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Abstract

This study aims to find out what the motivations that the visual arts teachers implementing the

teaching of Chinese arts and culture in Hong Kong primary and secondary schools are, and the

teaching strategies and methods they use for their schools. To see the success behind the

teaching, using the case studies methodology to analyze the key for the case. Hence, this study

was targeted at two outstanding, experienced visual arts teachers in primary and secondary

school and this study uses the method of case studies. In this research, the two participants have

demonstrated how teaching of Chinese arts and culture can be more effective. Also, the data

show that the motivation of teaching has pushed forward the development of teaching Chinese

arts in their schools. Although the two participants have different education background and

learning experiences, they have the same orientation for promoting Chinese arts to the students.

Insufficient teacher training and learning experience are not the reasons for failing to promote

Chinese art education in schools. In addition to the motivation of teaching, cooperation from

different parties is also important for the teaching of Chinese arts and culture.
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Chapter 1. Introduction

1.1 Background

Hong Kong’s education policy had been following the system established by the British colonial

government. This had not been changed until the “Learning to Learn” curriculum reform was

implemented in the 2000s. The new curriculum guide for arts education in this reform for the

first time includes “national identity” as one of the priority values in the values education of the

curriculum framework and states that “national identity” should be promoted and fostered in

students’ learning (The Curriculum Development Council, 2003). This shows that the Hong

Kong government realized the need for developing the national sense among students. This

curriculum was renewed as “Learning to Learn 2.0+ in 2017. The updated curriculum guide

for arts education further states that a sense of belonging to the country should be established

through education. In particular, the guide points out that learning Chinese arts, such as

appreciating Chinese painting and calligraphy, Chinese music and Cantonese opera, is a way to

help students develop their sense of national identity and to understand the nation (The

Curriculum Development Council, 2017).

While teaching Chinese arts is a possible way to develop the national sense among students, it

seems that the Chinese arts education has been limited in local primary and secondary schools.

Previous studies on Chinese arts education suggest that many local visual arts teachers have not

or rarely promoted Chinese arts in their schools, and the teachers found it difficult to teach
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Chinese arts owing to the lack of resources and their inadequate abilities for teaching Chinese

arts (Ma, Mok, Tang & Tam, 2005). The underlying cause for this situation could be that

Chinese arts was rarely emphasized in arts education before the handover of Hong Kong. As a

result, Chinese arts have been marginalized or even ignored in Hong Kong education.

From my pervious learning experience, visual arts lessons in primary and secondary schools

rarely covered Chinese arts. It is when I study in university and have more opportunity to learns

Chinese arts. I start to enjoy working on Chinese arts and appreciate their techniques. Also,

Chinese arts have been a medium for me to understand Chinese culture. Seeing the lack of

Chinese arts education in schools, I would like to investigate how Chinese arts education can

be implemented more effectively.

1.2 Research Objectives

Two visual arts teachers who are experienced in teaching Chinese arts in schools are

interviewed, with one teaching in primary school and one teaching in secondary school. Their

interviews are analyzed with the objectives to find out (1) the internal and external factors that

motivate the two teachers to teach Chinese arts and culture and (2) the teaching strategies and

methods they use when designing the relevant curriculum and teaching activities. Note that the

interview with the secondary school teacher focuses only on the curriculum for junior secondary

(Secondary 1 to 3).
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1.3 Research Questions

Two main research questions are developed from the research objectives:

1. What are the motivations and principles for the visual arts teachers to teach Chinese

arts and culture in their schools?

2. What teaching strategies and methods do they use when implementing the teaching of

Chinese arts and culture in their schools?

1.4 Significance of study

This study can help us gain insight into how Chinese arts can be promoted in local primary

and secondary schools, and it can also provide by some practical advice for in-service and

student visual art teachers who want to implement the teaching of Chinese arts and culture

more effectively in schools. Moreover, Hong Kong has a limited amount of research on the

teaching of Chinese arts and culture. The findings of this study can be added to the studies

on this area.

1.5 Term definition

Chinese art and culture

In this study, the term “Chinese arts and culture” mainly refers to Chinese paintings (mainly

Chinese ink painting (gaohua)), Chinese calligraphy, the seal cutting, the traditional

Chinese crafts, Chinese art history, Chinese culture or the appreciation of Chinese arts.
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Chapter 2. Literature Review

2.1 The motivation of teaching

The success of teaching is influenced by teachers’ motivation, beliefs, and ability to teach the

students. The motivation of teaching encourages teachers to provide better teaching and

improve the quality of their teaching. Amabile, Hill, Hennessey, and Tighe (1994) suggested

that motivation involves autonomous decision, ability, work input, curiosity, and interest.

