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Abstract

In preparation for the challenges brought by globalization, citizenship in global context is highlighted
and promoted worldwide (Giinel & Pehlivan, 2015; Law, 2004). Global citizenship education (GCE)
means the education that lead to formation of global citizenship. In Hong Kong formal educational
setting, GCE in primary school level is mainly infused into General Studies (GS) (Canto'n & Garcia,
2018; Po & et al, 2007; UNESCO, 2014). Textbook which makes influence on course and syllabus
in schools is regarded as a fundamental tool in worldwide education context (Augus, 2004; Harwood,
2017; Patricia & et al, 2016). Particular for Hong Kong, textbook hold an indispensable status in
nurturing global consciousness and global competencies that contribute to the build-up of global

citizenship. (Dill, 2013; Goren & Yemini, 2017; Lo & Chong, 2015).

This research is aimed to (1) investigate what domains (knowledge, skills, and values and attitudes)
and areas (e.g. environment, human right and technology) of global citizenship do the GS textbooks
focus on, (2) evaluate whether the content of GS textbooks in relation to global citizenship is in line
with the global educational trend, and (3) suggest ways to enhance to promotion of global citizenship
education in GS. Two sets of textbooks which are (4 H & w45 (£ =) ) published by
Educational Publishing House and (=252 &%) published by Pearson Hong Kong are analysed.

Quialitative research methods are adopted in this research.

It is found that two sets of GS textbooks provide a fundamental knowledge base to students which is
beneficial to the development of skills as well as values and attitudes among GCE (Cho, 2016;
Ibrahim, 2005). They attempt to connect students to the global community. Yet, it is impossible for
textbook to take a solo role in promoting citizenship, especially that in the global level. Some gaps

still need to be filled by teachers and schools (Herlinda, 2014).
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1. Introduction and Problem Statement

Global Citizenship Education (GCE) has increasing significance to the world (Canto'n & Garcia,
2018; Deardorff, 2012; Dill, 2013; Goren & Yemini, 2017; Patricia & et al, 2016; Soong, 2018).
Global learning is recently emphasized in Hong Kong education system, empowering students to
become responsible global citizens. In primary school level, GCE is mainly infused into General
Studies (GS) (Chong, 2020; Po & et al, 2007). Textbook as a fundamental learning-and-teaching
material in the classrooms, influencing the course and syllabus in schools as well as actual classroom
activities (Angus, 2004; Harwood, 2017; Patricia & et al, 2016). There are researches examining the
practices and problems in global education of Hong Kong. Nevertheless, unlike other regions such as
Taiwan, there is only a paucity of researches or Master theses focusing textbooks. It is even less for

textbooks research concerning GCE in primary school level (Lo & Chong, 2015; ZESEHH ~ TEET
Fle#A%E, 2010). In addition to the latest version of GS curriculum guideline (CDC, 2017) and recent

update of certain GS textbooks (Textbook Committee, 2019) , it is necessary to conduct a textbook
research to examine how the global citizenship is promoted in primary education. In this research,
‘textbook’ is defined as traditional paper book, other learning resources provided by publishers in

electronic platform would be excluded.

2. Literature Review

2.1. Global Citizenship and Global Citizenship Education

‘Citizenship’, is a source of personal identity, means the relationship between individuals and their
nation states. Citizens are expected to have and cultivate various quality, values and virtues (Law,
2004; Chong, 2015). The concept of ‘global citizenship’ does not exist in a legal level. There are
enormous definitions or interpretations for global citizenship or global citizen. General specking,
‘global citizenship’ is a state of mind of the global context, defining oneself in a much broader

community that consists of all humanity. It is more a sense of connectedness and belonging to expand



self-conceptions to global level. In other words, individuals recognize themselves as global citizens
(UNESCO, 2014; Chong, 2015, Canto'n & Garcia, 2018). Refer to Oxfam (2015a), global citizens
are aware of the world, and are enabled and willing to take actions to make the world more just and

sustainable.

‘Global citizenship education (GCE)’ refers to the education that lead to the formation of citizenship
in relation with globalization. GCE is aimed at empowering students to engage and assume active
roles in both local and global levels. It can also enable students to settle and overcome global
challenges, and proactively contribute to “a more just, peaceful, tolerant, inclusive, secure and
sustainable world” (UNESCO, 2014, p.15). There are two main features contributing to the build-up
of global citizenship through education which is ‘global consciousness’ and ‘global competencies’.
They do not come in a sequential order. The former feature aims to equip students with global-
orientated attitudes and beliefs, such as empathy and cultural sensitivity, and a moral conscience to
act of better world. The latter feature aims to equip students with knowledge and necessary skills to

enhance their competitiveness in global society (Dill, 2013; Goren & Yemini, 2017).

For ideal GCE, it is not simply about the development of knowledge, skills and values and attitudes
in students. It also stresses on the active participation and contribution of students. These four
domains are the key attributes of GCE (Lo & Chong, 2015). GCE can be delivered through different
venues including formal, informal, curricular and extracurricular settings. In formal settings, GCE

can be integrated into an existing subject or become an independent subject. (UNESCO, 2014).

2.2. Worldwide Development of GCE

Since the emerge of globalization, the world is described as ‘an interrelated system focuses on
individuals seeing themselves as parts of the world’ (Giinel & Pehlivan, 2015, p. 126). The identities

and actions of citizens living in different nation states have been changing (Chong, 2015). Education



can prepare citizens to understand and resolve global issues in social, political, cultural, economic
and environment aspects. Therefore, in response to globalization’s challenges, numerous countries
and regions are eager to empower their next generations to become responsible global citizens
through education. They make effort to infuse global citizenship education into curricula (Law, 2004;

UNESCO, 2014, Prowse & Forsyth, 2018).

Early as 1970s, global education has been promoted in the United Kingdom. For example, various
global education projects were introduced to enable youth to understand principles of justice and
equality concerning cultural diversity and global change. The World Studies Project was also set up
to develop global education (Ibrahim, 2005). Further, since 1990s, researchers also highlighted the
importance of including global citizenship into education. For example, Nussbaum (1994) has argued
that world citizenship education enable students to recognize the most worthy of respect in people
beyond their nations (Chong, 2015). Some even urged for its development, for instance, Merryfield
(1990) proposed that teachers should prepare themselves in teaching concepts contributing to global

citizenship (Altun, 2017).

2.3. GCE Development in Hong Kong Primary School Level

Since 1990s, Hong Kong began referring to globalization and invoked reforms in its education system
and curriculum. Their aim was to help students think more globally, see the world as a ‘global village’
and develop values (Law, 2004, p.259). The topics and components of GCE is significantly infused
in GS since 2000 (Law, 2004; Lo & Chong, 2015). In 2002, GS curriculum was further renewed,
adding a learning strand of ‘Global Understanding and the Information Era’ to construct global

knowledge and develop a global perspective in students (Po & et al, 2007).

Recently, the GS curriculum guideline (2017) showed that Hong Kong pays continuous effort to
follow the global educational trend and develop global citizenship in students. In the GS curriculum

10



guideline in 2011, only the sense of belonging to the local community and the country is emphasised.
The 2017’s version additionally stresses the cultivation of students’ awareness, sense of belonging,
responsibilities and active contribution to the world. It also deepens value education. It encourages
textbook publishers and teachers to connect positive values and attitudes not only with the aspects of
personal development, family, society and country, but also extend to the aspect of the world (CDC,

2011; CDC, 2017).

2.4. Importance of Textbooks

Textbook is regarded as a fundamental tool in worldwide education context. It makes influence on
the course and syllabus in schools as well as actual classroom activities (Angus, 2004; Harwood,
2017; Patricia & et al, 2016). Literatures proposed that textbook plays a significant role in the process
of learning-and-teaching. The majority of school teachers believe ‘textbooks as the basic resource
and continue to treasure it’ despite the emerge of e-learning resources (Giinel and Pehlivan, 2015,
p.129). Textbooks give direction to organise lessons, provide guidance to arrange class activities and
facilitate the construction of student assessment (Herlinda, 2014). Good textbooks play a productive
role in reskilling teachers in order to complement the limitations brought by the teacher training. Also,
students read textbooks on a daily basis to receive information (Okeeffe, 2013). Textbooks as a
guidance to motivate, assist and consolidate students’ learning both inside and outside the classrooms.

(Herlinda, 2014). Thus, textbooks could enhance the quality of teaching and learning.

In Hong Kong, the practicing GS curriculum in schools tend to be ‘textbook-driven’. Thus, textbooks
have a very important influence in Hong Kong education context in nurturing the next generations
Augus, 2004; Lo & Chong, 2015). It is possible for different authors to perceive and interpret the
curriculum guideline differently although textbooks would be evaluated and approved by Education

Bureau (Harwood, 2017; Lo & Chong, 2015). The focus and knowledge presented in textbooks may
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be different in certain extent. Hence, to ensure optimal learning in students, the content and structure

of textbooks are worthy to be analysed and evaluated (Okeeffe, 2013).

3. Research Questions

1. In what ways, global citizenship is promoted in the two selected textbooks?

2. To what extent, whether the content selection of the General Studies textbooks is in line with the
global trend to promote global citizenship?

3. What are the recommendations for the General Studies textbooks in promoting global citizenship?

4. Methodology

4.1. Textbook Analysis

Because of the vital importance and influence of textbooks, as aforesaid, significance has been given
to textbook research in recently years. Content analysis, a qualitative approach, involves quantitative
analysis about frequency counting of keywords (Maxwell, 2010). Data can be generated from printed
materials including textbooks to obtain an overall picture for the first two research question in this
research (Frey, 2018). It is the most commonly used approach in textbook research (Chou & Cheng,
2008). As text data is dense and inefficient to go through and making sense of the words and their
meanings (Elliott, 2018), the numbers in the case of simple counting are a legitimate and important
sort of data for qualitative research. Quantitative data can tell where the emphasis lies, helping
researchers to identify pattern which are not obvious simply from the qualitative data (Chou & Cheng,
2008; Maxwell, 2010; Nicholls, 2003; = t5, 2017). It involves coding in which particular key units
are identified as ‘codes’. The ideal length of codes is ‘word or short phrase’. Codes should ‘have
some conceptual and structural unity’, relating to one another coherently. This can be achieved by
categorising, and making consistent within categories (Miles, Huberman & Saldafia, 2014, p.82; Frey,

2018). In this research, human coding would be adopted.
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4.2. Interview

This research also adopted a qualitative method of interview. The research participants are 6 primary
in-service teachers who have at least 3-year teaching experience in GS in Hong Kong primary schools
(Table 1). An in-depth interview which last for about 30 to 45 minutes are conducted to each of them
separately. In-depth interview are useful for obtaining detailed information about a person’s thoughts
and behaviours (Boyce & Neale, 2006). For this research, the researcher can explore the practice and
experience of teachers based on textbook contents. Teachers are the main textbook users who enact
the textbook contents into practice in the real educational setting, they should know more clearly

about the focus and the quality (advantages and/or limitation) of textbooks (Harwood, 2017).

Participants Gender | Total Teaching Position in their schools (GS) | School | The GS Textbook
(in-serving teachers) Teaching Experience Type that have been using
Experience | in GS

1 | Teacher A F 30 ~20 1) GS Coordinator (Primary 3) | Aided BSCE#
2) GS Teacher (B=Hk)

2 | Teacher B M 25 >20 1) GS Teacher Aided 4 H & S
(F=H)
3 | Teacher C F 20 20 1) GS Panel Aided BISCHEER
2) GS Teacher (BE=R0

4 | Teacher D F 17 7 1) GS Panel Aided 4 H ' SR
2) GS Teacher (BE=R0
5 | Teacher E F 6 4 1) GS Teacher Aided HISCHER
(H=h)

6 | Teacher F F 4 4 1) GS Teacher Aided % Uzﬁ%ﬁ‘%ﬁfﬁﬁ
(EHD

Table 1) Background Information of 6 Research Participants (In-service Teachers)

Because of the spread of COVID-19, video-interview through Zoom or Google Meet were conducted
with five participants while only one face to face interview was conducted with a participant in a non-
publicised discussion room at her school. There are 5 information questions for the background of
participants and 10 key questions for the research contents. Different follow up questions were raised
according to the answers of participants. Interview transcripts have produced for data analysis

(Appendix Il to VI1II).
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4.3. Research Targets

Two sets of GS printed textbooks (teachers’ version) would be studied. Other core resources or
learning resources provided by publishers in electronic platform would be excluded. They are (1) (4
H e akraais (5=JK) ) published by Educational Publishing House (hereinafter called: New GS)
and (2) (BASZEEE ) published by Pearson Hong Kong (hereinafter called: Longman Active GS).
They are the latest version of 2019 and printed in Chinese. According to the information from the
above two publishers, their GS textbooks account for the largest market share. New GS occupies
largest market share while Longman Active GS occupies the second largest. This research was
attempted to focus on Primary 3 to 6 textbooks (referring to Appendix I for the reasons). There are

