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Abstract

Art education is important for child and adolescent development as it provides a
well-rounded education (Bolstad, 2011; Deasy, 2002; McCarthy et al., 2004; Roege & Kim,
2013). However, Hong Kong junior secondary school students showed low motivation in
learning Visual Arts. Since there is less relevant research on the motivation of Hong Kong
secondary school students to learn Visual Arts, the researcher is interested in exploring the
factors that affect their learning motivation and how to design the Visual Arts curriculum to

enhance students’ motivation and interested in learning Visual Arts.

The qualitative research methods are used to explore the views of teachers' and students'
views. Through semi-structured interviews with Visual Arts teachers and junior secondary
school students in my alma mater, the results of the findings show that teacher’s teaching
attitude, allocation of teaching time, and sense of accomplishment to students are the factors that
affect students' motivation in Visual Arts learning. Researcher reveals that teachers may enhance
pupils’ learning motivation through immediate positive response and regular artwork display,
and provide challenging and appropriate inquiry-based group activities with a fair scoring
system. It is hoped that the teaching strategies and suggestions can be a reference for teachers to

enhance junior secondary school students’ motivation in learning Art.

Keywords: Visual Arts Education, Learning Motivation, Hong Kong Junior Secondary School

Students
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Chapter 1 Introduction

1.1 Background

Art education is important for child and adolescent development. It provides a
well-rounded education (Americans for the Arts, 2018). Students accessed various benefits
like academic achievement, personal development, social development, and nurture creative
abilities (Bolstad, 2011; Deasy, 2002; McCarthy et al., 2004; Roege & Kim, 2013) (see
Table 1-1). Apart from developing creativity, critical thinking and art skills, Hong Kong art
education also aims at helping students to gain delight, enjoyment, and satisfaction through

participating in arts activities and pursue a lifelong interest (HKEDB, 2003).

Table 1-1 Benefits of Art Education

Bolstad Deasy McCarthy et al., Roege &
(2011) (2002) (2004) Kim (2013)
Academic Reading skills v v v v
Achievement
Language development v v v v
Spatial-temporal v
Cognitive strategies development v v
Personal Benefit self-expression
Development
Multi-perspective thinking and v
understanding
Reduce Stress v
Social Social interaction 4 v v
Development
Enhance cultural reception ability v
Nurturing Creative Abilities v/

(Bolstad, 2011; Deasy, 2002; McCarthy, Ondaatje, Zakaras, & Brooks, 2004; Roege & Kim, 2013)

However, in my personal experience, my junior secondary school classmates had low
motivation in Visual Arts learning and had no interest in this subject. They might be not

willing to participate in the class activities, and the classroom atmosphere was not good.



Since I had high learning motivation in Visual Arts, it was difficult to understand why my

classmates did not enjoy Visual Arts learning.

The level of learning motivation is one of the important considerations to affect
students’ class performance and pursue the subject as a lifelong interest (Miller, 2001). As
Miller (2001) mentioned, one of the ways to improve students’ learning motivation and
performance is to design a satiable Visual Arts curriculum and adapt interactive teaching
approaches. Enhancing students’ learning motivation in the Visual Arts subject is beset with
difficulties but it is the responsibility of teachers to help students to gain enjoyment and

pursue Visual Arts as a lifelong interest.

The above experience aroused my interest in studying why the junior secondary
school students have low motivation in Visual Arts. How to promote students learning, and
design Visual Arts curriculum to enhance their interest in Visual Arts learning? The

researcher intends to have an in-depth exploration.

1.2 Objectives

Basic Education Curriculum Guide (Primary 1-6) (HKEDB, 2014) and the Arts
Education Key Learning Area Curriculum Guide (HKEDB, 2017) classified Visual Arts as
a compulsory subject from primary 1 to secondary 3. It reflects that Visual Arts learning
benefits students’ growth and development. However, the researcher does not know why the
junior secondary school students show low motivation in learning Visual Arts for her

experience.



The purpose of this study is to investigate why the junior secondary school students
have low motivation in Visual Arts. Also, how do Visual Arts teachers design Visual Arts
curriculum such as the teaching content and teaching strategies to build students’ motivation
and interest in learning Visual Arts will be discussed. Since there is less relevant research
on junior secondary school students' motivation in learning Visual Arts in Hong Kong, I
hope this study will be a reference for pre-service teachers and in-service teachers to

enhance students' motivation and interest in Visual Arts learning.

1.3 Research Questions

1. Why do Hong Kong junior secondary school students have low motivation and interest
in Visual Arts?
2. How Visual Arts teachers design the Visual Arts teaching to build students’ motivation

and interest in learning Visual Arts?

1.4 Significance and Contributions

Less relevant study has mainly focused on the current situation of Hong Kong
secondary school students and provides effective suggestions in curriculum design and

implementation for teachers who are teaching Visual Arts in secondary school.

Hopefully, the study can be a reference for teachers to design Visual Arts curriculum
thus to serve and enhance students’ motivation in the subject. Also, it can provide basic data
to further discuss how to design an appropriate and feasible Visual Arts curriculum to

enhance students’ motivation and interest in learning Visual Arts.



Chapter 2 Literature Review

Motivation is the driving force behind all personal actions of an individual and has a strong

impact on the direction of behavior (Ilogu, 2005). It can either be internally or externally created

and both accounts for the students’ drive to learn. To understand the factors in affecting

students’ level of participation in Visual Arts lessons, and explore how to design and practice the

curriculum to enhance their learning motivation, students’ intrinsic motivation and extrinsic

motivation will be discussed.

2.1 Students’ Intrinsic Motivation

Intrinsic motivation refers to engaging in an activity for its own sake, enjoyment,

challenge, interest or curiosity (Barry & King, 2000). According to the following studies

(see Table 2-2), autonomy, sense of accomplishment, affiliation, self-esteem, and interest

are the elements in affecting intrinsic motivation.

Table 2-2 Elements in Affecting Intrinsic Motivation

Anderman & Anderman McCombs & Pope Raffini Winner, et al.
(2014) (2004) (1996) (2006)
Autonomy v v v v
Sense of Accomplishment v 4 v
Affiliation v v
Self-esteem v v v v
Interest v 4

(Anderman & Anderman, 2014; McCombs & Pope, 2004; Raffini, 1996; Winner, et al., 2006)

All of the four scholars (Anderman & Anderman, 2014; McCombs & Pope, 2004;

Raffini, 1996; Winner, et al., 2006) pointed out that the elements affecting students’

learning motivation are classroom autonomy and self-esteem. Three of them mentioned that
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the sense of accomplishment can also positively affect students’ motivation in class, briefly

introducing it as follows.

2.1.1 Classroom Autonomy

Students are willing to participate in the activities if they have the freedom to
make a decision. As Raffini (1996) mentioned, when an individual is driven by
autonomous motivation, students may feel self-directed, autonomous and excited by
internal motivation. The perception of choice is related to enhancing and having a
positive impact on their intrinsic motivation, even if they are only allowed to make
seemingly minor choices (Anderman & Anderman, 2014; Winner, et al., 20006).
Valerio (2012) suggested that teachers may allow choices within the targeted area
such as choosing topics, tasks and presentation ways. The freedom to make decisions

provides students a sense of ownership over their work (McCombs & Pope, 2004).

2.2.2 Self-esteem

A sense of self-esteem is how students feel about themselves overall. The
artistic environments and related activities repair and improve the feeling of positive

self-esteem for the children grown up (McCombs & Pope, 2004; Raffini, 1997).

As Anderman and Anderman (2014) pointed out, the selfless learning
environment raises self-esteem and encourages students to experiment and take
responsibility for learning. Arts appreciation helps students to develop
self-uniqueness through accepting peers and teachers’ feedback. Learning how to
provide and accept positive feedback and criticism allows students to build

confidence in their artwork (Raffini, 1997). To increase students' positive self-esteem

11



and learning motivation, art lessons should encourage reflection to guide students to

observe and evaluate their learning process (Winner, et al, 2006).

2.1.3 Sense of Accomplishment

Feeling a sense of accomplishment is an important part of self-worth, which
encourages students to stay motivated. Students’ beliefs about abilities to succeed and
in students’ valuing of tasks can affect the level of achievement motivation

(Anderman & Anderman, 2014).

Students perceive arts activities as a challenge, and this creates excitement,
increases concentration and task absorption (Raffini, 1996). Making mistakes is
normal, even appreciated in Visual Arts (Winner, et al, 2006). The sense of
accomplishment of students will be increased which facilitates intrinsic motivation,
the level of their motivation and participation; if not, students will drop the activity or
lesson and look for a new challenge to gain a sense of accomplishment (Raffini,
1996). Will students’ learning motivation in Visual Arts increase if they are not able

to gain a sense of accomplishment through the class activities?

To sum up, the level of participation may be increased if students enjoy a

considerable degree of discretion in class. They can increase self-esteem and gain a sense of

accomplishment through participating in the Visual Arts activities. Then, why do Hong

Kong junior secondary school students have low motivation in Visual Arts lessons?

12



2.2 Students’ Extrinsic motivation

Extrinsic motivation comes from outside of individuals including the offer of
incentives for successful task performance (Sternberg & Williams, 2002). Visual Arts
teachers may stimulate students’ extrinsic motivation through curriculum design and
implementation. As Table 2-3, teaching content, learning objectives, teacher enthusiasm,

and classroom social environment may affect students' extrinsic motivation.

Table 2-3 Elements in Affecting Extrinsic Motivation

Anderman, & Pastoll Sansone, & Valerio
Anderman (2014) (2009) Harackiewicz (2007) (2012)
Teaching Content v v
Learning Objectives/Goals v v v v
Teacher Enthusiasm v
Classroom Teachers-students v v
Social Relationship
Environment
Peers Relationship v 4 v

(Anderman, & Anderman, 2014; Pastoll, 2009; Sansone, & Harackiewicz, 2007; Valerio, 2012)

The scholars (Anderman, & Anderman, 2014; Pastoll, 2009; Sansone, &
Harackiewicz, 2007; Valerio, 2012) stressed the importance of learning objectives and
classroom social environment. Two of them included teaching content as an important

factor, and only one scholar mentioned teacher enthusiasm as one of the factors.

2.2.1 Learning Objectives/ Goals

According to Pastoll (2009) and Valerio (2012), the clear and right level of
learning objectives and challenges are the motivating tools to enhance students'
learning motivation in arts (see Figure 2-1). Students enhance achievement

motivation by attempting class activities and creating artwork to meet the learning

13



objective and acquire ability (Anderman, & Anderman, 2014; Sansone, &

Harackiewicz, 2007).

i A

Participate in Art Activities \

™ % g Y
Enhance Students’ Clear and Right Level
Learning Motivation | Learning Objectives

N

: .
Meet the Learning
Objectives

2 )
Increase Feelings of
Accomplishment

Figure 2-1 Clear Learning Objective Affects Extrinsic Motivation

Keeping students’ motivation by increasing their feelings of accomplishment
in a way that keeps motivated, teachers can break large goals down into smaller ones
(Valerio, 2012). Visual Arts teachers should teach the skill of goal setting explicitly
to ensure students to meet realistic and achievable goals. Otherwise, students may

feel a sense of failure and thus become unmotivated to complete tasks (Pastoll, 2009).

2.2.2 Classroom Social Environment

Developing a positive relationship between students, peers, and teachers
based on mutual respect is a good way to enhance pupils' learning motivation in

Visual Arts (Anderman & Anderman, 2014) (see Figure 2-2).
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. (2)  Verbal Reward
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[ Enhance Students’

Learning Motivation
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B Environment
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Peers:
(1) Cooperative Learning
. (2) Peer-evaluation

Figure 2-2 Positive Classroom Environment Affects Extrinsic Motivation

The ways teachers communicate with students and pupils perceive their
teachers as treating everyone fairly and equally are important elements in developing
positive teachers-students relationships (Anderman & Anderman, 2014). The verbal
reward from teachers can encourage pupils to participate and work hard in class
(Sansone & Harackiewicz, 2007). Students enjoy receiving positive support from

teachers and having warm and close relationships with them.

Apart from the relationships with teachers, junior secondary school students
pay attention and focus on peer relationships, cooperative learning enhances student
motivation by giving them more control over their learning experiences (Anderman &
Anderman, 2014; Pastoll, 2009; Quinn, 2006). Extrinsic motivation (positive peer
relationship) can affect students' intrinsic motivation (autonomy, a sense of
accomplishment and self-esteem), and enhance pupils' learning motivation in Visual

Arts (Valerio, 2012).

Through enhancing students’ intrinsic and extrinsic motivation, students’ participation
in Visual Art lessons will also increase. How do Visual arts teachers in Hong Kong design
the school-based VA curriculum to stimulate and enhance junior secondary school pupils’

learning motivation?
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2.3 Conclusion

To summarize the above discussion, the researcher develops the following research
framework (see Figure 2-3) which helps collect and analyze the views of Visual Arts

teachers and students at junior secondary schools in Hong Kong.

Students’ Learning Motivation

{ Intrinsic Mativation } { Extrinsic Motivation }
[ [
' Learning Objectives \[ Classroom Sacial Environment |
v Realistic and Achievable " Positive Teachers-students
« Break Down Into Smaller Relationships
Goals | Positive Peers Relationships

02: How can VA teachers enhance students’
learning motivation?

|

T . ! |

{ Q1: Low mativation in learning arts? | :
|

Figure 2-3 Research Framework

Responding to the above research framework, Visual Arts teachers should be able to
enhance students' learning motivation through affecting their intrinsic motivation by
stimulating extrinsic motivation. However, why do Hong Kong junior secondary school
students have low motivation and interest in Visual Arts? How Visual Arts teachers design
the Visual Arts curriculum to build students’ motivation and interest in learning VA? The

researcher intends to have an in-depth exploration.
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Chapter 3 Methodology

The study aims at exploring junior secondary school students’ learning motivation in
Visual Arts and analysing how Visual Arts teachers design teaching to enhance students'
motivation. Case study and triangulation in qualitative research will be used to explore and
discover the perceptions and experiences of the interviewees (Kumar, 2011). It helps an in-depth

understanding of the research questions and depends on the experience of the researcher.

3.1 Research Method

Case study is used to discover how alma mater’s Visual Arts curriculum affects junior
secondary school students' learning motivation in Visual Arts. According to Grinnell
(1981), ““Case study is characterized by a very flexible and open-ended technique of data
collection and analysis’’ (as cited in Kumar, 2011, p.123). Semi-structured interviews, class
observation and document are the usual methods of qualitative studies for researchers to
explore the phenomena. Triangulation methods can provide mutual verification and increase
the validity and reliability of this study (Bogdan & Biklen, 2007). Therefore, the

triangulation method that uses multiple sources and evidence will be used (see Figure 3-1).

Semi-structured interview
~ With Hong Kong's junior secondary

students and Visual Arts teachers

Investigate the
influence on junior
secondary pupils’
learning motivation in
Visual Arts

Observation Document analysis
~ Junior secondary Visual Arts lessons ~ Students artworks and teaching

scheme of work (provided by teachers)

Figure 3-1 Triangulation in Qualitative Research
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3.1.1 Semi-structured Interview
Since semi-structured interview incorporates the open-ended and driven
questions, it provides a liberal environment for interviewees to share their own
experience and perspective in-depth freely (Galletta, 2013). The interviewer can adjust
questions based on interviewees' feedback without constraining in a particular format
to produce rich data. Some unconsidered ideas might be brought out through the

semi-structured interview (Wisker, 2009).

Through an in-depth interview with teachers and students respectively, the
researcher can gain a deeper insight into specific answers. Some basic interview

questions for Visual Arts teachers are set based on the research questions as follows.

1. What is the level of students’ participation in the Visual Arts lessons?
(Research Question 1)

2. What are the factors in affecting a student's motivation and participation in
learning Visual Arts? (Research Question 1)

3. What kind of class activities do students like most/ show a higher level of
participation? (Research Question 2)

4. What strategies have been used in Visual Arts teaching which can enhance

student’s participation and learning motivation? (Research question 2)

Junior secondary school students who have different levels of learning

motivation in Visual Arts will be invited for exploring the factors on affecting their

learning motivation in this subject. Some interview questions are set as follows.

18



1. Do you like having Visual Arts lessons? Why? (Research Question 1)

2. Describe some Visual Arts units/ topics which you think are the most
productive and find it interesting. (Research Question 1)

3. Describe the most impressive Visual Arts learning activities/ units. Why are
you interested in these activities? (Research Question 2)

4. Do you have any suggestions for Visual Arts teachers on your Visual Arts

learning? (Research Question 2)

3.1.2 Class Observation
Observation aims to develop a holistic understanding of the phenomena under
study (Bogdan & Biklen, 2007). Through the class observation, researcher can
observe and record students' emotions, participation and reaction, the teaching
strategies, and class social environment with field notes, which help to analyze the

documents and the interview data comprehensively.

3.1.3 Document
To increase the credibility and consistency of the data, the related teaching
documents such as students artworks and teaching design will be collected. The
document can be read and reviewed multiple times and provide supplementary
research data (Marshall & Rossman, 2016). The artworks and teaching design may
show the elements or activities which affect pupils’ level of participation in Visual
Arts. The artworks can also be used as the examples in the interviews to provide

background information and generate a discussion.
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3.2 Research Subjects

To investigate how Visual Arts teachers influence junior secondary school students'

learning motivation, the researcher had the face-to-face interview with two Visual Arts

teachers from alma mater (see Table 3-1). Six F.3 students with different levels of

participation in Visual Arts learning were selected by the teachers to participate in the

telephone interview since only F.3 students were taught by both T1 and T2 (see Table 3-2).

