). The Mental Health Associatbiong Kong also provides
low-cost counselling services to the general publidetween HKD 100 to 250 per session
(MHAHK, 2017). It is clear, then, that promotiontbiese services is inadequate. These free
or low-cost services should cooperate with diffei@ganisations in society such as schools

and the housing department that could promote @limg services and make referrals.

Some participants stated that the appointment-rggikiacess is a potential block to
using counselling services. They pointed to a ladlkexibility in appointment times, and the
fact that university counselling services are angilable during office hours. In the era of
high-technology, university counselling serviceswdt consider online counselling via
mobile phone apps or computer software, which cefflectively tackle the time and access
constraints. If the running cost of 24-hour sersitsea concern, counselling practicum

students could provide such services as part af tifagning.

The quantitative study showed that participants stindied counselling-related
majors had higher psychological openness and leskisg propensity towards counselling,
but there was a discrepancy in the qualitative gr&@ne social work student mentioned that
she would not actively consider seeking counselialp because she already had some
counselling knowledge from her training, so she Mdry to help herself first. This case
matches findings that social work students rarelystder counsellors as first-choice options
for assistance (Rudowicz & Au, 2001). If studentghwounselling training do not accept
counselling as an option for help, why would otsieidents or the general public accept
counselling? Counsellors with experience in recgj\dounselling themselves will have a

deeper and broader knowledge, so this should beuesmged (HKSYU, 2012a).
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Comparisons with recent similar research in the Hog Kong context

When comparing these findings with those of simstaidy carried out on Hong Kong
Chinese university students in 2016 (Busiol, 2008 major differences emerge. Busiol
(2016) found that Hong Kong university studentsdweld that counsellors had no experience
and might be very young. Conversely, in the curstmdy, one participant stated that
counsellors would be older and would not understindents, and that she would only

consider counselling help after she graduated.

Busiol (2016) also found that Hong Kong universitydents would not share their
problems with their friends because their friendghthnot care about their problems or even
be bored by them, and that moreover, their friandght just scold or make fun of them. My
findings were very different. Eight of the 13 paipants in the qualitative group preferred to
seek help from friends rather than go to counsglloecause their friends were of a similar
age and would listen to them, and had also facgedasiexperiences related to intimate

relationships and study problems.

Further findings and suggestions for future study

The multiple regression showed that that majortwdlys and family income predict
males’ psychological openness. As hypothesisedests who studied counselling-related
majors had more exposure to counselling knowlesig¢heir understanding of the
counselling profession was better and this meattttiey had relatively positive attitudes
towards counselling help. More surprisingly, thghar the family income, the lower the
psychological openness to counselling help. In €enculture, money and income are
symbols of success (Tang, 1993) and only succesbast the families’ status and
reputation (Bond, 1996), so a high-income familyuldohave a higher incentive to protect

their successful status. In addition, traditionhlr@se culture values male offspring as
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representatives and part of a clan community (AtdLiu, 1986), so when a male admits
that he is suffering from a psychological disturtarboth his reputation and that of his
family are affected. Due to the limited number @lenparticipants, there was insufficient
gualitative data to support the quantitative figdinn this study. Future studies should
investigate how family and gender roles affectwidlials’ attitudes towards counselling

help.

Some participants in the qualitative group had keerouraged to seek counselling help
by people with counselling-related training or kiedge. They generally accepted this
advice and found their experiences useful. Thas#ests could be a focus for further study.
Such a study could help us to explore effectivessaypromote counselling services to the
general population. The quantitative part of thiglg found that major of study influences on
psychological openness to seeking counselling loeiponly one participant had studied a
counselling-related major, so a future study ofrsmlliing-related major students could be

very useful.

This study considered religious beliefs in geneatiier than specific types, so future
studies could examine the influence of variougrelis beliefs on attitudes towards

counselling.

Limitations

This study has some limitations. The data wereiodtafrom two universities in
Hong Kong. Only one participant in the qualitatgr@up was at University A and 12
participants were from University B. Future studsésuld explore more students across

different universities to gain a more comprehengicéure.

