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Evaluating the Cultural Representation in Mainland Senior High English Textbooks:

A Mixed-Method Study

Abstract

Culture has been argued as an inseparable part of language. In the English language curriculum
of mainland China, there has been greater emphasis on including cultural learning in English
classrooms. This puts new requests on the design of textbooks, as they are often key materials
used in English classrooms. However, little studies have been carried out to draw insight into
whether the English textbooks currently used can facilitate students’ cultural learning. To fill
the research gaps, this study examined the cultural representation in a popular mainland English
textbook series and teacher perceptions of the value of the series for cultural learning.

A mixed-method design was employed in the present study, incorporating content analysis
and interviews. In the content analysis, Kachru’s three circles of English model was adopted
to examine the diversity of cultural representation, manifested by the frequencies of the cultural
items of different cultures. Yuen’s product, practice, person, and perspective framework was
applied to evaluate the depth of cultural representation, reflected by the frequencies of the four
cultural dimensions. In the interviews, six teachers who had been using the textbooks to teach
English were invited to share their perceptions of whether the textbooks can help to promote
cultural learning in classrooms.

The content analysis of the study reveals an imbalanced cultural representation of different
cultures focusing on western countries, which aligns with the teachers’ responses. In addition,
it indicates an underrepresentation of the dimension of perspectives. However, this finding is
not confirmed by teacher observations. Moreover, three strengths of the textbooks in promoting
cultural learning are identified from the interviews, namely providing authentic cultural input
and instructional cultural learning, and enhancing home cultural confidence. The implications

of the findings are further discussed in the study.

Keywords: English Textbooks, Cultural Learning, Mainland China, Cultural Representation



1. Introduction

As an international language, English is not only spoken as a mother tongue in some countries
where it takes shape (e.g., Britain, America) but is also used for communication in many other
regions or countries, for instance, Hong Kong and Singapore (Kachru, 1992). It is considered
as a lingua franca with which people from different cultures can communicate with one another
(Baker, 2009). In view of its value as a language for intercultural communication, culture has
become an important element in teaching and learning the language (Mitchell & Myles, 2004).
As mentioned by Han (2019), culture is regarded as the fifth skill along with the four basic
language skills of listening, speaking, reading and writing. Lee and Li (2020) have also pointed
out that English learning is related to not just linguistic forms but also how the language is used
under meaningful socio-cultural contexts. In this regard, it is of great importance to cultivate
students’ cultural knowledge when teaching English.

In classrooms, English textbooks are seen as a key source of cultural input, especially in
countries where learners are seldom exposed to the culture of the target language (Rashidi &
Ghaedsharafi, 2015). They transmit various culture-related concepts such as tradition, custom,
minorities, and foreigners to students (Heinrich, 2005). Hence, English textbooks play a vital
role in cultural learning at school. Under the context of mainland China, cultural learning is
emphasized in its latest English curriculum with an aim to develop students’ cultural awareness
and intercultural communication capacity in a globalized world (Ministry of Education, 2017).
However, up to the present, only a few studies have been conducted to examine the cultural
content of mainland English textbooks (Lee & Li, 2020; Li, 2016; Xiang & Yenika-Agbaw,
2019), and there seems to be no study focusing on English textbooks for senior high students.
Consequently, little has been known about the extent to which the aims set in the curriculum
standard for the English subject have been achieved in the design of the English textbooks used
at the senior high level in mainland China.

It is beneficial to carry out a cultural study on language textbooks, as such a study can help
to reveal some useful information for teachers to make informed decisions in how the textbooks

can be used or serve as a reference for textbook writers about how the textbooks can be further



improved (Nguyen, 2011). The present study, therefore, attempts to explore this underexamined
field by evaluating the cultural representation in a series of English textbooks for senior high
school students in mainland China. By working on this study, it is expected to shed light on the

value of the textbooks as cultural learning resources.

2. Literature Review

2.1.Theoretical Framework in Culture and Cultural Learning

Culture can be understood from a great range of perspectives, and a consensus on the concept
is hard to reach (Risager, 2006). Thus, it is essential to define the concept first before moving
on to a meaningful discussion on cultural learning. According to Brody (2003), cultures can be
interpreted as artifacts of civilization. These artifacts can be further divided into the following
four dimensions: products, persons, practices, and perspectives (Yuen, 2011). Products, as per
Yuen (2011), are what is produced or adopted by the people of a culture, including food (e.g.,
dim sum, fish and chips), entertainment (e.g., 007, Superman), merchandise (e.g., Huawei,
Apple), print (e.g., The Adventures of Tintin, Sherlock Holmes) and travel (e.g., Fujiyama, Big
Ben). Persons refer to the members of a culture, such as Jackie Chen and Queen Elizabeth as
well as fictional characters (e.g., Li Hua) that appear in textbook simulated discussions (Yuen,
2011). Practices can be described as what the members of a culture do, such as customs (e.g.,
eating dumplings on Chinese New Year’s Eve) (Yuen, 2011). Lastly, perspectives refer to the
beliefs, attitudes, or values shared by the people within a culture about the previously discussed
three dimensions (Yuen, 2011).

Based on these four dimensions, Moran (2001) has concluded four practices of cultural
learning, namely ‘knowing about’, ‘knowing how’, ‘knowing why’, and ‘knowing oneself’.
‘Knowing about’ refers to learning facts about a culture from the four dimensions discussed
above (Moran, 2001). This learning can be further divided into two types, the surface learning
and the deep learning (Hinkel, 2001). The former is related to acquiring the observable and
static elements of the culture (i.e., products, persons, and practices), whereas the latter deals

with learning the invisible dimension of the culture (i.e., perspectives) that oftentimes causes



misunderstanding, confusion, and cultural shocks (Hinkel, 2001). Regarding ‘knowing how’,
it is about participating in the authentic or simulated experiences with the target culture (Moran,
2001). ‘Knowing why’ refers to the development of an understanding of the underlying beliefs,
attitudes or values of the culture (Moran, 2001). Finally, ‘knowing oneself” involves comparing
one’s own culture with others and developing self-awareness about to what extent individuals
have adapted to or accepted the target culture (Moran, 2001). Given the aforementioned points,
one can summarize that cultural learning is not simply about knowing the facts related to the
target culture but also the world views of the culture and our interaction and relationship with

it.

2.2.Cultural Representation in English Textbooks

Different scholars have carried out a great many of studies regarding cultural representation in
English textbooks, and two major issues have been identified. The first one is an imbalanced
representation of cultures. For example, Keles and Yazan (2020) examined the presentation of
the cultures in five editions of New Headway elementary level textbooks, which were widely
used across 28 countries. In the study, it was found that the textbook showed a preference for
the cultures of English-speaking communities in the Western, European, and Anglo-American
world with an underrepresentation of the cultures of non-English speaking countries such as
Asia and Africa (Keles & Yazan, 2020). Similar findings were also discovered in many studies
of other English textbooks (e.g., Ahmed & Narcy-Combes, 2011; Lee, 2005; Shin, Eslami &
Chen, 2011; Yuen, 2011).

However, with the growing number of non-native English speakers, there have been doubts
about English as the first language countries’ ownership of the language (Pinner, 2016). As
illustrated in Kachru’s (1992) three concentric circles of English, there are countries (e.g., the
UK, Canada, New Zealand) speaking English as a native language in the Inner Circle, countries
(e.g., India, Pakistan, Malaysia) using English as a second language in the Outer Circle, and
countries (e.g., China, Korea) learning English as a foreign language in the Expanding Circle.

Thus, the dominant representation of the English-speaking cultures in textbooks fails to capture



the diverse linguistic landscape of the use of English.

The “Expanding Circle™«

The “QOuter Circle”« China, Egypt.

The “Inner Circle”« Indonesia,

Bangladesh, Ghana,

India, Kenya, Malaysia, Israel, Japan.

USA, UK, Canada,

Nigeria, Pakistan, Korea, Nepal.,

Saudi Arabia,

Australia, New
Philippines, Singapore,
Sri Lanka, Tanzania,

Zealand«

Tatwan, USSR,

Zambia¢' Zimbabwe«'

Figure 1. The three concentric circles of English (Kachru, 1992).

There are also exceptions to this cultural dominance of the inner circle countries in English
language textbooks observed in some studies. For example, Davidson and Liu (2020) analyzed
the English textbooks used in primary schools in Japan and found that Japanese cultures were
most often featured in these textbooks, which was different from the previous findings. In a
similar vein, Xiang and Yenika-Agbaw (2019) examined three series of English textbooks for
the ethnic Mongols in junior high schools in China, and their study noticed a dominance of the
home culture in these textbooks. This may be because the textbooks intend to advocate the
inclusion of the home culture in English teaching materials and strengthen students’ ability to
express their home culture in the target language (Xiang & Yenika-Agbaw, 2019). Nevertheless,
the textbooks in both studies contribute to an imbalanced cultural representation and may not
meet the goals set in the English curriculum guides of the countries to promote an international
understanding of cultures.