Table 3-1 Research Subjects Data (Teachers)

Respondent | Code | Gender Years of Title Class Face-to-face
Teaching Observation Interview
(Visual Arts) Date
Teacher 1 T1 F > 20 years > Visual Arts Subject | 22 Oct2019 | 06 JAN 2020
(Alma Mater) Panel Head (F.2)
> School Promotion (10:30-12:00)
Team Officer
Teacher 2 T2 F > 20 years > Visual Art Subject 23 Oct 2019 | 17 JAN 2020
Teacher (F.3)
(10 years in the > Chinese Subject (15:33-16:25)
Alma Mater) Teacher
> F.1 Class Teacher

Table 3-2 Research Subjects Data (Students)

Visual Arts Teacher
Respondent Code Gender Year Telephone Interview Date
F.1 F2 F.3
Student 1 S1 S.3 Tl Tl T2 02 Feb 2020
Student 2 S2 S.3 T2 T1 T2 03 Feb 2020
Student 3 S3 S.3 Tl Tl T2 04 Feb 2020
Student 4 S4 S.3 Tl Tl T2 05 Feb 2020
Student 5 S5 S.3 T2 Tl T2 07 Feb 2020
Student 6 S6 S.3 T2 Tl T2 08 Feb 2020

20



3.3 Research Schedule

The research started in March 2019. The literature review and revised research
proposal were completed in mid-October 2019. Interviews and data analysis will be
conducted from January to April 2020. In May 2020, the researcher will complete data

analysis and write up the research report (see Table 3-3 for details).

Table 3-3 Research Schedule

Date Implementation Matter

31 March 2019 > Submission of project proposal

Janto mid-Oct 2019 > Meetings with supervisor for discussion

18 Oct 2019 > Submit the full research proposal and the ethical review application
Nov to Dec 2019 > Design research questions

Jan to Feb 2020 > Interview with the interviewees

Feb to mid-Apr 2020 > Data analysis

20-24 Apr 2020 > Honours project presentation

Apr to mid-May 2020 > Refine project report

18 May 2020 > Honours project report submission

3.4 Research Limitation

Due to time constraints and school suspension, only six junior secondary school
students can take part in the phone interview. The opinions and perspectives cannot
represent and reflect the considerations of all the visual art teachers and students in the

academic community. Therefore, the results of this research can only be a reference.
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Chapter 4 Findings and Analysis

The study aims to explore the factors in affecting students’ level of participation in Visual

Arts lessons and how to design the curriculum to build pupil’s’ learning motivation through

interviews with two serving Visual Arts teachers and six junior secondary school students from

researcher’s alma mater. The analysis results are presented below by separating into two sections

based on corresponding to research questions 1 and 2.

4.1 Factors that Reduce Students’ Learning Motivation in VA Learning

From the class observation, students paid attention in class quietly in the teaching part but

were less active than they were in the creation time. According to the interview content, deficiency

in the five aspects below (see Table 4-1).

Table 4-1 Factors in Decreasing Students’ Learning Motivation in Visual Arts

T1 T2 S1 S2 S3 S4 S5 S6 Researcher’

Observation
Interest and Subject Ability v v v v v |[NIL | X v v
Language Ability v X NIL | NIL | NIL | NIL | NIL | NIL X
Teacher’s Enthusiasm and Attitude v v v v 4 v v v v
Classroom Setting v v X X X X X X X
Time Management X X |NL | v/ v v v v v

As shown in the table, all interviewees agreed that a negative teaching attitude weakens

students-teachers relationships. Five students interviewees pointed out the imbalance between

teaching and creation time, and six interviewees showed the effect of interest, ability, and sense of

accomplishment in decreasing learning motivation in Visual Arts.
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4.1.1 Negative Teaching Attitude Weakens Student-Teacher Relationship
Numerous studies in the literature have demonstrated a positive correlation
between a positive student-teacher relationship and the creation of a supportive
learning environment to enhance student's learning motivation. Through class
observation, T1 and T2 always give suggestions and encouragement, and provide

individual coaching in creation time.

“I always show my appreciation of their work before giving suggestions,

’

especially for those who show a lower level of participation in lessons.’

(Interview, Teacher 1, A16)

“I walked around and provided suggestions...... They will be actively involved in

the creation if they receive individual coaching.” (Interview, Teacher 2, A3)

However, five out of six students mentioned that teachers usually scold them and
even thump on their table when they made a mess or left something at home. As
observed in T2’s class, she scolded three students loudly for leaving sketchbooks at
home in the first ten minutes of the class. S4 expressed that she did not enjoy

participating in Visual Arts lessons this year since T2 usually scolded them.

“I enjoyed participating in VA lessons in the past years. However, I don’t like
attending T2’s lesson since she is eccentric. Once she threw a tantrum when we
entered the art room as we were too noisy outside during recess time and asked
why we don’t help her to prepare material before class. She ruined my mood

before the lesson.” (Interview, Student 4, A2)
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Besides, the researcher observed that students who are seated at the back cannot
receive individual coaching and encouragement due to limited class time. These may

decrease their learning motivation in Visual Arts.

“T2 will take turns answering questions. It's fair as she helps all of us. In
contrast, Tl keeps answering one to two students’ questions, thus, she might not
provide suggestions to all classmates...... I like attending T2’s lessons.”

(Interview, Student 1, A7)

“T2 always encourages and appreciates students with lower ability in art but she
never praises my works. (Are you disappointed?) Sometimes. I will try my best

and do better until she praises my work.” (Interview, Student 3, A23)

According to the interviews, the researcher found that scolding students in front
of the class may make them embarrassed and create a negative learning atmosphere.
Also, the learning motivation of the students may decrease if they receive unfair
treatment. How can teachers remind students of misbehaviors in positive ways and

provide feedback or encouragement to all students in limited class time?

4.1.2 Imbalance between Teaching and Creation Time
From class observation and students’ feedback, teachers tend to spend over 35
minutes explaining the subject background. In T2's lesson, two students rested their
heads on their arms, and one-third of pupils were looking away from the screen after

15 minutes; in T1’s lesson, students showed a higher level of participation since T1
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kept raising questions and inviting pupils to demonstrate. All students pointed out they

felt bored and sleepy.

“They usually spend a long time explaining the topic and artworks without small
activities or interaction. We do not have enough time for creation. Classmates

feel bored and do not pay attention to this part.” (Interview, Student 2, A2)

“They will raise questions to catch our attention. I sometimes think about it in my
mind; however, peers who are not interested in art might be daydreaming, or

even falling asleep.” (Interview, Student 3, A26)

Although teachers have noticed this phenomenon, they prefer spending more time

on introduction to make sure most pupils understand what to do in limited class time.

“If I didn’t explain the teaching content or steps clearly, they might not
understand what to do. We do not have time to provide individual coaching for
the whole class. Therefore, I would spend more time on explanations and provide

individual coaching to the less able students.” (Interview, Teacher 1, A25)

“I prefer adopting a so-called “didactic” approach to teaching rather than an
interactive one like raising guiding questions. Students can know what to do in a

shorter time and have more time on creation.” (Interview, Teacher 2, A12)

As T1 and T2’s class observed, students show low learning motivation in the

teaching part. Is it necessary to spend the entire lesson explaining the teaching
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content? Are there any strategies or activities that can be provided to make sure pupils

understand the content in a short time and enhance their learning motivation?

4.1.3 The Relationship Between Interest, Ability and the Sense of Accomplishment
Also noteworthy is that the degree of accomplishment that can affect pupils’
intrinsic learning motivation. From the interview, if students underestimate themselves
or have impaired confidence and fail to gain a sense of accomplishment through the

class activities, they might not participate in the lessons.

S5 mentioned, “I don't like having Visual Arts lessons since I am not good at

drawing or painting.” (Interview, Student 5, A1)

Through the class observed, S5 did not want to get involved in class and started

daydreaming after 5 minutes since he could not gain a sense of achievement in class.

S4 has provided an example: “I wanted to give up finishing the "Wire-man" unit
(see figure 4.1). The wire is difficult to control and it is easy for the "Wire-man" to get
out of shape. It looked good when I placed it on the table but it was out of shape when

T1 picked it up. We needed to do it repeatedly.” (Interview, Student 4, A14).

Figure 4-1(a) (b) “Wire-man” by T1
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In contrast, students tend to pay more attention and actively get involved in class
to polish art skills to derive great satisfaction continually if they can achieve the task

and learning objectives.

“I try to answer questions if I get the idea, no matter if it is right or wrong. I am
proud of myself since I get the correct answers and I can answer the questions in

English.” (Interview, Student 1, A14)

“Book cover design (see Figure 4-2) does not require much drawing skills, and
classmates can gain a sense of accomplishment and boost their self-confidence.

All classmates actively participated in this unit,” (Interview, Student 3, A14)

Figure 4-2(a) (b) Book Cover Design by T2

From the interviews, it is evident that interest in the subject, ability, and the sense

of accomplishment are inextricably intertwined (see Figure 4-3).

I Involved in the Class Activities ‘

Can Achieve (Increase Subject Ability) Cannot Achieve / Too Difficult
> Gain a Sense of Accomplishment > (ain a Sense of Frustration
— >  Enhance Subject Interest and >  Decrease Subject Interest and
Learning Motivation Learning Motivation

Figure 4-3 The Relationship Between Interest, Ability and Sense of Accomplishment
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4.2 Design the VA Curriculum to Build Students’ Learning Motivation

As the above findings, the relationship between interest, ability, and a sense of
accomplishment is an important factor in students' levels of participation. Based on the
interviews, the researcher generalized two ways that may enhance junior secondary school
pupils' learning motivation through curriculum design and implementation: arousing interest

and curiosity, and promoting a sense of accomplishment (see Table 4-2 for details).

Table 4-2 Ways in Enhancing Junior Secondary Students’ Learning Motivation

T1 | T2 | S1 [ S2 [ S3 | S4 | S5 | S6 | Researcher’
Observation
Ways to | Diversified Medias and Novel Topics v |/ v |/ v |/ Nil
Stimulat
Non-traditional Teaching Materials v | Nil [ Nil | Nil [ Nil | Nil [ Nil | v/ Nil
e Interest
and Organise Group Learning Activities X\ v |/ |/ | X |V |V |V v
Curiosity Allow Selections in Targeted Area VAN A VA DA VA IRV IRV 4 v
Ways to | Appropriate Challenging Activities and VAN A VA B VAR IRV IV 4 v
Build a Materials
Sense of
Accomp- | Score Reward (Good Names Bad Names) v X X vV | X | X v v Nil
lishment
Verbal Reward v v |/ v | v | v | v/ |Ni v
Artworks Display/ Exhibition v VX [ X[ X X | X [|X v

4.2.1 Ways to Stimulate Interest and Curiosity
Interest and curiosity is a form of intrinsic motivation that fosters active learning.
Interviewees unanimously agreed that diversified media and novel topics, degree of

autonomy, and group tasks are effective to stimulate students’ interest and curiosity.
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4.2.1.1 Diversified Medias and Novel Topics
From the 2018/19 F.2 Visual Arts scheme of work (see Table 4-3), six

out of nine units are having 2D works and five units are in drawing or painting.

Table 4-3 2018/19 F.2 Visual Arts Scheme of Work (T1)

Unit 1 Unit 2 Unit3 Unit 4 Unit 5 Unit 6 Unit 7 Unit 8 Unit 9
Drawing/ v/ v/ v/ Nil v v
Painting
Craft v v Nil 4

(2D)

The above table showed that T1 mainly focuses on drawing and painting.
After interviews with students, it was found that all of them would like to
experience various mediums but not limited to drawing or painting. As
observed in T2’s class, students were excited and showed great learning

motivation for hand-making tasks.

“I prefer doing craft to drawing as I am not good at drawing. I like
hand-making, even though it may take a long time. It is fun.” (Interview,

Students 1, A19)

“Not only about drawing, but also other challenging mediums. Most
classmates enjoy doing book cover design as we can use cutters. We

seldom use cutters in Visual Arts lessons.” (Interview, Students 3, A26)
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Apart from the media, three out of six students admitted they were bored
and could not focus on the lessons owing to the lack of novel elements in the

theme or the topic.

“The topic is not novel so it may be boring and cannot catch our

attention in class.” (Interview, Students 2, A1)

“The theme needs to be new and original, not the topic that the senior

students have done. It is boring.” (Interview, Students 4, A9)

Topics based on daily life may be of greater interest to students as they
may have a deeper understanding and they can express their own opinions and

feelings through the class activities.

“I would like to have a creation based on daily life or social issues......
There may be some interdisciplinary topics and we can have a deeper

understanding of the issues.” (Interview, Students 4, A9)
“Personal or social issues will be better as they have a clear and better
understanding of the topic. Students will actively be involved in it

because it is related to themselves.” (Interview, Teacher 2, A22)

A student also pointed out that it may not be necessary for teachers to use

PowerPoint as videos and actual objects are more eye-catching. In general,
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novel topics and mediums with different teaching materials can spark pupils'

interests in learning.

4.2.1.2 Allow Selections in Targeted Area
All interviewees have a positive view on a high degree of autonomy.
Teachers always allow selections in the targeted area to increase pupils’
participation and enhance the impression of units. As observed in T2’s class,
all students showed high interest in designing book covers for the book they

chose.

“We can choose the book, weather in Chinese or English. T2 encourages
us to choose Chinese books as the strokes of Chinese characters are

challenging.” (Interview, Student 3, A4)

“I enjoy participating in T2’s Visual Arts lessons because she will not

limit the selection of materials.” (Interview, Student 6, A6)

Teachers observed that students enjoy having a considerable degree of
discretion and freedom of selection. Pupils were excited about choosing colors
and exploring materials as they can discuss with peers and teachers. T1 has
provided an example: “Pupils used the same material, but they were
encouraged to choose themes based on their interest and ability (see Figure
4-5)...... They enjoy participating in photo search and creation.” (Interview,

Teacher 1, A17)
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Figure 4-4 (a) (b) (c) Imitate Blue and White Porcelain on Tissue Paper by T1

T2 has provided another example: “I had prepared around eight to ten
materials such as bamboo shoots, drinking straw, paper cups and they are
encouraged to prepare special materials (Figure 4-6). They showed high
interest in selecting and exploring the use of materials.” (Interview, Teacher 2,

A21)

Figure 4-5 (a) (b) “Visual Rhythm” by T2

4.2.1.3 Organise Group Activities
As T1 and T2’s class observation and Visual Arts scheme of work, there
was no group discussion, learning activity or creation. From the interviews,
five students claimed group activity is an important factor in increasing their
level of participation in Visual Arts lessons as they can cooperate with friends

to achieve a higher level of performance.
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“I would like to have group activities since we may work together to

achieve a higher level of performance.” (Interview, Student 2, A13)

“It will be better if teachers include group activities in class as we can

discuss and share ideas with friends. The atmosphere in class will be free

and easy.” (Interview, Student 5, A6)

“If we can create works in groups, students will show a higher level of

participation as we can share the work and cooperate with friends. We

seldom have group activities” (Interview, Student 6, A14)

T2 agreed the group tasks are effective and said, “Three to four students

in a group explored the materials in a limited time. They showed greater

willingness to participate and created a free and relaxed classroom

atmosphere.” (Interview, Teacher 2, A20). In contrast, T1 thinks group

activity is not effective. Both of them seldom provide group tasks for the

following reasons (see table 4-4).

Table 4-4 Reasons of Less Group Activities

T1 T2
Difficult to Mark v
Limited Class Time 4 v
Not Involved Actively v v
Cause Quarrel v

Two teachers share similar reasons for seldom providing group tasks

because of the limited class time and students’ degree of participation.
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“We only have twenty lessons in one year and the curriculum is compact.
I prefer arranging a discussion in pairs rather than holding group
activities as it is difficult to mark and some students won't be involved in

the tasks if they work in a large group.” (Interview, Teacher 1, A22)

“I do not want to have group activities as some pupils must not get
involved in the activity. Sometimes, they may have different opinions.
Some students will not participate in the task if their opinions are not

accepted. They may even, even cause a quarrel.” (Interview, Teacher 2,

A9)

Although T2 agrees group activities can build a positive learning
environment and enhance pupils’ learning motivation, teachers have not
managed to find a way out, resorting to group activities. Are there any
strategies to ensure the levels of participation in group activities and a fair

grading system?
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4.2.2 Ways to Build a Sense of Accomplishment
From the above findings, a sense of accomplishment is important for self-worth,
which encourages pupils to stay motivated. The researcher generalized three ways to
assist students in gaining a sense of achievement, namely appropriate and challenging

activities and materials, verbal rewards, and artworks display.

4.2.2.1 Appropriate and Challenging Activities and Materials
Based on the literature, students can derive a sense of achievement
motivation by participating in arts activities and meeting the learning
objectives. Teachers always provide appropriate and challenging activities and
materials as they agree that challenging activities and materials can encourage
students to focus more on the lessons. For instance, according to the 2018/19
S.2 Visual Arts scheme of work (Appendix 9), T1 provided plastic spoon,

bamboo chopsticks and other found materials for drip painting.

“In challenging activities, students may not believe they can handle it at
first. After they successfully complete the tasks, they will gain a sense of
achievement and realise art is not as difficult.” (Interview, Teacher 1,

Al13)

“Using three-primary colors and markers in coloring Christmas cards
(see Figure 4-6) is an appropriate activity for F.1 students who do not
even know visual elements. The final products are beautiful and they can

gain a sense of accomplishment through participating in the creation.’

(Interview, Teacher 1, A15)
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Figure 4-6 (a) (b) Christmas Card by T1

T1 thinks students pay more attention and mind what they are doing
since they feel curious and challenging in using unusual materials. Students

agree the challenging activities and materials can impress them deeply.

“I have never drawn the pattern of blue-and-white porcelain and drew
on the tissue paper(Figure 4-5) before. It was interesting and challenging
as we could not erase the mark. Classmates enjoyed participating in this

unit and provided good responses. ” (Interview, Student 3, A15)

“Once, we draw on a piece of cloth by using glue. It was fun and
challenging as it was difficult to control and we cannot predict the effect.

The classroom atmosphere was good.” (Interview, Student 4, A13)

If students can manage to complete challenging activities with suitable
materials, their motivation to learn may enhance. In contrast, if they cannot
achieve the tasks as the material may not be suitable and cannot receive
teachers’ support, they might not be willing to be involved in the tasks

anymore.

36



“It was difficult to mold the shape of a human with wire (see Figure 4-1).
It was hard and the final product was not beautiful. All classmates could
finish successfully, however, we needed to stay behind and everyone

worked like a dog.” (Interview, Student 2, A21)

“Once, we needed to explore and design a building with positive and
negative space by using a cartridge paper. I do not know how to draw
the paper pattern of buildings and T2 never shows us the examples. |
wait and sit there until T2 shows other classmates’ works at the end of

the lesson.” (Interview, Student 4, A7)

From the interviews, only the challenging activities and materials which
are appropriate to students’ ability can help students to gain a sense of
accomplishment and increase their learning motivation in this subject (see

Figure 4-7).