32 charters in New GS and 31 charters in Longman Active GS relating to GCE (Table 2).
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New GS Longman Active GS
(SHESHFR (B=H0 ) (BISCERHEB)
=R Pt —ETES LR 3ciftt— &R —A
Hr— : ER4IE BT JEGHEH
1. YIRS 4. TR
ke vl 13,13 3 5. KEHHER
4. tPERE BT 6. BAERIR
5. R AR
st —E—RZET 3Dff — FEEAM
Br—: 2HEER
3. BEYREIR
4. GV BEY) 2. A BT
R 1 Ht—  FERERX
Foft —EFHAR SV Sy
3. flsg 3t
4. AR
PU4EER P — FF LRI AATHT — R BE R 3Rl
HoT— : HhEREIRS Hor— : BPUREE
1. SFFEHER 3. YR
2. ZEEHIER
BT RSO
4. R &k
2fft — A B 4B — EF PRI SR
BT — : JKAYHAR BT — : KAV AR
2. FIFHIK 1. /KB4 E
31— JEAHT AR 2. KBRS (—)
Hin—  WilEE BT BRERHNER
1. BRI RE 4. fRfEHER
2. WA PHR SR 5. BRI E
BT : RS
3. FH M
4. FEEHIR S
Al — R SRS
B FHPIBIER
3. priafaymn
HAER 3t —EEAVE TS SAfH — FE BT A
BIL— : HAENER B EEEHER
2. BT ENEREE 4. S AR
5. BT R
6. HE4E IR ERAM
5t —HRRHE SCHft — #if N T B 5
HIT— : SREH By ¢ o A A
1. R Ay 4. cp B EA SR A
2. B AR 5. ZTTRIE
6. SHH
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R ol — FHALE SDfff— E R
T — ¢ K% ISR ML : BERE
1. WEHHHER 3. BRI
3. A % 4. BE AR
BT ERAZ 5. A
4. K2R
5. RZERHEBIATE
NER B2l —FHEAH, 6B — R MY
BT RHEOHER BT AL
4 RHE B RSUESE 4. EEIHIRIR
5. RHE BRI 5. BHORTAH %
6. BRIAZ
Faift 6CH — BB A S
i : Hor— wHde
. I 2. BUFSES:
Fall—E AR ATBE 3 féﬂ%ﬂﬂﬁ@%
Bt (A BiR BT ¢ FEGOR
2. (HAGE) BETE P R
4. WIS
ool FURUEAR 601 — IR HE 57
5 T REEL BT — | B2k
L AT 1. L3RS
2. BFERTRE 2. LM
BETE ¢ {EFEMBRAS BT g
3. BEBISUR A 3. A LI
4. BRPHOF: 4. AR
5. BRI
e 31

Table 2) The Charters related to GCE among Two Sets of GS Textbooks

5. Theoretical Framework

5.1. Study of Three Domains

To conduct content analysis of textbooks, manifest content (visible and countable components) would
be focused (Rose, Spinks & Canhoto, 2015). According to UNESCO (2015) and APCEIU (2018),

the two main features of GCE (‘global consciousness’ and ‘global competencies’) are systemically

put into another form which comprise three domains of learning, as the followings:
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Cognitive Knowledge that necessary to understand the world as well as the interconnectedness
and interdependency of countries

Socio-emotional | Values and Attitudes that enable students to live together with other in a peaceful
and respectful way

Behavioural Action, Engagement and Practice (also corresponding skills) that can be taken
individually and collectively at local, national and global level for a better world

Table 3) The Three Domains of Learning among GCE

The data collection and analysis would clustered into the above domains.

Particular for behavioural, it is difficult or impossible to measure students’ the actions, engagement
and practice taken in the reality and outside the classrooms accurately (UNESCO Bangkok, 2018).
According to Bate (2019), skills development is closely tied to specific teaching approaches and
learning activities. Hence, suggested learning activities and actions in the textbooks (teachers’
version) would be counted so that the researcher could evaluate corresponding skills that may be

developed on students when teaching GCE.

5.2. Category Lists

Over 600 codes are identified and categorised into a list with 4 themes, followed by 16 main
categories and then 50 sub-categories (Table 4). The list is formed according to different literature
worldwide. The 4 themes such as ‘Global System’ are the proposed elements in GCE. The examples
of main categories are ‘Political System’, ‘Social Justice and Equality Issues’, ‘Conflict and
Peacebuilding Issues’, ‘Technological Issues’, and ‘Global Geography’ (AACTE, 1994; Altun, 2017;
APCEIU, 2018; Chang, 2003; Davies & et al., 2018; Dove, Norris & Shinew, 1997; Goren & Yemini,
2017; Giinel & Pehlivan, 2015; Ho, 2018; Ibrahim, 2005; Kniep, 1986; Lo, Merryfield & Po, 2006;
Mayer, 1997; Merryfield, 1997; Oxfam, 2015a; Oxfam, 2015b; Patricia & et al, 2016; UNESCO,
2014; UNESCO, 2015; UNESCO, 2017; UNESCO, 2018; Waghid, 2018; Xie, 2011; Yang, 2003).

Since the targeted textbooks are written in Chinese, most of the code would also be Chinese.
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Table 4a) Category List with Keywords in Cognitive Domain among GCE

Global Geography Cross—cu{mral
Global System Global Issues and Histo Understanding and
1story Interaction
L . Social Justice and
Political System Economic System Earth System Lty s
Conflict and o Population and
Peaccbuilding Piskibutionich Family Planning Ecological Issues
1 Resources Issues
ssues Issues
Religious Issues Ethnical Issues Food Issues Technological Issues
Hygienic and . Own Culture and
Health Issues Global Geography Global History World Culture

50 Sub-Categories

Over 600 codes (Keywords/ short phases)
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Table 4b) The Structure of the Category List in Cognitive Domain among GCE




Two categories lists are formed based on different literature worldwide (Altun, 2017; APCEIU,
2018; Bate, 2015; Davies & et al, 2018; Goren & Yemini, 2017; Giinel & Pehlivan, 2015; Ho,
2018; Oxfam, 2015a; Oxfam, 2015b; Patricia & et al, 2016; UNESCO, 2014; UNESCO, 2015;
UNESCO, 2018; Xie, 2011; Yang , 2003). The list of socio-emotional domain comprises 9
categories with a total number of 40 keywords. Most of them are action verbs such as ‘care’,
‘respect’, ‘appreciate’ and ‘concern’ (Table 5). Among behavioural keyword list, there is 8
categories with 43 keywords of suggested learning strategies or action verbs, for examples, ‘role
play’, ‘discuss’, ‘divide into groups’, ‘share’ and ‘present’ (Table 6). The data for socio-emotional

and behavioural domains is obtained from the suggested teaching plans in two sets of textbooks.

>
_ 6. [ TEBRSRAAR A 7T 4 5 Bl it
Categories Keywords . .
Concern for the Environment and Commitment to P
| AR E R R R e Sustainable Development 2
Relating to Values and Attitudes FRL (g
2. B4 REF B Ei
Sense of Identity [C AR
1 7. R S HA A Lag
HiE Commitment to Participation and Inclusion F&
3. BT g IE ST FRAE B
Concern Social Justice and Equity Kigid Py
BB s
4 SR _ HE 8. AR BT DA A it
Respect for People and Human Right A Belicf that People can Bring about Change e
IEE / IEHE Bk
S BRERE T YT
Value Diversity =1 ﬁf[ 2 -
o X 2/ HE
;;/ ) Honesty fi /e
BT
10. EHLRAK LS
Love and Care [ e

Table 5) Category List with Keywords of Socio-emotional Domain among GCE
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Table 6) Category List with Keywords of Behavioural Domain among GCE
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6. Findings

6.1. Cognitive Keywords

Overall Comparison and Contrast

The total frequency counts in Longman Active GS (3794 counts) are more than that of New GS (3252
counts) (Table 7). The percentage of total frequency counts in Longman Active GS is over 116% of
New GS. For total frequency counts in extra information, Longman Active GS has 2357 counts which
is 951 more than that of New GS. The extra information related to the topics is attached in the last
part of each chapter in teachers’ version textbooks ( " =z mhut | for New GS and " #Efs&kl | for
Longman Active GS). However, they are absent in students’ version textbooks. Students may not have

much chances to access those extra information. Thus, the following findings and analysis would not

include the frequency counts in extra information.

Table 7) The Frequency Counts of Cognitive Keywords in Two Sets of Textbook
(Total of Primary 3 to Primary 6)

30

SHERHER (= BESCERH
New GS Longman Active GS
Frequency Frequency
i Frequency 'Counts Frequency ‘Counts
Theme Main Categories C in Extra in Extra
‘ounts : Counts .
Information Information
"R A0S THEE R
Global System Political System 31 36 40 53
Economical System 62 7 84 72
Earth System 92 SO0 166
Global Issues Social Justice and Equality Issues 86 44 153 90
Conflict and Peacebuilding Issues 94 62 127 47
Distribution of Resources Issues 76 19 84 27
Population and Family Planning 142 52 224 79
Issues
Ecological Issues 468 282 538 310
Religious Issues 29 29 15 20
Ethnical Issues 41 32 126 42
Food Issues 10 11 12 0
Technological Issues 891 162 894 417
Hygienic and Health Issues 186 78 235 193
Global  Geography  and | Global Geography 406 268 410 394
History Global History 0 172 242
Cross-Cultural Own Culture and World Culture 177 60 258 205
Understanding and
Interaction
Total 3252 1406 3794 2357
1* highest 250 highest 3¢ highest W] 4% highest . 5% highest
frequency frequency frequency [ | frequency frequency




For both textbooks, regarding 4 themes in GCE (Fig. 1, Fig. 2 & Fig. 3), the frequency counts of
“Global Issues” takes up the most proportion (over 60%) of the total counts, which are 2023 counts
(62%) for New GS and 2408 counts (63%) for Longman Active GS. For the frequency counts of
“Global Geography and History”, “Global System” and “Cross-cultural Understanding and
Interaction”, they are held in descending order. The proportion of frequency counts of “Cross-cultural
Understanding and Interaction” only allocates at 6% (New GS) and 7% (Longman Active GS) of the

total respectively.

The Frequency Count of Cognitive Keywords

among 4 Themes in GCE
3000
2500 2408
2000

1500

1000

716 704
500 336 424 258
. -

Global System Global Issues Global Geography and Cross-cultural
History Understanding and
Interaction
S HEBFHER GB=R)  w BSGERE R
New GS Longman Active GS

Fig. 1) The Frequency Counts of Cognitive Keywords among 4 Themes in GCE
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The Proportion of Frequency Counts among
4 Cognitive Themes in GCE

Cross-cultural Understanding and Interaction

SHESFHEAR (B=HK)
New GS

Fig. 2) The Proportion of Frequency Counts among 4 Cognitive Themes in GCE
(in New GS Published by Educational Publishing House)

The Proportion of Frequency Counts among
4 Cognitive Themes in GCE

Cross-cultural Understanding and Interaction

BRSO TGS 5
by Pearson Hong Kong

Fig. 3) The Proportion of Frequency Counts among 4 Cognitive Themes in GCE
(in Longman Active GS Published by Person Hong Kong)
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Both textbooks cover the keywords in all 16 main categories among GCE. Especially for Primary 6,
it is the only level covering every categories. Other levels are short of the keywords in at least two
categories. For instance, Primary 3 to 5 also lack the keywords in ‘Food Issues’ while Primary 3 and

5 contain none of the keywords in ‘Hygienic and Health Issues’ among both textbooks (Table 8 &

Table 9).
SHERFER (=)
New GS
. . Frequency Counts
Theme Main Categories 73 P4 P5 P6
Global System Political System 0 4 2 25
Economical System 0 0 58 4
Earth System 0 51 166 26
Global Issues Social Justice and Equality Issues 25 5 0 56
Conflict and Peacebuilding Issues 0 0 5 89
Distribution of Resources Issues 0 9 0 67
Population and Family Planning 4 0 20 121
Issues
Ecological Issues 148 93 15 214
Religious Issues 16 10 0 3
Ethnical Issues 35 1 2 3
Food Issues 0 0 0 10
Technological Issues 38 468 154 231
Hygienic and Health Issues 0 172 0 14
Global Geography and | Global Geography 10 157 171 90
History Global History 60 22 160 68
Cross-Cultural Own Culture and World Culture 85 66 15 11
Understanding and
Interaction
Total 418 1036 766 1032
‘ 1% highest ‘ 27 highest ‘ 37 highest
frequency frequency frequency
Table 8) The Frequency Counts of Cognitive Keywords in New GS
BASTESR N B
Longman Active GS
. . Frequency Counts
Theme Main Categories B3 P4 P5 P6
Global System Political System 2 0 4 34
Economical System 1 0 5 78
Earth System 4 37 56 203
Global Issues Social Justice and Equality Issues 41 2 4 106
Conflict and Peacebuilding Issues 1 0 0 126
Distribution of Resources Issues 4 19 15 46
Population and Family Planning 12 0 6 206
Issues
Ecological Issues 50 75 381 32
Religious Issues 9 1 1 4
Ethnical Issues 83 0 36 7
Food Issues 0 0 0 12
Technological Issues 143 19 474 258
Hygienic and Health Issues 0 207 0 28
Global  Geography  and | Global Geography 14 143 225 28
History Global History 53 27 148 66
Cross-Cultural Own Culture and World Culture 62 2 40 154
Understanding and
Interaction
Total 479 532 1395 1388
‘ ‘ 1% highest ‘ ‘ 204 highest ‘ ‘ 37 highest
frequency frequency frequency

Table 9) The Frequency Counts of Cognitive Keywords in Longman Active GS
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Further, the distribution of frequency counts in 16 main categories are not so even. There are huge
number of frequency counts in some categories while only small number can be found in certain
categories. ‘Technological Issues’ occupies the largest proportion of the total, which are 27% for New
GS and 24% for Longman Active GS . Then, the main categories that take up the second and third
largest proportion are ‘Ecological Issues’ (14%) and ‘Global Geography’ (11-12%) for both
textbooks. Besides, they also focus on ‘Earth System’ and ‘Global History’. For New GS, the
frequency counts of ‘Global History’ and ‘Earth System’ occupy 10% and 7% of the total. For
Longman Active GS, the frequency counts of two categories also occupy 8% of total respectively,
only 6 counts in differences. They put the less emphasis on ‘Food Issues’, ‘Religious Issues’ and
‘Political System’, their proportion of frequency counts account for less than 1.4% of the total

respectively (only 10 to 41 counts) (Fig.4, Fig. 5 & Fig. 6).