Robbins (2003) proposed that motivation is the process in which individuals are willing to work

hard for their goals, direction, and endurance, and that individual attitudes and motivations

deeply influence an individual's consciousness, which in turn affects the individual's behavior

patterns. Additionally, Deci and Ryan (1985) distinguish between two types of motivation:

intrinsic motivation and extrinsic motivation The essence of teacher motivation is that it has a

great relationship with the expectations of the teaching process of teacher intervention, and it

can make teachers feel happy, satisfied and willing to devote themselves to the important factors

of training work (Ofoegbu, 2004).

2.2 The teaching of Chinese ink painting

Learning the Chinese arts and culture is good for students to understand and explore the Chinese

tradition, recognize the sense of nationality, cultivate a sense of national self-esteem, and affirm

the characteristics and the value of the Chinese arts (Cheung, 2000; Mok, 2000). Lau (2008)

stated that the characteristics of Chinese painting are people's thoughts and feelings about the
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four-order scenes of nature. Teaching Chinese ink painting can enable children to gradually

understand and appreciate Chinese arts and cultivate children's ability to feel and reconstruct

environmental things. The content and form should be changed with the child's psychological

development process, and the teaching method should focus on creation instead of copying

(Chan, 1971). Through the artistic form of ink, children can express the fusion of things or the

forgetting of things, resulting in a painting environment with humanity and temperament. The

spirit of the artist can be expressed through the objective image of nature by embodying the

subjective feelings and pursuing a mood and aesthetic conception with both form and spirit

(Lau, 2008). Wang (2014) pointed out that cultivating the students’ individual preference, using

the gamification teaching methods and broadening the content of teaching are the three major

principles for teaching Chinese ink painting in primary schools.

2.3 The teaching of Chinese Calligraphy

Chi (2007) stated that the teaching of the Chinese calligraphy can cultivate the morality and

aesthetics senses of the students. Also, the students can be taught to understand the truth of

being human through understanding calligraphers' personality, thoughts, feelings, and moral

sentiments (Cheng, 2011). A study about the teacher attitudes towards teaching Chinese

Calligraphy in Taiwan secondary schools pointed out that teachers are influenced by four factors

including the consideration of selecting teaching materials, the flexibility of curriculum design,

the professional knowledge of visual arts teachers and the advising during the lesson (Chan,
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2012). Also, Su (2003) mentioned that the factors that influence the effectiveness teaching of

Chinese calligraphy in primary schools are cooperating with the characteristic of the school and

the resources from the society, teachers' requirements for the subject, and respecting the

curriculum framework and the teaching objectives from the government.

2.4 Teaching Chinese arts and culture in Hong Kong

Starting from the 1950s in Hong Kong, Chinese arts is covered in the school curriculum. Lee

(1989) stated that the teaching of Chinese calligraphy was included in the Chinese Languages

curriculum in 1970s, but most of the primary schools did not provide or only provide a small

number of Chinese Calligraphy lessons to the students. Also, the teachers were subject-trained

in Chinese Language education, and many of the teachers did not have the ability to teach the

Chinese Calligraphy (Lee, 1989). The Syllabus for Art and Craft (primary 1-6) (The Curriculum

Development Council, 1995) and Syllabus for Art and Design (form 1-3) (The Curriculum

Development Council,1997) provided the teaching content, instructions and teaching strategies

in teaching the Chinese painting, Chinese Calligraphy and the art history of China. The

syllabuses displayed a table of estimated percentage of periods for each learning area, and

Chinese art history accounted for thirteen percent. Although the Chinese arts was recommended

in the curriculum, it was not valued. Ma. et al (2005) found that the proportion of Western art

is much larger than Chinese visual arts in the current school curriculum. More than 45% of the

schools did not teach Chinese painting, and more than 67% of the schools did not offer Chinese
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calligraphy lessons in the current art curriculum. Also, Western arts are mainly used as

references in teaching materials and artistic methods (Ma. et a/.,2005). In addition, the study

found that most art teachers lacked confidence and faced difficulty when teaching the Chinese

calligraphy and the appreciation of Chinese art history (Ma. et a/, 2005). The major factors for

focusing on teaching Western arts are the lack of teaching resources, insufficient understanding

of Chinese visual arts, and boredom and unsuccess in teaching Chinese visual arts. Ma. et al

(2005) pointed that the content of the teacher training courses has long been biased towards

Western arts, and there has been the lack of systematic planning and relevant training courses

about Chinese visual arts so teachers have less confidence in teaching Chinese visual arts.