Another problem with English language textbooks may lie in their superficial presentation
of cultural contents. As described by Paige, Jorstad, Siay, Klein, and Colby (2003) in a literature
review of cultural learning in language education, language textbooks often adopt a “tourist’s
perspective” (p. 55), focusing on the surface features of cultures such as restaurant meals and
public transportation. An example can be seen in the case of Lee and Li’s (2020) study in which

two series of Hong Kong English language textbooks for primary students were evaluated. The
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study showed that products were most frequently presented with entertainment, travel, and food,
while the other three dimensions, especially perspectives, are less frequently discussed in the
English textbooks (Lee & Li, 2020). A similar pattern has also been observed in other studies
on the four dimensions of cultures in language textbooks (e.g., Davidson & Liu, 2020; Gomez
Rodriguez, 2015; Yuen, 2011). In general, the cultural content presented in English textbooks
is often “fragmented and stereotypical” (Yuen, 2011, p. 460). As a result, the textbooks may

not lead to deep cultural learning for students.

2.3.English Textbooks and Stakeholders
Although a content analysis of English textbooks can reveal some potential problems with the
cultural representation in the textbooks, studies with stakeholders (e.g., teachers, students) can
provide valuable insight into the impacts of these problems on classroom practices and how
the cultural representation in the textbooks can be improved. For instance, McConachy (2018)
asked eight university students to write an assignment to discuss the limitations of the textbooks
they used by the end of their learning. In this assignment, the students mentioned the same
problems addressed in the content analyses of language textbooks discussed above, such as a
preference for western cultures by treating them as the norm in intercultural interaction and a
simplistic and stereotypical depiction of cultures (McConachy, 2018). This adds reliability to
the findings in the previous content analyses. Moreover, it is worth noting that the assignments
can help to engage the participants in a critical reflection on the textbooks’ cultural content
(McConachy, 2018). For example, one student in the study doubted the cultural interpretation
of a phrase by the textbook author that Japanese were dependent on others and pointed out this
misinterpretation might be because of “an overly literal interpretation” (p. 85) of the phrase
(McConachy, 2018). The study exemplifies how a study on stakeholder perspectives can cause
a reciprocal effect on both researchers and participants.

While McConachy’s (2018) study focused on students’ views, Davidson and Liu (2020)
examined both students’ and teachers’ perspectives. In their study, four primary teachers and

ten students in Japan were interviewed regarding their experience with the national English
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textbooks they used. In the interviews, the teachers questioned the insufficient representation
of non-Japanese cultures, while most of the students did not notice the problem and praised the
textbooks for their simple presentation of content (Davidson & Liu, 2020). This difference
between teachers and students reflects that young learners may lack criticality about textbooks
and overlook cultural complexity by developing a superficial understanding of the cultures
presented in the textbooks (Davidson & Liu, 2020).

From a review above, it can be seen that studies with stakeholders can be beneficial by
presenting users’ perceptions of the cultural content in the language textbooks and enhancing
the reliability of the findings from textbook analyses. Furthermore, the stakeholders’ opinions
may also be used by textbook authors as references for their future design of textbooks or how
the textbooks published can be improved in the next edition. At the same time, such studies can
be meaningful by providing opportunities for participants to be engaged in a critical reflection
about what they have learned from the textbooks and reflecting the textbooks’ potential eftects
in classroom practice. However, despite a number of studies on textbook cultural representation,
research seldom consults stakeholders’ views, and this gap has also been noted by some other
researchers in their studies (Bori, 2021; Davidson & Liu, 2020). To address the gap, this paper
attempts to carry out a textbook analysis of the senior high English textbooks used in mainland

China, incorporating interviews with teachers. The research questions are proposed below:

1. How are the cultures of different countries represented in the English textbooks
for senior high school students in mainland China?
2. How do teachers perceive the value of the textbooks in fostering students’ cultural

learning according to their experience with the textbooks?

3. Methodology
In order to answer the research questions, a mixed-method design (Morse & Linda, 2016) was
adopted in this study by synthesizing both quantitative and qualitative data. Quantitative data

was gathered by coding the cultural content of the senior high level English textbooks widely
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used in mainland China. Qualitative data was collected through interviews with six in-service
teachers from five different senior high schools in Shenzhen, a suburban city in mainland China,
where the textbooks were under massive use. Students’ perceptions were not considered in the
current study because of time constraints that when the research was conducted, the students
had not finished their learning with the textbooks yet and might not be able to offer a holistic
view of the textbook cultural representation. However, their teachers had used the textbooks
for teaching from about one year to two years, so they could provide insightful perceptions on

the issue. A summary of the study design is shown in Figure 2.

Quantitative Qualitative
Content Analysis of Textbooks Interviews = Thematic Analysis

Integration & Comparison

Holistic Understanding
Textbook Cultural Representation

Figure 2. Diagram of the mixed method research design of the present study.

3.1.Textbook Selection and Content Analysis

In total, seven textbooks from the series of English were chosen for an analysis of their cultural
representation. Three of the textbooks were compulsory for studying, while the other four were
selective. The series was approved by the national textbook committee and was awarded the
national grand prize in textbook design, which ensured its credibility for learning (Chen, 2019).
Moreover, it was recently designed by the Foreign Language Research Press in 2019 to respond
to the English Curriculum Standard revised and published by the Ministry of Education in 2017
(Shi & Yu, 2019). Following the curriculum standard, the series aimed to cultivate students’
intercultural communication ability, broaden their international horizons, and enhance their
confidence in home culture, while developing their language skills at the same time (Shi & Yu,
2019). Because of its quality, innovation in design based on the latest curriculum, and emphasis
on cultural learning, the series was selected to be analyzed in this study, because it could reflect
how cultures were represented and whether the goals of enhancing students’ cultural learning

stressed in the curriculum had been met in the English textbooks used extensively in mainland
12



China for senior high students.

To answer Research Question 1, the content analysis described by Krippendorf (2013) was
used in the present study. It was a document analysis approach that examines texts, images, or
any other expressions created to be read, interpreted, or acted on (Krippendorf, 2013). Hence,
such an approach was appropriate for an analysis of the language textbooks that students might
interact with through these three steps in classrooms. To obtain a comprehensive understanding
of the cultural representation in the textbooks, content including texts, images, audio, and video
transcripts that comprised the textbooks were all examined in this study. Following the method
of content analysis, two coding systems were developed to analyze the cultural content of the
textbooks. The first one was based on Kachru’s (1992) three concentric circle framework via
which the textual, visual, or audio presentations of cultures were classified into the inner, outer,
or expanding circle. For example, a mention of ‘Americans talk about putting gas in their cars
would be labeled as American culture and categorized into the inner circle. The second coding
system was Yuen’s (2011) four Ps model: products, persons, practices, and perspectives. For
instance, a mention of ‘TU Youyou’ would be filed as a member of Chinese culture and put

under the category of persons. Coding examples are provided in Table 1.

Table 1. Coding examples

Book Unit Section Page/Time Country Circle Dimension  Example

Cl1 2 Vocabulary 18 America  Inner Practices Americans talk about putting gas in
their cars ...

C3 1 Writing 23 China Expanding Persons TU Youyou

S1 1 Video 01:57 Vanuatu  Outer Perspectives - the boy will not be regarded as a
man until he has made the jump.

S4 3 Reading 32 China Expanding  Products Dream of the Red Chamber

By adopting the coding systems described above, the cultural elements in the textbooks
were counted manually in Microsoft Excel in terms of their frequencies to decide how different
cultures were represented in the mainland English textbooks for senior high students. To avoid
double counting, each cultural item was only counted once, even though it repeatedly appeared

in the same unit. If the item was found again in a new unit, it was coded for another appearance.

3.2.Participant Selection and Interview Analysis
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The study adopted convenience sampling and interview invitations were sent to the teachers at
five different senior high schools in Shenzhen through emails. A brief introduction to the study
along with an informed consent form was attached to the emails. In total, six teachers agreed
to participate in the study and returned the informed consent forms with their signatures: three
male and three female teachers. Half of them were teaching secondary 1, and the other half
were teaching secondary 2. Teachers teaching secondary 3 were not able to be recruited, as the
form had not switched to use the textbooks yet. The English teaching experience of the teachers
ranged from about one year to 23 years (M = 9.459 years, SD = 14.333), while their textbook
English using experience scoped between about one year to three years (M = 1.5 years, SD =

0.837). Table 2 summarizes the demographic information of the participants.

Table 2. Demographic Information

Frequency Percentage

Category Subcategory (n=06) (%)
Male 3 50%
Gender Female 3 50%
. Secondary 1 3 50%
Teaching grade Secondary 2 3 50%
. ) Novice teacher (=1 Years) 1 16.6%
Years of teaching English Experienced teacher (=5 Years) 5 83.3%
Years of using Enghsh for Novice user (=1 Years) 4 66.6%
teaching Experienced user (=2 Years) 2 33.3%

To answer Research Question 2, semi-structured interviews were carried out with the
teachers. For efficiency, the participants were interviewed online individually through Tencent
Meeting in Putonghua, the first language of both the participants and the researcher. The
interviews were recorded, and the participants were informed about the recording. All the
interview recordings were transcribed and processed via thematic analysis (Guest, MacQueen
& Namey, 2012). The transcripts were then analyzed in Microsoft Word to identify and code
recurring themes in the participants’ responses. The coding process included three major steps.
Firstly, meaningful information, for example, recurring words, across the transcripts were
highlighted and coded with tags. Secondly, the codes were examined again to filter concepts

that were unrelated to the cultural learning value of the textbooks to determine a set of themes
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by categorizing similar patterns of the information under the same theme. The last step involved
interpreting the bigger themes. Through this thematic analysis of the qualitative data, it was
expected to draw insight into the teachers’ perceptions of the value of the textbooks for cultural

learning.

