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Workshop 3

Teaching Struggling
Readers with E-Books:
Principles and Strategies

Agenda

You will learn by doing.

● Rationale of this project
● Working with struggling/ beginning readers--what do
teachers need to know?
● Before, while and post-reading
● Traditional storytelling vs. digital storytelling
● Lesson plan template (sample lesson plans will be made
available at a later stage)

● You will undertake a project which
allows you to see, think and act like
a teacher of struggling/ beginning
readers and reﬂect on your
Supervision
performance.

Feedback

Knowledge needed for differentiating reading
instruction for diverse learners:

What do teachers
of struggling/
beginning readers
need to know?

Language
structure

Reading
development

CK (Content Knowledge)

pedagogy

PK (Pedagogical Knowledge)

(Moats 2009)

Five essential component of effective
reading instruction:

Your TPACK (Technological
Pedagogical Content
Knowledge) is your ability to
consider the role of technology
in fostering students’ learning
(in our case→ how e-books
can be used to support literacy
development).

The TPACK Model
encourages us to reflect on the
interplay among their content
knowledge, pedagogy and
the use of technology while
incorporating IT into our
teaching.

●
●
●
●
●
(Mishra and Koehler
2006; Schmidt et al.
2009, as cited in
Lisenbee & Ford,
2018)

Phonemic awareness
Phonics and word recognition
Reading ﬂuency
Vocabulary development
Reading comprehension
(Moats & Dakin, 2008)

Phonemic Awareness vs. Phonics
Which is which?
___________________ refers to a useful strategy in the learning and teaching of
reading. It includes the teaching of basic letter-sound relationships and the
application of such knowledge to facilitate reading and spelling.
___________________ is the knowledge about syllables, onsets, rimes and
phonemes in addition to letter-sound relationships. Generally, it is easier for
children to develop an awareness of larger units of sound before progressing to
smaller units.
(CDI 2017, p.8-9)

Sound boxes (Elkonin 1963)
One way to visually
demonstrate that more
than one letter makes
up a vowel sound.

Hairy Phonics

Reading ﬂuency
● The ability to read most words in context quickly, accurately,
automatically and with appropriate expression and phrasing
(i.e. prosody). (Cunningham 2009).
● Fluency is critical to reading comprehension.
● “If text is read in a laborious and ineﬃcient manner, it will be
diﬃcult for the child to remember what has been read and to
relate the ideas expressed in the text to his/ her background
knowledge.” (The National Reading Panel 2000, p.11)

Ways to support reading ﬂuency (Kuhn 2009)
Principles:
1.
2.
3.

Model expressive reading.
Provide suﬃcient support and a great deal of practice.
Emphasize appropriate phrasing

Three approaches to ﬂuency instruction:
1.
2.
3.

Echo reading: A teacher chooses a section of a text to read aloud. Students’ role is
to listen and follow along when it’s their turn to read.
Choral reading: T and Ss simultaneously read a text aloud. Students’ role is to
mimic you.
Partner/ Paired reading: Ss work in pairs to read aloud and provide feedback/
encouragement to each other.

Why does prosody matter?
Not only can prosody reﬂect a reader’s understanding of
linguistic features (e.g. sentence structures) and text
features (e.g. punctuation), it can also reﬂect aspects of
meaning (e.g. emphasis of key words, intentions and
emotions of the characters).

Vocabulary development
● A well-developed vocabulary is essential for facilitating the process of
learning to read and book reading is an important vehicle for developing
vocabulary (National Early Literacy Panel, 2009).
● When a child already knows the meaning of a word, both decoding and
comprehension are easier.
Hindman & Wasik (2015):
● Don’ts: spend little time teaching vocab explicitly, brief and one-time vocab
explanation with no follow-up
● Dos: (1) child-friendly deﬁnitions for new words, discuss and ask questions
about new words, (3) reread books, (4) retell story using new words, (5)
integrate new words into other activities during the day & (6) use visual aids.

How would you teach the following words to
your students?
Snore
Axe vs. saw

Which words should I choose to highlight?
(1)
(2)
(3)
(4)

Central to the comprehension of the storybook
Used several times in the book
Linked to the overall theme
Teach words which your students NEED to know (e.g.
sight words)!

Reading Comprehension
● Comprehension--understanding what one reads--is the essence of reading.
Comprehension should be a central part of the teaching of reading.
● It is NOT something to be left to chance.
● Before a child is able to read independently → we should allow students to
show comprehension or respond to a text through art, music and dramatic
activities.
● Comprehension goals: predicting, summarising, asking questions,
inferencing, make connections
○
○

Core principles of working with dyslexic
learners in the EFL classroom
●
●
●
●
●

Engage learners in multi-sensory learning.
Make learning systematic, sequential and cumulative.
Provide opportunities for overlearning.
Provide good models.
Help to develop mnemonic strategies.

Literary texts→ follow characters and plot connections and discuss themes
Informational texts → to be familiar with various text structures, such as listing,
cause-effect, comparison-contrast and discuss how, why and what if-questions.

(Crombie, 2014)

Nation’s Four Strands (2007)--a useful
pedagogical framework for promoting language learning

Meaning-focused input

Meaning-focused output

Fluency development

Language-focused learning

Nation’s Four Strands (2007)
Meaning-focused input
Ss listen and read for
meaning.

Fluency development
Ss speak and write for the
purpose of conveying
meaning.

Meaning-focused output
Ss understand and produce
language they already know
but may not yet access
automatically.

Language-focused learning
Ss learn new language
features or more accurate/
sophisticated use of those
features + “learning
strategies.