‘ Challenging Activities |
‘._ Appropriate | ‘ Inappropriate |
. !
‘ Can Achieve the Task | ‘ Cannot Achieve the Task ‘
| ' !
". Gain a Sense of ‘ ‘ Gain a Sense of ‘
Achievement Frustration

' I —

| Increase Learning Decrease Learning ‘
Motivation in VA Motivation in VA

Figure 4-7 Build a Sense of Accomplishment Through Appropriate and

Challenging Activities and Materials
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4.2.2.2 Verbal Reward is Better than Score Reward
To increase students’ levels of participation in Visual Arts lessons, T1
established a “Good Name, Bad Name” mark reward system. T1 believes the
score reward is effective as students who are shy or quiet are more likely to
answer the questions under the score reward system while T2 holds a different

opinion as she claimed that students would not care about marks.

In T1’s class observation, five pupils answered questions actively, while
no one responded to T2 in her lesson. In the interviews, two students concur
with the effectiveness of the score reward system which can encourage the
ones who care about marks. However, none of the student' interviewees

answers questions due to mark reward.

“It is good to have score reward after answering questions but I won’t

reply actively because of the system.” (Interview, Student 2, A8)

“Not many of us would answer questions. I will not answer questions

unless I am marked a “Bad Name.” (Interview, Student 4, A6)

“I won’t answer questions because of the system but it may encourage

the ones who care about marks.” (Interview, Student 6, AS)

In comparison with the score reward system, verbal reward can provide
an incentive for them to participate in Visual Arts activities since they can

build up self-confidence and find comfort through teacher and peers
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encouragement and positive feedback. As T1 and T2’s class observed, the
students with lower learning motivation showed greater levels of participation

in the creation after receiving teachers’ feedback.

“T2 always encourages us, including the girl sitting next to me who is
not good at arts. T2 encouraged and said: ‘It’s good! Keep going.” She
will have the confidence to complete her works.” (Interview, Student 3,

A16)

“When I am annoyed with problems in the work, she comes and says: ‘It
is quite good and you may do it like this’. I find some comfort.”

(Interview, Student 4, A15)

The examples showed that encouragement and appreciation can increase
pupils’ motivation for Visual Arts learning. They can gain a sense of

accomplishment through verbal rewards and immersion in art activities.

4.2.2.3 Artworks Display
Although five out of six interviewees’ artwork were never selected for
exhibition, as T1, T2 and researcher’ observed, the artworks display and

exhibition arouse pupils’ attention and enhance interest in learning.

“Students might be reluctant when I picked up the works for the 45"
Anniversary learning celebration. They are glad to see their works are

placed on the board.” (Interview, Teacher 1, A13)
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“Students were excited when they saw the artworks placed on the board.

It caused discussion.” (Interview, Teacher 2, A26)

As students mentioned, they are glad to see their work being placed on
the board. Even though students can gain a sense of accomplishment through
the displayed artworks, T1 and T2 seldom change the board and only a few
students' works can be placed. As the researcher observed, three old students’

artworks (2015/16) were still placed at the staircase.

“The artworks shown at the staircase might be changed once every two
vears. They seldom change the artworks which are placed on the board.”

(Interview, Student 2, A23)

“I am glad to see my works being placed on the board. However, they
seldom change the works placed on board or at the staircase until the

School Learning Celebration. ” (Interview, Student 4, A17)

Pupils may not be involved in the lessons or creations as they know that

their artworks will not be selected to place on the board. Teacher 2 explained:

“It is difficult to place all the works as the size is too large and we do not
have enough space (Figure 4-8)...... 1 spend too much time on
administrative work and senior students’ SBA. I have no time to change

the artworks on board.” (Interview, Teacher 2, A27)
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Figure 4-8 (a) (b) Artworks Display Board

Artworks display may be an effective way to enhance students’ learning
motivation in visual arts. But how can teachers change the board regularly and
exhibit all the students’ works under the heavy workload to increase students'

learning motivation in this subject?

41



4.3 Conclusion

The results of the finding illustrate how junior secondary students’ learning motivation

in Visual Arts is affected by a combination of factors (see Figure 4-9).

Junior Secondary Students’ Learning
Motivation in Visual Arts

Ways in Increasing Students’
Learning Motivation

Exciting Interest and Curiosity Building a Sense of Accomplishment
(1) Diversified Media and Novel (1)  Appropriate and Challenging
Topics Activities and Materials
| (2)  Allow Choices Within the (2)  Verbal Reward Is Better Than
Targeted Area Marks Reward
I (3 Provide Group Learning (3) Change the Artworks Display
\ Activities I\ Boards Regularly

Figures 4-9 Ways in Decreasing and Increasing Junior Secondary Students’ Learning

Motivation in Visual Arts

Responding to the above figures, researcher found that junior secondary school
students’ learning motivation may decrease due to teachers’ negative teaching attitude,
imbalance teaching and creation time and sense of frustration. To enhance students'
motivation in Visual Arts lessons, positive and appropriate strategies have been made by T1
and T2 that stimulate students’ interest and curiosity and build a sense of accomplishment

through Visual Arts curriculum design and implementation.
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Chapter 5 Suggestions and Conclusion

Based on the literature review and research findings, the researcher would like to propose

a number of suggestions effective ways which teachers seldom adopt due to various reasons.

5.1 Immediate Positive Response and Regular Artwork Display

From literature reviews and interviews, a sense of accomplishment is an important
factor in enhancing pupils’ learning interest and motivation in Visual Arts. Verbal reward
and artwork display are effective ways of promoting a sense of achievement. However,
some students cannot receive encouragement and individual coaching due to the limited
class time, and teachers seldom change the display board because of the administrative

workload.

Immediate positive feedback can avoid frustration as students can correct and improve
quickly to achieve the tasks objectives and gain a sense of accomplishment (Federmeier,
2018). If teachers cannot provide positive feedback to all students in limited class time,
facial expressions and gestures are also important in enhancing students’ performance. For
instance, teachers should not exude annoyance as students may get worried. Also, if
teachers scold students for their misbehaviors in front of the class, they may be
embarrassed and disappointed. Writing a memo with comments on class performance or
creation is a good way to remind and encourage them to be actively involved in visual arts

lessons.

Besides, as T2 mentioned, she seldom changes the display board due to the heavy

workload. The researcher suggests teachers may delegate the task of changing the board
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after school once every two weeks to students who are interested in board display or have
misbehavior in class to change the board after school in order to show all the students'
works if there is not enough space to displace all the works at once. It’s a good experience

for students while decreasing teachers’ workload.

5.2 Provide Challenging and Appropriate Inquiry-based Group Learning

Through the above findings, teachers always spend an entire lesson on explaining the
background and working steps to make sure most pupils understand what to do. However,

all students interviewees mentioned it is boring and they would like to have group activities.

Based on ch.4 findings, students can gain a sense of accomplishment through
participation in challenging activities which are of appropriate level of difficulty aided with
suitable materials and teachers’ positive feedback. Teachers may provide challenging and
appropriate inquiry-based learning (IBL) in groups which helps students to stimulate
thinking and spark creativity while communicating with peers, thus developing life-long
learning. Learning is a discovery process that teaches students to do things, rather than
telling about what others have done (Dewey, 1916; Gray & Griffin, 2005). Pupils may
understand the teaching content through exploring materials and communicating with peers.
This helps students to gain a better understanding of the material, allowing them to

experiment with trial and error and develop life-long learning.

To make sure all students understand what to do, teachers should state the clear

purpose of cooperative learning from the beginning of the lessons, and meditation is needed

when necessary (Burke, 2011). Having IBL in groups helps students build social and
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emotional learning capacity, problem-solving prowess, but not passively receive the

teaching content.

5.3 Ways to Differentiate Students' Performance

T1 mentioned it is difficult to include too many group activities in the curriculum in
view of the fairness of the scoring system on students showing different levels of
participation. It is expected that every groupmate will make contributions of varying
significance to the project. If students in the same group receive the same grade, this may
cause resentment and grievances from actively participating students to those who do make
minimal contribution. Some students in turn may choose not participate in group tasks
anymore. In my opinion, teachers may provide group discussion and inquiry-based learning
in the lesson which are non-graded. If group activity needs to be scored, teachers can assess

individual achievement during or after the group project.

During the group tasks, teachers may use peer evaluation as the basis for individual
evaluation and group grades. Students will observe and evaluate their group members on a
variety of criteria such as social skills, quality and quantity of work, and other elements
inherent in group projects. Glendon (2005) proposed that teachers must stress the
importance of peers' evaluation so that pupils may realize the importance of working in a
group and their grade will be adjusted according to their workload. In this way, the grade

that one receives will be much fairer.

After the group projects, teachers may ask students to write a question on what they
have learned. As Broolhart (2013) mentioned, “Write Your Own Question” is more

effective than self-reflection since the reflection cannot show what students know and they
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may simply copy the teaching content. If students are asked to raise a question, they need to
reflect on their learning to identify a question that the project helped them understand or
made them curious about. The questions can also help teachers assess pupils' understanding

and grade individual achievement on the group project.

5.4 Conclusion

In summary, enhancing students’ learning motivation in the Visual Arts subject is
beset with difficulties but it is the responsibility of pre-service and in-service teachers to
increase students' level of participation in the lessons and pursue Visual Arts as a lifelong
interest. This study shows that a satisfactory Visual Arts curriculum and implementation
enhance students' motivation in learning Visual Arts. It is hoped that Visual Arts teachers
may have a deeper understanding of students' learning motivation in this subject and how to
design an appropriate and feasible Visual Art curriculum and teaching strategies to enhance

the level of participation of students.
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Appendix 01: Interview Scripts Teacher 1 in Chinese

Interview Date: 2020.01.06

Interview Time: 10:39 a.m. - 12:00 p.m..

Interview Venue: Visual Art Room in Kwun Tong Secondary School

Interview No: T1

00:01

R | BB EZENGNE. SREEHEETEE—MNIEMERESE, FEEEA Q1
B RARBEEMERTHFAERFEVEANEHLUREROIRE, ERENTERE Rl
BE? HENENEAERMEGFRMEE KEWABTTAIELM, BEFBHEN ’
B, B4, BROGFAARTSCERE, SRGHME <®TEMABARA, RATLUREH
Eh—ERNEWMMABTEERBEREE, RERGHHFSHNAZTNRERSEABHHAE
Moz,
MRV RBTESLVEDBEMBETIE?

TI | HE (BE) | F2EF, Al

f NS

T1 | #BEBIB T 205 My ! Al

R | BRMR—BAtR A MRIE R T/E?

Tl | MB&%k, FrEMPBEHLESE, B1991FEBMBRERZ, Al

01:27

B | RRAERYDELERREBEMENBEEINZEIEE 2 NAFEE 2 Q2

R1

T1 (BE) —fiR3eE THWBLHEMRER, BTl ZHEEEHESE, &6, R A2
T BERNESaEER.... . SINEEEFHRETERNF BRLEBRBLEZZ OB
(BEB) , THeENELVOBEERE BEXESEZREE (BE) #H, #2AWEZ
IR EREBER,
B REAHELERE, BREULAEMEZEEERLD, BMRHIINGEE. ... (B&E)
IR REFERBZRERR, RIBEAREHRXEDT, BWRH—EEEE,

B | BWERSESHIE?BEMER? Q3

Tl |1z, RAEWEEERGH. ARERLFREETHERITH, ... B2 HE0{E A3

EERA. EABIEWEF, FHEFAEHMERE (XHE) & LB%R WRREIE
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(BERRAIE) A%, EMFRHAESEFEAED, FURERGUWEMEE, REaTW
LUEIFW, AR LEMFHERERHME AWSRUWEMHBTERATH HEF
FrigEMET, REMEDHEELW,

FEIEHRF TR A WE RAREMEW, ERMERXERFIFHEE, Rk, &
FRERKZATIAE THEREEMRE, FRRANPEXFRH. B, B, #. PEXFHER
e, (Eth THEREPEXFAEERRN, 2&ETH. . BN BERK Z2&
PRRIkEREME, ZEEMMGTHREEES ZREMMITEFTRE EHBEWIR
~EH, FREERPXER EBESFEDT REMHEWMIFFERE, REME®RS
WrFEMMG, 172 AEF AHFREIEASESEFR. BCKRIM, RERAEH
Thi, HBBIEMAENR, RALldraw attention (REEEE)

06:11

&

RE

ERFTEE, AWSELARREUSHEETRE BIRAEWEEREZERLEN
BREEMBTHH ?

Q4

R1

Tl

HERBAARSGHRBEMUANEBNFRIRE, FREHENEHEARERALE
BRAZRIMK, HAZEBCASFKRHEEREMFIGIAEE, FEEM HWEBR
LEREROWEIEME, MEEHRMESHSENIT. REFLIHI2EHNGRRE
HEESTFEEA, HWEUGREMFRFLEZZLW, RIEFRA LIS Fsketch (B
B) RS, ZAARIERERZZzABWETXEHELE—EEER RAMHEHE
BEETHEPop-upF (GIEEK) , EREFBEERAZHE, FHZFimpressed (FNRF
Zl) ¥ (K EXFFRIFETAE) FH, HERWBLEXRSHRIGEE—RI7HRR
B, HIEAEM EERERAIRS,

R, HBFHR MR EZHRBEDGEE, ERTRERMFRA S HEKE—HERES RLELRIFR
FEREALLE S, HEERDSESHEBEFEIASEERSETE HEERISRSHE
MmEERERE EMXEFFROREE - T8 BREGWE] | HRESHERREE
AXEUFHE BREARREROW., RERXBREFENSRESMLE, HIEF
BMAEZM, RCBEEBATUABMN, FESLEEXSFRIE—HBHEERETFE, BF
AR L EX FEREERRE, BRAMELKEH (KX) , SEEWTRRESESR
BENEFEMBIE—F, MERMEMF O, BHRE—FHEEIFWEERIE.

A4

i

RUESERDASHRE—HBRE, WERABREALC LN HESEREEEE
S HIRFIG S T IR E R AT 2

Q5

Tl

#E. RARBEMNBRBREE. HFIM, EHBAHDTERT, HEMWHF
BRARXELE, BEXMstatementHEHTENFERENER, BERIESRAL
REBEEEURVIEMTR—EIS, AUBERGEWMFAIREEAEXHERBNIER

AS
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WEEsE, EMIMROMIIREZOMEREBREETAREFR EAERSECM
FEE|, MIEEIRIEEE, ATAEEMMITFRETE TR, RBESRE— W5
FEAFEREEWRIRE, SEUWREESEUENSHEW,

12:49

A

HAHEB2ARRERALEN, HRRGIHEAWREHER ST BHME
mE 2

Q6

R1

Tl

HEERRFSEREA. ... (B%) FUEERARBEMEHRMIRM, HERSMGEE
HAERFRESS, MHEHEMER, [EMNEEEMERERESFEFERTERE M
Eib, HEERGHEFREHEE,

FIEMAEWBLEEREREE HES  BAAaESCHBCSHED [EREGHEA
B EEGFRESEFR, FIEERRMEAM, TTReEMEST, IFLEME, =R
EREEUMBGHRE, HEWRSBERRE ERNEMEEENFEAANEERERER
XE, fiUELERESREWELWES), FIINMLMWAEE. HETEWEEM[E,

A6

i

WEAMERTBERER 2

Q7

T1

ARATRERBARMEEELEART HEESAZREMERTHMA. B KA
FERMSERAWLE, RAE—ERIAHE. MRETFHLESHBE RAA
EXELE XEREWELZWREX. HEEEME FUNRBEFTPHAEXEEX
ZEEsE, B EWREE —MMERERS MRS, THRFAPXEXZEERIN—2
, HINRFZAOAETBEFESHE, FEEH E#lucky number (EEEF) MEEE, TH &
ERSEERaSM, BREEMRELNS . ARRETE HERTRIIGSE—WT
B L2075, IERENEMEERSEIHEE, RAMAEXERAEE, MEHEHLE
ENoH. FIEARREEMBERTERIIWSLIFR, HEHETS EEWRRERBLM,
HEMERBWRSHRE Y, HRSRIBCEARE EMRE EEENMMERIR
AMELTREEMREWNE, ERNRFRBRIDHBREREREHEL ML, FrAERLT
ZEWMFERLEFOGED BAEBLMEBCMHEBETUNS . REREAERSF
SiEEA, FIUAMMRERSFRELSTIRNEER, HEMNENS EHFELEE
I EIR S R,

A7

18:23

i

PRIZBAEMEDR, MRyt REGME CHERGHERERFRSEEEFZEIE
W _E B AR ?

Q8

R1
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Tl

ERE ! P, BMRIE—EASAHRMURE, RAME AT LI ERE R

BEAERZEMSWEE, RIEERARLENSETRECMBEWLE, Ewad
MERTHHER 28T B SEFIFETF, HEMRIEBARIFRR A EENER R
HME FTLUAMEREMEREERR, RBGH-WRSEERLHB, FE{EMERATE [E
BSIFEmRl . RERRALUBETE HWEMARIRSFEZEME BAMEEMNE
DA ERE, SEMGEMNST,

RIEHAEN B CAFEERR, EWHFESERFRAMER MEFEWERKESIE
£, REEXERINEWE, BiEENM. XEFRAWSENTHE, BRIFEEXIE
ZERRAIET, REACEIBHEEEBTEMRER, MTET-—SHEE FREMNED
FBEE WEERFECFU... SEREHE WERE... FRAW,

A8

A

MHEMRHEER L ZEEEHR, HFEMAURRHECIET. BT HE?

Q9

Tl

! B RN FECRMERFESIFSMHELE, HENEMREWEE RS
ERFE KRR ARBRBE, RAEUWHETREFELEMECE, RINE—EM
, ERFFERREFWER, REEIEIEEIELFRHE R T =i N EEREERIBE,
MHEARBREE TG AR, EHAMEWERFETH, BREVWEBHRGRAES, RE
RELEREW, OHRER.