4. Findings
The content analysis (See Appendix 1) discovered two major themes: high frequencies of inner
circle and Chinese culture, and a surface cultural presentation. In subsequent interviews (See
Appendix 2), the first theme was identified by many teachers, while the second theme was in
contrast with most teachers’ perceptions. However, the teachers reported three values of the
textbook series for cultural learning, namely providing authentical cultural input, enhancing
home cultural confidence, and promoting critical thinking and intercultural communication
competency. The results from content analysis and interviews are analyzed together and used
to complement each other whenever possible. The findings are summarized and presented in

the following sections.

4.1.Research Question 1 - How are the cultures of different countries presented in English?
4.1.1. Frequencies of the Cultural Items of Different Countries

Through a close examination of the different cultural items in English, it is found that there is
an imbalanced cultural representation (See in Table 3). Comprising 522 out of 1,239 cultural
items, cultures within the inner circle are more frequently mentioned than any other cultures.
Among the countries of the inner circle, Britain and America were the dominant cultures. Being
slightly lowered than the inner circle cultures in frequency, Chinese culture also received great
emphasis with an amount of 454. The figure was followed by the cultures of expanding circle
(252) within which European countries such as France, Italy, Germany, Greece, and Spain were
more often depicted. Appearing for 11 times, cultures of the outer circle were least frequently

described in the textbooks.

Table 3. Frequencies of the cultural items of different countries across ‘English’ textbooks.
15



Circle Country Frequency

Inner circle Britain (245), America (234), Canada (25), Australia (14), 522 (42%)
New Zealand (4)
Home culture China (454) 454 (37%)

Expanding circle France (50), Italy (47), Germany (24), Greece (21), Spain 252 (20%)
(21), Netherland (11), Russia (10), Japan (9), Egypt (6),
Brazil (5), Denmark (4), Portugal (4), South Africa (4),
Austria (3), Bulgaria (3), Nepal (3), Zimbabwe (3),
Argentina (2), Belgium (2), Norway (2), Sweden (2),
Czech (2), Cambodia (1), Central Africa (1), Costa Rica
(1), Ethiopia (1), Mexico (1), Myanmar (1), Mongolia (1),
North Korea (1), Iran (1), Iraq (1), South Korea (1),
Switzerland (1), Turkey (1), Vietnam (1)
Outer circle India (2), Vanuatu (2), Jamaica (1), Kenya (1), Liberia 11 (0.8%)
(1), Singapore (1), Tanzania (1), Uganda (1), Zambia (1)
Total: 1,239

A similar distribution of the cultural items was reported in the later interviews with the
teachers, which further enhanced the reliability of the quantitative findings. Three secondary 2
teachers and one Secondary 1 teacher pointed out that the cultural items in English mainly
focused on the cultures of the countries where English was spoken as the first language, such
as America and Britain:

Teacher 1 (S2) The textbooks introduce mainstream English-speaking countries such

as America, Britain ... including Australia.

Teacher 3 (S2) For different countries, ... I think the textbooks are limited to Britain

and America. I don’t think they cover much about other countries.

Teacher 4 (S1) [The textbooks’] focus is on English speaking countries, the inner

circle, just the inner circle and very very little on the outer circle.

Teacher 6 (S2) The new textbooks focus on the comparison between Chinese and

western cultures, especially an introduction to western cultures.

However, the rest of the teachers from Secondary 1 held a different view, commenting that
the textbooks provided rich representations of different cultures. For instance, in the interview,
Teacher 2 referred to many non-English speaking cultural products in the textbooks, such as
‘the pyramids in Egypt’ and ‘the ballet in Russia’ along with the cultures from English-speaking

countries and the home country China. Teacher 5 praised the textbook series for its diverse

representation of cultures, as seen in the response from the teacher:

Teacher 5 (S1) I didn’t know that people in some places ate spiders! ... in some

16



regions of Asia, they fry spider, and eat. ... This helps me get in touch

to some foreign cultures.
4.1.2. Frequencies of the Four Different Cultural Dimensions
As shown in Table 4, based on Yuen’s (2011) product, person, practice, and perspective model,
the most repeatedly mentioned dimension is products, manifested mainly by food (e.g., stinky
tofu, Sunday roast), films and television programmes (e.g., Inside Out, Home with Kids), print
(e.g., The Hobbit, The Dream of the Red Chamber, Harry Potter), language (e.g., ‘youmo’ from
Ancient Chinese) and places for traveling (e.g., Mount Huang, Yellowstone National Park, Big
Ben). Persons are another dominant dimension with an amount of 381. There are also a great
many of discussions in the textbooks about customs (e.g., a “capping ceremony” was held when
a man turned 20), festivals (e.g., Rose Festival in Bulgaria), language use (e.g., theatre is spelt
theater in American English), and daily life (e.g., In Britain, young people start secondary
school at the age of 11) of the people from different cultural backgrounds, comprising 215 of
all cultural references for practices. Perspectives are the rarest among the four dimensions at a

frequency of 47.

Table 4. Frequencies of the four cultural dimensions across ‘English’ textbooks.

Products Persons Practices Perspectives
Inner circle 247 164 97 14
Home culture 218 114 75 22
Expanding circle 178 102 39 10
Outer circle 3 1 4 1
Total (n = 1,239) 643 381 215 47

In the interviews, the teachers were questioned about their perceptions of the distribution
of the different cultural dimensions across the textbooks. Two teachers expressed their explicit
disapproval that the textbooks present an equal depiction of the four cultural dimensions. For
example, Teacher 4 (S1) described the cultural representations in the textbooks as ‘superficial’,
and Teacher 2 (S1) shared the same perception. Furthermore, Teacher 2 mentioned that some
cultural products were briefly depicted in the form of pictures, which puts more demands on
teachers because they needed to seek external resources to promote a deeper understanding of

the cultures:
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Teacher 2 (S1) For example, [the textbooks] may only put six pictures in Unit 4, six
different forms of art, but students cannot fully understand the
cultures just by looking at the six pictures, so teachers have a lot to
do. They need to explain the six pictures.

On the contrary, Teacher 1 from Secondary 2 responded positively to the question that the

textbooks could help to cater to students’ cultural learning needs at different dimensions:

Teacher 1 (S2) For example, by reading the text about American Civil War, students
can know more about Lincoln, about Gettysburg Address, and then
develop a better understanding about American history, right? So, by
reading texts about British history, Shakespeare, [students] can learn
about British cultural icons and cultural giants and enhance their
understanding about the country. ... the textbooks can help students
understand different aspects of the cultures of other countries.

It was worth noting that although Teacher 1 reported observation of an equal distribution of the
four cultural dimensions across the textbooks, most examples the teacher used to support his
perception consisted mainly of the superficial dimensions of cultures such as products (e.g.,
Gettysburg Address) and persons (e.g., Shakespeare). A similar pattern of responses was also
discovered in the interviews with Teacher 3, 5 and 6. Both of them reported that they observed
sufficient cultural presentations in the four dimensions, but many of the examples cited by them
in fact belonged to the product or practice dimensions. This might be because that the teacher

could not recall a lot of examples in a limited time or the lack of cultural content at perspective

level caused the teachers’ difficulties in retrieving the examples.

4.2. Research Question 2 - How do teachers view the cultural learning value of English?
4.2.1. Providing Authentic Resources for Cultural Learning

When questioned about the value of English in facilitating students’ cultural learning, five out
of six teachers mentioned the authenticity of the cultural content of the textbooks. For example,
Teacher 4 commented that the cultural materials in the textbooks were ‘real enough’, because
they ‘reflect[ed] real life’. In correspondence with Teacher 4’s perception, Teacher 6 mentioned

that many cultural issues described in the textbooks, such as ‘the change in New Year’s Eve
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dinner’ happening in recent years, were authentic. Thus, the teacher felt that ‘the design of the
textbooks [was] based on full research and scientific evidence’. While the two teachers praised
the authenticity of the cultural content of the textbooks, Teacher 2 revealed an important factor
contributing to this perception of the authenticity of the materials: [English] doesn’t randomly
select [its texts]. The selected texts are reliable. Their sources are mainly from literature, so

they can offer an original taste of the cultures.

Figure 3. Examples of authentic cultural materials from ‘English’.
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an a cold, dark night. Most people have left work o go
home, and this part of the city is now guiet. A policeman
who is checking the area sees a man outside a shop. He
goes up to the man and finds be bas a scar on bis face.
They bave a chat and tire man starts to tell bis story.

been doing triathlons since they

were children. “Obviously, when your
older brather is doing it, you think if's
a cool thing to do,” says Jonny, Alistair
says that they encourage each other

as much as they can when they train.