Seeing the challenges faced by many visual arts teachers, this study aims at finding out some

possible solutions and methods to teach Chinese arts and culture more effectively.
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Chapter 3. Methodology

3.1 Research method

3.1.1 Case studies research

Qualitative research methods can be applied to collect and analyze non-numerical data. It

is employed to study the human elements of a given topic (Given, 2008). This study uses

the method of case studies. Cases studies can offer a unique example in real situations,

enable the readers to understand ideas more clearly than simply by presenting them with

abstract principles or theories (Cohen, L. Manion, L. & Morrison, K., 2000). Since this

study aims to provide a reference to visual arts teachers for teaching Chinese arts and culture

in primary and junior secondary schools and there are only very few instances in Hong

Kong, using the case studies as the research methodology can provide a comprehensive

illustrative example. Also, this study focuses on the motivations for the teachers to teach

Chinese arts, and its contexts are dynamic and unique. Case studies can be used to

investigate the complex dynamic and unfold the interactions of events, human relationships

and other factors in a unique example (Cohen, L. et al, 2000).

The data collected include in-depth interviews with the two visual arts teachers, their

students’ artworks, and the photos of relevant teaching activities used for examining the

reliability of the cases. Also, in-depths interviews are conducted with the aim to understand

the context and the meaning of implementing the teaching of Chinese arts and culture.
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Seidman (2006) stated that interviewing offers the access to the background of human

behavior and thereby provides a way for investigators to know the meaning of that behavior.

Also, semi-structured interviews and open-ended questions were used to encourage the

participants to explore their experiences by responding the questions, and this allowed the

participants to reconstruct their experiences within the topic of the study (Seidman, 2006),

and present and discuss their feelings and thoughts. Some of relevant questions are listed

below (as seen as Graph 1.):

Questions about the teachers’ motivation:

Have you been trained in Chinese arts or received any relevant training? If yes, would

you mind sharing with me? If no, where were you educated?
What are your reasons for teaching Chinese arts and culture in your workplace?
After the idea of learn the Chinese arts had come to your mind, what actions did you

take?
Has Chinese art already included in the curriculum or who first began the teaching of

Chinese arts?

Questions about the implementation of the teaching of Chinese arts and culture:

Would you mind providing an example about the curriculum design?

What teaching strategies do you use?

In addition to formal lessons, did you conduct any activities related to Chinese arts?
Do you have any resources or assistance to implement Chinese arts education, from

the school or in any other ways?

Graph 1. The relevant interview questions
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3.2 Research Targets

To increase the reliability of this research, two experienced visual art teachers were invited

for the interviews. Both of them are outstanding in the teaching of Chinse arts and culture,

and one teachers has received the Chief Executive’s Award for Teaching Excellence (Arts

Education Key Learning Area) organized by the Education Bureau. This shows that their

teaching has been commended and they have credibility in the field of visual arts education.

To find out the similarities and differences in their motivation and implementation for

teaching Chinese arts and culture, detailed analyses have been conducted on the participants’

education background, curriculum, and unit design, teaching strategies and other teaching

activities (as seen as Graph 2.).

Participant Ms. Tong (pseudonym) Mr. Tam (pseudonym)
Occupation Visual arts panel head
Workplace Primary school Secondary school
Year of receiving the
Chief Executive’s
Award for Teaching 2012 N/A
Excellence (Arts
Education Key
Learning Area)
Interview date 13" Feb 2020 7™ Feb 2020 | 13" Feb 2020
Interview length 2 hours 2 hours N/A
Interview method Face-to-face Face-to-face WhatsApp
Languages Cantonese Cantonese
Venue School Park N/A

Graph 2. The details of the interview
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3.3 Research Limitation

This research only interviewed two visual arts teachers in the short time. The data cannot

be used to generalize an overall picture of the teaching of Chinese arts and culture in primary

and secondary schools in Hong Kong.
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Chapter 4 Findings
This section will be divided into two parts:
1. the motivations (to see what motivates the teachers teach Chinese arts in their school)

and the principles of curriculum design (to see what principles are used to design the

curriculum); and

2. the implementation (to examine examples on how they teach Chinese arts).