A9

23:13

i

BEEABRE, AANERBABMEN G, —RME, KB, EEHTEGR
BEMEIFR, (REFERIRF EWMERE B EER 2

Q10

R2

Tl

B EERBERRBEBRTEAtstE (FIEEHK EMAtstBER) . BHE
briefing{Eh FE KB Artist, {EFRERMBETEMR,

SERMAERF, BET-BERMBMCRER T RERUEEEUITREEB/
BRNEER, EBENELUFRERE/NEZE, EMIFFD, FIEEMMBIERE
RN, FLUBMEFRAFROMERIBCEER, MEHEEMNER AR RIS
FEMEM, {BfRMRA0M, BMEFTRFE FAUSEREWB—EREEEHE REM
B+, BR{ESLTHEArtst,

HEGXMLEBRGERN, RENRBHEOBAs, AEFEERER BT
HiIGA, 8%F. NERM MBS T AILIEAZ, AT T a0 B 20700 F =
. FTUSEF, EMEARBESEAXEL,

L ERMEMAIERHEWArst, FIAMEREMEERE SERMMELE, EtH
BISFaEE XHRADEE BEMESEREES 848 (\AN) BEEHES
MR EME LIGArtisEEh— - ER, BIRBIERE BRUZERAEEIFE,
REXEREES/NME (RA) |, BEMUEHNE-—GERELMME SREES

A10
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EeERRERER, FEL, EHUESFEFMAL, AEXAREEMWERE, Eih
MIRBWRERARERAS, BRENMEA, AREMRTAEZBREIGER Ei
EHRRLMERBETERGESEN. HRER, HBFEZAETEMIERRMEE
BER BEWMEREMALUEREERAURGERKEETRT, HEEME 518T
MigEl, FIEHREREMELGERTEE HIES1000, FLGaudilEtl, HAEMEIE
mIREE, EMXESEREGEEEXESEE HETHABEE EMREERR
Bz %A UMBAEE, FFUERBEERSHES (5K) .

S5, B TE) EREES, ERs/MEgHES5000, SE/NMITTUEREER, B
FR—KHEE—H, BRIMFLXRBASED, ME-KEEITZARSEZE, F
IBHE M ERIRSS5000, B—RKREESS000MAEBEET, FAUEHMFEMAILI—ZEE
. KE BEZEEZWERRLAE REBEFER, AR KEREMIMER
EIMESR, EMFRUOFERABRAFMMBIMBREERGEESR MEGRERE, ZH
FREHESR, HERHKLUZBERARELZER LEFRHOEEMBZATFS,

i

LhETFRHMBROE PAREERARS,

Tl

®IE ! R0 (EE. 5F) RIEEH... HIAEIEEEHEMHES, EMXER
FHMEMEREZINAERFEHS, HAXGEGRTREREM, SREHREW, B
RIGHMEIEMEREIFIRA

B Ha—2MiEE ZMEmEEE BAREZ—ERERE EmHESAECE
EEGERT, BMPESECEREMMESEMAS.

BrEEREF, ZECHETE ARERCEESHEREREY, KRMEWRS
RILEHR, MBRBIMEIT R, ERERRAR. ... (FETEAR) (3K . StamfE
MAR) FBl, FIINAHEFKEMagritte, EMIFSASERHERETE FTUERHEE
ERIFERIFEA, Bl TRAMERBFRERreal scene (EEHE) . REBTE
WERE. BWEREE, [EHMEEEHE SEAENFRERTELRSISEHERE
BHWREREFRHZSIABEREETER, TUNRKZRBMN REXERBLEZEAETER
mEFEMEH.

A10

29:10

i

EthE F EEEEFREMEM TR, BE?

Q11

T1

HMERERER —AILERRECHFREMITAER ERENGEEEMNEEHGEF
AfRYOK, FHERNEEREAM—OM—EEEWAhca (HRL) A FHOXHE, R
#ABES . IRIEMF.], SEREEDHHREWABRP D =rTEEFMW, BENRE
SEEREFHZER BIER  EHmMaTUEECEREEAtsEEthiER, BRE
BiTE, #EE-IRHEMAAtst RARERZSRERFEEBBIFSER HTL
EHOE, EmpiEHENREREN, AUEBGARMES ZFIEHEEERSHL

All
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, FEMBERMEMETHN, EEETIEL.

31:15

i

B Zh = F WA KRS EM L& 2

Ql12

R2

Tl

B! PR REMETREE, HRERFERKER (X)  ZAEKELTHEBEFEER

W, BETREARGEWE (X) , EWREHERIE, ARBRIFIBEME, FHRERA
EEWEMEEEE, cREEZMEENRTENHEER EHUBREERN ERAS
RiRAED, EHXBEEFSHE BRSHEXT (H: BE0H) FH, BaF5%F.
ok, fMiG#IT. EFRAWERBHELGEERS, RREHBFRBTWER. FE

ZEE=EW, @BWEMRECETMERR ARINE FEASLEBAWSE,

FAEMEHERERN. ORE, LREFEX..... (% : AR , FATUHBEBEER
ATREZRAcylic (BBF¥) DR, KEBIRSHMMGEETF, AMERZEEEAD
E, FEZECEBEEHAMUEE KEERGHYE BBELNEES KRFES
ERES S, BT, AWE-EBRCEFRIAWAETRHR, FEEBRT
RIEIG D, AWEERRAE (X .

Al2

36:13

i

BrE, HEWSEMITBEIREXR W, RLEERFGRED?

Q13

R2

Tl

HBMBR/HELERS ok (BF+K) , HEXMEXRES, EMXBRHFEREE
R, ARMETRET AWREMRLME, WHTIEEBREFER EEIAT
BEMX S, FURBSHENSHE EHBGREAIRMIIGE, Akt mER
EXBAHANEEHHE (K ERFACHEERETH) Rl HEAMREHEISBER
BEEWHIREW, HurWm, Bk BEBIFEF, RHEREBEBXEFHOB
(%) . EMEFIRWER R, EAUEE®RFTERNE HBEHLHRER, #HIERIEF]
EFa, Em#iry, ARTABRE HEEFHEFLE DEECEER.

Al3

i

fikch—, Bt = h=IE ? EMERMEMERF ?

Ql4

Tl

Bk, AWP— bR, BAFFREF] ? BAREHE AR R R 2 HEESRHRE
Aigwg (K5%) |, EMSRERFHREMEhonor (8F) . FEBEFEMKGERZE, 2
EMRIMESE : &R SEERHRFERER, BMEEEHMNREREEMHOER, (R0
AR, EMRFEEEMMNT, EUERGEBCEEITEI EEHWEERMEH M

Al4
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BEFESH (2 .

&

B! REMRIRE - EHERWHETR2A TR,

Tl

ERBFEFRIGREEZ/NSEERE), WRERSFRETEERER/ N BEEXTS
AEE, BREFAE RENRELAMNESERSH, XIE—FEHREFES AT
g, BERE/NBRIRIES, EFRSHEMAMBPop-upF (IR . HRKXF.
WIHTEW, NERBE/ANFREREEE, BPERDLZR HECHITRSE, ik
BEFRERTRZELT, BEERIFRE,

RIFFEEIFD, LHZFREWF, EEA LBRERBTRAMIBHRITFHE FTLUMREER
Fcolor, fRE4ME], HAXMEWA=RE, BESRENH EHXXBFECEER F
W R T

Al5

42:20

i

fRIEEHMARIIRBMETEE, EHEERNE EREREOEIBERERRLME
B, MRXEREEEN, RIEMEREBEER?

Q16

R2

Tl

HEMBLERFTRER ZELWET, RERMEEMRE . [REDMSHF B
BRATLABFMW, | SR EEEWECOEEEME MRELEMSE ZRABEES.

SHEAEF, ERHESHEERSNEMFAREE, ERARNZERLIFBERHRE,
BEM (BR) ERRMITER, M—BREMRREMEER, AULERSHIEE
E. REZMERFNEEEL EEENEREESHELEBEL, ARMEELI05E
EEREE AWRSHFRNEEZEEEEBEL, EELRHE—EEMTERE E
MEERIIE LR HECESFRERRRE, REAEE FAERBGSHEWNERLT
—EERE, ERZEERERS EERRE, RELLTE XKXBLEFHFD
NERXERE, 7R, ER4LR E) £ EAERINRRGGHERD. REIRE
REM, ES2EXMEE KEZISERIFHEE Bt 2&REELEXokB, HEE
FMEEESE : TELXE] , HEREBWELHGIFH, EEXFEERRE EBXE)
(K%) , REHEMBER, HERFMERFHE, MEEEWE, FSRBFWEF.
BlF, BEFRKESE ELEEIFEEBNE,

Al6

46:55

&

e AIREEE2E B CHRER, B4 RERIE?

Q17

R2
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Tl

FllstaiR @ WM L mEE, REEHMBETIE EAE—&K EaLizac
EtRE . EEEHEE, HRZHESBbuilding (BFE) . FAZERR. A, HKEZA
23, RARERES FLLEZFA EpiEEYEE BHEERESZ S
EEAEWRSFRERESITHE HHETERTE, BEERTREMMBEE FEE
EFFAOE, REFRMERBFEMHEGTERENMRE RIERESASHW
(% : BREMRALD) RIBEBBGEtenjoy (FR) . REREMIGERLEERA
BT, FEEERAZMEER EEESFH BREEFIM, Instead of FREMIMBIESR
. ERTHREEREAB T, EfIFRBS NBFREDIER,

BlannataEEef Artist TAEAE, EMe] UREEETEAEEMEEERERE, REFH.

Al7

50:23

i

QI8

R2

Tl

®...... GeFE... HEREHEE..... (BEH108) FEME, HRTEHBEWIE
% HAHEFIOHEMIRE —XECAR ZRUMEEBEBGFSE, Eih
...... BREFIEES LAE BREXBGPRAL, "ER EEREKE KM%
MECABR AREFNEEHAREY, TEEBREMEIPAR HREREXEM
B, IRRETIRH#ERRR RAFREINTER, HNRLAREREERKE, #5x
TEE, EMME-EHERET, XESELRM. BEREWERE, "TERFRWIAEHF
W, hEEMLR FREMRERER BEESKEEELAN. RMAERE REEWAHIN
LREIER, BRBRPAFLEFEENEEHD (X BEASHETFR) FW, AL
WRRD R PR R B, =% A XIESRERE,

R AT S RN S iR EL IS i af A, BN RS, RNETEWRERF,
Ep A LR RMESE, BNWRERREREE, EEETEERTF, RAEE
i FEGRHRARE, EEBEXNMIEE AEMEBXIFED. REEBXFATETH
IRFREREEE, HXGEMFATLUEBEETEMOYN, @EYMATF EfXRSEFD
1, EEARSMELbuilding BZFE) WBEE, EXBEREE. IUAKRKBSEE
—EEREREN, FUBIRFR, FILUATHEMYM.

Al8

57:10

i

fRigte B REM 2 L ZRMMER, RREARRBBMHZMREEM. BENF
FREFRE L, MALBRAPEHRBEMHNBTRBINREBHE?

Q19

R2
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Tl

FEASERERESMLE, HFSRH—KIIWEMRLE LEREselT, —NiE
ER—ENBERER REEH.

Al9

&

BE R REATERSSmeE 2

Q20

Tl

BIFZABM, XAXBHEEER LHEREE EHEHRREESESESL HlNk
ERFERRERETLLE, BWMAP—IPEARERLESM, —H A (K) . BRERE EZFRH
 BNEFEHELMEKREEERFREMSE-—WLE EWM—FRRSMERE—
B2, #EE-ONRMERES REXVNEREWMEDIMVERAE, HETLUA
B, REAWANSEERBGAR—ESM, MIFLUEHRRTLE FTERTHB
FWMBLENERRAESE, RUREWRESHITLUEXE, AWAGEE BF3
MmESE, ME—EBM, EMXIERE-—EREBBMMBEFELEERM.

FIEREFA —ELERGRIAMNAR, EERGHRIHERESE B2&F—EXERER
. RERFTRIEREEEMEIRE, EfRER TMEBEE]  HRESTEAHSEEMRE
, RE XIEHEESE MEREEWF, SNNA-HABKELESMN BRIR
BREIERESMABEREINEE, EREL—FRFREFEDHESM, IRKREFRER
WEBMEE, TTHRERHAEFREBEMBLEFEENSER, MEPRMNE —E2LE
BRAGEREEEE, EWMBERBMZE BBMR=ZEEE (5 , EEWBTHRE
, ATERE, BEMEHRT, FEEREERMEFRIEMHSEEWFNRIE, &
WBBEES, EWMEAL. EEEWEBMLLEERS, HEEbricfing () Ebl
, REHREWERERESE, MPBCHEESHEBM, FUfashion (Frikskit) ELLE,
F2RFHEPPT (f#R) LEHE, I’ XEFEEWhatsapp B AREIE HthiRRISE T,

A20

&

EOWEHTREMRAIASYIBE, ] LURFHE th #1175 B i f:} 0] Bl 2

Q21

Tl

FREBHYHE RAFHIEEEEN EMrL T IR IRKRER, ALl
iRELERRRERMSWEE, AWEREZEERFEWHEREER,

ARSLEPREMRSE, ERERRZEMEiend BFFREEF, ZHEEETRTEES
EMEWELER SHRCKREDAEBRER, RENSEEREZRZEHMASHEEHEM
thR bR, RHERAREMREE, AR LEFR-ERIGER AWIFHNIEWE, E
ERFHEATLUEER. K2 EWMEREIF HRBLEEHEB HFHOLEH H
#ikte, HAE—SABREEMKREIEE EUWRNEERIZEZEHIFRER, ER
W—HERE, HEE, EWHXXREAEBMEHER, FHAOME, BMEFE=H, HE
RBAAMERREN S ESLAEHSACS LR HEMEERMREREWAR LR
FEfRoE, EMNIBZERE, RELZWERE, RRARNEGSHEEFERSE, EvH
BRODM, RS B EERHR SR A O, EAEUWESHAENSRELMBMH, U
HEHNPRFEWARER —BERMBEMIEE, REFWSELERERREMESHIE

A

A21
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WFEE, EHGERTIEER BREESHFEH. MUKBGHEREWL 18
BERMEIETF EXGHEL EXMBERREA.

1:06:50
M| e AR EEATER/NMEEE, WRXRATHBRRERGTETMA/NMIIEE ? | Q22
B4 R FEMf 2
R2
Tl |HEBLZ. —FR{BI+%R WEEEERKREFRE EAOEAIFLE/NMAEE, A22
EMRFLERE, Fel. FlmBEHGkE, EwER/NEGTRAEZ, FUEERER
e, EHMBECERSBREXFASKIERMIEXFEE KHARWER—E
ABRERIM S, RIBERALARERERS, EXEHRHRE—HE EMNERES TR
AMNEES), RIBHBEERMER/\EAN, EBITHE—BETHR—EFENE, Fr#s
ERWRETBELME HIUMEHEREE. BEWERLEELIETE,
B | HEREgEWE T HRFEM/NMI—ESE/R 2 /MR ?
T1 | /MAEES...... (BE) ZBR=HEE, RIFEFEWIFREMIEER, RaEs/NAMER | A22
RS, FEOWARE LM, KRESBEEERRL K, NMAE, ERIELKBEWA
RA VR, MHAT UK FAIREE T — W/ A — BB E Tl f,
1:10:53
M | HEEREREEMHECAGH, MRAKBEAWESREEE), HBEEREMTE [ Q23
ENIEE S FE (R 264 2
R2
T1 | EBRTHRF AP = FRELEGRELEE, FRBR S S FEEn,
B | EREEREO?
T1 | HHEEBREMEERET EWMEESAEE (BH)  XRBFBEIBAESFEEEM, A23

NHBREWEEEWRBR, IFLURWER @EFSERNHBLEMER)  EEBA—ES
CE REHWABEMHUEUE—HBREWHRE FEWATERMHERZE A
TEIWENWRIN, EERAKETIE BRSEER)  HATERESE HEBXIE
BiS1FiFn. EWEHFERY, RARGSREREU—F—HNE BN, EERAHE
WFER (BGE2AMAER) | FULKEME, ZHElEREROF, RMBAREM, RESR
HIE, RHREREHER EWHEETERE (X AWESFIMSHEERA. MES
EWEEEERRECE, S—EHEWFIER, REEWITFREFHE AR
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1:14:40

R | BB EEEHAITT, REBECEEMXERIE RSEEWESRESH? Q24

T1 | 1%, {EvhER&EE —WIEERELEE ., SEAMEE, BRMRBLEE, T2HAKMIB, | A24
SERFEER. RBEEEREEMMEEHEE), BF I, EASTEAMIWENR,

B | RArEIARER?

T1 | HMEBSFLRE 3D Printing ZMEEE, FREEARYIH Laser Cutter, ArtFRRBE DL | A24
it BHRBERERNEDEHE, HKHETERSAEEM.

1BRF 2020.01.19

R | BeAE S A S RsREEAE 2 Q25

R1

Tl |HEEROWZIEAWESEHEEERE RAMBHESERE EvWIZAMEE BCMEeEE | A25
AWERISRARBABM. BEM, FIEXWAOHIBEAIETEERESR S2®hHER
ZMEERE —FAMAEME T 2 VIS, EwAABBEEERTEEIRES,

B | ERgATEWETS, EEWwRIBTECER. HEERM? Q26

Tl | E#BMERBERETHEMFEME S EER, BREKRET, HAMEEGHIESZ, & | A26

WRSEEFHEMFEAMIEL, EMEIMMEBETHREERR, AURBEREE
2y, BEEFEEMN ARREMRESISEWES, SEMRME, HELEUTES WERESTE
W 251 B 2RI
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Appendix 02: Interview Scripts Teacher 2 in Chinese

Interview Date: 2020.01.17
Interview Time: 15:33-16:25

Interview Venue: Visual Art Room in Kwun Tong Secondary School

Interview No: T2

00:01

&

GELRRIEEMNAR)

RRPRET SVERBERMBEIE?

Ql
R1,2

T2

HiE20%F. ... MEEL/WER (X)) , BRIER.... HEERTFEE.