Nation’s Four Strands (2007)
Meaning-focused input
e.g. to listen to the
teacher’s reading aloud

Fluency development

Meaning-focused output
e.g. to tell who the
characters are; fill in a
story chart

Language-focused learning
e.g. learn adjectives to
describe characters; break
unknown words into parts

e.g. to retell the story using
pictures from the story;
perform a skit based on a
story read in class

All four strands are essential for
promoting language acquisition.

Over to you

Pre-, while- and Post-reading
1. Pre-reading

A. To reinforce/ synthesize what has been learned and
extend ability to think critically and creatively about ideas in
the reading material

2. While-reading

B. To activate prior knowledge or build background
knowledge needed to comprehend the reading material

3. Post-reading

C. To teach strategies to support comprehension so that
students can interact effectively with the reading material
(Schirmer 2010)

https://padlet.com/jleecl/vi2r
2bj1v20t

Shared reading
● Shared reading is called ‘shared’ because we want
children to join in the reading.
● Goal: children will be able to at least pretend-read the
book and foster a kind of “I can read” confidence.
● Two important criteria in choosing a book for ‘shared
reading’: (1) the book must be very predictable; (2) a
book that is very appealing to children as the book will
be read and reread.
(Cunningham 2009)

Dialogic reading (Zevenbergen and Whitehurst
2003)
In dialogic reading, the adult helps the child become the teller of the story.
The PEER sequence:

1.
2.
3.
4.

Prompts the child to say something about the book
Evaluates the child’s response
Expands the child’s response by rephrasing and adding information to it, and
Repeats the prompt to make sure the child has learned from the expansion

Traditional vs. Digital storytelling activities

How to prompt children
Five types of prompts:
● Completion prompts: I won’t open the door! Not by the hair of my _____ _____
_____.
● Recall prompts: Can you tell me what happened to the ﬁrst little pig?
● Open-ended prompts: Tell me what’s happening in the picture?
● Wh-prompts: “What’s the name of this?” while pointing to the chimney in the
book
● Distancing prompts: Remember when we went to the country park last week,
we picked something, which is what we see here. What is it?

When integrating digital texts/ tools, you will
need to consider:
● Can the text/ tool help to model and guide the use of a literacy skill/
strategy?
● How will you model and guide how to use the digital affordances of
the text/ tool?
● To what extent will you capitalise on the digital affordances of the
text/ tool? (as suggested by the Puentedura (2010)’s SAMR model:
Substitution, Augmentation, Modiﬁcation, Redeﬁnition)

(Baxa and Christ, 2017)

● Orally retell a story/ Digitally record the re-telling of a story
● Draw a story chart on blackboard/ Use Popplet to make a story chart to
share the key details about a story.
● Orally/ Using Flipgrid/ ChatterPix to express ideas and feelings about a story
● Show pictures of a book and prepare a stack of cards/ Insert images of an
e-book into powerpoint slides to identify words/ phrases which could be
used to tell the story.
● Write a storyboard script for the students to act out from a story/ make up a
a new story. Then record the script as an Adobe Spark video or use Puppet
Pals to create a puppet show movie.

Classroom management during read-aloud
Which style is more likely to result in child attentiveness?
● Explicit management style
○

Directly calls for children’s attention and demands children raise hands before speaking and
keeps emphasizing the rules of participation and only asks low-demand questions (e.g.
naming)

● Implicit management style
○

Uses children’s names, looks at the children and asked questions about the story to control
the group; focuses on the story rather than organisation of the activity and asks
high-demand questions (e.g. connect stories to children’s experiences, analyse meanings of
words, character motivation, cause-effect relationships between events)

(Dickinson et al. 2003)

Lesson plan template
https://drive.google.com/drive/folders/1KVxvv2-EW4qTJWxP9q4kaTq7neDc280
Z?usp=sharing

Reminders
● We use “Book Creator” because it allows us to create a library to store the
books we made. The books are also easily accessible to the pupils because
the library can be shared with a joining code.
● The overall goal of the read-alouds is create a rich and enjoyable reading
experience for the school pupils to foster their motivation to read.
● E-books are NOT superior/ inferior in any to print books. Instead, the two
types of books should be seen as complementary. The role of a teacher is
to try our best to harness the benefits of technology.
● Writing can help to reinforce spelling and thus also helps to reinforce word
recognition and improves comprehension. So a balanced reading program
should integrate reading and writing.

Book making tips

Important: please type the text
of your books into ‘plain text’
files (.txt) for us to check the
difficulty of your text.

1.
2.

Length: about 24-30 pages; word count: around 200-300 words.
Use high frequency words (e.g. the first 300 words in the New General
Service Word List and words from the KS1 Wordlist compiled by EDB).
3. Using themes and words from the project school’s P1 textbooks (e.g. Longman
Elect 1A and 1B) is a good idea too. This helps to consolidate the pupils’
learning.
4. It’s a good idea to include language-focused activities in your book: e.g.
vocabulary list, phonics chart, mini lessons on expressive reading, etc.
5. Suggested e-resources to be incorporated into your e-books: Quizlet for
Teachers (login for the paid account will be given later) and mini games from
‘Teach your monster to read’.

Coming up
● Our long awaited ipads + Apple pencils--they have finally arrived!!
Each group can borrow 1-2 ipads and Apple pencils from me. Note
that the ipads and Apple pencils will not be available on May 28-29.
● A list of suggested learning activities will be compiled and sent to
you.
● Students interested in reviewing e-books--we will contact you soon
for the details.
● We need students who can help with decorating the classrooms.
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