Local Hong Kong students were the focus in thislgtiruture studies should

consider non-local students because the numbeyrefatal and exchange students in Hong
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Kong is increasing. There were 14510, 15152, 151716473 non-local students in Hong
Kong in 2013/14, 2014/15, 2015/16 and 2016/17 respdy (UGC, 2017). It is important to

consider these students too in efforts to imprauaselling services.

An Attributional Style Questionnaire (ASQ) was d$e the quantitative part of the
study, and it has some limitations. In ASQ, papeits’ attribution styles (internality,
stability and globality) are measured as eithertp@sor negative events. However,
participants in the qualitative group mentionedngésehat could not be classified in either
positive or negative ways, such as participante@a Career is relatively neutral, as it can
be something good if participants’ career path hmedaheir expectations or studies, but it
might be bad if it does not. Researchers shouldtococt a new instrument to measure
attribution styles across various life areas suchaseer, friendship, family, intimate
relationships, and life and death. This would eaabbre comprehensive investigation of

respondents’ attribution styles.

Conclusion

This study examined quantitative and qualitativead@his mixed method approach is
rare in studies of attitudes towards counselling.He the quantitative study, demographic
variables were important predictors for ‘psychotagiopenness’. Thus, future studies should
explore participants’ demographic characteristegll as ethnicity). In the qualitative study,
participants were frequently concerned about tleegagp between counsellors and
participants and the flexibility of counselling gees. To provide tailored counselling
services, universities could consider allowing stud to indicate their preferred gender, age
range, and religion of counsellors, and their prefétime. In addition, the four common
problems encountered by participants in this stadicate that service providers should offer

specific training to their counsellors to ensurat tieir services match students’ needs.
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Many participants had negative perceptions of celling services or repeated myths
and misunderstandings about the profession, refiecommon perceptions in wider society.
Universities, government and counselling serviaiolers in Hong Kong should cooperate
to enhance public understanding of counsellingisesv Training professional counsellors is
not sufficient: education should be extended topiliglic via continuing education or even
elder academies to broaden the appeal of courgétliidifferent age groups. Education
services should encourage help-seeking behavisumaay participants in this study

expressed relatively high internality in relati@nproblem-solving.

Government officials also need to pursue policyeli@ment, registration systems
and practicing ordinances to enhance the reputafitiee counselling profession.
Counselling providers should make their servicesemser-friendly, accessible and
affordable. Although Hong Kong still has a long waygo to ensure that counselling is an
acceptable and popular service, if government,arsities, and providers work together, it is

an achievable goal.
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Appendix A
Inventory of Attitudes Toward Seeking Mental He&knvices (IASMHS)

The termprofessionarefers to individuals who have been trained td déih mental
health problems (e.g., psychologists, psychiajrsisial workers, and family physicians).
The termpsychological problemeefers to reasons one might visit a professidpiahilar
terms includenental health concernemotional problemsnental troublesandpersonal
difficulties

Disagree Agree

1. | There are certain problems which should not be| 0 1 |2 3 | 4
discussed outside of one’s immediate family.

2. | I would have a very good idea of what to do and 0 1 |2 3 |4
who to talk to if | decided to seek professiondphe
for psychological problems.

3. | I'would not want my significant other (spouse, |0 1 |2 3 | 4
partner, etc.) to know if | were suffering from
psychological problems.

4. | Keepingone’s mindon ajobisagoodsolutmnfO0 |1 |2 |3 | 4
avoiding personal worries and concerns.

5. | If good friends asked my advice about a O |1 |2 |3 | 4
psychological problem, I might recommend that
they see a professional.

6. | Having been mentally ill carries with it a bundef | O 1 |2 3 | 4
shame.

7. | Itis probably best not to know everything about| O 1 |2 3 | 4
oneself.

8. | If I were experiencing a serious psychological [0 |1 |2 |3 | 4
problem at this point in my life, | would be
confident that | could find relief in psychotherapy

O |1 (2 |3 |4

9. | People should work out their own problems; ggtt
professional help should be a last resort.

10. | If I were to experience psychological problems, |0 |1 |2 | 3 | 4
could get professional help if | wanted to.

11. | Important people in my life would think less of me0 1 |2 3 | 4
if they were to find out that | was experiencing
psychological problems.