Despite arguments over “stupid things"”
now and then, Alistair agrees that having
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to hear me ar everyrhing I do. It has been
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Warched by millions, the ending to the
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brathers have been disqualified or highly
praised for thew actions? Bur for Alistair, v

his decision was easy to explain: “Mum Bl W Frovtievar shorags (iess than 1,000 mfcapitalyea ) T TR
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behind.” At that moment, he was no longer 3 = D« clobally, ranewabde intemal freshwatar resource per water. He looked across the classroom at the
an athlere aiming for 2 medal - he was just : r SApita Wa£aroina 5,000 1 in 2014 drinking fountain. It was very dose - only

1 As a sixyear-old Canadian schoolboy, Ryan
had trouble believing the words spoken by

Note. Text 1 is from English Compulsory 1, p. 33. Text 2 is from English Compulsory 1, p. 33.
Text 3 is from English Compulsory 3, p.14.

Some examples of authentic textbook cultural materials observed in content analysis are
presented in Figure 3. As shown in the figure, these cultural materials are based on real people,
their work, what they do, and events happening in the real world. For instance, Text 1 is derived
from a news report about how two British athletes ‘the Brownlee brothers’ helped each other
in the 2016 World Triathlon Series. Text 2 is an extract from the famous American writer O
Henry’s work After Twenty Years, and Text 3 is a story about a Canadian schoolboy Ryan saving
money to build a well for people in Uganda to have freshwater supply. These examples confirm

the teachers’ observation of the textbooks’ use of authentic materials for cultural learning.
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However, there was one teacher who thought that some texts selected in the textbooks were
‘not natural’ enough. The teacher added that such inauthenticity was most often observed in
some texts about Chinese cultures that could be artificial as a result of direct translations of the
original text in the first language, leading to distortion to the authenticity of these texts:

Teacher 1 (S2) What I emphasize is the naturality ... the text | mentioned was written

by a Chinese tourist, and then it was translated into English with
inappropriate use of English ... so I think the text is artificial ... I
personally think it is not natural.

On the whole, most of the teachers agreed that the textbooks provide an authentic exposure
to different cultures and help students use this exposure to facilitate their communications with

counterparts from different cultures.

4.2.2. Enhancing Home Cultural Confidence

Another question asked during the interviews was to what extent the textbooks could enhance
Chinese students’ confidence about their home culture. In response to this question, the teachers
gave two different answers regarding the way how the textbooks could help them to achieve
the goals. Four participants (Teacher 2, 3, 5 and 6) emphasized the function of the textbooks in
engaging students in a deep reading about the culture of their home country:

Teacher 2 (S1) Whenever introducing any cultures, the textbooks will also talk about
Chinese culture, so they want to indirectly tell students that we have
others have ...

Teacher 3 (S2) When we teach the textbook part about Chinese culture, students are
very interested in it ... they want to express. Hence, for home culture
confidence, I think they can help to enhance.

Teacher 5 (S1) when the textbook is designed... [the writers] want to promote home
culture confidence ... the more you read, the more you learn.

Teacher 6 (S2) The textbooks introduce a lot of classic Chinese culture, as Chinese
people, we feel proud when reading it.

While the previous teachers focused on input, Teacher 1 (S2) raised a new perspective about
how the textbooks can enhance students’ confidence about Chinese culture. The teacher pointed

out that ‘instead of learning a foreign language as a tool to learn about western cultures and

ideas, one of the most important tasks [was] cultural output’. In other words, through using the
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textbooks to learn English and most importantly talking about their own culture, students can
increase their confidence about their home culture. As explained by Teacher 1, ‘surely this pride

for ones’ own cultures [would] arise naturally.’

Integrated ideas (Compulsory 1, p.31):

Interviewer: Can you describe what Shenzhen was like when you were young?

Interviewee: At that time, Shenzhen was only a small town surrounded by fields.
There were not many people living there. Of course, there were no
busy traffic jams. People made a living from fishing and farming.

Interviewer: What’s your impression of Shenzhen’s rapid development since
reform and opening up?
Interviewee: Oh, there’s been a huge change! It has developed into an international

city with modern skyscrapers all around and a population of over 12
million people. Isn’t that amazing?

The textbooks’ attempt to encourage students to learn more about their home country and
teach them how to introduce their culture in English is evidenced in the content analysis. An
example can be seen in the listening transcript of the Integrated Ideas section of Compulsory
1. In this listening record, there is an interviewer asking a local resident in Shenzhen about the
change that has taken place in the city. Through listening to the record and learning the phrases
used by the interviewee, students can develop their skills to introduce the rapid development
of Shenzhen in these years.

However, there was one participant (Teacher 4, S1) who doubted the use of a foreign
language to learn about the culture of one’s home country: Why and how can we enhance our

home cultural confidence by learning a foreign language? I hardly think so.

4.2.3. Promoting Critical Thinking and Intercultural Communication Competence

The teachers’ perceptions of the role of the textbooks in promoting students’ communication
skills in a cross-cultural discussion could be divided into two strands. Half of the participants
(Teacher 1, 2, 3) stressed the importance of the textbooks in helping students develop a critical
insight into different cultures centering on the question of what the differences or similarities

between us and others are:

Teacher 2 (S1) The third point is comparison. ... [Students] can learn about the
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strengths of the cultures of other countries and realize the good parts
about their home culture.

Teacher 3 (S2) I think on the one hand [the textbooks] are using English to introduce
Chinese culture. On the other hand, they talk about the stories of
foreigners

Teacher 1°s responses further revealed the purpose of this design of cultural comparison in

the textbooks: ‘The ultimate goal is to absorb the good parts and reject the bad parts. ...
Students are supposed to develop their own critical thinking skills’. To this end, the teachers

believed that through working on the cultural comparison activities provided by the textbooks

students could develop a more critical understanding of different cultures.

Figure 4. Example of textbook activities on cultural comparison.

’ Organise information from the passage and complete the chart.
. 3
Tao Yuanming Similarities Henry David Thoreau
ta & poar anstocrati 2 ——

He went back to nature They went back to nature.

becaise

He wrote about nature in order

the first great

“poet of fields and gardens” two-year stay at Walden Pond,

Note. The activity example is derived from English Selective 3, p. 56-58.

Several activities focusing on cultural comparison have been noticed during the content
analysis of the textbooks and an example can be seen in Figure 4 above. By reading the text
provided by the activity shown in the figure, students can learn about the lives of two poets
from different cultures but with the same practice of returning to nature. The Chinese poet is
called Tao Yuanming, and the other one from America is Henry David Thoreau. After students
read the passage, teachers can then use the text diagram following the text to guide students to
compare the experiences of the two poets. Activities as such reflect the textbooks’ attempt to
draw students’ attention to the differences and similarities that may exist in the lives of people
from two different cultural backgrounds.

The other half of the participants (Teacher 4, 5 & 6) held the view that language skills were
the key to effective intercultural communication and praised the value of textbooks in providing

rich resources about the appropriate use of certain expressions in cross-cultural discussion:
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Teacher 5 (S1) Because [the textbooks] offer students resources for communication,
and provide these expressions, and they can help students learn how
to express.

Teacher 6 (S2) Without the introduction from the textbooks, many students may not
know that [G2G] means ‘got to go’ ... These abbreviations are very
common for people from English-speaking countries.

Figure 5. Examples of textbook activities on intercultural communication competence.
American and British English

Now complete the passage with the words above.
] Look at the pictures and get to know the American English words and their British equivalents. Taday, Amencan English is in common international use. It is different from
British English in several ways, mostly in spelling and vocabulary. Some American
spellings were created by Nozh Webster, who made one of America's first
dictionaries. He changed *-re” speliings fo “-er”, which is why

1 is spelt * in American English

The Americans and the British also use different words for everyday things. For
example, Americans talk about putting © in their cars and driving
along the * , whereas in the UK, people put * in their
cars and drive along the ° Americans take the " 1o the
top floor of 2 building, but the British use the * . In the US, they take
the ® , butin the UK, people travel on the '* . Americans
live in aln) " , while the British live in a(n)

It's not as confusing as it seems: usually people from the two countries can
| understand each other from the context. But that doesn’t stop them having
gas 1 petrof a friendly argument abowt which word is the “right” one!

Note. The activity example is derived from Compulsory 1 English, p. 18

Through the content analysis, it can also be found that the textbooks include activities that
can help to enhance students’ communication competence with people from different cultures.
As shown in an example presented in Figure 5, in this language activity, some expressions that
are different in American and British English are introduced. Teachers can use the activity to
teach students how to modify their language when they are talking with a British or American
speaker. To help students better understand the impact of cultures on language, the textbooks
then show four scenarios about how the use of some expressions that are common in a particular

culture but can be confusing for a person from another culture:

Figure 6. The four scenarios on unsuccessful intercultural communications.