4.1. The teachers’ motivations and the principles of curriculum design

To effectively understand the teachers’ motivation and the implementation of the teaching of
Chinese arts and culture, it would be useful to examine the background information of the
schools, teachers and students. The graphs below show the background information of the

schools the participants teach in (as seen as Graph 3.) and the background information of the

two participants (as seen as Graph 4.).
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Details Workplace of Ms Tong Workplace of Mr. Tam
School Level Primary Secondary
Session Whole day Whole day
Student gender Co-educational Co-educational
Region Catholic N/A
School type Non-special school Non-special school
Finance type Aided Aided
District Wong Tai Sin Kwai Tsing
Banding of the district 2 2

CMI CMI

Medium of instruction

(Chinese Medium-of-Instruction)

(Chinese Medium-of-Instruction)

No. of students

30-33 students in a class,
4 classes in a level

30-33 students in a class,
4 classes in a level

Learning abilities of
students

Moderate

Moderate

Supporting for the SENs
students

Yes

Yes

No. of visual arts teacher

8 (5 subject-trained teachers,
3 non-subject-trained
teachers)

2 subject-trained teachers

2 visual arts rooms,

Facilities 2 visual arts rooms
1 pottery room

Method of timetable 5-days cycle 6-days cycle
Time of visual arts 70 minutes per lessons, 55 minutes per lessons,
lesson 1 lesson per cycle 1 lesson per cycle

Graph 3. the background information of the schools
Participant Ms. Tong (pseudonym) Mr. Tam (pseudonym)
Occupation Visual arts panel head
Workplace Primary school Secondary school

Education background

Received primary, secondary and

university education in Hong Kong,
also attended a one-year visual arts

Received primary, secondary
and university education in
Hong Kong; majored in Fine

education course in Hong Kong. Arts.
No. of year in visual arts 26 26
teaching
No. of year in teaching
Chinese arts and culture 17 25
into visual arts lesson
Class of teaching Primary 1-6 Secondary 1-6

Graph 4. the details of the two participants
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4.1.1 The teachers’ motivations of teaching Chinese arts and culture

After analyzing the interviews, six types of motivation are identified to be the main factors

that motivate the participants to implement the teaching of Chinese arts and culture in their

schools (as seen as Graph 5.).

Ms. Tong Mr. Tam
Motivations (primary school (secondary School
teacher) teacher)
1. Coverage of curriculum x v
2. School orientation v x
3. Personal preference v v
4. Self-awareness and professional v v
autonomy
5. Multicultural perspective to learn v v
and explore arts
6. Providing learning opportunities of v v
different mediums

Graph 5. the motivation of the teachers to teach Chinese arts

The first item, the coverage of the curriculum, refers to Chinese arts and culture being part
of the visual arts curriculum in the school. Mr. Tam mentioned that Chinese arts and culture
had been part of the curriculum in his school before he taught in this school. The second
item, school orientation, refers to the influence from the development and orientation of the
school. Ms. Tong stated that she was affected by the school vision of “promote the Chinese

<

culture (in Chinese, ‘34§ » # < i*”)”. This vision is reflected in her curriculum design

where she added a number of units for Chinese arts and culture. These two motivations show
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that effective implementation of Chinese arts education is directly influenced by the school

policy and orientation.

The two participants also chose to teach Chinese art because of their personal preferences.

Especially, Mr. Tam self-learned Chinse painting and calligraphy from a young age. He

added that he personally like Chinese arts and believes he can teach it more to the students.

The item four, self-awareness and professional autonomy, means that the teachers were

aware of the importance of teaching Chinese arts and took the relevant actions automatically.

Ms. Tong stated that she took some relevant courses, such as a course on claborate-style

painting conducted by the Hong Kong Society for Education in Art (HKSEA). For item five,

multicultural perspective to learn and explore arts, the two participants agree that having a

multicultural perspective to learn and explore the arts is good for the students. Ms. Tong

thought that the culture of Hong Kong is blended with China and the West, which itself has

also been broadened under the complicated historical background. She wanted to develop

students’ attention to and interest in visual arts including both Chinese and Western arts. Also,

Mr. Tam mentioned that, “Chinese arts is a part of global arts. Everyone should learn and

know it”.
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4.1.2 The principles of curriculum design

In addition to the teachers’ motivations, the principles of curriculum design also directly

affected the implementation of teaching Chinese arts and culture. Both teachers adopted a

similar set of principles in their curriculum. The graph below summarizes their principles

(as seen as Graph 6.).

o . . Ms. Tong Mr. Tam
Principles of curriculum design . (secondary school
(primary School teacher) teacher)
Multicultural teaching content v v
Respecting and referring to the v v
guidance from the EDB
3. Focusing on the traditional Chinese v v
arts
4. Depending on the students learning v v
abilities and mental growth

Graph 6. The principle of curriculum design

The first item, multicultural teaching content, refers to providing different types of Chinese

arts units such as Chinese ink painting, Chinese Calligraphy and Seal cutting. The two

participants added at least two units of Chinese arts units for students in each academic year.