Al

i

WA W Fifl 2 A B e L i 2

T2

114,

Al

01:00

i

REBAERNTELERRBEMEMBEEMETIEE 7 [T 2

Q2
R1

T2

HXEBMERBEFRBZEEN, GINRMKEEEIOE. ... (B%) KREEHEW, A
FAEFER.... BARE. . EF&.. FENEHE—E XERAWER, flns
FEHR=XOK, RIFEMP=1FEERE LXME, BR—REMBFIEZELFRFhea
(fERR) . WEEMIT S FR. EXRMEANEREN, BRIFEEEES. —RIER
BRAZIZR (EME) piEEFR, BEEMT. fINEE GF) EEXEY, AEHK
W¥EF4E, HlaBeD (If8) . MFEEREER, HIIIEE.. . BITHEZEMR
F (3 MRP—PIRBRERAZ) &M, FRP—ZEME PIREZE HEH
BRFAEZBE, #F.. KEMEMEES, —H#F . FTUAEeplan (FHE]) MHE
Bl%lek, HEBWEREIFS, EREWHMFE SHREME SFESEW, &
WFAEE TETETI , FRXERHEWNFYEERESFILL. . TSN, Ea#+
EIRERER AR ZIBREEY, FTAEREES . RS, flmSEh=
...... EtEH ok, RIEHRH=HE—EAFEEMEREhca (B LI, RAHRE
B ERENBSEMETEBHMER (Fd) , EtXXIEmind (HE) BRI
B REENERGELELD ARRE.... HlNSEFS HEH, EEWE
SRIEFEET, AEESMmatching, EEHZER, KWBEMWcutB, fREEEHMER
BHEER, EXRE: TR\ BG3M, | EhECfeeld|, HWBERR. . XK
BREEREER.

A2

i

EMfREB R ERIBEEE IR, (Efy.....

Q3

T2

B, FEERWELZFRBEEWRES, MEMFIERIIRFEEM— M

A3
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EWMIXEHRAW, BREFEEEIFEA AWREXERMEY, M8 XB
FIEEMIEELML, PIANMEE (BHEHERE) HEESER (KX) , TRITE RER
SBACREE, HARRSEMERD, MEZIERE EXNEHSW, ERIRE......
EEHS%, ERXEHM. ARREEESE, RE. . RETEXEFN,

EliE{Eclass size, =+3¥EARITE#HFETIEERE, ARFFHEEZIMHE (RE) wkl
SR E, Art GRBEME) BT, MEALSMEY, /DNIZ+ A LRGeS ERESTF
m

04:56
B | REEREFRAREZMRELSERLY, MBAPAERRELESAWNRTESEETNE | Q4
EEhE 2 R1
T2 | PEEHMEEE, EWENEW—TF, ...... TR ZENEREE, BMRIRERETHERIEYEREIR | A4
Fi(E... EMRIRFEBEME,
R | AWEEETREWFRIEERE 2 Q5
R2
T2 | &% (BELEZ) . BMRAUIMRESIEREZRLLE. ... RAEERWEL(RWESLTE | AS
ERHSE, HE—EYPHEFMEZTHIIWE, FIEEWEEREA. HITHIERWES,
Bl | BMRIREE A EMEEZMIXAEEZREWELLEID (I88) .
T2 |AAEHE..... XIE—5E, BR—#%...... HRATLIE AR A5
B | {BRIRESEcutiiEE, BIRAMWRE. ... (FEESEMIRAM?) Q6
R2
T2 | BBREEE FRFH LHEFIE GRIA) | BREE, SSHEZEWER. & A6

BEA—EIERRERE NRERS, f—%, E (BE) 3. REXSHW
FEW, BEAERBEL... . RIGTEERRMEHESDRE. ETF EXE. &
£, RAaEth.. . HEEBRIFHE. . XWXASRE, KBS, IFLIEREHIE
BEEZRME, HRMATRER, FINFCIRERM (BH)  KAREZREHREEER
B, MFEET. BTHR. RBGEHRE... BREAWEZZWESS., ZIWE, 2
ARBEMAREBAFRENENELER, AeERREERNERESH XEXEFE
B, RBEREFRE TERTEEOHR, FEUREKEFHMFER—Z=%E HBEMW
BREERIFW, HAHE—EMmedia®E, RRESRGHEW HETFRBLEMRE
, BREMREAZGFRFHEET FTURGRRERFR—EARE, HEEXFE
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#E I 5 — Wmedia,

A

REERRFRIEAS,

T2

XiER, WERT—E WERZRZIW, Heifewelry design (RERET) , #......
SFEEMERE (BRZSLEER)  AWKRRGIHIMEEH RS, HELSHMBOEW. HEaw
BESESMALMNZHRA, RAEW. . . EERWEFE, EMXEEIGEE
AT, flmEESW HKRAREASE FEWEHE. TAMAIFSHRE, 2
EMRGBHE—Eopic, HEBBEHRAZSIERRE HAWAE. EEEWEE
(%)

Ab

09:50

i

HIREEE A WA AR EMMEMRY 2

Q7
R2

T2

#, (. @EHm?) BR WHEEEDR BEEFR-SF—5, MERECREM
#ME ME—EFERELER—R BFEILE—EETLLEIME MEERE B
thEAE —BAREFW, EMEFRERG EXLEBENRSER, A Z8HHA
REBE-—ESHME L Eask, EMSEMIIOMERE, HEHREER=E, EvTHE
fHEE, PSRBT ERE REARAWETHRYN ZHHITEAIRE BWHAETEE
AERMERW, REMEMEERE K- EEZEZEWMAFIIHM ETELE mHa
FMAERRMEE, REREMRBESLM, MEHRHexpect (FAET) ... HEFSHH
BRIED, REMATES—ZHRELHEE REAEISEES, (BEE—RBEEIIH
RIEMER, 2. ERENERECEMAN EHEZANERLE-REELR
BRIE B,

A7

11:35

&

M R E ke ER A 1R FT REH Wtask (REEWEE, S FEMREAM......

Q8
R2

T2

<
[

i‘go

A8

&

IE

BEAWETHR/NMAER, FEWM—ZEM HEIAT LMY, RFRHEAR?

Q9

T2

TE#MAESB, AidiBfashion design (FrEEREH)  ERFGREA—EDMG, HHHA
MM, BRHBERE—HE RE=E AHRAWRENESR SEESLEXRE—MH
BR=E, RAaHEES Ra—Si—ERASEHY REFRXEEWERETR
R, FAIREARSMERTHEERZ EXGEHM, RIFMEEMITR, HEMISHRMHA
e EmF S A—HE,

A9

i

BENEAWRKHE?

Q10
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T2

RK#...... Discussion (Fti%) MEAMY, fartwork K#EFLIFY, HABERZRFZEARES
5%, FRUHEFEBERFZRE RE..... HEB/RN, RENRI—HETE,

Al0

12:43

i

24T LUEIT/MVETE B/ ET SRR E B R FE SRS EE IR A 2

3

Q11
R2

T2

HEGFLBMREBREFMFIAN, EMFHEZHBTREZSRLE, "TRARN/NEE
BEGETEMEEMED ERMEREFW, HAEWERAtarget (BF) . R
IRATBE ERRE, mIREZREHAMEAME, EMBREWRNE XEBEMEIEEE
2. HEARERHEWCE AHEANERE FHAFRMTETZAHMEAEE
MEERE, BREMHERMEMEELR, ARRLEFTLHEMME, PRKHE
FEBHEBEK X ARIERE, FrLL..... BERBMREE(EM/NMEEENEFEE, BREWEE
B5E, EIMEBEindividual (FBII) MBESHEHIER, HRAKSFE 7 RIEEB T IERR
...... {RE T ffifresearch. ... EMFEFRR AR RS2, MUERERRE, &%
AL ? EREERIFEEHEETEL ? EEXME IS EERIFAFEER ? EHRA
HAOE TR Aindividual CBIZMESR)  MRAREFEETEH 2 RBAKRATLUFE
ETE, mTEERFZRAME, BREWEREREAE. EEHEEZAED,

All

15:30

i

BB L2 L EF—W/NEEE ?

Ql12
R2

T2

BEEZHMALERRERERZZW, REMFLZWEHFESSEME 2 ERIE,
TBEERE T RER. FLUAEWEEW. EXRSEWTRW, FUE—EEFHAED—
IREIRA, HMAILEZWEIEE, FLEEMERISZ, KFREF L Wmedialk,
AREEWRZ2BEETM, RIEHKIEBHEEEEEDFRHE. 2 AREEEMN,
ATHE HirEREW WBWEHREMEN REEWMXREER FMUREBERERE
LI, FINEE. MEEBRAER, AAEEE. KRGERRFIERE TE8%
FHEGREHR HEBELLOENEBEGRS, HMEE... HARWEEZGEER
E WEEIBERMERECH, KMEEWERPRIAERZNE SFZIRIEFE
B, #E+TR NokZHEXE, RABIMEEMEWEZSEIFEHRE RERKE
EAMMRE, ZEWHEMESORAE, REBCE, EEBMETRETUMNIEEE.
W& 3K Pt art appreciation (EfiFFE) , XBINHWE, HEFHHBHRR, HL=E
FEMEBbcritique, HBRBHREMIBIEIT,

Al2

17:50

i

IRIRAFE R —E R EvMcritique ? EREABERERABILEMH ?

Q13
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R2

T2 | MER{ZERE Adesign, FAMMAEZWRREWEME T, LB TWproductBitF2h, EEEHE | Al13
W, BfE, BB, BEERSHRELEN, BIEABRXERBEMDIENEY, [

IRAREE R R K E R IREEMIF L E, KT ULEM,

18:50

R | MRS EAR AR EMATAEMAMHEA., REELHIE, EOWEETHEFTHE Q14
BEIREERE W, SEEW? R2

T2 | BEREREEMIEHEEMEZRAMN, EEIHE RTFactive (BBIE) (K) . W/EIEWE | A4
, {EBSEETREEMPE), FIINIFIUAE RIS, SHEREEWHKEIpattern, Htesture
{EB E MR E T = IBIER Y5 Witesture, WE_EEENTERLHE B, (BB AT LIBERRAI BRI, H
BERMWRBREAFERER LR, BREFS...... RA&EWESWT, EREHRA,

Bl | REEEEAERIMR LE RS RIMEREREMTI)E 2 W, HREBEWLH24EE Q15
B2 EL/ ARRER? RI1,2

T2 | {Efth#Rok, Al5

R | BEMRIREEBERE DK ? T2 REEM{RHRZEER ?

T2 | REMEBLAMBEELk BRUAMSTEWSBEREBEERT FEHEME.... HIEA Al5
LB FAARESEREFREEEME, FMRMELZENTEE, EMFREE
EpEEE, RIEEMFZBEEEY, MEGRBUESFRTBAMREE BEEH
WBEA T REZIBER, BRI EREY RAREDSWRERM,

21:25

Bl | BRI ERB— I EENETHRE, ERARETRHHELZEHREEMIRAEELGT Q16

28 (RBRAE? RI

T2 | &, EHMESEZRERE, NRFEEW. AROLVEEEFW, RAESHRE@DES Al6
AEHE EIBED, FTUEKBZERHEEEERESESE—EEZLHBE, (RYERER
R, ZF—TFEEWALAER, REHLEFTRZEREMEL EHFFETECKE
m, LAZMBEWED, BEEREZLE, FAUMR—TEELHE,

22:12

| R EIRAR2MEREERBEEY, HINRRERERBAZKEWI, fE Q17
WnE A ik A RMEB R T — BT WELEA R, S{EBMZRAMWBEAZERE ? R2
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T2

HERBRRSLMEARRERP—FMIGEL, —RERIFW, NRRTREBAEZL
. WFEHEESR =, FEREM SRR ZE S WEE R RERE, ([Ev X G172 MW
. AAERWELER, REBFACHE ZAEERZRE ARIHTERLE
, BXEBGRARW ESBGZMAEER REFSREMEMWMERTEN M
FREED. RIETRIVFNED, HEIPUBLE THERZBMEDR FERHEZ
EBAEBNES SRESHEBERHERAMBESSE,

Al7

i

BRUCERIERRE, (AW AR EEMEIEMBIEREED 2

Q18

T2

RIB S WEFRREE, NERMERE - EMAERMIER, (ReREEIE. | REsE
BEWEMMST MHHEFARRS-EHT. HRESEFREY.,

Al

23:42

&

EOWRETZTHHFHRETUESEME T HIE—FEEED ?

Q19
R2

T2

#Him—Ww, BEREEopcEE REFE)  FHANMER REEH) WEEBLME
artworks ({Edh) FhIPHED (B5ME) . EAEBartworkiFREFHE, MRIRATEEEE
WEREFE K FHexercise (HF) . WWA LM, Martworkih—EMG M, KM
B o E M FE B B #Bhea (HER) .

Al9

i

IR W 75 55 5 E B 77 M hea 2

Q20

T2

kW, REFFRHWER FAAEWAIREDBERRER RARBERSERE
—FH{EM. ... FIE R AR RELE, BHlINfRHFFexpect (FEET) EMMERE R,
HERBINEZREE,. ZAMER, BREWEWARRFERERERDOERS
FIESFLIRME (FFHEHEEKE) #k RREWRERF, BREWANEHEE
HEHE MREUMEEEWEREIINS KERBUABKRESIFEE EBRARE
BREIEMEE, FIFUREEWRIEERE, SEEMEPowerPoint, HF, HIRHE
WAELRFR—ELTMEE NREEZREESN, SERREFAEL, FLUREE
mos, EXEH, fl/NEF MBETHRNEFELRERD, NEFRAEEE
fa, MEREMES RREFREEETRARERESZRH, EWHE -HRSHEER
BUu—WESZMEN, HERARLEFFEBRWERER FUEBEWARE
BLE, EMERFJE—partREMISEIF, HAMEEEEFEIFREZEDIBRMHEE
fEl, WAL T ATRMERRM, FUPXURIM AT LEREME = BHR, FUA
REEMARENE,

IR EINAFLUMRREESE R T — WP R BB/ NES), REBSHRMEREEREED, 17
UM R AME LB, Z AT EEMREB TIEREI YA, BTYR TS, RWE
HEMMEIFLE REWES. FIR, HSIELERFAFREIFW, FEEREEMR

A20
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30:29

i

ENM, REREWRZVEEHEEREE (MHEOETHE) | NRAZWImuhHELE
AL R
27:44
M| fREsEARE BT R e, MRFEWMBECE, THREMBEE? Q21
R1,2
T2 |HEWHRHEEE+HR/\REMBCHE FNMTE. RE. BFEEEEE RIS, A21
ERTMERR, BEFEE, RAERR..... FRURETEYEE (F&R) RRAERER
{ELINE\O

29:39

(#FE) =B, TRFEEE, WWAEREHE/\K EAEWRBEE RS

WU mEHRE, REFEWESCHE, HEER, EWFA%E HaEWMESHEE
HHE, RIEHES T EREMEE.

| BWEMBLERERAREEMN?

T2 | AlRefR+tIE

=
g/ﬁ

REREANRB S, EaE

Q22
R2

ZW mBECRERZER.
EtigEC 4, EWRERAN, HARRBECHRA,

e
v
p |

A22

AW RIMFAEHEIFRADFIRA, BRHBR AT 2

BBEFERE—ERE, H1FEAdesign

Q23
R2

thinking®EEE 7T, 4FELA B FEpoly™E M F A&+ R
BsgsE, 220 E EHE—RBEXEBF/EMMSLTR, EBEFEE HaHF

SRR EFMEEEEH R, MEBRIEEFRTH® HEETHFE—ERR, T
—REZ, AEHROTL-XMHF RARBSIZREWEED), EBKRED, B

BRETREREMGE TEETHR, MEEREWERE EMECSHED REE
—ENRIACESET EHEEREERE?