The Frequency Counts of Cognitive Keyword
among 16 Categories in GCE (Primary 3 to 6)

1000
891 894
900
800
700
600 538
46
500 410
406
400 300 3 1% 94
300 24 224 2 258
200 13 17 14 126 =
100 40 62 s 2 7684 41.
31 - - 2915 1012
0 il [ = —
] =] o & & 5 A &
'\“”6\ @6\ < S 5 & & 5> c:"& oF B B o & x.“’d S
g £ Ry N & 5 & N NSl 5 & N = A7 & &
s @}f-; ) & o & <& & & & oob & S (g“"o% g{b& 20
& (\o@\ <@ ‘<,°\‘§b ‘o‘."\\ QLP\) Q\’DQQ <‘o\° N Q’;‘V‘\Q ¢ 00\0"" b‘zg’ & e® g&"o
‘or’u 'g‘\b Qéb& 6‘% & ,\e.a‘:\ \o'b‘\ o e 3
3 o 5 & 8
‘}\‘f @':\b RS b“ @2 \S@
N A o o O
3
")00 (,0& 0\‘, \‘}1‘? © 0‘35
&

=45 H ’%’E&%ﬁfﬁ GB=R0  mSGER R

Longman Active GS

Fig. 4) The Frequency Counts of Cognitive Keywords among 16 Categories in GCE (Primary 3 to Primary 6)
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(Primary 3 to Primary 6)

Political System

Economical System

Own Culture and
World Culture 2% social Justice and
Equality Issues

5% \
3%

12%

Hygienic and Health

Issues
6% R
«~Ethnical Issues
. 1%
S HYEBHER (B=RKR)
Food Issues
NewGS 0%

The Proportion of Frequency Counts among 16 Cognitive Main Categories in GCE

Conflict and
Peacebuilding Issues

Global 3%
Hist
1()(;:y Distribution of
Resources Issues
2%
Population and Famil
Global Geography p y

Planning Issues
4%

Religious Issues

1%

Fig. 5) The Proportion of Frequency Counts among 16 Cognitive Main Categories in GCE (Primary 3 to Primary 6)

(in New GS Published by Educational Publishing House)

The Proportion of Frequency Counts among 16 Cognitive Main Categories in GCE

(Primary 3 to Primary 6)

Political System
1%

Own Culture and 2%

World Culture Social Justice and

Hygienic and Health
Issues
6%

Religious Issues
Food 0%
RESCER MR Issues Ethnical Issues

by Pearson Hong Kong 0% 3%

Economical System

7% Equality Issues
Global History 4%
8%
Conflict and
Peacebuilding Issues
3%
Global

Distribution of
Resources Issues
2%

Population and Family

Planning Issues
6%

Fig. 6) The Proportion of Frequency Counts among 16 Cognitive Main Categories in GCE (Primary 3 to Primary 6)

(in Longman Active GS Published by Person Hong Kong)
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Among ‘Global History’, a specific point to note, the keyword “Ancient China/China” appear in very
high frequency in both textbooks. Particularly, it takes up a larger proportion in New GS (89%) than

in Longman Active GS (82%), among category of ‘Global History’ (Fig. 7 & Fig. 8).

The Proportion of Frequency Counts among
Cognitive Category of Global History

SHESHER (F=/R)
New GS

Fig. 7) The Proportion of Frequency Counts among Cognitive Category of Global History
(in New GS Published by Educational Publishing House)

The Proportion of Frequency Counts among
Cognitive Category of Global History

BASOERER,
Longman Active GS

Fig. 8) The Proportion of Frequency Counts among Cognitive Category of Global History
(in Longman Active GS Published by Person Hong Kong)
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Level-based Comparison and Contrast

Except Primary 4, the frequency counts of Longman Active GS is more than that of New GS (Fig. 9).
Similarly, for both textbooks, Primary 3 cover the least frequency of keywords among the four levels.
However, the trends of frequency counts are slightly different between two textbooks. New GS has a
significant and graduate increasing trend. The frequency counts increase from 418 in Primary 3 to
1032 in Primary 6. Thus, Primary 6 covers the most keywords in the category list. Longman Active
GS also has an increasing trend of frequency counts from Primary 3 to 5, escalating from 456 to 532
and then to 1395 counts. Yet, it has a very slightly drop to 1338 counts in Primary 6, which drops 7
counts when compared with that of Primary 5. That means, in Longman Active GS, Primary 5 covers
the most keywords in the category list, differing from New GS. There is also a sudden rise of keyword
frequency counts for Longman Active GS. Among Primary 3 to 4, the frequency counts are not higher
than 532 but the counts suddenly rise to nearly 1400 among Primary 5 to 6. It has rapidly increased

for at least 160%.

The Frequency Counts of Cognitive Keywords among GCE

1600 (Primary 3 to Primary 6)
1395 1388
1400
1200
1032
1000
200 766
635
600 532
418 479
400
200
0
Primary 3 Primary 4 Primary 5 Primary 6
mSHEBRFER BER)  wHSUERER
New GS Longman Active GS

Fig. 9) The Frequency Counts of cognitive Keywords among GCE (Primary 3 to Primary 6)
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6.2. Socio-emotional Keywords

Overall Comparison and Contrast

The total frequency counts in New GS (127 counts) is more than that of Longman Active GS (73
counts). The percentage of total frequency counts in New GS is nearly 174% of Longman Active GS.
New GS has much higher frequency because it further specifies and repeatedly stresses what values
and attitudes would be cultivate in every part of each charters. Both textbooks do not cover some
keywords in the list. For example, among 9 categories, they contain none of the keywords in 2

categories (Table 10 & Fig. 10). Among 37 keywords, New GS covers 26 keywords, which about

70% of total. Longman Active GS cover 17 keywords, which about 46%.

Categories SEEBHER (B e T
New GS Longman Active GS

Sense of Identity 24 5
Concern Social Justice and Equity 0 0
Respect for People and Human Right 18 11
Value Diversity 23 15
Concern for the Environment and Commitment to Sustainable Development 29 12
Commitment to Participation and Inclusion 15 14
Belief that People can Bring about Change 5 15
Honesty 0 0
Love and Care 8 1

Total 127 73

Table 10) The Frequency Counts of Socio-emotional Keywords in Two Set of Textbooks

(Total of Primary 3 to Primary 6)
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The Frequency Counts of Socio-emotional Keywords
among GCE (Primary 3 to Primary 6)

35
30

25 24

29
23
20 18
15 15
s 13 = 14
10
10 8
5 5
3 1
o0 o0
0

Sense of Concern Social Respect for Value Concern for Commitment  Belief that Honesty  Love and Care
Identity Justice and People and Diversity the to Participation People can
Equity Human Right Environment and Inclusion Bring about
and Change
Commitment

to Sustainable
Development

w5 HEZFES B m B SR
New GS Longman Active GS

Fig. 10) The Frequency Counts of Socio-emotional Keywords in Two Set of Textbook
(Total of Primary 3 to Primary 6)

Among 9 categories, the top three categories with highest frequency of two sets of textbooks are
different. For New GS, the top one is ‘Concern for the Environment and Commitment to Sustainable
Development’, followed by ‘Sense of Identity’ and then ‘Value Diversity’. For Longman Active GS,
the top one is ‘Belief that People can Bring about Change’, followed by ‘Commitment to Participation
and Inclusion’ and then ‘Value Diversity’. Similarly, their top three categories also account for over
60% of their total (Fig, 11 & Fig. 12). However, two textbooks comprise none of the keywords among
‘Concern Social Justice and Equality’ and ‘Honesty’. Among all 37 keywords, both textbooks also
mentioned ‘appreciate’, ‘concern’ and ‘respect’ most frequently. Longman Active GS even focuses

on ‘interest’ and ‘improve’ in high frequency as well (Appendix XI to XIV).
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The Proportion of Frequency Counts
among 9 Socio-emotional Categories in GCE (Primary 3 to Primary 6)

Love and Care

Belief that People Honesty 6%

can Bring about
Change

4%

Concern Social
Justice and Equity
0%

Commitment to Pa

Value Diversity
19%

SHESHER (B=R)
New GS

Fig. 11) The Proportion of Frequency Counts
among 9 Socio-emotional Categories in GCE (Primary 3 to Primary 6)
(in New GS Published by Educational Publishing House)

The Proportion of Frequency Counts
among 9 Socio-emotional Categories in GCE (Primary 3 to Primary 6)

Love and Care
1%

Sense of Identity
7%

Honesty

0% Concern Social

Justice and Equity
0%

eople
ight

Fig. 12) The Proportion of Frequency Counts
among 9 Socio-emotional Categories in GCE (Primary 3 to Primary 6)
(in Longman Active GS Published by Person Hong Kong)
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6.3. Behavioural Keywords (Suggested Learning Strategies)

Overall Comparison and Contrast

Suggested learning strategies means the suggested activities or actions designed for lessons. The total

frequency counts in New GS (1162 counts) is more than that of Longman Active GS (923 counts)

(Table 11 & Fig. 13). The percentage of total frequency counts in New GS is nearly 126% of Longman

Active GS.

. SHEBNER (B=2R) BASCER
Categories New GS Longman Active GS
Critical Thinking 211 143
Creative Thinking 18 23
Empathy 25 30
Self-awareness and Reflection 60 58
Communication 435 364
Cooperation and Flexibility 304 222
Ability to Manage Complexity and Uncertainty 56 55
ICT Skills and Literacy 53 28

Total 1170 923

Table 11) The Frequency Counts of Behaviour Keywords in Two Sets of Textbooks
(Total of Primary 3 to Primary 6)

The Frequency Counts of Behavioral Keywords among

8 Categories in GCE
500
450 435
400 364
350 304
300
250 211 222
200
143
150
100 30 60 38 56 55
50 18 23 25
0 —— [ - - h
Critical Creative Empathy Self-awareness Communication Collaboration Ability to ICT Skills and
Thinking Thinking and Reflection Manage Literacy
Complexity and
Uncertainty

S HEHESEE GE=M0
New GS

'Eﬁiﬁmﬁ’“&

Longman Active GS

Fig. 13) The Frequency Counts of Behavioural Keywords among 8 Categories in GCE
(Total of Primary 3 to Primary 6)
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Both textbooks comprise the keywords in all the 8 categories among behavioural domain in GCE
(Table 11 & Fig. 13). Similarly, in both textbook, the learning strategies among ‘Communication’
appear in the highest frequency and proportion, which followed by ‘Collaboration’ and then ‘Critical
Thinking’. The following data is shown in a sequential order: In New GS, the above top three
categories accounts for 37%, 26% and 18% respectively. In Longman Active GS, the top three
categories accounts for 39%, 24% and 16% respectively. The learning strategies frequency among
the above three categories take up about 80% of the total. Likewise, for the learning strategies among
other categories including ‘Creative Thinking’, ‘Empathy’, ‘Self-awareness and Reflection’, ‘Ability
to Manage Complexity and Uncertainty’ and ‘ICT Skills and Literacy’ appear in a much lower
frequency than the top three, but they are relative evenly distributed (account for 2-7%) (Fig. 13, Fig.

14 & Fig. 15).

The Proportion of Behavioral Keywords among 8 Categories in GCE
(Primary 3 to Primary 6)

Aptitude and Literacy for Information and
communication Technologies
5%

Ability to Manage Complexity and _ Critical Thinking

Uncertainty 18%
5% _ Creative Thinking
2%
Collaboration _ Empathy
26% 2%
= ® Communication
& BRI (B=H) nun
(-1/4

Fig. 14) The Proportion of Frequency Counts among 8 Behavioral Categories in GCE
(Primary 3 to Primary 6) (in New GS Published by Educational Publishing House)
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The Proportion of Behavioral Keywords among 8 Categories in GCE
(Primary 3 to Primary 6)

Aptitude and Literacy for Information
and communication Technologies
3%

Ability to Manage Complexity and
Uncertainty
6%

Critical Thinking
16%

Creative Thinking
3%
B Empathy

Collaboration 30/
J/0

24%

bmmunication
39%

BAS RS H
Longman Active GS

Fig. 15) The Proportion of Frequency Counts among 8 Behavioral Categories in GCE
(Primary 3 to Primary 6) (in Longman Active GS Published by Person Hong Kong)

6.4. Interview’s Summary

Interviewed teachers believe that the major and ultimate goal for developing students’ knowledge
and skills in GCE is to build up their values and attitudes. Knowledge can be easily accessed from
many different sources (e.g. internet and television programmes) by student themselves. Life skills
and generic skills would be obtained through students’ daily life or from other subjects. For example,
ICT skills are mainly obtained in IT lessons but not in GS. However, socio-emotional domain means
nurture of values and attitudes in which students are hard to self-learn and achieve. Teachers tend to

pay effort in the cultivation of values and attitudes when teaching relevant topics in GS.