For the second item, respecting and referring to the guidance from the Education Bureau,

both participants felt that the curriculum guidelines from the Education Bureau provided

great flexibility for school to add Chinese arts to the school curriculum, and all the teaching

contents are controlled and designed by the teachers themselves. Also, the two participants

believe that focusing on the traditional Chinese arts at the beginning can help students to lay
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the foundation of Chinese arts. Mr. Tam said that students need long-term practice in the

Chinese paintings and Chinese calligraphy to gain mastery. He emphasized “all the

development of modern ink painting or contemporary ink painting is based on traditional ink

painting, and it did not appear suddenly.” He added that modern and contemporary ink

paintings are abstract for junior secondary school students, and they faced difficulty and

were not able to grasp the knowledge of it.

4.2 Teaching strategies and methods of the teaching of Chinese arts and culture

4.2.1 The curriculum design of teaching Chinese arts

A systemic curriculum design is fundamental to effective teaching of Chinese arts and culture

in schools. The two participants provided their curriculum frameworks for analysis (as seen

as Graph 7. and 8.).

Graph 7. An example of primary school (P1-P6) curriculum framework provided by Ms. Tong

THE MEDIUM OF UNIT
Semester 1# Semester 2# Time Lessons
. . Chinese painting
Pnln_] 3a Y 151}1];)1;::1; (freechand brush Chinese
painting) calligraphy '(Great Seal 70 minutes/
. . Seal script/ cutting® lesson” 2.3
Primary Chinese Painting Official script/ g
4-6 / (claborate-style Regular script)
painting)
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Graph 8. An example of secondary school (S1-S3) curriculum framework provided by Mr.

Tam

THE MEDIUM OF UNIT

Semester 1# Semester 2# Time Lessons

Secondary | Chinese calligraphy

1 (Great Seal script)
. . Chinese painting 55
Secondary | - Chinese calhgraphy (claborate-style Seal cutting** minutes/ 2-3
2 (Small Seal script) ..
painting) lesson”
Secondary
3 /

#Excluding the appreciation of Chinese arts into other teaching of medium
*Units to be added in the future

**Not a fixed unit

~one lesson per week

The graphs above show that the two participants have the sense to teach the main elements of

Chinese traditional painting, including calligraphy, painting, seal and even poetry, and they

systemically separate these element into several units and allocate the units into different years

of learning stages. To cater for younger students, Ms. Tong also provides a unit about the

traditional Chinese craft, Chinese puppetry. The two participants unanimously agreed that

traditional Chinese painting is a combination of different media. Mr. Tam also pointed out that

it is a combination of Chinese culture, and Ms. Tong mentioned a complete work should

contain at least two to three elements, such as calligraphy with the seal, or painting and

calligraphy with the seal.
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Graph 9. The proportion of Chinese arts and culture in the whole academic year

Primary school Primary school Secondary school
(P1-P3) (P4 -Po) (S1-8S3)
Units 3-4 2-3 2-3
lessons 4-12 4-9 4-9
Accounted - for 10% - 27%# 10% - 20%# 10% - 20%#
approximately*

*Based on 44 weeks of the academic year
#Excluding the appreciation of Chinese arts into other teaching of medium

Moreover, the two participants mainly use the spiral approach to design the curriculum. Also,

they mentioned that the students’ learning abilities and mental development are the main

considerations. Ms. Tong pointed out that her curriculum design aims at giving students the

opportunities to try different mediums and techniques of the Chinese arts in primary education

stage, while Mr. Tam stated that his curriculum design aims at helping students understand

what Chinese arts are. Although the two participants have different ideas on their curriculum

design, both of them set the similar teaching time, with a minimum of 10% of lesson time and

up to 27% in an academic year. This shows their emphasis on Chinese arts (as seen as Graph

9.

4.2.2 The implementation in visual arts lesson

The two participants also provided some unit examples for examination (as seen as Appendix

1, 2 and 3). The samples mainly focused on the students’ creative activities and the context of

units. For the junior primary school students (as seen as Appendix 1.), all the three grades
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share the same theme of the freehand brush painting, but the learning contents varies across

the grades. Ms. Tong stated that the students in primary 1-3 are brave to draw the freechand

brush painting because they do not mind whether it look real or not. Also, she mentioned that,

“for the junior primary school students, especially primary one student, to provide a clear

instruction for them to use the tool is important. And it allows the use of tips such as

mnemonic phrases for the students to remember different skills or steps”.