T've got an English penfriend, who I finally got to meet in London
this summer. He had told me that his Mather was “really
wicked”. But when I met his grandfather, I liked him a
— lot.1found it very odd. Why did my friend use a negative
word about such a nice man? @
l-_ &3 commants

People say that the British always play safe with what they cat.

Not true! | went to a summer school in Manchester and my English
reacher was called Maggie. One day, a different reacher rook our
class. He told us that Maggic couldn’t teach that day COZ she had
a frag in her throat. Poor Maggic — but why did she try to cat sucha
hig frog?

." 136 cernants

When I first visited New York, I went to a downtown shopping
i centre o buy some winter boorz, At the informanon desk at the
_ entrance, | asked a lady where the shoe section was, She said that
——— it was on the first floor. S0 | went up te the first floor, but couldn’t
find any shoes. | decided 1o leave. When I was looking for the exit,
1 saw that shoes were actually sold downstairs on the ground floor,
not the first floor. Why did she give me the wrong information? X-{

[op—

of a student exchange prog between a university in d 9
England and my university in China. I spent days preparing and writing -
my first English paper. | knew | had done a good job and was looking

The British must have really high standards. | was part Not b

forward to getting a positive comment. When | got the paper back, | found
my teacher had written the comment “Not bad!™ Not bad? But there
weren’t any errors in my paper. :-| .

I 85 comments.

Note. The texts are derived from Compulsory 1 English, p. 21



5. Discussion
In this section, the antecedent quantitative and qualitative results of this study are reinterpreted
and compared with the findings from other textbooks studies discussed in the literature review.
Through this discussion, it is aimed to discuss how the study has added to the previous findings

and what pedagogical implications the findings can provide.

5.1. Cultural Representation in English

5.1.1. Imbalanced Cultural Representation

From the quantitative results, it can be concluded that the cultural representation of different
countries in English is imbalanced with more frequent discussions of the inner circle dominated
by the two English-speaking countries, America and Britain. Although the cultures of the outer
and expanding circles are also mentioned in the textbooks, the proportions of these cultures are
much lower. Later interviews with the teachers who have been using the textbooks for teaching
further verify this conclusion with four out of six of them reporting such imbalanced cultural
representations. This focus on inner circle cultures has also been noticed in a number of other
English textbooks used in Asian regions such as Side by Side and New Headway English course,
to just name a few (Shin, Eslami & Chen, 2011). As mentioned by Keles and Yazan (2020), the
concept of “English becoming the language of all cultures and communities” (p. 18) stressed
in recent studies has not yet been responded to by most textbook writers.

In addition, the results show that ranked as the second most frequently mentioned home
culture is another group of culture paid with great attention in the textbooks. Such an emphasis
of the culture of home country where the textbooks are produced has also been noted in a few
other studies (Davidson & Liu, 2020; Xiang & Yenika-Agbaw, 2019). Xiang and Yenika-
Agbaw’s (2019) have mentioned that this high frequency of home culture can be explained by
an attempt to strengthen ““a sense of cultural solidarity” (p. 10) and address the issue of the lack
of cultural representation for Chinse culture in many English textbooks. This explanation may
have some reference for the present study, as both studies examine the textbooks used in the

same cultural context.
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Overall, the results of the present study confirm the previous findings about the cultural
representations of different countries. The textbooks can broaden Chinese students’ horizons
to some foreign cultures, especially those of the inner circle represented by America and Britain,
as required by the curriculum standard for the English subject (Ministry of Education, 2017).
At the same time, they can also foster students’ love for their home culture by filling the void
of its appearance in most English textbooks, which is another goal set in the curriculum

(Ministry of Education, 2017).

5.1.2. Imbalanced Presentation of Cultural Dimensions

Another aim of analyzing the cultural content of the textbooks is to examine the depth of the
presentation of different cultures. Based on the quantitative data of the distributions of the four
cultural dimensions, it can be found that the superficial aspect of culture comprised mainly of
products, persons, and practices are more frequently mentioned in the textbooks. Conversely,
the deeper dimension ‘cultural perspectives’ is seldom depicted, suggesting a knowledge-based
presentation (Hinkel, 2001). This finding aligns with the observations in previous studies that
the perspectives of different cultures are often underrepresented (Gémez Rodriguez, 2015; Lee
& Li, 2020; Yuen, 2011). The quantitative data shows that the textbooks present cultures from
a ‘tourist’s perspective’, as described in the literature review, but interviews with the teachers
show contrasting findings with four out of six teachers indicating that they have observed an
equal distribution of the four cultural dimensions. Thus, the quantitative findings summarized
are not well supported by the qualitative data from the interviews.

There can be two interpretations behind such a distribution of the four cultural dimensions
in the textbooks. As pointed out in the interviews by some of the teachers, ‘students need ...
motivation to learn more about other cultures’ and ‘the textbooks emphasize more on arousing
students’ interest.” Through incorporating the quantitative findings and the responses from the
teachers, it can be summarized that the primary goal of the textbooks is to cultivate students’
interest in cultural learning, which may explain why the textbooks are designed in this way

with a strong focus on ‘tourist attractions’ such as food, travel places, and festivals.
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Nevertheless, it is worth noting the hidden nature of some cultural knowledge. Perspectives
consisting of beliefs, values, and perceptions are often the implicit or unconscious elements of
culture in contrast to the surface elements such as food, language, and festivals (Lopez-Rocha,
2016). Therefore, the intangible perspectives may not be easily presented through the pictures
or texts in the textbooks but may be perceived by teachers as a result of their interpretations
and active comparison of different cultural materials in the textbooks. This may contribute to

an understanding of the discrepancy between the quantitative findings and the teachers’ reports.

5.2.Cultural Learning Value of English

5.2.1. Authentic Materials for Cultural Learning

Although the previous quantitative data supplemented by teachers’ reports show some general
patterns of the cultural presentation in English, further interviews with teachers about the value
of the textbooks for cultural learning reveal in what ways the textbooks can facilitate them to
teach students about different cultures through English as an international language. From the
responses of the teachers, it can be seen that the authenticity of the cultural materials plays a
vital role in promoting cultural learning in classrooms, and the textbooks oftentimes offer an
accurate picture of different cultures in the real world by using famous novels and news reports
as materials. This observation of the authenticity of the cultural materials is different from the
previous findings in Lee and Li’s (2020) textbook study in which cultural presentation is more
frequently based on artificial dialogues without any meaningful context and students are not
supported with sufficient content to develop cultural knowledge.

The textbooks demonstrate a possible way of how cultural learning can be promoted in
English classrooms by including authentic cultural materials for students to discuss. In fact,
there has been an increasing interest in using authentic materials for teaching English in recent
years, as these materials can expose students to how the language is used in the real world
(Gilmore, 2007). In the English curriculum, it is also suggested that textbook editors can create
more authentic situations for language use and develop a strong link to students’ life (Ministry

of Education, 2017). In this regard, the textbooks can benefit students’ learning in two ways.
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On the one hand, the textbook materials can engage students with more authentic use of English.

On the other hand, the materials can provide students with ‘an original taste of the cultures’.

5.2.2. Coping with the Culture Aphasia of Chinese Students

In addition to providing quality exposure to different cultures, one of the values of the textbooks
for cultural learning mentioned by the teachers is enhancing students’ understanding of their
home culture through the lens of a foreign language. Such a perception is relevant to the large
proportion of home culture observed in the quantitative analysis. As evidenced in the interviews,
the teacher responses indicate that the representation of Chinese cultures in the textbooks can
promote students’ confidence about the culture of their own country by reading more about it.
Moreover, the introduction of a variety of Chinese culture in English presented in the textbooks
can enhance students’ ability to talk about their home cultures in discussions with people from
different cultural backgrounds, which may help to solve the problem of Chinese culture aphasia,
the incapability of the Chinese students to effectively express their cultures in any language
except for their native language (Cong, 2000).

It is important for individuals to develop the skills of expressing ones’ own culture in a
cross-cultural discussion, as intercultural communication should be a two-way process instead
of one culture overwhelming others (Holliday, Hyde & Kullman, 2021). By including content
about Chinese culture, the textbooks can teach students how to introduce their home culture
and prepare them to be engaged in reciprocal intercultural communication about both home
and foreign cultures that may be carried out in an international language such as English. This
study contributes to insight into the intention behind the high proportion of home culture in the
language textbooks and the impact of the content on students’ cultural learning in classroom
practices, which may not have been addressed in the previous studies despite a finding of a

high percentage of home culture (Davidson & Liu, 2020; Xiang & Yenika-Agbaw, 2019).

5.2.3. Instructional Activities for Cultural Learning

Lastly, another strength of English that can be identified from the interviews with the teachers

27



is the instructional activities for cultural learning provided in the language textbooks. Based on
the interview responses, two categories of instructional activities can be summarized: activities
for cultural comparison and activities for intercultural communication competence.