Knowledge in GS Textbooks
All interviewed teachers mention that textbooks comprise abundant knowledge about GCE which can

be serve as blueprints for teachers. With textbooks, all the students are learning the same scopes of
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knowledge, the cognitive learning differences of various students in class can be reduced. This
facilitates the discussion and cultivate of values and attitude in lessons. Textbooks are more likely to
mention environmental and technological issues. Primary 3 to 6 students can also access these topics
in GS. This may due to the global problems and STEM development. Among global cultural,
textbooks tend to focus on China rather than the worldwide. The content about other countries are
superficial. Only students in more senior levels can learn about some other areas such as economy,
population, food issues, distribution of resources and conflict and peacebuilding. Primary 3 to 4
students seldom learn about these. A spiral curriculum may not be achieve effectively. The knowledge
areas of ethnicity, world culture and religions are less frequently mentioned. Students can master
environmental knowledge the best (having stronger connections to students’ life and they learn the
environment since early ages). Still, some examples in different areas are not concrete enough or not

having strong connection with students’ life.

led | | Attitudes i boo!
Some interviewed teacher proposed that textbooks only allocate small proportions in discussing
values and attitudes. Much more space is spent for cognitive knowledge. Mostly, only the last part
(or the last page) of each chapter is attempting to cultivate students’ values and attitudes. Although
there is inquiry or space of thinking for students to determine what is right or wrong and what should

they do as citizens in different levels, there is no follow up questions or activities based on students

responds or replies. It may not facilitate socio-emotional domain very effectively.

Group discussion is one of the activities that frequently adopted by most interviewed teachers. Under
teachers’ guidance, students are able to exchange ideas with peers and analysis from different angles.
First, students’ generic skills such as communication, collaboration and problem-solving skills can

be enhanced. Next, certain positive values and attitudes can be built during these practice, for example,
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student can learn how to respect one another. Case study, role play and substitution (‘how do you feel
or think, if you are in this situation’) are other examples for students to increase global awareness and
understand different circumstances around the world. However, students have never face certain
circumstances in other parts of the world, they may not really have deep empathy and individual
reflections. Furthermore, apart from using the resources in textbooks, teachers would mostly provide
extra and up-to-date learning materials such as newspaper, video clips and leaflets from community
for their students during lessons. It is important to include real-life examples and recent information,
making connections between the knowledge in textbooks and students’ life. Students may have more
background information related to the topics before expressing their own ideas and point of views.

Thus, students will be more willing to participate in the lessons or even the community.

All interviewed teachers agree that it is a must to encourage their students to make contribution during
and/or after teaching the topics about global issues and global citizenship. Yet, the cultivation of
values and attitudes is depending upon teachers. They expressed it is important for students to take
actions in the reality as students can put what they have learnt into practice. Though experiencing,
students’ learning effectiveness on the three domains could be enhanced. Especially for the socio-
emotional domain, students values and attitudes cannot be cultivated simply by reading texts in
textbooks. From textbooks, students know that they have multiple identity and corresponding
responsibilities. Unfortunately, this may just equivalents with reading comprehension that results in
knowing and memorising. It is not meaningful when no further action would be taken. That implies
that if students are not granting any opportunities to make contribution in different level (class, school,

community and etc), their values and attitudes cannot be built and consolidated steadily.
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7. Discussion

7.1. Textbooks Work Best in Cognitive Domain

The two textbooks attempt to provide contents and encourage students’ development in all the three
domains. Textbook is one of the predominant tools to convey GCE. They determine what topics
would be raised, how the topics would be explained and the depth of coverage under the GS
curriculum guideline of Education Bureau (Augus, 2004; Education Above All, 2012; Morris, 1998;
Symeonidis, 2015). Obviously, two textbooks are able to provide a fundamental knowledge base for
students, allocating largest proportion for knowledge delivery. They do include abundant information
and sources to both students and teachers among GCE (Cho, 2016). Apart from the basic contents in
students’ textbooks, they also provide plentiful extra information related to the topics in teachers’
textbooks. Textbooks with good quality act as a reference point and resources to build teachers’
capacity to organise and teach GCE lessons (Chien & Young, 2006). Teachers could enrich students’
knowledge when they are high in ability and interests. Thus, two textbooks are able to provide
students with knowledge cornerstones that paving a better way for further development of skills as

well as values and attitudes (Ibrahim, 2005).

Nevertheless, among behavioral and socio-emotional domains, the two textbooks spend smaller
proportions in skills as well as values and attitudes cultivation. Indeed, making contribution is the
essential step towards citizenship (Lo & Chong, 2015; UNESCO, 2014). Since the majority in
textbooks is ‘text’ which may not have strong power to arise students’ affective response and to
encourage students’ participation in local or global community. Simply with the textbook contents
alone, student cannot have effective and comprehensive development on skills and values and
attitudes. Therefore, in these two domains, GS textbooks actually act as a supporting role to schools

and teachers.
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7.2. The Extent whether GS Textbooks’ Content in relation to GCE is in line with the Global Trend
To a certain extent, the overall content selection of GS textbooks related to GCE is in line with the

global trend to promote global citizenship. The following analyses are divided into three domains:

7.2.1. Cognitive Domain

To a certain extent, the knowledge content of GS textbooks related to GCE is in line with the global
trend.

Focusing on Environment and Technology

Two GS textbooks covered all essential cognitive areas in GCE such as economic system, ecological
issues, global history and etc. In fact, they put most emphasis on different global issues, especially
environmental (i.e. earth system, ecological issues and global geography) and technological aspects.
This approach is still matched with the global trend since there are increasingly concern about the
global environmental problems, rapid development of technology and STEM education. Particularly,
when nurturing global citizenship, one’s understanding, acting and relationship with the environment
is highlighted. (APCEIU, 2018; Lo & Chong, 2015; UNESCO, 2014). Meanwhile, the products and
impacts of technology permeate every corner in our lives and society, allowing students’ learning and
connection to the world to happen anywhere (Arteaga, 2012; 1AP for Policy, 2004; Lindsay, 2017).
Some international guideline for GCE themselves even promote the use of information and
communication technologies (ICT) because technologies expand human’s reach of learning
(APCEIU, 2018; UNESCO, 2014). These show environment and technology have increasingly
significance in the global educational trend (Patricia & et al, 2016). Focusing on environmental and
technological aspects could arise students’ awareness on the situation and development of the current

world.

On the other hand, some environmental topics are relatively uncontroversial so they are common to

be taught in GCE in primary level (Reilly & Niens, 2014). In contract, for instance, most political
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topics are much more controversial and sensitive. Many countries or regions not to focus political
issues in primary schools because students may not be capable enough to understand and make
sensible judgement (Symeonidis, 2015). Thus, it is still reasonable for two GS textbooks in Hong

Kong not to stress political issues.

Certain Areas are Taught with a Smaller Scope

Two textbooks allocate the largest proportion on environment and technology, while some other
important and relative uncontroversial areas that the global trend promoted tend to be included with
a smaller scope only. For example, human rights, ethnicity and religion are highlighted in
international GCE documents (Canto n & Garcia, 2018; Pashby, 2013; Rapoport, 2015; see reference
of Thermotical Framework). Elementary schools in European countries such as Greece and Sweden
include the above areas in their GCE lessons (Cho, 2016; Symeonidis, 2015). Yet, these areas only
occupy small proportions in Hong Kong GS textbooks. Even though, two GS textbooks have included
basic rights and freedom that Hong Kong citizens or digital citizens should have, like voting right,
privacy right, intellectual property right and freedom of speech. Undoubtedly, these rights and
freedom are stressed under the global trend, yet, the textbooks pay little attention on ‘universal human
right and entitlements of students’ (Lo & Chong, p.144). For some European countries, they would
pay particular attention to children rights, introducing the UN Convention on the Rights of Children.
Hence, students could start to learn about the concept of universal human right that have stronger
connections with themselves and their daily lives, or their peers in other parts of this world (Chong,

2018; Symeonidis, 2015).

Further, ought to the unique relationship with the PRC, GS may promote global citizenship together
with national citizenship, developing students’ identity and respectfulness to China (Chong, 2017;
Chong, 2020; Law, 2004; Sweeting & Morris, 1993). In the area of global history, for instance, two

GS textbooks do not provide a more macro-perspective on human history. They stress on one origin
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(Ancient China/China) and its development of civilization and culture while the development of
civilization and culture of other origin such as Ancient India/India only allocated with very small
proportions. Among global geography, in the similar way, two textbooks mainly develop students
with the concept of continents and oceans, geographic environment, terrains and climate from the
perspective of China. The geography in worldwide still take up much smaller proportions and scopes.
This is regarded as nation-cantered approach which may hinder students’ development on perspective

consciousness (Law, 2004; Lo & Chong, 2015).

7.2.2. Socio-emotional Domain

To certain extent, the socio-emotional content of GS textbooks related to GCE is in line with the
global trend.

Two textbooks have different preferences on promoting students’ values and attitudes. New GS is
more likely to develop students’ concern on their surroundings and their sense of identity. With
different levels of identity (local, national, global and digital identity), students should commit and
make contribution in order to achieve sustainability for the community. Longman Active GS is more
likely to develop students’ sense of collectiveness and belief of human can bring about change.
Everyone, including students themselves, should be included and able to participate in the circles they
belong to. Proactive inclusion of others is important and the collective power from all individuals in
groups can improve situations or strike for better world. The two different preferences also in line
with the global trend and create a connection between students and the global community (Po & et
al, 2007; see reference of Theoretical Framework). This benefits students’ positive values and
attitudes concerning global citizenship. Likewise, two textbooks also put emphasis on encouraging
students to value diversity as well as respecting people and human rights (Patricla & et al, 2016).
Students are mostly suggested to ‘appreciate’ different cultures, peoples and human contribution in

different aspects as well as to ‘respect’ ideas, feelings and rights of others.
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Nonetheless, there is a note that both textbooks seldom mention the keyword of ‘listen’. The
willingness to listen different voices and point of views in an active and respectfully manner is also

essential in understanding and value diversity (Oxfam, 2015b).

versal Val : hasi

Among two textbooks, some universal values regarded significant in the global trend are not given
due emphasis (Po & et al, 2007). For example, regarding social justice and equality, students are not
guided to seek justice and suspicion about the situations. Expect ‘cyder bullying’, unequal and unfair
issues are raised. Racial issues and gender issues are said to be extremely helpful in educational
context to condemn the situations of discrimination (Sant & et al, 2018), yet, they are not due
emphasis in GS textbooks. It is less likely for students to make offence at unfair treatment and
situations of others locally and/or globally as the global trend highlighted (Oxfam, 2015b), in the

stage of primary school.

7.2.3. Behavioural Domain

To a large extent, the strategies for skill development of GS textbooks related to GCE is in line with
the global trend.

Two GS textbooks promote the learning activities or actions that develop students’ collaboration,
communication and critical thinking skills. These are the generic skills suggested in GS curriculum
guidance and also essential skills that repeatedly mentioned and highlighted in international guideline
for GCE (APCEIU, 2018; CDC, 2017; Giinel & Pehlivan, 2015; GPOE, 2009; Oxfam,2015b; Po &
et al, 2007; UNESCO, 2014; UNESCO, 2015). Communication and collaboration (or teamwork) are
recognised as critical soft skills that help students to understand and live together in a future diverse
community (Fullan & et al, 2014; Lindsay, 2017; UNESCO Bangkok, 2018). Critical thinking is one

of the main components of GCE that boosts students to engage in global issues and deal with
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increasing levels of complexity (Cho, 2016; Warwick & Cremin, 2009). The development of these

skills in students matches with global education trend.

In both textbooks, dialogue or discussion in group followed by presentation or sharing in front of the
class are the major learning activities among the GCE topics. Teachers agree that these approaches
can effectively enhance students communication, collaboration and critical thinking skills, so they
also tend to adopt these strategies in their lessons. In this way, a learning environment where students
are encouraged to express ideas and to encounter different perspectives with their peers is created.
Eventually, they can construct their own interpretation of global citizenship (Rapoport, 2015).
Furthermore, they are no longer stay passive in learning process. This can train students to participate
in class actively and pave the way to become active citizens in a broader community (APCEIU, 2018).
Meanwhile, if there are presence of stimulus materials, guidance and facilitation from teachers,
students can open to new ideas and critically reflect on their own points of view (UNESCO, 2014;
Warwick & Cremin, 2009). Besides, both textbooks and teachers frequently suggest students to
collect information from different sources and by different means such as surveying, interviewing
and searching in the Internet. The collected information would be used during their dialogue and
discussion with peers. Students would learn to identify and question the information sources and their
assumptions. Through these critical engagement, students are enable ‘to be more informed and hold

their own points of view with a greater sense of awareness (Warwick & Cremin, 2009, p.82).