12. | Psychological problems, like many things,tendto0 |1 |2 | 3 | 4
work out by themselves.

13.| It would be relatively easy for me to find thetimeg 0 |1 |2 | 3 | 4
to see a professional for psychological problems.

14.| There are experiences in my life | would not O |1 |2 |3 |4
discuss with anyone.

15.| I would want to get professional helpiflwere |0 |1 |2 |3 | 4
worried or upset for a long period of time.

16. | I would be uncomfortable seeking professionalhelp |1 |2 | 3 | 4
for psychological problems because people in my
social or business circles might find out about it.




17.

Having been diagnosed with a mental disorder is @
blot on a person’s life.

18.

There is something admirable in the attitudes of| O
people who are willing to cope with their conflicts
and fears without resorting to professional help.

19.

If I believed | were having a mental breakdown, p@/
first inclination would be to get professional
attention.

20.

| would feel uneasy going to a professional becaude
of what some people would think.

21.

People with strong characters can get over 0
psychological problems by themselves and would
have little need for professional help.

22.

I would willingly confide intimate matterstoan |0
appropriate person if I thought it might help meaor
member of my family.

23.

Had | received treatment for psychological 0
problems, | would not feel that it ought to be
“covered up”.

24,

| would be embarrassed if my neighbor saw me | 0
going into the office of a professional who deals
with psychological problems.

WN P

zZ

, 9,12, 14, 18 & 21 — Psychological Opesr{&y
10, 13, 15, 19 & 22 — Help Seeking Projigns

7
8,
11, 16, 17, 20, 23 & 24 — Indifference t@yBta (R)

ote. No permission is required to use this invento
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Appendix B
ATTRIBUTIONAL STYLE QUESTIONNAIRE

Directions:

1) Read each situation and vividly imagine it happg to you.

2) Decide what you believe to be the one majoreadishe situation if it happened to you.

3) Write this cause in the blank provided.

4) Answer the six questions about the cause blirgrone number per question. Do not circle the
words.

5) Go on to the next situation.

SITUATIONS

YOU MEET A FRIEND WHO COMPLIMENTS YOU ON YOUR APPHRANCE.
1. Write down the one major cause:

2. Is the cause of your friend’s compliment duedmething about you or something about
other people or circumstances?

Totally due to other people
or circumstances 1 2 3 45 6 7 Totallg tb me

3. In the future, when you are with your friend|lthis cause again be present?

Will never again be Will always be
present 1 2 3 4 5 6 7 present

4. Is the cause something that just affects intergevith friends, or does it also influence
other areas of your life?

Influences just this Influences all
particular situation 1 2 3 45 6 7 tuations in my life

YOU HAVE BEEN LOOKING FOR A JOB UNSUCCESSFULLY FOROME TIME.
5. Write down the one major cause:

6. Is the cause of your unsuccessful job searchalsemething about you or something
about other people or circumstances?

Totally due to other people
or circumstances 1 2 3 45 6 7 Totallg tb me

7. In the future, when looking for a job, will theause again be present?



111

Will never again be Will always be
present 1 2 3 4 5 6 7 present

8. Is the cause something that just influencesitgpfor a job, or does it also influence other
areas of your life?

Influences just this Influences all

particular situation 1 2 3 45 6 7 tuations in my life

YOU BECOME VERY RICH.
9. Write down the one major cause:

10. Is the cause of your becoming rich due to sbimgtabout you or something about
other people or circumstances?

Totally due to other people
or circumstances 1 2 3 45 6 7 Totallg tb me

11. In the future, will this cause again be pre®ent

Will never again be Will always be
present 1 2 3 45 6 7 present

12. Is the cause something that just affects oipigiimoney, or does it also influence other
areas of your life?

Influences just this Influences all
particular situation 1 2 3 45 6 7 tuations in my life

A FRIEND COMES TO YOU WITH A PROBLEM AND YOU DON'TRY TO HELP
HIM/HER.
13. Write down the one major cause:

14. Is the cause of your not helping your friene tlu something about you or
something about other people or circumstances?