A23

EMREM T B A EEEMRFZESEE, FTUMBEE? Q24
R1,?2
1Y, EUWRHABSBEREREFZE, EREEMEEA ... FRBEZRESE...... A24
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FHEIRIEANEM/NEEERBW LY, Ew LR (F8)  FRWEERNEERLE
BiE (X) , SEP-—MAEARKBEEC LN (RBEME) MBHESKE, KA
FEIMEIFE ARG, HAUEREERIIRERE -9 BcRAEERBFEWSE
BMRARRNEME, EXERRMBSEEE ERMITFAESSW,

R R B SEEopic (BEHERE)  HEFELOZESEYN, RAiRELS.....
WFEMEBERE (=) HEHEMER, RETE. XET: E #Hessss | 8
REEFEMMMEREZISHREEWED, MEATLUKEIWE, FlRFHEEHKRECH,
HERBFRcuthE ... HAREMEwpicE M BMEERE, HITRFEBRREE HEBUR
BIERMERE . MEMER... RIEIHMA B &problem-solving, BAEKARREEE, IRIHARMIE
B, MRREREZELE RAEREERIEFEESZER, [EvMMNTEIFea, HEFMW
XAOLEE H-HEF.... (BR#K1EGR) ARHEBsencestE#, {RF VLS 1EMEBLES
. BER—ZIESM, EMMEEALE RPN (DIRSEEREG) | EvMEE.
B BEEUNNSER BREEWMBIMRAIULREE IFURERSRH, T
CKTFERRMEE], BMEMRRAC, HERTHFIRER R, RAHFRREBERER
WEE|, MEAMTER, REREBMRGERHBKAXERMW, KTETERMME, E
AEEAFEEWexture (HR) , RMEFBENEW, RBEERMBEETWEZE, R
FTEEREMECHMENE REAEBCSE BRMOBEME. RIERE—DEHR
...... EWMEWAFTLODBHREENT, EAHRKEWAREW, B .. EHE
HERMROEARARISATRE, ENZAFEARAER (LLiER) | FEFEMNEBBMBEEILRE
2, RBGREpicAI UFES VP BRERE, BMRERXN.... HRBEMBHIERS
REMREE, HAEBUREY, HREREER FINREEELCHMKIERHERE (EX
M) [REHRECREEEEZEMATER, BWAEBSFEEopictRaTLLAEBMES
ZH... BEAEMEEELW,

37:15

| MERIBESANSBALKIGESSRE EBREKDEFEIVET W MEAW | Q25
FFRIEE ST/ A R R R EIEM MR EEE T ERAM 2 R2

T2 | HHAEERENEE IFUREALEE, (RIEREREEZ. RAXGREFERMKE, A25

FMBEXERMBEREE, FLURBEGRKAEEE HERIE EWAWRES
ok, BREMMEMAME, RARBRAREMER (B  BREISREEEE
g BRMEEIAEWAR=EEFRheaE, EUEREWHKRHEZEZEHR—ES
develop, BEWEWERE, EARTEEW,

BEFRD—M, WBEETEERBRE RIGHEBERpattern, texture, HHIR. B
iR, IBERIBIEES AL, RERENSA TEREHLAMIBERERE, AR FRapply
%E (mEER) S
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39:35

B | ERENEBERRITFZ /R BEHERETRERERE? Q26
R2
T2 | RIE&RERS, {Evy AZIM R T B CE R 28 mARE BT ER0T, A26
B | ElRgEaarnlef NSRRI LB ? Q27
T2 | MER2EAEER...... R/, ERRFREMEEEZ, BRIEFZR—WIFHMEES RMFkS A27
FEffoleEMEIERAR AT USIRTE, FLUMEE, FBE(RIFEMT. BIEE HE
RERREMEL SR, ORIEOWYEW, B/RMERWMEX (AEHK)  2HUEERAGE
&

Bl | NRGHEEREFSHRERREEEFRELESESREBER? Q28
T2 | B{REH, FIUEARZSERI—WEREDITK, HENRELERT ERRWHKE A28
FRAOW, EIEMREEWERMWEFHGOHR, RAEAREFTREEARLZHMH, RE+E
BERIFSIEEM, sba, REBERAZHEZEHEBMH, MERMEZTEMERG, &

A E 2L, RRNEEMEMBZREETAEF, BANREREZRER U
AIEMMRFAEER, FREEEEE, FLUEEETA EBRERMEMBHERR
B, NEHARZEN, S2ERLSEHME, MEMEWSLRERIEE ERXSTH

521720 s IUUU
42:00
M| fREEEAR A IRE W B AT 2 RS, BEEM, ATWEA, EIEMEKEER/? Q29
R2
T2 | %W, {EvMRTFZHEAMEHEE, CEBEREM...... AEERAMRWEKRZ EEM | A29
B/ A, FRLUEMTENE, EERcutter, XRD=, HEEEISE, HEFZAME
R4S, BRiFcutEiFixzE, HESEMEREMNE, ABEIERNAE ELRE2LHE
£ HRFEEERAE, XMbook cover design, HE LFFEAFER., BSME, 08ET
, MEANZIEERIR T, LL2WERZENF EHABLERBERESH/UERM,
43:43
M| BRMEWSRETBHEAEERE, WREWMEAZEEEMGHN., HARE? Q30
R2
T2 (PR EMR) A30

PRI, BWREERATEE, MREAEWEHEEMW, A s ikmneg
ik, ZMTATEERA4AEMR...... TBMKcomeentral artX ZUENE R R FeR0E, WAL
HEEMGE.. ... AR B/NEZ /DR, REHMEEMEREDSE FRFUEERE
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BiROER, FrUZEnRTTEArE. . ERERSEWE.. . RESER. ... EHR
BHTR. MEMFHELASF, EFRELEERE. SRATRMYHEE EERAK
. R¥E BESR BUORBHER.

(BRI fEm)

ﬂwﬁm¢—ﬂ:ﬁ@ XBEHZW, HELERS KER)  RESFRERS
. REB—BORZRE. —BIERRER., —HIHUE—ERtone, RFEIIE,

HERRAR D, @ﬁi%mﬂe&;ﬂhﬁaﬁzqﬂﬁgﬁéiﬁﬂﬁﬁi‘%"Ei‘, =EELRIERRE, B
BRREMEBREEREWTEIEE B MR IF2RMEPRKEE, MRERER
R, LIBTERMEETLW, ERMHmEEE.,

(FHRR1ES)

E—EHREMEXL, EWMERAWYHEREZEXLMandy, WHEMESED, FIEHK
LEMRESHWEERE, BREBEAZEHH, MXEHTHE. EiiE, HEEWME
RAEXLE, ERIFH..... BRI HREtnotice, EREMEAER, RITERAWEEET
EME, DEMEWADon't hurt other. AEMMETF, WWAHRHREBMELRI FHARIIREWY
298

P& o
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Appendix 03: Interview Scripts Student 1 in Chinese

Interview Date: 2020.02.02
Interview Time: 20:38-21:20

Interview No: S1

00:01

] (BRREENRR) Ql
BIMEBENMEECD, R1,2

S1 | &f&S1, S&F158%, BRH=, F—F-HEBMBEERTIZ, H=pT2, HPES A
Evaz, Eb—@AREEFree (BHR) , BRERES,

02:19

| EEERLERBEMEHE ? Q2

R1

S1 (5R) LEFRHBAMWME. STHEFAEER—EEE, Bl{&building design, A2

Bl | RRATERENK? Q3

S1 (BE) ZEERFAREMEER RWESEBSEFK BLUEK, A3

| 2EBANERAR —FKHK 2

S1 | o T2fRMFEFMERT, BREXMH FRIAMBETE EWHFHRER. A3

M| BEERFES RN ? Q4

SI | B2—1fE, LEFRERE—WEERS, AWEREAMESR REERMMSBEEMHE A4
.

M | 2RAZEZHEANTENEEREETR? Qs

SI | LE2EEFWEREZBLME, BTHEEESESH, REFFMERZ RLE®E A5
fEHEE,
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04:37

B | AR LEREEMENER, Q6
R1
S1 | HHEHEMELERF, HAERWAEET, REERBEERLD, HMEERAOA A6
=,
05:13
B | TIFT2 EREREES R ? Q7
RI1,2
S1 | SRR FRERR, FZAEZEEERKEER, REZENEAESE, BEREMT2E, EgiF A7
EHHEHE—ESE4L, HIINMRERERE, MxFE—EEE, BMREHRM, ERg
EEEHMAL, WEZEAEFABREMR, TIE.... AEMEERZ AR ELT2E
MH5F,
R | BRAREEIHLT 2
S1 | BM&k..... T2REMTEME EREEE—HEMARTEAFTAREHR BMRIFFEH A7
, BEANEIEE HBiz—GBitBEZR BERTHRITERBEER AR, WERTEE
fiE, EREAEEMSIMMEIRE, MEHOK. MEEOK, EREMEELTES
W, RAELLERDER LTHEESERHMEBHIMRE, XKRIFER (K) .
REXM FTIEAMTE, SEriEEESWETY, TRMWABST2ERELW, #
EBREROCS R, BLEEEEHFZEMEE (%) .
07:39
R | irep B, ZEEEiERE BEREMWECHY THEBHRTHRNGEMREL Q8
ifif 2
R2
S1 | EARLHAEM, AWM ARERE, WHEEEM, ZHARMEE, A8
08:34
Bl | TIASSERMIETE], ZREEMmS ... Q9
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R1,2

S1 | &M, ERAE—E (RKR) IFEENFRE (IXR) FEIFMEIENF, FAUE#EIREZSE A9
TG RF, BEFRBERT.
R | RENERIME (R FAREIZ AT 2 Q10
S1 | {EE—2LEHE FEMEREEIFEETFR, BEFRIES. BHF BSEFRES A10
%%, FEBIFEEFR,
B | MmMESEERMANTSIRERALEZ., EEWEHEE? Q11
S1 (BE) #ERM, HAMAMAHEFZRFEL, BFRATLEE—EATCABENFES Al2
RIRE, ARZETAKEINFESHERE
(FZREZEERAES MMERE?)
EIER... KFEIFAVERIE, FiFactive CEHE) W, TAIEERNES-oEZRE #%
BEAME, T1...... BENERIFECIS, IFLURIRIERL, FLURIEEMS, BRERER
175018, RARMEERRBNFIRAERIEHEENGF HREEEET (5 . RER
ATIREASHEIEAERHE, EERE ZBFEXOHF EBREERFZEZREE
EN{¥.
| T2E A EWIEENE 8 =SB R R 2 Q13
S1 | T2..... {RIEEERZFERE, BREBFERET, EHREREHFZR, BFREEARE | Al3
IREEROH EHMTEFSAMEH, BSEBAFHERBRFE EXERES
iR,
Bl | T2NR AW ERS RBLIEEEE, RBLRERER R —HRMH 2 AL ERIRE? Q14
S1 (BE) REBLERENZ, ERETERGFNFR, BATREZEME HAF Al4
B EWRRBEMERBEEREGT, XEAEXE, EXZ2RESECIFLUFSMN,
5 FHMERAEX LAEEME, HEMBERKESIEAEL ? QI15
S1 | #eILIASXER, MEEATL, BEREEERIFNHEMEAMEREXE, TIME Q15

XERBMEFENF, PXER—EFNTF, ZFEEE, BERAEREEEEIH
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14:20
Bl | MMERREREHREREZARRSR REFGER-EAZHBE=FNPERERZE"? Ql6
R2
S1 | MEZERERFEWN, EAMR=FHMFRE—(EEE, MiHEZEMEREECES, Al6
ST ... NBFRMRE MR, (ReILE TEREE, &E2A/M{EZ 0%
E—#, "ILUBERRREEE RS, [ERZEMEEL RS REREE—,

M | MMSEFE—FERT2H, EZRITEMEBIRBE, TIHE SR %0 /R 08 E R E 5 71 RE Q17
S1 | XA\, E#MEEWESZEHND, EMXSHEMBEEREMW, HEMWIBWESR Al7
...... EEEEERLN, BERMSOHRE SSEMZIINBECEAESN, BHHMIE

fRhea (HBRR) MELOK., BMZR{EHBASE AEIEEAHIERE,
16:05
B | EWEEEEMLELERERA. EEHL? Q18
R1
S1 | &6 (BZIZ) . BMREZEEE LR, BERFFRFERMEO0pic, RERFMEM = Al8
Y, RAREEMRETESY, ARWELEFRRVEREMWENRFREE, REE
), ARRTHE SIWERSRESECBHERERE ARXNEHEEFREER,
17:14
R | FERMEM T E SR EES W ? Q19
R2
S1 | XBRERMFI BRIFFTEEMIEE. RAZECHEZERERMEER, HE A19

WEIFE R, KAECMERRF R, HAMTIAMRRE. OHAIRESW, |
BREMBEHBFIE W, MREMMEREFREER, RELEEEER B
E—1EE, WEBMERE. BREAMEES BMEMMIE—K, ERERE
WEEERFUGAGE SBHBRE—K BFHUEETRZW,
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18:30

B | AZ2EETRFNREREZ? Q20
R2
S1 | TIEEE... B—iEEFREER, EEM EEEMEMEEZERE, BAREREAE, K | A20
BEEZEEEEE—IREHR, A LMASRARERER, EWUEE.. . ELE,
e, WETERLELER, RIFTEEIEESRESTFIRE, AFREEBZRZEW
ITRIMEWAR, HFRFEABREEWRSIERE EILSEESHEL REHRFIE/E
FRABERMEEMEE ZmiitAEmEe, BB EsEELERER B&RITF
CEECHEIEE, FeEMEREKkREAE,
21:12
Bl | PR EVAREZIEZ/NEEE? Q21
R2
S1 | REARIFLIEL. ... MBHEEFLETE, HEFFRIESIMEZEELgHELE (K) o A21
B | To/MEES), ZEZHERMuAE/NMER? Q22
S1 | AW, HuhEHuEfEREETE, ZWECAEEMBEFESERBTRZSER, BE A22
ENghmA bR ERIBRERM/NMIETTR,
23:15
R | IRMRERMTEMEALREAIE ? LM B EEE T EIRIRERALE? Q23
R1
S1 | RBpAATEEEESE HNEPAHALEERT, BRMEZE, ZEGEDEWERE A23
BAEF. EBEIRRAEREEMRAMRE —FEZ 4 s,
24:26
| FRMEEE, FR1FEEHEFI, ZSEZYHERubEE? Q24
R2
S1 | #% (%)  SEHERGTHETREHELRK RAAK=£6, RARESE— A24

SEERERT ., SHeMAUBCHE, EFRMEILS "R —FREEER
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RAZNRERRS —RURMESN. EREWERE. . BRENEABRER, &
BMORINFEASEAECHEA, ARRRENTEESR, REBEMREEREET.

26:15
B | A1 AR WIEEN SR £/ 07 # 5E R B IRE 2 Q25
R2
S1 | R BEITH, EALARMZRALUEE, BREWRSMATEHECERS, B A25
AEFHFMEREAR LHFEFASSEZEEMREEE, EXEWEZ2MS Khea (B
£ FRAREAE, BEMEWEZRWITAMELER, EXRMEHSHERE, ABEMR
Z{RiEhea (B4%T) , (EHEIRMIEE. FWERMR,
27:45
R | FRREZESES OEER 2 Q26
R2
T2 | BEBESHEEEM.. .. TIEXEFZIFLSE BENSEELX ZEmaEHMs ERIIX | A26
MEFAOME, EHRTETRHEGESE NEEESMMETEERSTERIFELE
, EERESMRERALHAEE, BRNEERIR{FEhea cut, EHRFRE. BIFRDE
, BEzt, EHEFZHBREXMEESE BMR#AKEEHEE, BRERIMFERLD
B EEIR, FHERE F DM,
29:10
B | ERfERE REZAZEZSIHEBNEREERR? Q27
R2
S1 | MEWEESHEEESVIBEE 1T EREEHERT EEHE+T=. +=RKBE A27
HE, EEHHERER KXREREEERW, XETRSBEEBER,
B | ZIEZ GRS ETRESR/ A R 2 Q28
S1 | kFiB, SEUEMATEEEREM, EREAER—EHOEEINEMEHRARER A28

(%) , #&mh (fEfR) WELROF R IR,
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30:45

B | RAHEERETHEEZNRERE, UTEZRAERARBENRE? Q29
R2
S1 | REBEEFIFLHEER, BMRCSE,. MEEWMETR, F-E2ETAeiBaL | A29
ABE EAIEEFZABBROLED, MRMBERMAERMAEMG AR, Bk
ERZWEE, RBSWEAZMMIEE. xRXEREY FAaFERER5IFIRE,
FREMENERRATEDERSIIWRSEME TLBHERE MEETEBZR
, HRSXEEEEIE, KEBEEE,
32:41
B | RUEZZWEHRSIFREBE, RESHFEMRKRSI DR EAE 2 Q30
R2
SI | HERGHRBIFARRYETFERE, RS MWIE. AEARAEERESW, F | A30
EREHIREEEES, RLGEFAEREREIFMER EBXAALE THEXK
B AYEWEERR, REDD, ERWEEAR... BRRBREAHEE. 7K R
HIBRIFLIMBRELERE, BRHEARERB I, ASFRBEGIFEE, BAEE
RIFSIERAE—7, BRFRDIESEZ LM, HFLEREE.
| REREMAGEFAGBM R, MENELEBESEMRAN? Q31
S1 | MRS, FERAE, ERFE—HO#H MBEREFEEREEMH, BREEFIHLE | A3l
BERWRE, HARHREEAREERTCER REREHEBUEEIFE EAFH
EWES, BRESGEZEINEAMLERGRE #HAGRED EFRELEMREAES
EE,
35:25
| REELLEKIBERES, FHEAWEEREREIIGER? Q32
R1
S1 | KBEEERERE SREXBWHEW, mERMIST, FHESTEEF REH | A3

B REFR R, HEAREGRY, BRIBLAARERFLFER. HERECHE
I AR, EEMEWN, RBSHEWRRIW. T,
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Appendix 04: Interview Scripts Student 2 in Chinese

Interview Date: 2020.02.03

Interview Time: 20:38-21:10

Interview No: S2

00:01

i (GBERRIEENAR) Q1
BEIREHENEES, R1,2

S2 | RS2, &IS58, BEP=, F—=HREPEMET2H, $T1, ZEFEEZELVA Al
¥, BREBEREAHE UEHEHRN, TARKS|, EEFRATUEEICLES
WMERT, BEBRGHEE, BREEAX, REMEFFEEE mMBAREREBET
B,

Bl | —EXKNAXZEHEERE? Q2

S2 | MEAMARERAKREE, f1/NEE, FE—EEE FTUNZSEZ2B8N, T0O0#E A2
, FTUEERERFAERWEEEZITFW,

02:46

B | AFEEEEXRTEE, BEWEAT? Q3

RI,?2

S2 | ZEIFHBENEE FHENIEEE ZFAEHEWYHERS =REHER, RE A3
BECEBWAEEIERS, FULIAFRERSZ, LEIFLUSFRES L, FURAARER
HAERIFELE RIEFZ ASTIEER,

03:55

| EBREFLERBBEMEHEE ? Q4

RI

S2 | L—EZAEMEEANT, Bra7TH, BET2EMEEKRT, HBREWHFIih A4
B, AREMUBHERERESH ARBECKE ZEHAREEEBITRBEMRE
§+O

M | ERMCitECEREZMBE 2 BTWNMIEREE 2 Q5
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S2 | RAEHHE, MHMFREREEM R REFAIIESZTHEFHOK, B|MAFEREE | AS
, BMRAREKBM,
05:57
B | ARATER LREBEMNEMER, Q6
R1
S2 | FHLEAGERZERIIEK, ARZBERITFVERNE ZSHEZMEBLZE. A6
06:32
Bl | TIAT2 LR EREES R 2 Q7
RI1,2
S2 | THRZHHBEEWRIF, TFHEEREESZ, TNHEHAZSWEX, RESHEWAS A7
B, EEERFLE. RESHEHRERES, AOEHEEEE,
07:48
Bl | TIESEEEETE], ZRBEENS, BREFEEORBIIIRERR L EERE? Q8
R1
S2 | EERESITLUEEES (X)) , #BFRIFZAE, BENSFRIFWE, BFREZEZ | AS
RAEMEES M MEZZLERRERE,
R | T2NR AR ERS RBLIEEEE, RBGRBRER R —HRIH 2 AR ERIRE ? Q9
S2 |8, WEETZ, MECEFW, HAERKW, (EEAAELEHZIEETLIEIZEET L A9
m, EAANIIEEUERESWEEE,
10:12
B | MMERREREREREZRGHRIS REFGER—EAZMBBE=FNPERERE? Q10
R2
S2 | ALFEREE, RAREBSHEIRNEKERL () , {EbRE D15 IRz S 50 A10
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11:04
B | BREZENE, REAEWEHESZEMLERBIRA. EBHEL? Q11
R1

S2 | BIERIEEH . BERSAHE, EMRGIINMNEBM LEAER, HATREE RO WIFIRA All
W, ABREFWHTEEEEMESREE, NRBFRSAMRLEMREALC, IRERH
USE|IWESIRATIRE,

R | EERMEM I EREEE S W ? QI12

S2 | AIREARE—B A LUIMHEIBEHM EAREEZW, BEMRATREGINLLEFHFEEHM (BT Al2
WBEFF?) MREEHREBIFHEE,

M| EERELVARZEZ/NEFEEH? Q13

S2 | 1 (MEZEET ?) KEREELERD. SEEW/NMIESR, TU—EHIFHMEE Al3
A, RAEEEFHESFREARME ZEita.