7.3. Recommendations to Enhance the Promotion of Global Citizenship Education
7.3.1. GS Textbooks
hi ical -
Two textbooks attempt to achieve a spiral curriculum. The frequency counts of keywords mostly
increase with levels, implying students in higher levels access with more elements related to global

citizenship. Particularly, students are explored to topics about environment, technology and culture
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since Primary 3. The knowledge are widened in scope and deepened with the increase of levels.
However, this research found that some global citizenship topics and issues would be suddenly
introduced and concentrated in more senior levels (Primary 5 and 6) (Chong, 2020; Po & et al, 2007),
for examples, economy, war and peacebuilding, population and food issues. Interviewed teachers
believed that students may not master the knowledge in the above areas very well because they
seldom access with relevant information or knowledge in their previous formal learning. All of a
sudden, they have to learn much in those areas without much connections to prior knowledge.
Students are not exposed to such global issues at an earlies age. This puts obstacles on students

learning effectiveness (Lo & Chong, 2015).

To achieve a better spiral curriculum, textbooks could include relevant and easier concepts in Primary
3 and 4, teaching with increasing depth and complexity as students mature (Lo & Chong, 2015;
UNESCO, 2015). It is not necessary to add a whole topic or chapter, but at least extending and
infusing relevant concepts to existing chapters. For instance, from the experience of an interviewed
teacher, some concepts which are initially taught in primary senior levels could also be mentioned
based on the existing chapters in junior levels. After teaching Primary 3 students about the food or
food culture, the concepts and knowledge about uneven distribution of food around the world can be
raised for extension. This can link to developing or poor countries that facing the food or resources
problems, encouraging students to analysis the impacts brought by uneven distribution of food or
resources and what they can do in Hong Kong society. For instance, trying to reduce food waste as
well as cherishing natural resources. This can even enrich students’ development in socio-emotional

domain.

I i | Critical |

GCE in primary schools should provide a broader world view through integration of local, national

and global sense (Giinel & Pehlivan, 2015; Mundy & Manion, 2008; UNESCO, 2018). Interviewed
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teachers mentioned that some textbook content tend to foster nationalism and national citizenship
rather than global citizenship. National identity still regarded as a priority values in Hong Kong’s
Educational Reforms (Chong, 2017). GS Textbooks should adopt a cosmopolitan and critical
approach, taking a wider and controversial perspectives (Tarc, 2015), so that students can develop a
comprehensive global awareness and think critically on controversial global issues. This facilitates

students’ development on perspective consciousness (Lo & Chong, 2015).

For example, when talking about Hong Kong economic relationship with other regions, Longman
Active GS attempts to take a more macro-perspective, mentioning the economic activities and
circumstances of different countries (e.g. China and the USA) would also make impacts on Hong
Kong economy. This approach does not just focusing on Hong Kong’s cooperation and
interdependent relationship with China only. Also, instead of raising the achievement in space
technology and exploration of China only, Longman Active GS includes impacts that may be brought
by space exploration on the relationship between countries, in the last part and conclusion of the
chapter. This helps develop a broader sense of citizenship (Law, 2004). Learning about the nation
may pave the way to build multiple identities but putting the emphasis on a wider scope that involves
with more countries helps students to understand more about own context and interconnected world
system. Eventually, this further enriches students’ global awareness and enhances their ‘sense of

belonging to a common humanity’ (Enslin, 2011; UNESCO, 2018, p.7; White & Cheng, 1993).

. | Enrict F Socio- ional .
Although skills and values and attitudes should be effectively raised, trained and consolidated by the
real practices, not simply by reading words in textbooks (Bate, 2015; Cho, 2016; Symeonidis, 2015;
UNESCO; 2014). However, two textbooks superficially state the need of active and responsible
participation in fulfilling their roles as citizens in multiple levels. The proportion of contents that

nurturing values and attitudes in each charter are much smaller than that of cognitive knowledge.
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Those contents usually allocate at the last part of each charter. Although textbooks attempt to engage
students in inquiry and contents about values and attitudes, it seems that there is no follow-up
questions or activities based on students responds or replies (Tavangar & Mladic-Morales, 2014). It
is rather as a conclusion and enhancement of cognitive domain, but not effective encouragement and

value internalization. Students may not able to take actions in reality.

It is suggested that adding more socio-emotional content throughout the whole chapters which is not
necessary to divide the parts so clearly into cognitive knowledge and encouragement of actions. More
follow-up questions, activities like two-way analysis and put students themselves into other people’s
shoes can also be added in textbooks among the encouragement of actions (Eva, 2020; Tavangar &
Mladic-Morales, 2014). This not only fosters citizenship, but also better cultivates values and attitude
or even critical thinking skills than just focusing on cognitive knowledge (factual information) (Po &

et al, 2007).

7.3.2. Educators

Use the Textbooks Flexibly

Although textbooks give clear guidelines and directions to teachers on what and how they can teach
about GCE, teachers should use textbooks in a flexible way. They may adapt and add to them or omit
some or almost of any given outdated information and infeasible activity (Harwood, 2017). Valverda
& Schmidt (1998) supposed that it is a major failing for teachers’ attempt to cover every aspect of
textbooks, ignoring the application of suitable learning and teaching strategies where necessary.
Especially for the GCE in GS, it is more likely as an issues-based approach. This involves information
and daily examples from this real, current and rapidly developed world. This requires students to have
more exposure and sensitivity to current world and related issues (CDC, 2017; Lo & Chong, 2015).
Hence, teachers are necessary to provide extra updated recourses and teaching materials out of the

textbooks to stimulate students.
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Besides, textbook authors could only provide an intended curriculum. Teacher is the main person to
initiate enacted curriculum with students and teaching materials. That means, teachers should know
more about what actually happens in their classrooms and students’ ability than the textbook authors.
Teachers’ influences on successful learning are much more than that of textbook itself (Harwood,
2017; Okeeffe, 2013; Harlinda, 2014). They are responsible to design learning activities with their

belief, knowledge and skills, but not just rely heavily on the suggestions from textbooks.

While building a knowledge foundation, educators should allocate time and provide opportunities for
students as a community-based approach (UNESCO, 2014). That implies, students’ civic engagement
and social responsibility have to facilitated mainly by schools and teachers. Schools should create a
supportive and friendly learning environment by developing a respectful culture, forming an
atmosphere without undue fear of failure and providing service activities in schools and communities.
For instance, students are encouraged to develop understanding and awareness of cultural differences
as parts of everyday experience (Cho, 2016; Dill, 2013; Education Above All, 2012; Llewellin; 2010).
Therefore, students are enabled to establish dialogue and discussion between and within different
groups, enhance essential skills and enabled to participate actively in schools and community related

to citizenship (Ibrahim, 2005; Symeonidis, 2015).

8. Research Limitations and Path for Future Study

This research does not belittling the textbooks per se. Ought to limited research time and human
resources, researcher does not analysis all other relevant recourses and/or e-planform that enriching
the printed textbooks. Researcher adopted in-depth interviews with small number of in-serving
teachers to explore their practice and experience of enacting textbook contents. Indeed, interview

with students or other approaches can be conducted to evaluate students’ learning effectiveness on
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GCE (Boyce & Neale, 2006). For example, lesson observation can provide us concrete information
about how textbooks are used during the actual learning and teaching process of GCE. For more ideal
approach, a longitudinal data collection can be adopted if the time and teachers are available.
Information and situations over many lessons could be gather for analyses, enhancing the validity (Po
& etal, 2007; Harwood, 2017). Besides, due to limited teacher network, researcher can only interview
with teachers who are working in aided schools. Yet, teachers from the government or direct subsidy
schools may have different views and practice on using the textbooks to conduct GS lessons about
the topic of GCE. Therefore, future study about GCE in GS can make more effort on interviewing
with teachers from different subsidy types of school (government, aided and direct subsidy) and add

the attempt of lesson-observation.

9. Conclusion

This research tells us the two sets of GS textbooks attempt to provide contents related to GCE in
cognitive, socio-emotional and behavioural domains. They provide a fundamental knowledge base to
students which is beneficial to the development of skills as well as values and attitudes among GCE.
Yet, somethings that are highlighted in the global trend are not due emphasised. To a certain extent,
the overall content selection of GS textbooks related to GCE is in line with the global trend to promote

global citizenship.

It is impossible to publish a ‘perfect textbook’ that could definitely fulfil all needs and suitable for
everyone (all students and teachers) (Chien & Young, 2006; Herlinda, 2014). Some interviewed
teachers mentioned that textbooks should include more real-life examples and suggested learning and
teaching strategies for students with different abilities. However, it is found that the two textbooks
have already make those attempts. For instance, when teaching about reduction of carbon emission,
apart from mentioning what the community have done and what public facilitates could help,

textbooks also propose what ‘students themselves’ should and able to do concretely. They also
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provide factual information and real-life examples related to various groups, like different religions,
in Hong Kong society. All these facilitates students global coconscious and perspectives (UNESCO,

2017).

In fact, students in different schools and district areas would have different backgrounds, surrounding
environments and peoples. This gap still need to be fill by teachers who know how their students will
learn best (Herlinda, 2014). Schools and teachers should also provide civic and service learning
opportunities to enhance students sense of citizenship and their behaviour, filling the vacuum brought
by the nature of print textbook itself. Indeed, school policies, different subjects and teachers are
collectively building up a more comprehensive approach for the promotion of global citizenship in
students. When considering one subject alone, to a certain extent, global citizenship can be promoted

in General Studies.
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11. Appendixes

Appendix | — Reasons to Include Primary 3 Textbooks

According to UNESCO (2014), education that equipping individuals to be global citizens should
be introduced from an early age. On one hand, regarding GS, Primary 3 is a transition from Key
stage 1 to Key stage 2. The learning scope in Primary 3 GS is not just focus on ‘self’ and the
‘community’, but the ‘world’ (CDC, 2017). Students are more able to know and learn more about
the world. On the other hand, Primary 3 students in Hong Kong mostly aged 7 to 8. Based on
Shaffer and Kipp (2014), Piaget claimed that children aged 7-11 are in ‘concrete-operational stage’.
They are able to progress far beyond centred thinking. They are much more aware of others’
divergent perspectives. Piaget also believed that children in this stage can focus on more than one
aspect of a situation when seeking answer to a problem. They can also make logic conclusion.
That means, Primary 3 should able to know briefly about the other community around the world
and the interdependent relationship between different community or countries. Hence, Primary 3
textbooks should guide students to learn and think about world issues. Furthermore, in “Education
For Global Citizenship: A Guide For Schools” of Oxfam (2015b), it divides different ages into
several stages. There are different and particular targeted learning goals and abilities for each stage.

Students with age 7 to age 11 are grouped into a same group as Piaget did.
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Appendix Il — Interview Questions

ormat ions (Background of Interviewees

1. How many teaching experiences do you have (in term of years)?
E 2/ DEEERAE R 7
2. How many General Studies teaching experience do you have (in term of years)?
IR T N E SR DT 2
3. What is the type of your school? (Government, aided or direct subsidy)
{RIEERRHY 2R B R U — (& A 2
4. What is your position in your working school?
IRERAE TR 2 EEEE 2
5. Which General Studies book do your school use?
{RIEERRHVEEA W — A 5 2
B. Key questions
1.  When you are teaching P3-P6 students about the global topics, what domain(s) (knowledge,
skills and values and attitudes) do you think is/are the most important? Which domain(s)
would you emphasize on?
BRI N=2/ NN A AR R EROVERER - RR R R - FREFIEEE R
REE =T b — (b R T ? S S st 4 2
CA[ oy fEER Al - W/ N=F/NY K AN NR)
2.  What domain(s) (knowledge, skills and values and attitudes) do you think the textbooks
may emphasize the most?
TRad R R Y s BRI B = E R Eber sl (A1 - Reae fIE (E 8 R R
f£) ?
3. For knowledge domain, what areas (e.g. environment, technology, culture and racism) do
you think P3-P6 students can master the concept better?
TERIERITIE » IRER Ry N= 2/ NN B AR i pe AR TP LE B (ANERET ~ BHERIH 55
1B5F) WIS ? CFRTSY IR - A/ NE 3N K AN ANR)
4. For knowledge domain, what areas (e.g. environment, technology, culture and racism) do
you think the GS textbooks may emphasize the most? In other words, which areas would
more usually to be taught?
FERIGRTTIE -~ IRad R sl R s EPL i E (AIERET - B~ SUEMIfEES:
%) 7 #HajEhs o R EE G R R R HIER 7
5. How frequent would you use the textbook when you are teaching the topics related to

global issues and global citizenship? Would you use some extra information or sources?
BB A R e REREN 2R A RIVRER - IREZE G HEIZFRIEE ? /g
H P — SRS MY BRI AR 7
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10.

Would you follow the suggested teaching flow and suggested activities in textbooks to
conduct you lessons about global issues and global citizenship? Please elaborate and
explain.

BB R 2R A RIVERER - RERMEARI S R R AE
BELTEENNE ? S NNLARD R, AR -

Do you think the content of textbooks can effective enhance students’ positive values and
attitudes? Please elaborate and explain.

{’Txmﬂ%%&ﬂ%lﬂﬁ P2 RE A RN 58 ER A= 7 o)t 5L 0 T T (B (E R R REFE I 2 55 i DA
At % FREREE

During and/or after teaching the topics about global issues and global citizenship, do you
think it is important to encourage students to make contribution for school or community
(e.g. participating in school-based or community-based activities or services)? How would
you encourage them to do so?