Totally due to other people
or circumstances 1 2 3 45 6 7 Totallg tb me

15. In the future, when a friend comes to you waifbroblem, will this cause again be present?

Will never again be 1 2 3 45 6 7 Wilvalys be
present present

16. Is the cause something that just affects wappbéns when a friend comes to you with a
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problem, or does it also influence other areasoof yife?

Influences just this Influences all
particular situation 1 2 3 45 6 7 sitoas in my life

YOU GIVE AN IMPORTANT TALK IN FRONT OF A GROUP ANDI'HE AUDIENCE
REACTS NEGATIVELY.
17. Write down the one major cause:

18. Is the cause of the audience's negative readtie to something about you or something
about other people or circumstances?

Totally due to other people
or circumstances 1 2 3 45 6 7 Totallg tb me
19. In the future, when you give talks, will thisuse again be present?

Will never again be Will always be
present 1 2 3 45 6 7 present

20. Is the cause something that just influencemgitalks, or does it also influence other
areas of your life?

Influences just this Influences all

particular situation 1 2 3 45 6 7 sitoias in my life

YOU DO APROJECT WHICH IS HIGHLY PRAISED.
21. Write down the one major cause:

22. Is the cause of your being praised due to dungeaibout you or something about other
people or circumstances?

Totally due to other people
or circumstances 1 2 3 45 6 7 Totallg tb me

23. In the future, when you do a project, will theause again be present?

Will never again be Will always be
present 1 2 3 4 5 6 7 present

24. Is the cause something that just affects dprogects, or does it also influence other areas
of your life?

Influences just this Influences all
particular situation 1 2 3 45 6 7 attans in my life
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YOU MEET A FRIEND WHO ACTS HOSTILELY TOWARDS YOU.
25. Write down the one major cause:

26. Is the cause of your friend acting hostile tusomething about you or something about
other people or circumstances?

Totally due to other people
or circumstances 1 2 3 45 6 7 Totdllg to me

27. In the future, when interacting with friendsllthis cause again be present?

Will never again be Will always be
present 1 2 3 45 6 7 present

28. Is the cause something that just influencesaeting with friends, or does it also
influence other areas of your life?

Influences just this Influences all

particular situation 1 2 3 45 6 7 attans in my life

YOU CAN'T GET ALL THE WORK DONE THAT OTHERS EXPECODF YOU.
29. Write down the one major cause:

30. Is the cause of you not getting the work dame td something about you or something
about other people or circumstances?

Totally due to other people
or circumstances 1 2 3 45 6 7 Totdllg to me

31. In the future, when doing work that others expweill this cause again be present?

Will never again be Will always be
present 1 2 3 4 5 6 7 present

32. Is the cause something that just affects deioidk that others expect of you, or does it
also influence other areas of your life?

Influences just this Influences all
particular situation 1 2 3 4 5 6 7 sitolas in my life

YOUR SPOUSE (BOYFRIEND/GIRLFRIEND) HAS BEEN TREAT®IYOU MORE
LOVINGLY.
33. Write down the one major cause:

34. Is the cause of your spouse (boyfriend/gintftietreating you more lovingly due to



114

something about you or something about other pempd&rcumstances?

Totally due to other people

or circumstances 1 2 3 45 6 7 Totallg tb me

35. In the future interactions with your spouseytiend/girlfriend), will this cause again be
present?
Will never again be Will always be
present 1 2 3 4 5 6 7 present

36. Is the cause something that just affects haw gpouse (boyfriend/girlfriend) treats you,
or does it also influence other areas of your life?

Influences just this Influences all
particular situation 1 2 3 45 6 7 attans in my life

YOU APPLY FOR APOSITION THATYOU WANT VERY BADLY (EG., IMPORTANT
JOB, GRADUATE SCHOOL ADMISSION, ETC.) AND YOU GETI
37. Write down the one major cause:

38. Is the cause of your getting the position dusomething about you or something about
other people or circumstances?

Totally due to other people
or circumstances 1 2 3 45 6 7 Totallg tb me
39. In the future, when you apply for a positionl] this cause again be present?