The first type of textbook activities involves drawing students’ attention to the differences
and similarities between different cultures, which can be helpful for students’ cultural learning.
As pointed out by Baker (2008), “the ability to compare cultures for similarities and differences”
(p. 141) is one of the crucial aspects of the development of cultural awareness. Nevertheless,
according to the findings in previous studies, activities for cultural comparison have been rare
in many English textbooks, even though these textbooks also value the importance of cultural
learning along with language acquisition (Lee & Li, 2020; Shin, Eslami & Chen, 2011). In
comparison to the textbooks examined in the previous studies, the latest textbook series English
show its attempt to address students’ need for a deeper cultural learning through engaging them
in cultural comparison instead of simply presenting cultures.

The second type focuses on students’ ability to use the target language to communicate in
an appropriate way under different cultural contexts. This flexible use of language is important
in intercultural communication, as the context in which the communication occurs matters and
may add meaning to the messages expressed (Holliday, Hyde & Kullman, 2021). By including
instructional activities on how to use English in certain contexts, such as how to use internet
slang or talk with a British or American, the textbooks can help students communicate more
effectively with people from different cultures under a variety of contexts. On the whole, the
textbooks can enhance students’ awareness of the differences and similarities between cultures
and their ability to use English based on the cultural context for communication, as stressed in

the English curriculum (Ministry of Education, 2017).

6. Pedagogical Implications
If cultural learning is planned to be a new trend for the English classrooms in mainland China,
there are a few questions that need to be considered before implementing the practice. One of

the questions central to the concern can be what cultures to be introduced in classrooms for
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cultural learning. As English is used as a lingua franca in this increasingly globalized world, it
is important to extend the scope of cultural learning via the language from Chinese, American
and British cultures mainly to a wider range of cultures, including those from the outer and
expanding circles. Countries from these two circles, such as Singapore and Japan, are nearer to
China, and there can be more opportunities for intercultural communications between these
cultures. However, American and British cultures can be a good beginning for cultural learning
in the world of English and starting with learning about home cultures before expanding to
unknown entities can be another choice (Yamada, 2010). Therefore, teachers can make the
decision according to their students’ needs, for example, which culture they are more interested
in and comfortable to begin with and then gradually expose them to other cultures to move on.
Moreover, if there is a lack of enough exposure to the outer and other expanding cultures in the
textbooks, teachers can prepare their own materials for cultural learning, as suggested in the
English curriculum (Ministry of Education, 2017).

Another question that needs to be addressed can be how to integrate cultural learning with
language learning in English classrooms. Based on the findings of the study, it can be seen that
cultural learning is not in conflict with language learning. Although directed by different goals,
both types of learning can be benefited from the use of authentic materials through an accurate
reflection of the culture and language use in the real-world (Gilmore, 2007). This ensures the
possibility of incorporating the two learning objectives together in English classrooms. When
encountering a text that deals with different cultural products, persons, practices or perspectives,
teachers can take the chance to introduce the cultures after teaching the target language features
in the text. For example, teachers can include some post-reading activities focusing on cultural
comparison to involve students in deeper cultural learning and help them to be aware of the
differences and similarities between cultures. By following this approach, teachers can promote
a shift from learning language as forms only to learning language for communication in English

classrooms (Erfani, 2012).

7. Limitations
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Some limitations should be noted in the present study. First of all, the cultural representations
in the textbooks were coded and analyzed by the investigator alone. Other investigators can be
invited to conduct cross-checking so that any confusion or discrepancy can be discussed and
resolved together to enhance the reliability of the coding of the textbook cultural elements in
content analysis. Another limitation of the study is the small sample size of participants in the
interviews. As a result, the interview responses may not represent the general perception. It is
thereby suggested that future studies can interview more teachers to gain a more comprehensive
understanding of the impact of language textbooks on students’ cultural learning. Moreover,
studies on student perceptions can also be carried out by interviewing students who have just
graduated from school and completed their learning with textbooks. Students are an important

textbook user in classrooms and their perceptions of textbooks are also valuable and insightful.

8. Conclusion
In conclusion, this study provides insight into the cultural representation in an English textbook
series designed for senior high school in mainland China and teachers’ perceptions of the value
of these textbooks in facilitating cultural learning in English classrooms. The content analysis
indicates an imbalanced cultural representation with inner circle cultures more frequently being
mentioned. There is also a surface presentation of cultures focusing on products, practices, and
persons. However, the interview responses reveal that this superficial cultural presentation can
be overcome by active interpretation and comparison of how foreign cultures can be related to
one’s own culture. Three strengths of the textbooks are perceived by the teachers — providing
authentic cultural input, enhancing home cultural confidence, and promoting critical thinking
and intercultural communication skills. It is of great importance to foster students’ intercultural
awareness and competence to prepare them to be citizens in an increasingly globalized world.
Textbooks can include more varieties of cultures to capture the diverse linguistic landscape of
English. Activities on cultural comparison can also be designed in textbooks to engage students

in deep learning of culture and develop intercultural communication competence.
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Appendix 1 — Table of the Cultural Representations in English

Note:

C = Compulsory

S = Selective

... = The omitted content from the textbooks that are not relevant to culture.

<> = Description produced by the researcher about the visual mention of cultural (e.g., picture, chart, video shot) or additional information are bracketed.

Book | Unit | Section Page/Time | Country Circle Dimension | Example
Cl1 1 Video 00:10 Britain Inner Practices In Britain, young people start secondary school
at the age of 11 when they go into Year 7. ...

00:27 Britain Inner Products King Alfred’s School

00:36 Britain Inner Practices A typical day begins with pupils arriving for
classes which start at 8:45.

00:46 Britain Inner Practices Most young people live in the town and walk
or bike to school. There are more than 10
school busses for those who live further away.

00:57 Britain Inner Practices At this school, there are four classes every day.
Each class lasts one hour and fifteen minutes,
with many different subjects on the curriculum,
in including maths, ... and catering.

01:29 Britain Inner Practices Practical work is very important for teaching
and learning at this school.

02:00 Britain Inner Practices The first two classes stop at 11:15 when there
is a break for 25 minutes. Students have a
quick snack and catch up with their friends.

02:10 Britain Inner Practices All pupils must wear a school uniform until the
age of 16, no trainers.

02:21 Britain Inner Practices In the art class, students are making sculptures.

Their work helps make the school look
interesting and beautiful.
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02:33 Britain Inner Practices Lunch is at 12:55 and pupils can buy a hot
meal or sandwiches or can bring something to
eat from home.

02:44 Britain Inner Practices Registration is at 1:35 until 1:55, which gives
the students time to spend with their class
tutors or go to assembly to hear school news
and announcements.

02:58 Britain Inner Practices There is just one class after lunch.

03:02 Britain Inner Practices The last class ends at 3:10 and while some
students go to one of the many afterschool
activities and clubs, most make their way
home.

Understanding ideas 3 China Expanding | Persons Meng Hao <textbook fictious character>

3 China Expanding | Persons Mr Meng <textbook fictious character>

Listening and Speaking 7 Britain Inner Practices In the UK and the US, senior high school
students take part in various after-school
activities.

7 America Inner Practices In the UK and the US, senior high school
students take part in various after-school
activities.

9 America Inner Persons Lisa Osborne <textbook fictious character>

Video 00:10 Britain Inner Products <shot of Houses of Parliament>

00:15 Britain Inner Practices English is the most common language in the
world. It is the first language in the UK, ...

00:23 America Inner Practices English is the most common language in the
world. It is the first language in ... the USA ...

00:23 America Inner Products <picture of Golden Gate Bridge>

00:27 Canada Inner Practices English is the most common language in the
world. It is the first language in ... Canada, ...

00:31 New Zealand Outer Practices English is the most common language in the
world. It is the first language in ... New Zealand

00:31 New Zealand Outer Products <picture of the flag of New Zealand>
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00:34 Australia Inner Practices English is the most common language in the
world. It is the first language in ... and
Australia.
00:34 Australia Inner Products <shot of the Sydney Opera House>
02:18 France Expanding | Persons William of Normandy
Starting out 13 China Expanding | Practices <chart of English learners in China>
Understanding ideas 16 Spain Expanding | Products The word “pineapple” developed from the
Spanish word “pifia”, which means pine cone.
16 Britain Inner Products When it came to England, “apple” was added
to show it is a kind of fruit.
Vocabulary 18 America Inner Products ... which is why 'theatre is spelt “theater in
American English.
18 America Inner Persons Noah Webster
18 America Inner Practices Americans talk about putting gas in their cars
and ...
18 America Inner Practices ... driving along the *highway, ...
18 Britain Inner Practices ... whereas in the UK, people put >petrol in their
cars and ...
18 Britain Inner Practices ... drive along the ®motorway.
18 America Inner Practices Americans take the “elevator to the top floor of
a building, ...
18 Britain Inner Practices ... but the British use the 8lift.
18 America Inner Practices In the US, they take the *subway, ...
18 Britain Inner Practices ... but in the UK, people travel on the
%nderground.
18 America Inner Practices Americans live in a(n) "apartment, ...
18 Britain Inner Practices ... while the British live in a(n) '*flat.
Listening and Speaking 19 China Expanding | Products dim sum
Reading 21 China Expanding | Persons Zheng Xu <textbook fictious character>
Writing 23 Britain Inner Persons <picture of a fictious British family: the
Mother>
23 Britain Inner Persons <picture of a fictious British family: the Son>
23 Britain Inner Persons <picture of a fictious British family: the

Father>




23 Britain Inner Products We’ll have toad-in-the-hole for dinner ...
Video 00:00-04:01 | America Inner Practices <clip of an American family welcoming
Grandpa and exchanging presents with him>
Starting out 25 Germany Expanding | Products Father and Son

25 Austria Outer Products The Sound of Music

25 China Expanding | Products Home with Kids

25 America Inner Products The Incredibles

Understanding ideas 26 Britain Inner Products Like Father, Like Son
Reading 32 Britain Inner Persons Alistair Brownlee
32 Britain Inner Persons Jonny
Video 00:35 China Expanding | Perspectives | One of the most famous sayings about
friendship in China ... “Isn’t it a joy when
friends visit from faraway places?”