For the primary 4-6 students (as seen as Appendix 2.), they would mainly learn the claborate-

style painting (as seen as Figure 1. to 4.). Ms. Tong stated that to provide more learning

opportunities for different discipline of arts, the senior primary students would not

continuously draw with the freehand brush. In addition, Ms. Tong pointed out that the students

at the senior primary stage would be very obsessed with reality. Therefore, if possible, they

should be provided a Xuan paper and some references when they are practicing. This can

satisfy their mental needs.
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Figure 2. P4 student artwork

Figure 3. PS5 student artwork Figure 4. PS5 student artwork

For the junior secondary school (as seen as Appendix 3.), the unit example provided by Mr.

Tam shows that the learning objectives are a bit different in secondary 1 and 2. The theme for

both forms is the Chinese calligraphy but the learning objectives mainly focuses on the

characteristic of great seal script in secondary 1 (as seen as Figure 5. and 6.) and small seal

script in secondary 2 (as seen as Figure 7.).
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Figure 5. S1 student artwork (% ¥2 % ) Figure 6. S1 student artwork (% 22 % )

For the secondary one students, the learning outcome would be writing a text of students’
choice with dry black, and then adding the creation according to the font characteristics and
meaning of the text and painting with ink (as seen as Figure 5. and 6.). The secondary two
students would be asked to write texts, such as tang poetry, using the small seal script of

students’ choices with dry black (as seen as Figure 7.).
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Figure 7. S2 student artwork (-] £ — 7 )
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Mr. Tam also have the same idea that providing an extra Xuan paper for the secondary school

students to practice is good to satisfy their mental needs and increase their self-confidence,

because it is the first time for them to learn this discipline. The two participants agreed that

having a mini learning activity, such as providing a picture of the Great Seal Script and asking

the students to guess what the words are, can motivate the students to actively participant in

the lessons. Also, having the live deconstruction can increase the interaction between the

teachers and the students.

4.2.3 Self-adjustment, adjustment to colleagues' requirements and peer assistance

After the curriculums have been designed, teachers will be the person who delivers the lessons.

Mr. Tom stated that he needed to make self-adjustment. Since Chinese arts are his personal

preference, he have learnt Chinese painting and calligraphy for a long time. When teaching

his students, who are novice learners of Chinese art, he would adjust his aesthetic views to the

student’s requirement. Moreover, a positive teaching environment among teachers is crucial

for effective implementation of the curriculum. As the subject panels of visual art, Ms. Tong

teachers realized the need to adjust her expectation towards other visual arts teachers because

other teachers may not be as experienced in Chinese arts as her. Different from secondary

education, it is common that visual arts in primary schools would be taught by non-specialist

teachers. Those teachers are less experienced in teaching visual arts or even not trained to use

or teach the specific medium of Chinese arts. Ms. Tong needs to cater for those teachers. She
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stated that she would allow her colleagues to choose the font they can grasp when teaching
Chinese Calligraphy. She would also provide necessary instructions and guidance, such as

giving a briefing before starting the unit. She added,

“it is necessary to accommodate with their abilities and experience level of teaching visual
arts because we need to teach more than two subjects in an academic year. It is difficult for

the teachers to spend time in one subject and even the specific medium.”

It reduces the teachers' mental and work pressure. Also, it makes them feel more confident in
teaching Chinese arts. Peer assistance is also important. Both participants mentioned that they
would share their teaching method and experiences of teaching Chinese arts and culture to

their colleagues and teach them how to teach this discipline.

4.2.4 Make good use of the extracurricular time

In addition to normal classroom time, the two visual arts teachers also utilize the
extracurricular school time to promote the Chinese arts and culture, and help students enhance
their learning skills. For instance, Mr. Tam would conduct practice and consultation sessions

during the free time of lunch. He stated that,
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“I have conducted a midday arts society in school. Students can have some arts practice,

such as practicing the Chinese calligraphy, in the visual arts room. And I would give them

advice when they are practicing”.

Ms. Tong also agreed that the extracurricular time is good for students to explore other

medium such as the contemporary ink painting, a mixed-media art form (as seen as Figure 8.

and 9.), and the learning result would be the references for the following teaching in normal

class time.
AL
\‘\ % dtsé'
\ “.S\\\
Figure 8. student artwork {-k i1 $<) Figure 9. student artwork {5 * &)

(Daffodils) (Save « Show)

4.2.5 Making good use of the financial support for teachers provided by the school to have the

professional training

Techniques and mediums keep updating in the arts scene, including Chinese arts. Teachers

have the responsibilities to get professional training for enhancing their teaching quality. The

two participants pointed out that their schools would provide financial support for them to

receive professional training. Ms. Tong mentioned that,
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“Conducting the arts workshops such as teaching of Chinese ink paintings or Chinese

Calligraphy for visual arts teachers is common in my school. and the workshops would be

held after class and take one to two hours. Therefore, the arts teachers can enhance the

techniques and ask the professionals about relevant skills through participating in the

workshops” (as seen as Figure 10).