Will never again be Will always be
present 1 2 3 4 5 6 7 present

40. Is the cause something that just influences$yaypfor a position, or does it also
influence other areas of your life?

Influences just this Influences all
particular situation 1 2 3 45 6 7 sitoas in my life

YOU GO OUT ON ADATE AND IT GOES BADLY.
41. Write down the one major cause:

42. Is the cause of the date going badly due teeiung about you or something about other
people or circumstances

Totally due to other people
or circumstances 1 2 3 45 6 7 Totallg tb me

43. In the future, when you are dating, will th&aise again be present?

Will never again be Will always be
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present 1 2 3 45 6 7 present
44. Is the cause something that just influencesgladr does it also influence other areas of
your life?
Influences just this Influences all
particular situation 1 2 3 45 6 7 uattons in my life
GET A RAISE.

45. Write down the one major cause:

46. Is the cause of your getting a raise due toesloimg about you or something about other
people or circumstances?

Totally due to other people
or circumstances 1 2 3 45 6 7 Totallg ttume

47. In the future on your job, will this cause agbe present?

Will never again be Will always be
present 1 2 3 45 6 7 present
48. Is the cause something that just affects ge#timise, or does it also influence other areas
of your life?
Influences just this Influences all

particular situation 1 2 3 4 5 6 7 sitolas in my life
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The Attributional Style Questionnaire Scoring Key

The Attributional Style Questionnaire is composédadifferent hypothetical situations,
consisting of 6 good events and 6 bad events. Baitlese situations is followed by a series
of 4 questions. The first question following eathation asks for the one major cause of the
situation. This question is not used in scoring sintply serves as an aid to better answer the
remaining questions. The remaining three questoasrranged in the same order for each
situation and measure three different dimensiohs.Second question following each
situation measures whether the subject's respensternal or external. The third question
following each situation measures whether the siibjeesponse is stable or unstable. The
fourth question following each situation measurégther the subject’s response is global or
specific.

For each response, subjects marked an answer rfarte of 1 to 7. For good events, a score
of 1 is the lowest or worst possible score, wheeessore of 7 is the highest or best possible
score. Conversely, for bad events, a score otleifighest or best possible score, and a
score of 7 is the lowest or worst possible scoezaBse of the reverse order of scoring for
good and bad situations, scores for good events Ipeuseparated from scores for bad events.

Composite Negative Attributional Style (CoNeg):
(sum the total of all bad event scores and dividéhb total number of bad events, 6. The
best score is 3, the worst score is 21)

Composite Positive Attributional Style (CoPos):
(sum the total of all good event scores and ditgéhe total number of good events, 6. The
best score is 21, the worst score is 3)

Composite Positive minus Composite Negative (CPCN):
(The best score is +18, the worst score is -18)

CPCN, Composite Negative (CoNeg), and to a lesgenge Composite Positive (COPos)
scores are the most valid and reliable in the ptioh of depression and various other
outcomes. The individual dimension scores (interstable, and global), because they are
based on only a few questions, have a much loviiabrgy and validity. We therefore
recommend that you concentrate all or most of warts on the composite scores (CPCN,
CoNeg, and CoPos), unless you have a strong theainetason for investigating the
individual dimension scores.

Following is a list of the individual dimension nseges:

Internal Negative:
(sum the answers to the second question underbeatclvent and divide by the total number
of bad events, 6)

Stable Negative:
(sum the answers to the third question under eadtelsent and divide by the total number of
bad events, 6)

Global Negative:
(sum the answers to the fourth question under badtevent and divide by the total number
of bad events, 6)
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Internal Positive:
(sum the answers to the second question undergeamchevent and divide by the total
number of good events, 6)

Stable Positive:
(sum the answers to the third question under eaol gvent and divide by the total number
of good events, 6)

Global Positive:
(sum the answers to the fourth question under gaot event and divide by the total number
of good events, 6)

Hopelessness:
(Sum the Stable Negative and Global Negative samddivide by 2)

Hopefulness:
(Sum of Stable Positive and Global Positive scaresdivide by 2)

Copyright 1984 by Dr. Martin E. P. Seligman. Alllitg reserved. Dr. Martin E. P. Seligman acknowlsdbe significant
contribution of Dr. Mary Anne Layden to the authuapsof this questionnaire.
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