FEBFA R 2 BERGRE R 2 ER N RAVSREIHME fe /802 1% - IREE R B E2 A EIRREA L
B EET (N2BEREE P REBERRS ) 2 IRE SRR ?

Is there any advantage or shortcoming for teachers to use textbooks to teach about global
issues and global citizenship? Please elaborate and explain.

FER R EA B E R B A R 2R EN 2R RIVERE - ARA —ERE
SRR 7 55 0 DARE I K fge R o

Would you recommend some ways to strengthen the advantages or improve the
shortcomings of textbooks?

BT ISR B SRR + i g ©

ERARBFHER (HER)

OB 25 TR SR % NSV
R £ BHHAR HEABIAT
S ekt M EER TR

R SIRHE SHEE | BECLAERXIE
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Appendix I11 — Interview Transcript A

*All the follow-up questions are aiming at clarifying the answers or elaborating the points, there
is no intention for leading the interviewees to choose any stance or answer any specific answers.

Information Ouestions (Bad of Intersi ;

BIFENE | 47 | ATLABRAAM | SREET - SY0 2 IR E B T S SR (ER R - FRFEA — B
R R SEE R RS ST - BRERLE] IOFREZ L H AR IR BEBHAGRT (R -

1. How many teaching experiences do you have (in term of years)?

FARRIRMRA 5% 2 AR A g 2
PR | 300

2. How many General Studies teaching experience do you have (in term of years)?

FIFEANR | 3048 o MHERABRIUR IR (b NER A TR 3R 4078 44 5 AR 2
BT | EAIERCENS o FE. AR TEZ A 200 -

3. What is the type of your school? (Government, aided or direct subsidy)
WIFEAR | 18 > H204E o IR FERMER AR - EGERE—(EEHIE 2 BiFEEE.. ?

e o | EAG

4. What is your position in your working school (among General Studies)?
AR © | HRINZ - CHEGE SR AAYY - (RIEER A7 (Z0 7.8 2

SRR ¢ | AT o AT - HEEE o W | ER (B8R coordinator... B AIE...
BERAR | EE?

SRR ¢ | WE R 0 B R - B 4EA. R R R -
BIEAR - | B -

SRR | W ZFPRE

5. Which General Studies book do your school use?
BZEAGE © | I RBHER R R4 P BE A BB R 2

Z232pf 0 | Longman® % > BIM&HEASC -

B. Key questions
WISEAR © | IRt (G — B AR ORI - PRI T 205k A 255 o — A% O e LS R, -

1. When you are teaching P3-P6 students about the global topics, what domain(s) (knowledge, skills
and values and attitudes) do you think is/are the most important? Which domain(s) would you
emphasize on?

POAERT TR & VR BE S N= 2 /D N EEER A= A R 2 PR RE M e » IRAA IR ~ 12
BE ~ REFE[E(E{EEIE = (ESEsH - Ve = (HEg R g B 158 —(E (R ?
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SR -

BIEAA -

REh

LA
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L
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BIEAA -

LR
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- B b s b Y 7% 7 5 15 ©
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HIEEIE | I ERE ot A T 0% -

2. What domain(s) (knowledge, skills and values and attitudes) do you think the textbooks may
emphasize the most?

RS P SR A B L - T ERE G e = (EFens - FrhlE E A —(E e ?
HA S AFNGRE UG - (R R RORE R (F (EA S PSS A I oA (L Do -
fh o DR (ERR (/2 (W AT SRR L2 A P AR (A RS8R T 25wy 2

UL | RS R IR - B S ET & (RH I -

3. For knowledge domain, what areas (e.g. environment, technology, culture and racism) do you
think P3-P6 students can master the concept better?
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4. For knowledge domain, what areas (e.g. environment, technology, culture and racism) do you
think the GS textbooks may emphasize the most? In other words, which areas would more usually
to be taught?
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5. How frequent would you use the textbook when you are teaching the topics related to global
issues and global citizenship? Would you use some extra information or sources?
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6. Would you follow the suggested teaching flow and suggested activities in textbooks to conduct
you lessons about global issues and global citizenship? Please elaborate and explain.
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7. Do you think the content of textbooks can effective enhance students’ positive values and
attitudes? Please elaborate and explain.
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8. During and/or after teaching the topics about global issues and global citizenship, do you think it
is important to encourage students to make contribution for school or community (e.g. participating
in school-based or community-based activities or services)? How would you encourage them to do
so?
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9. Is there any advantage or shortcoming for teachers to use textbooks to teach about global issues
and global citizenship? Please elaborate and explain.
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10. Would you recommend some ways to strengthen the advantages or improve the shortcomings
of textbooks?
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Appendix IV — Interview Transcript B

*All the follow-up questions are aiming at clarifying the answers or elaborating the points, there

is no intention for leading the interviewees to choose any stance or answer any specific answers.
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1. How many teaching experiences do you have (in term of years)?
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2. How many General Studies teaching experience do you have (in term of years)?
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3. What is the subsidy type of your school? (Government, aided or direct subsidy)
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4. What is your position in your working school (among General Studies)?
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5. Which General Studies book do your school use?
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B. Key questions
1. When you are teaching P3-P6 students about the global topics, what domain(s) (knowledge, skills

and values and attitudes) do you think is/are the most important? Which domain(s) would you
emphasize on?
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2. What domain(s) (knowledge, skills and values and attitudes) do you think the textbooks may
emphasize the most?
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3. For knowledge domain, what areas (e.g. environment, technology, culture and racism) do you
think P3-P6 students can master the concept better?
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4. For knowledge domain, what areas (e.g. environment, technology, culture and racism) do you
think the GS textbooks may emphasize the most? In other words, which areas would more usually
to be taught?
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5. How frequent would you use the textbook when you are teaching the topics related to global
issues and global citizenship? Would you use some extra information or sources?
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6. Would you follow the suggested teaching flow and suggested activities in textbooks to conduct
you lessons about global issues and global citizenship? Please elaborate and explain.
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7. Do you think the content of textbooks can effective enhance students’ positive values and
attitudes? Please elaborate and explain.
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8. During and/or after teaching the topics about global issues and global citizenship, do you think it
is important to encourage students to make contribution for school or community (e.g. participating
in school-based or community-based activities or services)? How would you encourage them to do
so?
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9. Is there any advantage or shortcoming for teachers to use textbooks to teach about global issues
and global citizenship? Please elaborate and explain.
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10. Would you recommend some ways to strengthen the advantages or improve the shortcomings
of textbooks?
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Appendix V — Interview Transcript C

*All the follow-up questions are aiming at clarifying the answers or elaborating the points, there
is no intention for leading the interviewees to choose any stance or answer any specific answers.
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1. How many teaching experiences do you have (in term of years)?
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2. How many General Studies teaching experience do you have (in term of years)?
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3. What is the type of your school? (Government, aided or direct subsidy)
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4, What is your position in your working school (among General Studies)?
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5. Which General Studies book do your school use?
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B. Key questions
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1. When you are teaching P3-P6 students about the global topics, what domain(s) (knowledge, skills
and values and attitudes) do you think is/are the most important? Which domain(s) would you
emphasize on?
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2. What domain(s) (knowledge, skills and values and attitudes) do you think the textbooks may
emphasize the most?
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3. For knowledge domain, what areas (e.g. environment, technology, culture and racism) do you think
P3-P6 students can master the concept better?

M 7 1% Pt % 2558 = IR0k o MHERBANFIER T » R F N=2/N N » GIEGLIRA 5E
1EF—IEIEE ? BIGFTARIREE - BiR - HFSUBESEN - SCETEFA - SRl aef5Fk
Z Ailsend BRUREEE R » A 16{EEMEM o MHORAT DU HiS S XS - dH#EnEsE s -

HEVRR AR - AJREBREEN ~ BEY ~ RSB0 - (REHT 2 S E IS K e &
Wk o (R ITEEEIRE I - LB IA(E (Etopic > {ERE H (ran iy - S {EGI - R

B - it ° (EANR A V/VEE > AR
W] > B A

ZF UEFRERRY - (EIS T AE 7ot
R - M
PR - (RRy HC B EBEE MU - o B4R 5 FRHEESIE - Bl A 5 iR %
(RAEDE o FrLARRAFIE(E H 3 4580 R S0 - HHHE R Al SR -

ML > BIAIA R o B EHER R > FTRERIEE A — R - (EGEEREEW T > Bim
RER TR -

(b (o | EHE e R e T O RS - DB v RO
U » D2 (0 A SEFORR » D 48 5500 -

f&F | BT > et KIRERSIES - -1x- S EE e -
EMRET T IH 25 2 SR S0 -

5 - B AT REEM AR B LT H #ARL R BRDHAI B — - (R — (=S

-

1186 | {40 !

BIMAIREE S = 2 /NI AR -
TR (AL !

4. For knowledge domain, what areas (e.g. environment, technology, culture and racism) do you think
the GS textbooks may emphasize the most? In other words, which areas would more usually to be
taught?
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5. How frequent would you use the textbook when you are teaching the topics related to global issues
and global citizenship? Would you use some extra information or sources?

M 27 1% TRt 25 T — R > LR E IREERVE A B BRG] ~ 2Bk B g R o fe iF
g » IREH&SEFGHRIHRE ? Btk R E TG > BRI S SEEERE A B
25 > FEHRTTRERMIRE IE S > SCEAWTTEER I ~ N2y ERY NEFE R A2 THEE
e ?

VR R S A ) > e R o TSI EVE A B updateEEDRINE - £

BEEL (e DIy - tHERIER B G AN R Rl — E S AR NE R - R R

— I B 0 S A R o O R R - s R o (e o R EIERA

COVINEIO - 20kst - vt 2 e - — =% - Sohsg - e - AEses

Fij LR R (BEE » T ATE TH 25 48 FREIE S - BB (R SN ETE - - PRI A 2 = A pE
M o B ERSE S T B EE Forder THIEEE o {H (%

UERERENINE SR
;E‘ﬂﬂ:ﬂﬁﬁ ) Uﬁﬁuﬁﬁu}l‘/\‘gbﬂﬂﬁﬂﬂq’fﬁﬁﬂﬁ o %ﬁﬁﬂﬁ%ﬁ%{&uﬁ , Bﬁnéﬂ%:Z&I\ , ﬁﬂi@%i@ﬁ%ﬁ
HNEFE R A TEIT ©

W & o BRSO REESNERER (it B R ?

87




eI

WESETR

SN

A -

I WN =
MR -
BIEAA -

WESEIR

A -

BIREAA -
WIS -
WHREAA -

A -

BEAR -

WESETR

S A BIAHTEI ~ #e2 ~ YouTubell - 554h—Wy4E LIEERATR » 2 J5H0g -

45 > B R — WL BCupdarcl®f » I IBERORHEURIENY - FISMIBBFIEE -
SR I VEM L PEATRON - HERSEDRIIEE DL BRI R e L P 4
o BV VB R ORI 7

WIS - BRI R EE] - TR E A= —EE B B - i esE =
(B > 24 HLEIEAIE I LERRE - M A R TR TR 7T - R i A e
FER > ERABLLEBEE - 224 0 E0E 5t 77 Ve LS EREERE  (HAETRE=(E5 - iR
& FIVE (B 7 2R = R (B -

e BB IR (P ER AR 22 > o (B RS ER T il D/ HH s 2

z;”?rf%:ﬂﬁc BRI R A B o E (B2 i SR NS o i Rt iiE & A
e BIREAARIR (BN EtaE

HUF | AR EIEERE ST -

[EHEIREA S EEd 2N Delivey rooMfdmy 11 > RIABRFE Blr s — o fl 1 E it 2
TRIF | S A BT |

- BE -

6. Would you follow the suggested teaching flow and suggested activities in textbooks to conduct
you lessons about global issues and global citizenship? Please elaborate and explain.
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7. Do you think the content of textbooks can effective enhance students’ positive values and
attitudes? Please elaborate and explain.
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8. During and/or after teaching the topics about global issues and global citizenship, do you think it
1s important to encourage students to make contribution for school or community (e.g. participating
in school-based or community-based activities or services)? How would you encourage them to do
so?
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9. Is there any advantage or shortcoming for teachers to use textbooks to teach about global issues
and global citizenship? Please elaborate and explain.
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10. Would you recommend some ways to strengthen the advantages or improve the shortcomings of
textbooks?
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Appendix VI — Interview Transcript D

*All the follow-up questions are aiming at clarifying the answers or elaborating the points, there
is no intention for leading the interviewees to choose any stance or answer any specific answers.
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1. How many teaching experiences do you have (in term of years)?
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2. How many General Studies teaching experience do you have (in term of years)?
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3. What is the type of your school? (Government, aided or direct subsidy)
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4. What is your position in your working school (among General Studies)?
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5. Which General Studies book do your school use?
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B. Key questions

1. When you are teaching P3-P6 students about the global topics, what domain(s) (knowledge, skills
and values and attitudes) do you think is/are the most important? Which domain(s) would you
emphasize on?
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2. What domain(s) (knowledge, skills and values and attitudes) do you think the textbooks may
emphasize the most?
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3. For knowledge domain, what areas (e.g. environment, technology, culture and racism) do you
think P3-P6 students can master the concept better?
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4. For knowledge domain, what areas (e.g. environment, technology, culture and racism) do you
think the GS textbooks may emphasize the most? In other words, which areas would more usually
to be taught?
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5. How frequent would you use the textbook when you are teaching the topics related to global
issues and global citizenship? Would you use some extra information or sources?
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6. Would you follow the suggested teaching flow and suggested activities in textbooks to conduct
you lessons about global issues and global citizenship? Please elaborate and explain.
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7. Do you think the content of textbooks can effective enhance students’ positive values and
attitudes? Please elaborate and explain.
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8. During and/or after teaching the topics about global issues and global citizenship, do you think
it is important to encourage students to make contribution for school or community (e.g.
participating in school-based or community-based activities or services)? How would you
encourage them to do so?
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9. Is there any advantage or shortcoming for teachers to use textbooks to teach about global issues
and global citizenship? Please elaborate and explain.
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10. Would you recommend some ways to strengthen the advantages or improve the shortcomings
of textbooks?
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Appendix VII - Interview Transcript E

*All the follow-up questions are aiming at clarifying the answers or elaborating the points, there
is no intention for leading the interviewees to choose any stance or answer any specific answers.