B | RYEEMEMEARIEAE ? X E SRS AT EIRIRERALE? Ql4

S2 | Rk, XIFUHEEH, RAREEEMHEERELEI@E, Al4

15:26

Bl | EWERERE FERIMENREFEZIE ? Q15

R2

S2 | TIE—{E#HE AR, RLLEHM MABRLERARVIRE ZSEHEERBEAT, B Al5
REMEEREREHBRMULELRZS TFEADVRE, % FHYEWEE U5 AR08 5 E ik —E
AR, TFLEERE, AWRSEIBEIFIF, BMRME WG EHEZ TN, RE
BRBEREF (EEERh?) EHRFFRETIE BELMRE ARET?) F
Hat,

B | 2EAWERMMBREWE2LHERE, RKRBEREHEEZEL? Q16

S2 | 2MRZRMEEFERLBIEEGZEEEY, SEEYLHEER MBABMELLE Al6

B AERREE REREINEERIT. VEEE TTIRE RS E ) e
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, REME, ELEFRERBERFHEZEYEEFHME, ARETHE BRRET
EEFRBE A IR EY, HMAMIFLUOTCAZHE (K)  BETHENEEMRER
, ZEBRUMBABERABR RERAMDIIMRE, BE—EZERHE ARZMABE
B E AR — AR {E R L KRB, R RRMAEIITERIF, (RMERT—EE?) B
®, EA,

B | TEEXMEARME PRHREENIRE? Q17
S2 | {EHAUEMRERE, AKR&Eart room HEHE, IFLUEEKRSZ, Al7
22:37
| FRHEEE, FRFEEHEFI, ZESYHERubEE? Q18
R2
S2 | BEAZYWHE, RAEWHHSIEAMERSFZAR BBSZE—FEFETU Al8
IEAKH, RESHMMHBERBRFIR, ARER RAFRERMELKEES
==
Rl | AT ERAWEESERIEE, Mt EEAFIEEE 2 Q19
S2 | {EMtTIt, {BIRIFUUBRIFEEE VAR, Al19
24:48
R | BARh e — DR ERERFE/NEE, RihEEFREE, FEERRWESMETEES Q20
R FE 2
R2
S2 | BEMBET EMEGRE, 7, DOMIERIERE BT EEEN, BY A20
BRIRMINEF, EEHW, HMFRTEERIE,
25:18
Bl | AR AR RS R/ T SE R R E 2 Q21
R2
S2 | #EmEE RAREBSESHFE RIEHREIFZSHERS, HBREREK, K85 A A21
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REHED, BRFSHEFRAERMURSBESE BEREE (X))  EEARFE
#HESIFA,

26:03
M| TEREZESES OBEEMR ? Q22
R2
S2 | BN, MAKMBARSELBEIEAGET, BRHERBETERMF (SEERREER | A2
MEELERS?) G, HEERE.
27:08
| ZIESEHAIRU IR S ETEE R/ B RS 2 Q23
R2
S2 | BMERMELR—KR, BEHEWMARITFNE—KE, EREHTRMAER 05 A23
Al o
27:49
M| RAHEERERZARERE, USESRERARBEMNRE? Q24
R2
S2 | FTREEERAIMHE, WRZSEOW, AREIFRNERMMIEWER, FIEEITESE | A24

BERT, RAABETRHEAWOHESESEUATEEESRE, TUAWEHLERR
BRET, FREERERM. ARTRESWRETHEN, FTREFROW. B2 W
Eth, EMHBERELMNEE RAAFREWMRENEERE MEMEFHERNSE
IEEEMREE, BEMLERRE BARFMTRER.
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Appendix 05: Interview Scripts Student 3 in Chinese

Interview Date: 2020.02.04
Interview Time: 21:01-21:40

Interview No: S3

00:01

R (BRREENAR) Ql
HEMEBENBED, R1,2

S3 | #iRS3, §FI58%, BERP=, P—FZHEEMBERTIZ, F=3T2, BEVA Al
ARiEER AL LT, FREKR, ZRIBMENREHEFEMKIR, TIBEF—R, (LLEZZ
EMEEEIRB I ?) EEhEEE, FIEHB2EES e,

Rl | FHEEREELVAE?

S3 |8BE FEAHBCAKSTESRAN, RVAEGEELE HETEHA (5 ., Al

02:44

R | RS LERBEMERLE ? Q2

R1

S3 | E—E{&ACutter ($77], YIBITE) MEBEHTKRET, BMRCut (8]) ¥F.....T2—H A2
IAMEEIRMEIE R, AN 8 TBook Cover (ZE£HME) AMWEETTLIE, HWEHFHR
Fouhhp, BEZRMBERE. STECHERBAILIEE, ®BREER, AR

R | BMRE—EEEZREZMNGE MWECEEBEHEER FE_EEERRE? Q3

S3 | E—HERRZREAF RBEF_EZUFAEBECEKST HEREZEABH... Bi—EEE A3
EUEEWEELBER, (RBEETHHFZEEARE?) BA, SIEFRE A,

B | FEEHEERFRERRECEHEEMEEEN 2 Q4

S3 | 1&, DE#G, BREATEGEXE, FPXEFTHY, HESW, A4

Rl | TR AT ERE 2 BREhEH/MEEREE? Qs
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S3 | EREME—EEE EEZ, B0EED ERERZBBEWED, HTHE, AS
(RISEREME?) BEAE, BARE (X A ELAURXERAEXEHE R
BXAT2AERIGWE, BOARE., (ZMMIERNEMEE?) EESEBHBE,
BRAEARE EEREEK EREETREMAZ,

| R 2 RGBT, ERAWEMBERHE ? 2ESMELEE? Q6

S3 | {EEWMEMREIME BRIECRIIFEE EERRVAMER, BREBIFAKRS, A6
KERME=FEFA., ERALRULEHE, BRAWRSERFSE EXNGBEER
E,

08:49

M| AR TR LRRERZMER, Q7

R1

S3 | +2# FER BEARULE, 2HEER ARWMEHLHE, ERANSSIRIK A7
B, LERBOANEME, TP, EOAELENER?) & GBI £WAMEFHE
M, FREAHBEAEET WRBERET (X)) . AACUFEMFELE (55 .

10:03

| TIMT2 LRIEREES R 2 Q8

R2

S3 | TIERFRERAE, T2pE BRMATEE, REAKRGEREREEZEZELR | A8
, EMRATEREARBE, —WKkDE, ZRABEREWRS, TILLKRZE, RHELE
%. EEERBEMFREFEELELEE BRTIAHMEERS NERERE TEEHE
AEBEAMERAE (X) , RECREGELE ZKIEGEH,

| TIASBEREE, ZEREENS, BREFNEFOSBIMRRERSSUERE? Q9

S3 | BEg (ERLET2EEGRZWASHE, R, EREFAW, RECHEERLMW | A9

ZEME BEH (&) #5 (5 . AEXACEALREERWES A@A.....
HMATIZREWALHE EBRBFEUHNEERE FABEAR HRETHRE
R, FIRRALOBSETIMER, 2NREAZBEAESREUANE,
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15:54

i

?
LA

RERFEREHREMEZMRELR, MEFR—AZMBE=FONPERERE

Q10

R2

S3

EVARBEDEEEZEMB TN, NREFEEMRIFN FRarUEREWERA

Mo

Al0

16:23

i

RRBABAWEEZEMEZRBIRA, HEHD?

Q11

R1

S3

6, BREREDHMAE, BRUERSLIF AWRSHRLER, FILE
EEB/ELRTERMRA. EE?) (BF) HEHBGRET2HEEN BRI TR
. AATRMEERE. .. AREXTHEHE, TRIERSEREE LROF

I,

All

18:22

| FREVARZIES/NEES?

s
g3

<

Ql12

R2

Al2

RAREARE, BERSMUFDMRLEF, BAHEWASHITEE, BMRER
, MEANIREZMEBHE, FREFRESEABE, BREWESZTTREMGER

2,

S3

VA

19:44

| FEREM IR T EGSEEESWREETW ?

Q13

R2

S3 | BB AR, KEAFEEAHMER HAafFfcet (EBAE) IRELE,

Al3

20:23

| AE2EETRIMEANRERL ?

Ql4

R2

85



S3 | AWM. ... RAAETEREBZRBAERBEET, HESHERETLEE—AIFW, BA%E— Al4

BFRARERMarker=EE, EAZEIERE, A, £F. tEBRTHR RBRES

B, HEEHS, BMRAEXE/NEER. ... T EFRZUEER, BER TH#) F.

L] %, AWTHREWEEE A=, (CEBEZIREEIT?) RATEHEHE

, KR, fELEZ2T, HEHRFBAEER, AAHME, RIESHDIEFZEMEKBR

HiEMREA L Hn, FIEBRIFLER, EBETHRESEHXE, 1IrE8EL0, Hit
BEMTHEBFLERAR, BRESHIW. FHIW. BIFXHMREELT,
HEZIWRIR,

Bl | BRTIE O E2EETRFNREREL? Q15
S3 | Efh#RiFEE), (B{RA—ELEEE, MEAGEEERMAMLEE, RBEMREHE Al5
B, ZEIRFB, FIEEFATLUR, —ZMEBTRN., HithF2RELLLEITWHE, T

BIEEVARMERZEW,
24:29
R | TRREZEZIES OGEER ? Q16
R2
S3 | T2#RLLE Z B 22, Bl mlae L HimBtME(E (¥, (ETFHIZEAZRSRIFEEE, T29718 | Al6
WMREEEEE . [188E, KR EBEM, | REESCHEAELD EHRREBREFE
CESHHRES (%) .
26:04
Bl | PR EVAREZIEZ/NMEEE? Q17
R2
S3 | Mg /MEES R E TR, Al7
24:30
R | {Rihh—kE R R E RS, (R EEREBEE (S]: HKiEE FEMR) |, B Q18
fRIRMEHENR ?
R2
S3 | RAF/NEEEMPost (F{f) ZMWkFacebook (#1331XEE) , SEZHIF (55) , FRLAGFED | AIlS8
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B | —RBNESTNNEE0EGFEIN ?RBNETEERERIE? Q19
S3 | BES/SAEENEN., RAKBCTREFENESN BERAZFTIEMEFNFOK, Al9
27:55
B | EOEAWESRESE, R XEE/FEEE? Q20
R2
S3 | SR AR, METH/NSEWERER R, RAMMEBRDELESE, #HAHKEA A20
MEFBEE NN, (BREDELEEHMOKE, EMRIFAKELEE, W,
28:54
Bl | IRMREATE B EALREAIE ? L EEEE T EIMRERALE? Q21
R1
S3 | HAREKWEERNE, EFREEHFOTLEE FHAEWMBHFERER ASREWBEERER A21
MERS2EMEFLHEHEEREE, HESDHMRT, WESAEEHEWE,
29:45
M| FEEEE, THRIFEEREFFI, LELYHFIMEE? Q22
R2
S3 | ¥H...... HERAAABREMER. TAEEHIET, FIERMERN, WREZS A22
XBHENERARM, FTLUEMBREERAZHALEDEE,
31:12
B | {RATEERVARIBI AR M, THZEMERE RSB ERHELEESW ? Q23
R2
S3 | EZBZE®H..... BFEBOERD. ... 2RI ET, ERGER HEMHE ERMEEZ A23

WEE NFIRELLEERE R 22, BRMUNTEER, (BBEXE?) XEE, HREMHE
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W, HEESERAL,

B | SRR REZAZBZIGMEWEREERR? Q24
R2
S3 | AREME, EMREIEEMEERZE, ESBEWEREEETE, IBFHMEBEEEHE, E A24
BEAMMSSTR, MEISHE BFRMSIT. BFE, EHNEKHEERE—T, K
REAHFREKRHERFZHEERE TR 2N, (WREEANSHEESE REER
2 (EvwERERR?) AECEH, EBRTHEMW™WEE,
M| ZIEZ SR R ETE SR/ A4S HE 2 Q25
S3 | &, EZSHEuMIERMEEMEMES, AWASEEE ERERELHBRES A25
HE,
35:07
Bl | MMEFEEEREREMAERE, USEZRIBHRAREBEMEE? Q26
R2
S3 | HESBEFEREMBFRESR—FAE, TEELZWAME. FIEEELME, A EMHEW A26

B, FEHEFEFREMEER ERERE EWBMASHMEE KECHAIREEEW
. BEREREEETEREGERECE, BREMATRRRSHO CEBEEHIE
. LA AT ERIESFEE AT
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Appendix 06: Interview Scripts Student 4 in Chinese

Interview Date: 2020.02.05

Interview Time: 22:11-22:40

Interview No: S4

00:01

i GERRIEENAR) Ql
FIREBENMEED, R1,2

S4 | FiRkS4, HSEF3, ZAT—HERETIZ, BRSEF=gT2H, BERELOKEL, & | Al
BB —, TEMIFRZ, BEEZRDE BERFLL, HARGEHE Mk BEEA
BREfEEE, (BRAEE,

Bl | FRFEEEEE LVAE ? HfE? Q2
S4 | SEERIITEE, FHART2H, THHOKE, (EHMEEAEE?) HAEMEIFHE | A2
, EERAMBIER, WHEA, BX—AE (EME) , HEBELROB, 2R
WEZER, EEHMBEHEY, XEBAREE, FMNEINERBLEEHFTSHTE,

M| WS, REESTIZEROMW, HOMWAFAIUSZET? Q3
S4 | #RmEnEmE, HE({EOKILFOK, TR, EMRESEIFLEHHME BREBEHMUE | A3

R, #OK,
| s 2 EEREAN S LA, TEREMTHORNGHEMRELEN? Q4
S4 | BptER, BRAZHAZ. FHREREEE, KXHN—EE EEHEHEFEE & | A4
gk, BERAE—%, EHEESTE BXAEgREML (5) , ERBEHK
i, IREEGEIEAE,
04:48
M| TIFT2 LR ERBES R 2 Q5
R1
S4 | TIFAEZEE WS FHEM .. (RIihes, RHIEHEMAMIE, BENRWWEAIAZE B, [EEEE | AS

B, ERT2ASBFRACEY, EFMEEZARME, ESHEMFRE ARREHREE
B TR, HEHREESF RERESH, BEEHEES,
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05:52

&

EWERERERE HEPEEEE -—WEREDRERDHERSRMIE 2

Q6

R1,2

S1

MEEE, SRILWRHE TIHBERMZSWEE ZBT2, EATIHME"Good Name
Bad Name"MBi#|E, EEMZWHBEREKBMMNS, T2HEM, EBEMAOW, EEWHFR
PFRE, WEELE—E, HZERTEREFRILE EXNGET —ZRHL—2WE,

FUBERFZ AGEME RA—ZEINERGRER., Hih RATHRFHEBMAS
X, EXEEBEEE, FTHEFRFERMEEGood Name, FEEFTRFEMBERAR
HMEESZ, LRLSE|FZEEMIEAS, BRIEMIKEGLBad Name, EFGood Nameifff,

(IrEEXBEME?) 17D HEPEZE EMRFAETAS, BESXEHT, fE
MEIERRERMEEIER, MIEFRMEFZT26E, RAMRZASEE, BFRATESEE,

EvpEE,

A6

09:31

i

EMERFLERRERMEHEN ?

Q7

R1

S4

B HE&R % i Positive and Negative Space (IEEZEM]) , ZRETEEIHERET EEHFZ
#31 B80E Positive and Negative Space (IEEZER) . {EffAPowerPoint (FH%R) {RF b
EBTHWEEMZRMEKEREATHE, hERSHEXTNZE—EBRTEMS EF
—ERAMEM, — AR ZERHABBESRIIEMEE, BERBET—E. BEFHEE
EMEEREFFHE, ERREBIIWEOKE, HMISWHBRTLUME T, (BIFEEE
EIERIFHE ?) HAEFWEBE FREEYR BREBGRER BREBEREESD
FA—REEMAH, ZBEMKEEED, REHRESXBFRFHBEK FAUEKRSE
RN, REEXEEREEAZTH HKEBERIFAZSIMN SUHERERD
WRIZEGERRERAEZTALSH, FPRABWEST. EELE HAEHEBWERE
(%) o

A7

12:17

i

RERFRIERFREREZMRTLE, RRFFR—(EAZABE=FNPERERE?

Q8

R2

S4

WA TN, RARK—EZMEE... KWESHLIWEM, mRM—EZEHLR
ZFHBN, R2BESHIFRIEEME, MRS T 2IERIEE R EAHR.