She added that teachers from other subjects actively participate in the workshops. It enhances

the learning atmosphere of teachers in her school. In additions, the fees and materials were

subsidized by the teacher professional development funding from the school.

Figure 10. Teacher Chinese ink painting workshop

Also, Mr. Tam stated that the school provides financial resources for teachers to have the

professional training outside the campus and teachers can get the funding if they apply.

However, the teachers need to spend off-campus time to take the courses.
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4.2.6 Actively look for teaching resources and subsidies provided by the government or arts

organizations

To enhance the teaching of Chinese arts and culture in the schools, it is necessary for the visual

arts teachers to search different resources and subsidies to support it. The two participants

agreed that compared to the past, it is easier to get teaching resources through different ways

nowadays, such as readings books or searching in the Internet. They also mentioned that

teaching resources like online resources and books published by the Education Bureau also

provided a lot of useful information about teaching of Chinese arts and culture. Furthermore,

conducting different learning activities can establish a better atmosphere for the students in

the school. Ms. Tong stated that the government has offered a considerable grant for schools

to apply for implementing the Chinese arts and culture in these few years. Her colleagues and

her conducted a large study day in her school (as seen as in Figure 11-14)., and they invited

the professionals to demonstrate the traditional Chinese arts such as paper cutting and sugar

art, to students. Ms. Tong added that,

“the idea of applying for funding was proposed by the vice principal, also the funding

provided by the government is limited, it needs to be used within three years and only for

the promotion of Chinese arts and culture”
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Figure 13. Paper cutting demonstration Figure 14. Fondant figures demonstration

Also, Mr. Tam mentioned that he held an exhibition outside the school to display the students

Chinese ink paintings and Chinese calligraphy artworks, and its subsidies was provided by the

Hong Kong Arts Development Council.
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Chapter 5 Conclusion and recommendations

5.1 Conclusion

5.1.1 Teacher motivation is the key for implementation

This study provides a comprehensive analysis for the implementation of Chinese art teaching

of two teachers at primary and junior secondary schools in Hong Kong. The two participants

have demonstrated how teaching of Chinese arts and culture can be more effective. Also, the

data show that the motivation of teaching has pushed forward the development of teaching

Chinese arts in their schools. Although the two participants have different education

background and learning experiences, they have the same orientation for promoting Chinese

arts to the students. Insufficient teacher training and learning experience are not the reasons

for failing to promote Chinese art education in schools. The teaching experience from the two

participants showed that active participation in the advanced studies, curiosity and personal

preference of the discipline have motivated them to have further development in their teaching.

It proved the view that ability, work input, autonomous decision, curiosity, and interest are the

elements of the motivation (Amabile, et al., 1994). The values and beliefs of the visual arts

teachers also influence the development of the subjects. The two participants unanimously

agreed that the orientation of multicultural learning will be the future direction for developing

visual arts education in Hong Kong, and it is necessary to offer more learning opportunities

to the students. The curriculum guidance from the government and the orientation of the

schools are the factors for motivating the development of teaching Chinese arts. It offers a
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clear guidance to the visual arts teachers. The support from the schools also enhances the

success of teaching. Ms. Tong mentioned that since developing arts education is the main

orientation of the school development and the principal has strong confidence in the teachers,

professional independence of the teacher can be exerted.

5.1.2 Successful teaching requires cooperation from different parties

In addition to the motivation of teaching, cooperation from different parties is also important

for the teaching of Chinese arts and culture. First, providing the relevant units about Chinese

arts in the curriculum can drive the atmosphere of learning Chinese arts in the classroom.

Second, conducting some visual arts exhibitions and learning activities can encourage the

students to learn from each other and to appreciate Chinese arts and culture. Third, financial

support is needed for organizing learning activities outside the classroom. Hence, actively

searching the grants and subsidies is important. Additionally, teachers’ professional training

can enhance the quality of teaching. It can improve and update teachers’ skills in teaching

Chinese arts and culture. Also, cooperation with colleagues is necessary. Since there are only

few subject-trained visual teachers in a school, especially in secondary schools, personal

strength is not enough to meet the needs of all students. It is important having a good

relationship with the colleagues.
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5.2 Recommendation

Finally, some suggestions can be made for different parties to enhance the teaching of Chinese

arts and culture.