00:39 China Expanding | Persons <picture of Confucius>

00:48 Britain Inner Products <picture of Big Ben>

01:07 Britain Inner Products Auld Lang Syne

01:15 Britain Inner Products <picture of a man wearing Scottish custom>

01:23 Britain Inner Persons the great Scottish poet Robert Burns

02:08 American Inner Products <clip of Waterloo Bridge>

Grammar 41 China Expanding | Persons Wang Lei <textbook fictious character>
Listening and Speaking 43 America Inner Products Yale University
43 America Inner Products the University of California
Reading 44 America Inner Persons William Sydney Porter
44 America Inner Products After Twenty Years
50 America Inner Persons Eli Shlizerman
Video 00:19 Britain Inner Practices Nearly 50% of British homes have a pet ...

00:34 Britain Inner Practices There are about 8 million cats and 8.5 million
dogs in the UK.

01:05 Britain Inner Practices Because people in the UK like dogs and cats
so much, there are special shows where people
come to watch them.

01:13 Britain Inner Products Crufts Dog Show

01:45 Britain Inner Practices Other popular pets in the UK include fish ...

rabbits, guinea pigs and caged birds.
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02:05 Britain Inner Practices As well as looking after their own pets, many
British people support charities that help
protect animals throughout the UK.

02:16 Britain Inner Products RSPCA, the Royal Society for the Prevention
of Cruelty to Animals

Understanding ideas 50 America Inner Persons Eli Shlizerman
50 America Inner Products University of Washington
Grammar 53 China Expanding | Products ... two giant pandas from China arrived at a zoo
in the Netherlands.

53 China Expanding | Products ... they were welcomed to the Chinese-style
compound...

Reading 56 America Inner Products Yellowstone National Park

Writing 59 China Expanding | Perspectives | The red-crowned crane is a symbol of long life
and good luck in Chinese culture.

Video 00:09 Italy Expanding | Practices Located in the north-east of Italy, Venice is
known as “The Floating City”.

00:18 Italy Expanding | Practices But Venice is not one single island. It is made
up of over 100 small islands, which are
connected by waterways and bridges.

00:33 Italy Expanding | Practices Water has always been a big part of life in
Venice.

00:47 Italy Expanding | Products gondola

00:53 Italy Expanding | Practices Unfortunately, water is also putting Venice in
great danger. Saltwater is slowly damaging the
bases of Venice’s buildings.

01:09 Italy Expanding | Practices More problems are caused by floods, ... But
these floods could now be a thing of the past
thanks to a new flood prevention project.

01:45 Italy Expanding | Practices Dozens of gates have been build to hold back
the sea.

Starting out 61 Russia Expanding | Products <picture of a house in Russia>

61 Britain Inner Products <picture of a park in the UK>

61 China Expanding | Products <picture of Chinese cave dwelling>

61 Myanmar Expanding | Products <picture of a strew house in Myanmar>
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Understanding ideas 62 China Expanding | Products Longji Rice Terraces
62 China Expanding | Practices These terraces were built by the local Zhuang
and Yao people, to whom Guangxi is home.
62 China Expanding | Persons <picture of Zhuang people in customs: Man>
62 China Expanding | Persons <picture of Zhuang people in customs:
Woman>
62 China Expanding | Persons <picture of a Yao people in her customs>
63 China Expanding | Practices ... people have worked in harmony with
nature ...
63 China Expanding | Practices ... these terraces still mean a lot to the local
people for whom traditions hold much value.
63 China Expanding | Practices This knowledge is passed down through
families, which means that new generations
continue to use ancient methods of agriculture
to maintain the terraces.
Vocabulary 66 Australia Inner Products The Great Barrier Reef
66 America Inner Products The Grand Canyon
66 China Expanding | Products Huangguoshu Water fall. MP4
66 China Expanding | Products Huangguoshu National Park
66 China Expanding | Products Next week we are flying to the Turpan *Basin in
Xinjiang, which is famous for its sweet grapes.
Listening and Speaking 67 Arctic Expanding | Practices Around four million people live in the Arctic
region, of whom around 170,000 are Inuit.
67 Arctic Expanding | Products Igloo
67 Arctic Expanding | Practices Eating a lot of fish and meat keeps our bodies
strong so that we can *fight the cold.
Reading 68 Britain Inner Products British gardens
68 Britain Inner Products The Secret Garden
68 Britain Inner Practices Today, millions of Brits ... with around half the
population spending their free time gardening.
70 Britain Inner Perspectives | For many people in the UK, their garden is
their own private world.
Writing 71 Britain Inner Practices British people love to make tea with fruit and

herbs.
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71 Britain Inner Practices Many people grow their very own tea gardens,
in which they plant easy-to-grow herbs such as
mint and lemongrass.

71 Britain Inner Practices Flavours such as lemon and ginger have long
been popular in the UK.

Unit 2 Project 73 China Expanding | Products <picture of Chinese signs: F&=X>

73 China Expanding | Products <picture of Chinese signs: {72 &[0l 8% >

73 China Expanding | Products <picture of Chinese signs: 7|Vl k>

Learning aid 1 88 America Inner Practices In the United States, there is an Orientation
Day at the beginning of the school year for
new students.

89 America Inner Persons Maya Angelou (1928-2014) was an American
poet, writer and civil rights activist.

Learning aid 2 92 Britain Inner Practices In Britain, the floor of a building at the bottom
level is called the “ground floor” and the floor
above it is called the “first floor”.

92 America Inner Practices In America, just like in China, the “first floor”
is at the bottom level and the one above it is the
“second floor”.

92 Britain Inner Practices “Not bad!” here means “very good”. This way
of making something seem less important or
impressive than it actually is, is called
understatement, and British people often use it.

92 America Inner Practices Americans use understatement too, but less than
British people do.

Learning aid 4 96 Greece Expanding | Persons Aristotle (384—-322 BC) was an Ancient Greek
philosopher and scientist.

97 America Inner Practices America’s Westward Expansion

C2 Video 00:15 China Expanding | Practices While travelling across China, I’m starting to
realise that its variety of food is as vast as its
land. Different regions in China have different
cooking styles and unique dishes.

00:27 China Expanding | Products Beijing duck

01:10 China Expanding | Products dazhaxie
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02:17 China Expanding | Products <shot of Bingtanghulu>
02:27 China Expanding | Products Sichuan hot pot
Starting out 1 China Expanding | Products dim sum
1 Britain Inner Products fish and chips
1 India Outer Products curry
1 Italy Expanding | Products pasta
1 Canada Inner Products maple syrup
1 Mexico Expanding | Products black bean salad
Understanding ideas 2 Britain Inner Products black pudding: a type of dark sausage mainly
made from pig’s blood and fat, famous in the
UK and some other parts of Europe
2 Britain Inner Products haggis: a Scottish dish made from the liver,
heart and lungs of a sheep
2 Britain Inner Practices Growing up in England with a British father ...
I was able to hold a knife and fork ...
2 China Expanding | Practices Growing up in England with ... a Chinese
mother, ... I was able to hold ... chopsticks!
2 China Expanding | Practices Mum has ever sweet memories of the food
from her home town in Sichuan, and often
cooks spicy dishes.
3 China Expanding | Practices ... the Chinese ate almost every part of an
animal.
3 Britain Inner Products full English breakfast” of bacon, eggs, beans,
sausages and toast with butter ...
3 China Expanding | Products Stinky tofu, a horrible grey thing that looked
and smelt like a burnt sports shoe.
3 Britain Inner Products English biscuits
3 China Expanding | Products Chinese oolong tea
3 China Expanding | Products a fine china cup
4 China Expanding | Persons <picture of the Chinese mother>
4 Britain Inner Persons <picture of the British father>
Grammar 5 Britain Inner Practices ... wait until everyone else has been served

before you start eating.
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5 Britain Inner Practices Sometimes there are so many knives and
forks ... the trick is to start with the ones on
the outside.

5 Britain Inner Practices When you finish your mal, ... place the knife
and fork together on your plate with the handles
at the four o’clock position.

5 Britain Inner Practices Table manners, however, can differ in different
situations. For example, you “needn’t use a
knife and fork when eating a hamburger or
pizza.

Vocabulary 6 America Inner Products Backyard BBQ, Kansas City, US ... The most
tender steak I’ve ever had!