A8
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13:08

M | MBAEWESZEMEZRIBRA,. EBEHDL? Q9
R1
S4 | EWETET, BMREFFMETSERBWCE, EHAEREMZRATEEE ML DHEE | A9
. REXGEMIRW E— M TR MEEE, TREEWRE. MEFW. DAL T
BAMEEF, mIREEITW., RIRREEGRRIEMEIGRMERREE, ERMEBAMEES, ma
BEHMREEEZ W, WVARBBWAIEEEMASEHELIEEEM, HAERESE DR
ZW, RIRRIEERILUREMAE LR ZWELREM, SEEKR EEAWEEWetsIfE,
Bl | FREVAEZEZEZ/NEEE? Q10
R2
S4 | &, BE#ME. EHEEARAREGR/NER, BARAEEEXBIEZATEW/NERL, BIRIF | AL0
Bl £ R EFESEPowerPoint, SO ERREMERTUEZE, Xu[LlEpartner (BF) 2
BTG % A LUK — 2 .
15:56
M| RUREMT =M EECLREALE ? X EEEEMIFZEMREEHRALE? Q11
R1
S4 | BAFEFERNE, XBEEE FATHSER BERMEEE EwEERE—7F | All
HBRA
17:00
| FEHEME FRFEEREFI, ZIESYRFMBHEE? Q12
R2
S4 | B, FEE, AREWHMEFNRFEABMEREGESE, MBaALIBESHFEE, | A2
FTUEBATEEWERS, RIEFHREZRFNEARAR—KEN, BHEMAEER
?%0
17:47
| FEEETRKIRNRERZ ? Q13
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R2

S4 |TIZEIEREKESLSEE MEABKEEHFESWMREMA LT, A%XBEHEE, REH | A3
HWKIE, BWEMERE, Hﬁgﬁmﬁﬁﬂ&ﬁ,&%%o”mkﬂﬁﬁ%ﬁh
RAEWERMEEFEER (X) , B2lERSREROE,

TREFAZERWEE, ZMoLI ECEHEMEESZTRZREM, BIEMAESE, #HER
IEBEESERFEUIUAFZERERK, AEFYEELTFER,
20:31
R | AR EEEWE SNSRI 8/ 07 8 e R/ B IRE 2 Q14
R2

S4 | EEEMRILEEMEIERE, BERBMEE, IFUUZAEER WEER. HAMRBTH | Al4
TEMRSEME, IFHEES, BRI LEMEEMRESITE, BRUEE—RBIZSER
FREE, (FREME, RIETBARGE AR B S T EHE R, ST E,

B | ERESFHER R, ZEMIAEMR? Q15
S4 | Enp#EEFEFEITERET, BT, FERETAI LSRN, ABSMMIITRIER | A1S
B, {EnTee@MEEIREE © [#0OKME, MHAREEENSIFESNT, | HEBCSHIFUEWER

B,
22:31
M| FEFRR{EZ AR 2 E % O EER 2 Q16
R2

S4 | #RZOIEEEME, BEMRARAWMEMSERER, EHTEAMRE : TEERIEHF ) | Al6
EEME () .

23:01

B | ERfERE, REZMZSEZISMMEREEBEREEETEER 2 Q17

R2

S4 Sc, EYREE 2 &, mIEEE—FEENRER, HREIIEEFE OB, BFRE®E [ Al17

HEX
F/OEIEW, @EE & {RLearning Celebration (BERERETRA) B EALESZIHREY
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PR, FEAHMEW H B RS-,

i

RESEHBREM. BRRER HIEMBEDBENER?

Q18

S4

HIERIFEE HAZSBIRLBREGMEREW, WEMARE, wTheRER20EA,
Hih ABSF U BER, IRXAOAIREEEEEHN, FIEFRAWARERHESRELR,
Ev T BSMIERER RIRMEEFRD, BRAKX, WBE. ZRESHARESEE
EEROEmFT EMMES, BEEREEB,

Al

25:20

i

MAEGEZEEREZDEREZMBERE USESRSRARRERMRE?

Q19

R2

sS4

BEHBE LS TEMEHPowerPoint, E&PowerPointfk—{EEHBITE, MBIFTMHZ
F, {REFEMTTE D EMHEE, BiFK{Lpresent, RMFRLUEETZ MW, BIFHER,
{REAE 5| 21| =] 22 538 % 5] 5] FEAR .

Al9

&

fREF/IMAEBEIES LB LAS |2 R S0 il 2

Q20

S4

HEEIFM, REFBHFEXRER BCHEEEOKEE, ERFAILETZMWEREA X
, ATRRARRAmEA—H, ARECH, FEIFrHRRT,

A20
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Appendix 07: Interview Scripts (Student 5 in Chinese)

Interview Date: 2020.02.07
Interview Time: 22:08-22:27

Interview No: S5

00:01

5] (RRREENRE) Ql
EIREBENEED, R1,2

S5 | #158%, §&FForm 3 (h=) , BEFEH, HBLREWFEHSEE 761, o—F1 | Al
F=RT2#H, 2T, EFEECHBRAEELREE, RAREERESE
EIEHVATER, NEHATEAESMMIEE HEXTEXHERHHEBIEF,
HIUEFEEEVA,

03:10

B | EERESLEREBEMNEREE? Q2

R1

S5 |EE..... BREZREXRESE HEETL..... 37l {%RBook cover design (EEHEEHMEERET) o A2
(FEREEEEH LW, RERBERNZRE?) EERE—F, 2ERMUEBREE
ERER, REEBMEZR=FERHRZEAB—E,

B | BEERRIRARL? Q3
S5 | e B A ElE, HESERMBEMALITL, RAREREERRESEE, A3
AR ER A RREEMESERAWEEE, AR EEERGOHEE, &S

EEY,
04:56
B | AR TR LREEHENER, Q4
R1
S5 | EMEA LA, KREMEF, BFERAIEERELDERITESE A LERRE, A4

FHENRFEEY, XEEUNELEFRAR. EREESTE SEDHLOEREIM
HEGRZATIGAFNEEMGH MM <REUWTEITH, FURBERAEE
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ELEES, HUWAEWAES, EDERERUZENEg, (RESLEEEZ
W) KUERERELT2E, AAaREEZMLER, EFURREEAE.

06:03
M| TIES SRR S, SHEEMmS, BRERHESNHBEIRRERS2LEEME? Qs
R1,2
S5 | ZMBSGLER ST LR, RIEREERAEGSMIESMEZERE, AS
EHVADBBAREER,
06:42
B | AWEEZEMLEERBEERA. EEEL? Q6
R1
S5 | HEREMIFRE, IFREAEBHEASEE (2EEMIRLLEEEB?) AT§E A6
HEAEW, HEEEEZW, FE.... (FRFLEZEZ/NMEFZE/ER?) NMETE
BERANIE S, BREECEARESEZW/NMAEESIFWEE, EAIMREEATLL
BAAREDZ—Midea, FIERFAMETEEM, TLETHMHE, (FEAGHM?) B
IEZEMEEAFRE, AMRMTREEFRBRIA, ZWET. SBTA S FWE,
Rl | FRFR{EZERZES OEER 2 Q7
S5 | —HERE, MEEMREAELE . AT
fl | 2B ESEEHMFEEIRRBHRALE? Q8
S5 | A RZBMEREM, ERXEFZEINH LEGGAEE, MEEOE BTAEBE A8
g‘%o
08:57
B | A2EETRIRENR&EREZ ? Q9
R2
S5 (BE) Bl TLETRBENNRZEZ, E—ERFEE FIEESASE A9

(B%) #BMEE. EOWRSHNH. FEREEEE?) BE KHIHEMS
8 (%), IMRESEMIES, EXLXREMERMEIE.
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10:23

M| EEMEME, THRFEEREBEFI, LEZYMH IR ? Q10
R2
S5 | FHsEREELEZ, EALENEREUZEZAMWEENEM (MEHEESR, Al0
BMLERELURMMEHRRESE?) #LE, ESREMAEREETER, #E
CiAMMEEE, EREBEHEEMREECEREEREE,
11:46
B | EthZIELIGIRE M IE RETEEER 2 Q11
R2
S5 | A EME, BFRIFAES, EEEWMRTRZBEGKREE, mEER—HFEERER ( All
EMRRIEMEREET SEERE?) HERETLR RAEEEEROMETRE
m (%) .
12:18
Bl | MMEFEEETHEEZMNERE, USEZRERARBEMEE? Q12
R2
S1 | ZEREEZWEEME, BITFFREEME S4B REER, TLUR—RE—RMK Al2

MREFRSHEENE, EREAXLLE, EHARERE-EMNEMKBE SEREW
FRiFD HRERILUMBE S %,
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Appendix 08: Interview scripts Student 6 in Chinese

Interview Date: 2020.02.08
Interview Time: 16:15-16:45

Interview No: S6

00:01

5 (BRRIEENAR) Ql
FIMEBENEBECD. R1,2

S6 | #kS6, §F 135, £=, h—HB=FT2H, F-RTI1H., KPRIEE LVAEHLL | Al
fLHihE, FRAHMEMFREZEMER. B2F, EBRVARGRIHERTR REMR
HEM, TUEBRECEER, LM, T,

02:15

Ml | EERESLEREENERKEE? Q2

R1

S6 | LE—FAIR{ZRZATBook cover design (EFEH M) BMERET BEMRESMMES | A2
FRERFERAREBET, BTHEWESSELWRIEME REFUMERZMAMMEEE
WLV, BMRIFLUFERGEEMER, EIEHEHRARMEETENESE
, AMREWZREREEMET BELBEBHEEEAR,

B | BEEYERFR/NMITEEANEE ? Q3

S6 [N, EREAFRERREOAER BHEMKTEWILE BRAWIRSHERER A3
Be, ARBE W ESEEE SRR KR,

04:37

B | AT LREEHENER, Q4

R1
S6 | FEF L EEHREFETHWE, BRBTEAM. R~E—T, REHWHESHE, A4

(ZEZ ANERESEREZMERE ?) TIRASEEMEERNS, BREREEL
PIMETY, RHAnEHTIRNEEREN, TEHRALE, (FRAHNEXSAEE
PEME?) PERHKE=S2—E3H REERZBEIMAREME ER

97



AITRIMAT LI AR RE, BRTMEEREMARE, FUATREERAMM/ NG
EANE

Bl | TIASSERMETE], ZREEMS, BERHEANHEZRSE RS L KEMRHE? Q3
S6 | ZRRETWILAGETT FAME. ... . ECMRVERAMEMERNE, BREA—LRSZBEHIE A5
EEEE, FTLLERGENRI0E M F 225545 0 (2] 2R RE
06:48
B | TIAT2 EREREES R ? Q6
R1,2
S6 |MECTLKZRSHERE BAZTIHEME RAFVETLUADXERRE, T1 A6
RS TEFHEME EATUAPXE,
RET2WER —EEMEER2EZER—EREEREE, BR2EACKREENE
FHEEMFIEEMEEE, TILERZRBEWESZERE ESH—WR2LBES5H
$ERWth S, WL DImATIRENHEM, T2RMZRIEBEHE—(AM, RFEERNE
FEWideaFitth, FrLIEMHLLREE FT2EZW, MAT2EB8HW, MR ELKIES
R Hu L@ M, EBREAFRMAETRRA—ERESETZR EWHMLTEE
#,
07:53
Bl | AWEEEEREERERA. BEEHRDL? Q7
R1
S6 | HEBESRZIRBIRAMFRTLEMZEWMEL., B, RIEEZIRBEFEREEFW, Ra A7
HEFMRISMELARE, MEARRLEZREEDERMETIEHY, FEFS
EHREFSZBRHIBEBHEGEER, FIBNEEIFFESHT, MHIYE S A AR R AKX
ARER, RAa#HEHEN. RIEXESEMMEEEMTFRE, REREEMMEWER
E2, MBEAMM. hcaZiZE, WRIZEHIFHITA,
Bl | 2B ESEEAMFEEIREEBERALE? Q8
S6 | LMAERAZEZE, REFREWERZAMSBEAMRSMERERATEmEL, UL A8
B EARERE K KFE,
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09:13

B | A2EETRIRENREREZ ? Q9
R2
S6 | HmiFEZl...... HEHERTESE NEEEEFIHREST2EH LT, BMRW 5T A9
#k, ZFAMEWPositive and Negative Space (IEBZER]) AEMEE, EHBETE. K.
By, FEWEACERAEL, WREGBHEMEZW, KAHEMIME®RTELE RBE
XL Fcutter (817]) , XEZWETERE. BET.
10:01
R | BARh e — DR ERERFE/NEE, FihEEFREE, FEERRWESMEZTEES Q10
RIEERFE?
R2
S6 | KEMEMEZAET, BAOEFNERAE, RFRBFRETHEEEZE, TR Al10
REDDE,
10:38
B | A1 EBEEWIEEN SR £/ 07 # 5E R B IRE 2 Q11
R2
S6 | BESTRREL...... HESZATIAREMERER LESR, REERASEHRIIFLUEMMEE All
¥, AWEREE WEERLHE BRERXRENRZEENRE, BRESERLH KA
RSN EEIERENE REFATARERD, XFHEETEEELREL, BE
RS HEEL, ERAPREE,
11:34
R | EEREZEMZIES OEEER 2 QI12
R1,2
S6 | FERIREZENOEEMEESZ, THMEE, Al2
11:58
R | {Efh ZIESI5IRULIN/E R ETEESR 2 Q13
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R2

S6 | #AEW, HGHRERSETR BFERRIFHEWER FEXWIETRENHE, EX | A3
#N E W o — ML SR ETER

B | RAHEELTHEZZNUERE, UNTESRBERARBENRE? Q14

R2

S6 | HEFHE B LRFIF LUPowerPoint (k) #, WLUHAEREFREZAEE, WRE | Al4

SALEMRAREZAD, REZEGTUAWRFEABCHE HUWBSEM
WiEMR MEMASHEERM BRWIETLURA, EAHEWMRMIFORWIHETEE, %
BEIFECHMBECE,
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Appendix 09: 2018-2019 S.2 Visual Arts Scheme of Work

Teacher: T1

Form: S.2
CYCLE/ OBJECTIVES SCOPE OF STUDY
TOPICS APPRECIATION AND CRITICISM MAKING
+ PRESENTATION PRODUCTION
CONTEXT + +
THEME SELECTION OF MEDIA,
MATERIALS AND
TECHNIQUE
Cycle 1 - Concern the safety, rules - Art materials, tools and
3/9/2019- and the right way to use art equipment
12/9/2019 materials and equipment in
(D) art room
Introduction - Concern the regulations of
the subject
Cycle 1 - Understand and appreciate | Five artists are selected: - Briefly recognize the characteristics of | -  Explore the knowledge of one
3/9/2019- the distinctive features of - Rembrandt, Cezanne, Gaudi, the five artists artist
12/9/2019 the artist’s working style Magritte, Henry Moore - Explore the art period, characteristics, - PPT
(1 and influence of the artists - Worksheet
Artists of the Year
Cycle 2-4 - Experience typography as - Appreciate the typography of - Typography as painting - Colored paper, Grid paper
13/9/2019- painting Javier Mariscal - Typography to express emotion - Cautter, Cutting mat, Scissors,
10/10/2018 - Explore ways to achieve Ruler, HB pencil
3) kinetic typography - White glue, Glue stick,
Fun with Typography | -  Create a font with 2 - Ink, Rubber scraper
geometric shapes
Cycle 5-6 - Understand the - Appreciate the silhouette designs - Apply New English Calligraphy in - PPT
14/10/2019- relationship between and paper cuttings by Hina Students’” English Name - Acrylic paint, Brushes
7/11/2019 positive and negative Aoyama - Students are divided into groups to
2) space - Xu Bing’s artworks compare and evaluate the visual effects
Sketchbook Cover of different compositions
Design

Test Week within Cycle 6
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Cycle 7

Understand logo design

Logo Design Analysis:

Observe and examine the elements to

- PPT, Worksheet

8/11/2019- principles and skills in 1. Using image: MTR, McDonalds’ represent the personality - Acrylic paint, Brushes,
15/11/2019 designing a logo 2. Using words: ParknShop - Employ images and words to achieve a Marker, Drawing Pen

€)) Design a self-representing | 3. Using both: Bank of China communicative design about oneself

My Brand Logo logo
- Analyse the elements of a
successful logo

Cycle 8-10 Understand the rules of - Appreciate paintings by Edward | Rules: - PPT, Worksheet
18/11/2019- one-point perspective: true Hopper - Surfaces that face the viewer are drawn | -  Drawing cubes looking from
16/12/2019 shapes, vanishing points using their true shape various eye levels

3) and horizon lines - Surfaces that travel away from the - Drawing pencil

One-point linear

viewer converge towards a single

perspective— vanishing point
- Position a vanishing point and horizon
line correctly
Cycle 11-15 Experiment on the - Appreciate tree simplification by - Explore the beauty of our campus in - PPT
17/12/2020- possibilities of tapes Mondrian geometrical shapes and lines. - Tapes of different width,
20/2/2020 patterns and colors
3) Simplification:
(12-13 1** Term - Appreciation of the Tree Series of
Exam) Mondrian and the Cow
Tape Art Painting— Construction Series of Theo Van

Out In the Campus

Doesburg

Cycle 11 21/12/2019-01/01/2020

Christmas Holiday

Cycle 11-13  06/01/2020-17/01/2020

1 Term Examination

Cycle 16-17 Understand the main - Describe and compare the - Group discussion on the artists’ - PPT, Worksheet
21/2/2020- features and the rationale characteristics of Impressionism painting styles
11/3/2020 behind the Art Movements | -  Distinguish the important
2) artworks of Monet, Pissarro,
Art History — Degas and Renoir, Van Gogh and
Impressionism to Gauguin
Post-
impressionism
Cycle 18-20 Analyze the use of - Appreciate and analyze the - Build 3D form by repetition of a single [ -  Use corrugated paper, white
12/3/2020- repetition-and-thythm in architecture of Zaha Hadid, unit (folding, overlapping, cartridge paper and bamboo
22/4/2020 architecture Gaudi and Hundertwasser interlocking)
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3) Pay attention to form and space with sticks to produce architectural
Architectural Design rhythm form
My Dream House
Cycle 21-24 Discover features for Portraits from various famous Cut the cartridge paper in eight pieces Soft pastel, cartridge paper
5/2/2020- cubist drawings artists (by random) PPT
28/2/2020 Appreciate themselves as Picasso and Georges Braque’s Each piece would match with the
@) well as one another by work corresponding area of the face
The Cubist Me looking at their own facial Work on each piece without looking at
(Self-Portrait) features other finished pieces for reference of
understand the properties position
of acrylic paint, and Without reference of the correct
demonstrate relevant skills position, allow dislocation
in portrait drawing Compare the surprising drawing with
Picasso’s
Cycle 25-26 Feel the strength of Appreciate the artwork of Ryuma Try with various tools to achieve PPT
2/3/2020- organic lines Imai € FFEif and Jackson different organic lines Acrylic, poster color
22/4/2020 Experiment of mark Pollock Plastic spoon
2) making by dripping Bamboo chopsticks
Drip Painting technique

Explore the possibilities of
line drawing

End Term Exam
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