Information Questions (Badl | of Intorviewees

ot 1. How many teaching experiences do you have (in term of years)?
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2. How many General Studies teaching experience do you have (in term of years)?
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3. What is the subsidy type of your school? (Government, aided or direct subsidy)
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4. What is your position in your working school (among General Studies)?
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5. Which General Studies book do your school use?
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B. Key questions
Wz A E | ko iF o T2 IR0 A — iz e H -

1. When you are teaching P3-P6 students about the global topics, what domain(s) (knowledge,
skills and values and attitudes) do you think is/are the most important? Which domain(s) would
you emphasize on?
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2. What domain(s) (knowledge, skills and values and attitudes) do you think the textbooks may
emphasize the most?
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3. For knowledge domain, what areas (e.g. environment, technology, culture and racism) do you
think P3-P6 students can master the concept better?
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4. For knowledge domain, what areas (e.g. environment, technology, culture and racism) do you
think the GS textbooks may emphasize the most? In other words, which areas would more usually
to be taught?
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5. How frequent would you use the textbook when you are teaching the topics related to global
issues and global citizenship? Would you use some extra information or sources?
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6. Would you follow the suggested teaching flow and suggested activities in textbooks to conduct
you lessons about global issues and global citizenship? Please elaborate and explain.
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7. Do you think the content of textbooks can effective enhance students’ positive values and
attitudes? Please elaborate and explain.
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8. During and/or after teaching the topics about global issues and global citizenship, do you think
it is important to encourage students to make contribution for school or community (e.g.
participating in school-based or community-based activities or services)? How would you
encourage them to do so?
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9. Is there any advantage or shortcoming for teachers to use textbooks to teach about global issues
and global citizenship? Please elaborate and explain.
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10. Would you recommend some ways to strengthen the advantages or improve the shortcomings
of textbooks?
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Appendix VIII — Interview Transcript F

*All the follow-up questions are aiming at clarifying the answers or elaborating the points, there
is no intention for leading the interviewees to choose any stance or answer any specific answers.
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1. How many teaching experiences do you have (in term of years)?
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2. How many General Studies teaching experience do you have (in term of years)?
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3. What is the subsidy type of your school? (Government, aided or direct subsidy)
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4. What is your position in your working school (among General Studies)?
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5. Which General Studies book do your school use?
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1. When you are teaching P3-P6 students about the global topics, what domain(s) (knowledge,
skills and values and attitudes) do you think is/are the most important? Which domain(s) would
you emphasize on?
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2. What domain(s) (knowledge, skills and values and attitudes) do you think the textbooks may
emphasize the most?
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3. For knowledge domain, what areas (e.g. environment, technology, culture and racism) do you
think P3-P6 students can master the concept better?
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4. For knowledge domain, what areas (e.g. environment, technology, culture and racism) do you
think the GS textbooks may emphasize the most? In other words, which areas would more usually
to be taught?
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5. How frequent would you use the textbook when you are teaching the topics related to global
issues and global citizenship? Would you use some extra information or sources?
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6. Would you follow the suggested teaching flow and suggested activities in textbooks to conduct
you lessons about global issues and global citizenship? Please elaborate and explain.
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7. Do you think the content of textbooks can effective enhance students’  positive values and
attitudes? Please elaborate and explain.
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8. During and/or after teaching the topics about global issues and global citizenship, do you think
it is important to encourage students to make contribution for school or community (e.g.
participating in school-based or community-based activities or services)? How would you
encourage them to do so?
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9. Is there any advantage or shortcoming for teachers to use textbooks to teach about global issues
and global citizenship? Please elaborate and explain.
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10. Would you recommend some ways to strengthen the advantages or improve the shortcomings
of textbooks?
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Appendix IX — Frequency Counts among Cognitive Keywords in New General Studies (3rd Eds.)(Published by Educational Publishing House)
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Main Category
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Appendix X — Frequency Counts among Cognitive Keywords in Longman Active General Studies (Published by Pearson Hong Kong)
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Appendix X1 — Frequency Counts among Socio-emotional Keywords in New General Studies (3rd Eds.)(Published by Educational Publishing House)

Categories Keywords 34 3.5 3.6 o 4.1 42 43 44| L. |53 55 56 P 6.2 63 6.4 6.6 %
Chl [ Chd [ Chs | Ch3 | chd | ©h3 | Chd | Total | Ch1 | ©h2 | Chd | ©h2 | Chl | Ch2 [ Ch3 | Chd | Ch3 | Total |ch2 | Chl | Ch2 [Chl | Ch3 | chd | Chs | Total | Chd | ©hs | Chd | Ch2 [ Chd | Chl | Ch2 | Ch3 | Chd | Total
L B4ram Hi 4 value L0 10 11 1 L
Sense of Identity 8.0 care i 1 1 5 5 1 1 1 A
1 it enhance 1 1 1 i 3 i 0 1 ' 1 ' 0
4T respond 1 1|1 3|1 1 113 141 11 1 3
G 1 sense of | | | |
belonging 1 [ L0 1 ! 1 !
> A E AT RAR seck : . : y
Concern Social Justice and Equity bl defend 0 0 0 0
EE suspicion L0 ] L0 L0
3. M A A AAHE 4 i respect 1 2|21 s 1 1 a1 1 i 1] 1|2 1105
Respect for People and Human Right HEdk accept 1 1 1 1 0 0
IET / ERE | | | |
positive L0 1 1 I L0 L0
4 TR ST ik appreciate | 1 | 1 |1 ] 1 1116 |0 3 115 1 2 ]ide ] =
Value Diversity P18 listen i 0 i 0 i 0 i 0
2] agree 1 W D Lo 1 [
%0/ W i i i i
difference 1 1 ] L0 |
5. IR Rl TR ik concern 2|1 i a2l | L6 |1 2 EREE 12 i
Concern for the Environment and Commitment i
to Sustainable Development Al cherish 0 1 1 1 3 0 1 1 2
{5l protect 1 1 2 0 1 il 1 1
Bl take good
care of 1|1 . 1 1 ! L Lo
[ ff undertake 1 i 101 1 1 1 i
6. FEE S masE Fi# proactive ! 0 1 : 1 : 0 1 : 1
Commitment to Participation and Inclusion F 8l active 1 1 0 0 0
# voluntary 1 1 1 1 0 0
Hi i interest 1 1 L2 1 1 e 1 1 12 1 1 L2
3 commit |0 i i Lo 0
{1 %% inclusion 1 i 1 ; 0 ; 0 i 0
7. 6 NS LA A Hfif believe Lo L0 Lo L0
Belief that People can Bring about Change {74 belief o o H ] i
ik aware 1 1 1 1 2 0 0
e /e . . . .
improve 1 [ | 1 ! i 0 10
M5 change 0 0 0
N /e
8. Bl igr:flcss H 0 0 0 0
Honesty ST/ AT
honest 0 0 0 0
{5 T trust 0 0 0 0
i T being trust : - : ; : . : ;
o MR WZ love AE 1 | 1 L o L]l L3
Cove and Care Hhtshow E E E !
concern ] L0 1 1 L2 1 1
37 36 21 3
: 128 — :
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Appendix XI1 — Distribution of Frequency Counts among Socio-emotional Keywords in New General Studies (3rd Eds.)(Published by Educational Publishing House)

Catesorics Kevwords P3 | P4 | ps | p6 | Total of |Overall Total if
g Y Total  Total | Total | Total| P3 to P6 |Each Category
1. B4 T value 0:0]1 1 2
Sense of Identity B> care T 5
43 enhance 3 : o|l11]0 4
AT respond SRR 3 10
R % sense of :
belonging g @ | 1l 1 3 24
ot ; TR A 3 seek :
2. BEERE SRS s ol .
Concern Social Justice and Equity it defend 0:0|ofo 0
FLBE suspicion g:i0|0foO 0 0
3. BT A A FIAKE T, respect gha|lalls 14
Respect for People and Human Right I accept it e 2
LT/ IERE :
positive 0:2]0]0 2 18
4. WL T JikEf appreciate | 6 1 5 | 6 | 3 20
Value Diversity P |isten 0 : 01010 0
2 agree e I [ 2
#H/AF :
difference 1 0 1 23
5. PR TEH BRI T A 5 Bk concern & 3 17
Concern for the Environment and Commitment ™ ) :
to Sustainable Development L1l cherish 0ois3lol2 5
it protect 2 : | il il 4
it take good :
care of 2 : 2010 4
Affrundertake | 1 11 | 1|2 5 35

v
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6. AREE S A R proactive 0 ' |l ]l 2
Commitment to Participation and Inclusion @ active 1 : olo | o 1
FeFf voluntary | 111 | 0 | 0 2
L interest 220|202 8
ARl commit ¢gil1|o0]0 1
148 inclusion 1:0]0]0 1 15
7. FH (A N BT LA el HI1E believe 0:0|0]o0 0
Belief that People can Bring about Change {24 belief 0 : olo| o 0
BEk aware il ; 2100 3
A /SO :
improve R 010 2
He## change o 0 5
- 32 / i
8. A confess 0 E olol o 0
Honesty WL/ e :
honest 01000
(44T trust oiofofo
WA T being 5
trust 0:0 0 0 0
9. % LB B love el N
Love and Care I show :
concern 0:0 ]2 1 3 8
37136 [ 21|34
128 128 128




Appendix X111 — Frequency Counts among Socio-emotional Keywords in Longman Active General Studies (Published by Pearson Hong Kong)

i D D 48 o sS4 s 5D - 5B U 60 o
Categories Keywords Chd [chs [che [chi [ch [chs IT"“' Ch3 [chl [oh2 [che [ons IT"“' Ch4 [Chs |Che [Cha [ChS |Che [Ch3 JChd [Chs IWS' Ch4 [ChS |Ché [Ch2 [Ch3 |Chs [Chi [Ch2 |Ch3 [Cha [Chs IWS'
1. B4t i value ‘0 i s )
Sense of Identity B[ care 0 1 1 1 i 1|1 1 3
143 enhance 0 0 0 0
¥F{T: respond L0 L0 L0 L0
G /8 5 sense of
belonging L i 0 L0 L0
. B O ER TS PR AT sk . : ; :
Concern Social Justice and Equity Gl defend 0 0 0 0
‘B 5E suspicion 0 0 0 0
3. R AR A AR Bl respect 1|1 1 3 o1 1 2 201 1 4
Respect for People and Human Right il accept L0 L0 L0 1 Ll
i / i i ! i
positive 0] 11 1 0 L0
b THET ik 5 appreciate TEE 4 1 B 4 1 11 1 2
Value Diversity I3 listen L0 L 0 1 0 0
52 agree IR Lo 1 [ L0
55/ S ! ! i i
difference L0 1 0 10 1 !
5. BRI R T AR BiliE concem Lo 1 NIRE 1 1114 1 1113
Concern for the Environment and Commitment R ! ! { t
to Sustainable Development A cherish I 0 1 | 1 | 0 I 0
il protect 0 0 0
3 take good
care of 1 1 0 0 1 il
i dfi undertake 0 [i] ] ]
6. RS as il proactive 0 01 112 1 i
Commitment to Participation and Inclusion F & active 0 0 1 1 0
#1% voluntary 0 0 0 1 i
i interest 0 1 ]2 2 1 1 |1|2]2 5
i EE commit 0 0 0 0
14§ inclusion 0 0 0 0
7. AR AT L e g Hfi believe L0 L0 L0 L0
Belief that People can Bring about Change {4 belief 0 0 0 0
ik aware 1 1|1 1 1 HENENE 5 1 12
B /ot
improve 011 z 1|1 2 2 2
% change 0 0 0 0
o 17 / HE
5. Al :‘o.rll.g'css H 0 0 0 0
Honesty ERUE
honest L0 L0 L0 L0
{4 T trust . 0 . 0 . 0 . 0
Hi{7 4T being trust o 2 ;
o, & e I love | 0 o L 0
Cove and Care B show E E E !
concern L0 L0 1 Ll 10
11 15 21 26
73

146



Appendix XIV — Distribution of Frequency Counts among Socio-emotional Keywords in Longman Active General Studies (Published by Pearson Hong Kong)