5.2.1 Recommendation for the government

In addition to education, the success of teaching Chinese arts and culture also relies on the

perception and the atmosphere of the society. The government has the responsibility for

leading the promotion of Chinese arts and culture and let the public understand their own

culture and the nation. The government can conduct the relevant exhibitions, activities,

workshops, and seminars to the public in different places such as museums and community

centers. Also, a survey on Chinese arts teaching in primary and secondary schools can be

conducted to examine the situation in Hong Kong. To help schools include Chinese arts and

culture in their school curriculum more effectively, a clear guide can be developed to provides

details about the teaching time, possible topics and sample. This would be useful for the visual

arts teachers to refer to when designing the school-based curriculum.

Moreover, there is the problem that visual arts is also taught by non-subject-trained teachers

in primary schools. It is not conductive to the development of visual arts education in schools,

and it would affect the quality of teaching. Approved courses for the non-subject trained

teachers and financial support should be provided to these teachers so that they can get
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relevant professional training. Teachers should be required to complete such courses before

teaching visual arts.

5.2.2 Recommendation for arts and arts education organizations

The arts and arts education organizations can build up a platform to help the visual arts

teachers, arts educators, and artists. A platform can allow different parties to exchange ideas

and experiences about Chinese arts. Moreover, arts education organizations can conduct

discussion forums and seminars for experienced teachers and artists to share their teaching

experience and teaching materials.

5.2.3 Recommendation for the universities

The lack of professional training is one of the major reasons why the teaching of Chinese arts

and culture cannot be implemented in schools effectively. The universities which offer visual

arts teacher training courses should reconsider the offering of courses. For example, different

sub-disciplines of Chines arts, such as Chinese painting and calligraphy, can be split into

independent course to teach. This way student teachers can get a more-depth training in

Chinese arts and be more well-prepared for teaching Chinese arts in the future.
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5.2.4. Recommendation for the schools and visual arts teachers

The visual arts teachers have the responsibilities to participate in further professional training

since the development of the art field is faster and faster. However, since most of the training

requires the teachers to attend in their free time, the teachers may be discouraged to having

the further training. The schools can actively offer supports to the teachers, such as hiring

extra teachers to release them to attend the training during the class time or providing financial

support.
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Appendix 1. An example of a unit provided by Ms. Tong (primary school 1-3):

Medium

Chinese painting (Freehand brush painting)

Theme

Fish in the aquarium

Learning objectives

Primary 1

Students

Can recognize the “five tints” of ink including heavy black, light
black, dry black, wet black, and dark black

Can know the artworks related to fish

Can draw fishes with (1) the dry black for fisheyes and fishtail; (2)
paint with the wet black for the fish bodies and fins

Primary 2

Students

Can know the artworks related to goldfish

Can draw goldfishes repeatedly with (1) the dry black for fisheyes,
fishtails and details of the fish bodies, (2) the wet ink for the fish
body and fins

Primary 3

Students

Can draw fishes or goldfishes with (1) the dry black for fisheyes,
fishtails and details of the fish body, and paint with (2)the wet ink for
the fish body and fin

Can draw fishes by zooming in or out and draw it repeatedly.

Can draw the relevant items in the aquarium such as aquatic plants

and stones.
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Appendix 2. An example of a unit provided by Ms. Tong (primary school 4-6):

Medium

Chinese painting (claborate-style painting)

Theme

My neighbor: sparrow (primary 4, 5), koi (primary 6)

Learning objectives

Primary 4

Students
- Can draw the sparrows with the dry black
- Can know the artworks related to sparrows

- Can draw the relevant scenes such as houses and building.

Primary 5

Students
- Can draw the sparrows with the dry black and paint with color ink
- Can know the artworks related to sparrows
- Can draw the relevant scenes such as houses and building and paint

with color ink

Primary 6

Students
- Can draw koi with the dry black and paint with color ink
- Can draw at least two fishes by zooming in or out and draw it
repeatedly.
- Can draw the relevant items in the aquarium such as aquatic plants

and stones.
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Appendix 3. An example of a unit provided by Mr. Tam (secondary school 1-2):

Medium

Chinese calligraphy (seal script)

Theme

Great Seal Script (secondary 1), Small Seal Script (secondary 2)

Learning objectives

Secondary 1

Students
- Can recognize the characteristic of Great Seal script and the
artworks related to the Great Seal script
- Can write a text of students’ choice with dry black, and then add
the creation according to the font characteristics and meaning of

the text and paint with ink

Secondary 2

Students
- Can recognize the characteristic of Small Seal script and the
artworks related to the Small Seal script
- Can write the texts such as tang poetry of students’ choice with dry

black
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Transcriptionl: interview with Mr. Tam
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