2 P3 i P4 | ps | p6 [Total of |Overall Total in
Categories Keywords To(algTotaléT otal [Total|p3 10 PHEach Catsgory
L. 542 T8 value 0 ! 0 i 010 0
Sense of Identity B> care 0 : 1 : 1 : 3 5
143fE enhance 0 : 0 - 0 : 0 0
diffrespond [0 :0:0i0 ] 0 6. it B IR Hifiproactie [0 101211 | 3
& M ) sense of R ] Commitment to Participation and Inclusion 8 active 0 i 0:!1:0 1
belonging 0:0:i0!0 0 5 %f voluntary [ 0 10 {0 |1 1
w3 g RN seek ! : il interest s B 9
2. WA O E AT iﬁiﬁ‘iﬁ ololoio]| o Aihcommit [0 :0:0:0][ o
Concern Social Justice and Equity 436 defend 0! o0 : 0 : 0 0 {145 inclusion 0 - 0:0 . 0 0 14
F{%E suspicion 0|0 : 0 : 0 0 0 7. A8 (i BT DL A Bl B Hifii believe 0 : 0 : 0 : 0 0
3_#1{&5_)\;[4]}\@ ugj[ respect 3 0 E 2 E 4 9 Belief that People can Bring about Change {54 belief 0 g 0 g 0 g 0 0
Respect for People and Human Right 4 accept 0 . 0 , 0 , 1 1 ik aware Ll s 2 9
Effi / LR A AE Mo / Mo
positive 0 E 1 E 0 E 0 1 fmprovc 0 212 6
4. FiH % T ik ¥ appreciate | 4 : 4 : 1 3 2 11 &fc}mﬂg,e L 0S - 0 . L
Value Diversity iﬁ% listen 0 E 0 E 0 : 0 0 8. Bfii :ﬁr;;e:smH 0:0:!0!:0 0
o7 agree 2 ; 0 i 1 E 0 3 - SR K
%4/ YR (N ¥ honest oioioilo| o
difference 0 E i 0 E 1 15 [r— 0 000 >
5. [ PRI ARG AT R A EE R BiTE concern 00 LN A g9 W FEI1E being
Concern for the Environment and Commitment . ftrust P00 0 0
to Sustainable Development 2l cherish ot1to0to | 0. 4 [ 1 W love . : 0
{5 protect 0:0:0:0 0 Love and Care BT show R
% % take good concern 0 é 0 é 1 g 0 1 1
care of NG S R | 2 11115121126
it undertake | 0 10 (0 0| 0 12 73 73 73
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Appendix XV — Frequency Counts among Behavioural Keywords in New General Studies (3rd Eds.)( Published by Educational Publishing House)

Frequent of Suggested Actions or Activities

Categories Keywords of Suggested Learning Strategies 34 35 36 P3 41 42 4.3 44 py 53| 55 > :115 6.2 6.4 6.5 : Pé
Chl |Ch4 | Ch5 |Ch3 |Ch4 |Ch3 [Ch4 total (Chl |Ch2 |Ch4 [Ch2 |Chl [Ch2 |Ch3 (Ch4 [Ch3 total Ch2 |Chl Ch2 [Ch [Ch3 [Ch4 [ChS i“‘-‘ml (Ch4 |ChS [Ch2 [(Ch4 [Chl |Ch2 |Ch3 L.‘h4i total
1 BISHEE % B 0 Lo L 0 1]
Critical Thinking HE 0 L Y L0
R S AREL S B HEE ilsfais1]a]ali] 222t [as|a]i]a]2]2i16 1 3 IR
g 12 TIHNEIEERE TNRBPBREEBFINE B 11 B
B MBI - SRR 1 1 1.3 1 1 2] s ] 102 1] B
75 HREE 20 2] 1 2] 219 |2 1)1 7 12 L4
gl 0 2 B 2 2 1 1
i E al2feiu [ s fafa]2]alse]|2atn|7]s]|7]a]1 1ios|2{3f2]2]2]2a|s5im
e 0 v B 1 i
2. il R i 0 i 11 Lo
Creative Thinking [yt 11 ] ERE ' 5 1 ' 1 1 1)1 1 ' 4
A 0 ) L0 Lo
sk / ek ! 1 1 K L1 L 0
it 0 1 i L0 Lo
CET i | G I o o
Empathy A BRI« BRHE. 1 L1 2 HEE I Lo 1|1 E
£ 4y it 2032 1 8 |1 i1 3 |1 1 1 1 113
S EELFEE T A e 0 Lo L 0 L0
Self-awareness and Reflection G 211101 4 HL 11 1 1 L2
a8/ m I 1 I 213 Lo Lo
P e et g oo e e e e o et T felea e nte i [ faJuJuJuf1ts
F T /R /8 2 3|3 9 41 116 [1 i NG
5. Wy i 221 1.6 2 [3 HE 118 [1]1 x| 14 11} 2
Communication s 668 2| s|1i28 ]2 203 lals|el2|atiar 3]s 1] 12332 24|62t
L B 0|5]8]2 6|aiss |2 efi2j2f2]s]ala]1ia[7]3]1 tinz]z2f2]s|s{1]|2]s]6}31
B 866965214 [3]|s|s|o|ufiz|s|s|eia|2|6a]alals]|s|7i31]6]5]6]|2|0]6[17]2]3
Wit (R 1 1 141 7 11 [1]2]2 1 6 2 315

o] 1 Lo Lo \ :
6. 1% N i L 0 0 L 0
(Collaboration 5H4R 38 [ufis[s|o]eia [rwo]sw]afizis]is]ia]e 103 s]1s|s|e]2]s]7is8]6]s5]7]614]rof1a]s} g
L 11 Lo Lo o
Kk | @ | @ i o G
7. A AR R ML A A B 133 n L1t ]s5]1 11 1 1 2[3[4: 9
Ability to Manage Complexity and Uncertainty i ik ] L 1 ! 1 !
gl / AR ERA [ 1 1] ts 1 L B 1 [ i
ey HEEE / BEN S LS HE s 1 22 17 2 R HIRE

. PR A A YL | | i |
[CT Skills and and Literacy (PR AR A B T LR ) 2 1 1 4 [ 1|1 ]|1]2]3 4012 |21 3032 11 21 5 34116
R A 2 e — 5
a1 B R Lo I i Lo Lo
i 6t 31 | @ 1 i Lo o
g/ A Bk 1 1 1 1 2 0 0
B Lo 1 i fo L0
i fE B H Lo | Lo Lo

203 | 385 210 274
1162
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Appendix XVI — Distribution of Frequency Counts among Behavioural Keywords in New General Studies (3rd Eds.)( Published by Educational Publishing House)

Categories Keywords of Suggested Learning Strategies t:til t:t:l tcl:til t:tfﬂ J;t::: gfe Overall Total

L WL i o050 0l 1
Critical Thinking pLibye 0 0 0 0 0

iRl & V] 18 116 116 9 59

H1| W 3 B Ve | 25

S CBUWBLEK - JUBRE.-) S B e o 13

ki 10! 9 4 4 27

eIk (S S e | 5

Eixiil 1121 :i25!2| 79

Biif (RS T 2 211
2. ) R A L2 (0 A by 1) 1
Creative Thinking e 3 5 1 4 13

i) 0:0:i0:0 0

ek / HR 1 W) 3

il i 0 1 10! 0 1 18
3. [E AL Lok 0:0:0:0 0
Empathy RN (R - SR 1 6 i0:! 3 10

£ {45} it O D B 15 25
4. [ PSR R HEE 0:i0:i0:0 0
Self-awareness and Reflection P/ B 4 0 1 2 7

A8 / [l 1 310:0 4

AR A K T 33

HRAE /R A O 6% pal 0 16 60
5. i i 6 8 T4 2 20
[Communication s T A ) 89

i/ HE 35140 11231 | 118

i 42 1 63 131 53| 189

Wik (83 7 ) B 19

ol 0:0:i0:0 0 435
6. &1 e/ itk 0:0:0:0 0
Collaboration 4 73 110358 69 | 303

5L 1 0:0:0 1

kil 0:i0:i0:0 0 304
7. R IR AR REE A B8 SR ARG 28
Ability to Manage Complexity and Uncertainty |#gi 0 0 1 1 2

S/ RRMAE / ERFE gl 2 8

Red / WAL/ BEHY /AR SRS 18 56
8. FEE L M A A (1 / AU /S %
ICT Skills and and Literacy (BLEEAHEHE A7 WA TR 68 4 12 111 16 43

IR £ B 0:4 100 4

51 gER (T 1

Sk (8 B ) 1

R/ B B 1 e 3

LTS (P e S 1

GETE R 0:0:0:0 0 53

293 | 385 |210| 274
1162 1162 1162
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Appendix XVII — Frequency Counts among Behavioural Keywords in Longman Active General Studies (Published by Pearson Hong Kong)

Frequent of Suggested Actions or Activities
Categories Keywords B;ts;iifELCd Learning 3C 3D . Py [4A 4B . - SA 5C D . .- 6B 6C D . i
Ch4 |Ch3 |Cheé [Chl [Ch2 [Chs ihutal (Ch3 |Chl |Ch2 |Ch4 |ChS itol:ﬂ Ch (ChS |Ché [Ch4 [ChS [Ché (Ch3 (Chd |Chs i total Ch4 |Ch3 [Ché |Ch2 (Ch3 [ChS (Chl (Ch2 |Ch3 [Chd [Chs itol:ﬂ
L B i 0 Lo Lo 1 i
Critical Thinking e 0 , 0 , 0 1 , 1
s /R 1 s]2]s]s]a]ua]a2]t]a]1{8 a2 s st alss]a]a]sa[1[1]1]2ioa
1) 1 1 Lo K 2 1 A
IR - PO 1|1 2 0 |2]1]1 4 1 1
e 1] 2 |1 NIEE 1 3l1is 2221 1] 9
5l 0 3 ERE o 1 i
AT 4 2 6 2121173 HE NN RTNEE tlafaf2]1 ]2 i
R 0 o o 1] P2
> il 5L Hikm 0 Lo 1 BERE 1 1 B
Creative Thinking e o |1 |11 = 1 0 1 1 =
T 0 ' 0 1 0 | 0
ik /R 11 1 3 0 1]1 1 3 2 2
ol 1 1] 2 1 1 0 11
3. AL ey 0 0 0 0
Empathy {RA ... - R 1)1 1 1i2 1 2 1)1 L5 1 Lt [3]t:7
1166 0 ! Lla]s 1 1 L 1i5 1 2 8
LEE AT e i Rk 0 0 0 0
Self-awareness and Reflection G 0 R Ll 111 e
oA,/ W 1 1 1] i 1 1IRERE 1 i3
PRt e e e nvs oo e e e fnvw o e e [ i i i
et / B/ R 1 3 1 s |21 14 [2]1 1216 i
5. il 4 1 ERE 10 HEERE a1 ]af3ia]1]3]1]1 1]2]2 T
Communication e 20742742621 L{tis [s5])3]7]2 617 |aias |2t 24t ]3|s]3]2]1]3127
s 4]s]3 12115 3 HERET Vs st ]afala]eiso a1 ]a]s]als|s|al2]a]aass
BE plels{afelala[alaleaetur s alalu]s]s]slatae [s]s]s[7]a]alalals]1]sim
Wit () 1 1]2]s5]09 L 2|3 (11 219 [1]1 L[] 3laf2in2
A HE 0 L0 i Lo
6. Erff e S Rtk 0 &0 il 1 T
Collaboration Em 68 |e[s][s|s]s0]a]s]e|tofaior]a]s]o]o]s]u]s]io]io7a [10]7]0o]10[3]s]s[s8]5]5]0:s0
L 0 Lo i 0 1 I
ok 0 n o K
7. AR A R REE LR 7 B 112 N IRERE 11 1 1is 1 1 221 ]3]2in2
Ability to Manage Complexity and Uncertainty e e i] . 0 - 1 - 1
) RS ERAE | 1 2 L Pl 1 i o
e/ REEE / BRAN /S 2 3 5 |1 1 113 1]ala]4 NERERET 1 2 1|1 =
& PTRARLE: AOEE A A LV O
ICT Skills and and Literacy { BELEF L TEHRE A B B T LR fiE ) 1 1 Lo 1221 1 118 1 1 2 L4
i £ 1 1 to |1 1 8 i
I gk 1 1 to |1 e ‘o
e S, 31 1 1 0|1 1 0
B R 1 1 N EREREE! i3 L0
IEIES: S 1 1 i 0 1 i 1 i 0
fieis ekt 1 Pl fo |1 i1 Lo
185 [ 111 314 314
924

150



Appendix XVII1 — Distribution of Frequency Counts among Behavioural Keywords in Longman Active General Studies (Published by Pearson Hong Kong)
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Appendix XIX — The Proportion of Frequency Counts among 16 Main Categories in GCE (Primary 3) (Primary 4)
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Appendix XX — The Proportion of Frequency Counts among 16 Main Categories in GCE (Primary 5) (Primary 6)
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Appendix XXI — The Frequency Counts of Cognitive Keyword (in Extra Information ) in GCE among Primary 3 to Primary 6
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Appendix XXI1 — Frequency Counts among Cognitive Keywords in Extra Information of New General Studies (3rd Eds.)(Published by Educational Publishing House)
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Appendix XXI11 — Frequency Counts among Cognitive Keywords in Extra Information of Longman Active General Studies (Published by Pearson Hong Kong)
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