6 China Expanding | Products Bund 59, Shanghai, China ... A bowl of soup
with a large, round meatball!

6 Britain Inner Products Antonio’s Pizzeria, London, UK ... I ordered a
large vegetarian pizza ...

6 France Expanding | Products Madame Laurent’s Bakery, Paris, France ...
You’ve got to try the strawberry cheesecake.

Listening and Speaking 7 France Expanding | Products French fries
Writing 11 China Expanding | Products Gong Bao Chicken
11 China Expanding | Persons Ding Baozhen
11 China Expanding | Products Dujiangyan Irrigation System
Presenting ideas 12 China Expanding | Products roast duck
12 China Expanding | Products green tea
12 China Expanding | Products mooncake
Video 00:22 Japan Expanding | Products <picture of Mount Fuji>

00:27 Japan Expanding | Products <picture of Sakura>

00:30 Japan Expanding | Products <picture of kimono>

00:30 Japan Expanding | Practices It is time for “hanami”, which in English means
flower viewing”.

00:50 Bulgaria Expanding | Practices In Bulgaria, people welcome summer by
celebrating the Rose Festival.

00:56 Bulgaria Expanding | Products <shot of the traditional custom of Bulgaria>
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01:25 China Expanding | Practices Mid-Autumn Day in China is also known as the
Moon Festival.
01:57 China Expanding | Products <picture of mooncakes>
02:10 China Expanding | Practices Harbin International Ice and Snow Festival
Starting out 13 China Expanding | Practices Dragon Boat Festival
13 China Expanding | Persons Qu Yuan, a poet and statesman in Ancient
China.
13 South Africa Expanding | Practices Freedom Day
Understanding ideas 14 Britain Inner Persons J.R.R. Tolkien
14 Britain Inner Products The Hobbit
14 Britain Inner Products The Lord of the Rings
14 Britain Inner Products Letters from Father Christmas
Grammar 17 America Inner Products Batman
17 America Inner Practices Black Friday
Vocabulary 18 China Expanding | Practices Lantern Festival celebrations
18 China Expanding | Products Rice balls
18 China Expanding | Products The lantern fair
18 China Expanding | Products red envelope
18 China Expanding | Products Renmin Square
Audio 00:23 America Inner Practices ... celebrating Thanksgiving.
Reading 20 China Expanding | Practices <picture of celebrating Spring Festival: pasting
Fu and couplets, lighting firework, etc.>
20 China Expanding | Practices A family dinner is an important tradition to
celebrate Spring festival.
20 China Expanding | Persons Wang Peng <textbook fictious character>
21 China Expanding | Persons Liu Yonghui <textbook fictious character>
21 China Expanding | Perspectives | It was not only for the delicious food that we
seldom got to eat, but for the opportunity to
have our whole family gathered together.
21 China Expanding | Products dumplings
21 China Expanding | Products She’d put tokens in some dumplings ...
21 China Expanding | Perspectives | candies for a sweet life
21 China Expanding | Perspectives | peanuts for a long and healthy one
21 China Expanding | Products <picture of lion dance>

44




Video 00:11 Britain Inner Practices The British spend a lot of their free time
watching and playing sport.
00:16 Britain Inner Practices One of the most popular sports is, of course,
football or soccer.
00:39 Britain Inner Products Wembley Stadium
00:45 Britain Inner Persons <shot of the Queen Elizabeth>
01:03 Britain Inner Practices Cricket is another sport that is very popular in
the UK.
01:11 India Outer Practices It is also played widely across the world,
mainly in former British colonies, like India ...
01:12 Australia Inner Practices It is also played widely across the world, mainly
in former British colonies, ... Australia ...
02:13 Britain Inner Practices ... rugby ... The game is very popular all over
Britain.
02:48 Britain Inner Products Everyone knows about Wimbledon, the home
of tennis.
02:52 Britain Inner Products The Wimbledon Championship
03:07 Britain Inner Practices There are a lot of marathon races all over the
UK ...
Understanding ideas 26 China Expanding | Products cuju (kick ball)
26 Britain Inner Products Football as we know it today started in Great
Britain, where the game was given new rules.
Listening and Speaking 31 China Expanding | Products Tai chi
Reading 32 China Expanding | Persons Li Yue <textbook fictious character>
33 Canada Inner Persons Sarah <textbook fictious character>
33 America Inner Persons David <textbook fictious character>
33 Britain Inner Persons Grace <textbook fictious character>
33 Britain Inner Practices the Great Gorilla Run in London
Video 00:35 China Expanding | Products The Deheyuan Grand Theatre
00:38 China Expanding | Products Summer Palace
00:51 China Expanding | Products Peking Opera
00:59 China Expanding | Persons Yang Xiaolou
01:01 China Expanding | Persons Tan Xinpei
02:21 Britain Inner Persons William Shakespeare
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02:16 Britain Inner Products Globe Theatre
02:41 Britain Inner Products River Thames
Starting out 37 Russia Expanding | Products The Nutcracker
37 America Inner Persons Lisa Brown
37 China Expanding | Products Sichuan Opera Face-changing
37 China Expanding | Practices Chinese Spring festival
37 France Expanding | Products Waiting for Godot
37 China Expanding | Products Chinese Crosstalk Show
Understanding ideas 38 Britain Inner Products Hamlet
38 China Expanding | Products The Revenge of Prince Zidan
38 China Expanding | Products Jinghu
Grammar 41 China Expanding | Products The Peony Pavilion
Using language: Vocabulary | 42 China Expanding | Products Monkey King
42 Britain Inner Products <picture of Mr. Bean>
Listening and Speaking 43 Britain Inner Practices Glastonbury Festival
Reading 44 China Expanding | Products Dream of the Red Chamber
44 China Expanding | Persons Cao Xueqin
44 Britain Inner Product The Complete Sherlock Holmes
44 China Expanding | Products Rickshaw Boy
44 China Expanding | Persons Lao She
44 China Expanding | Products Moment in Peking
44 China Expanding | Persons Lin Yutang
45 Britain Inner Products Harry Potter
Writing 47 America Inner Products The Princess Diaries
Video 00:24 Italy Expanding | Products <shot of the flag of Italy>
00:26 Italy Expanding | Products <shot of Colosseum>
00:30 Italy Expanding | Products <shot of Torre di Pisa>
00:35 Italy Expanding | Products <shot of Trevi Fountain>
00:42 Italy Expanding | Products Italy offers so many choices of wonderful food.
It’s the home of pizza ...
00:48 Italy Expanding | Products ... and there’s nothing quite like a delicious
Italian ice cream.
01:00 Spain Expanding | Persons Antoni Gaudi
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01:00 Spain Expanding | Products <picture of the Sagrada Familia>
01:03 Spain Expanding | Persons Pablo Picasso
01:03 Spain Expanding | Products <picture of a Picasso’s painting>
01:08 Spain Expanding | Products Spain has inspired many of the world’s greatest
artists. Travel to Barcelona to take a look at the
unique buildings around the city.
01:24 Spain Expanding | Products flamenco dancing
01:27 Spain Expanding | Products the running of the bulls
01:46 America Inner Products <picture of Golden Gate Bridge>
02:03 America Inner Products Hollywood Walk of Fame
02:13 America Inner Products Yellowstone National Park
02:16 America Inner Products The Grand Canyon.
Understanding ideas 50 Australia Inner Persons Lauren Elizabeth Pirie Bath
51 Australia Inner Products Kimberly Quest
Grammar 53 Switzerland Expanding | Products Bernina Express
Audio 01:09 Britain Inner Products fish and chips
01:35 Britain Inner Practices the boat race between Oxford and Cambridge
universities
01:42 Britain Inner Products River Thames
Reading 57 Canada Inner Practices We reached Quebec ... where most people
speak French. ... they speak Quebecois, which
is a type of Canadian French.
57 Canada Inner Products To cheer up, we went to a typical Quebec
restaurant for lunch. We had the famous
“poutine”, which is a dish of French fries,
fresh cheese and a hot brown sauce called
“gravy”.
Writing 59 China Expanding | Products Yulong Snow Mountain
Presenting ideas 60 China Expanding | Products <picture of the symbol of a Chinese city 1>
60 China Expanding | Products <picture of the symbol of a Chinese city 2>
60 China Expanding | Products <picture of the symbol of a Chinese city 3>
Understanding ideas 62 America Inner Products Jaws
Grammar 65 China Expanding | Persons Lin Feng <textbook fictious character>
65 China Expanding | Products Sanjiangyuan National Nature Reserve (SNNR)
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65 China Expanding | Products Yellow River

65 China Expanding | Products Changjiang River

65 China Expanding | Products Lancang River

Unit 5 Project 77 Egypt Expanding | Products <picture of pyramids>

Communication bank Unit 1 | 81 China Expanding | Practices Double Ninth Festival ... People celebrate the
festival by climbing mountains, appreciating
chrysanthemum flowers and drinking
chrysanthemum wine.

Communication bank Unit 3 | 82 China Expanding | Practices Traditional sports in China ... dragon boat
racing

Communication bank Unit4 | 82 Argentina Expanding | Persons Argentina’s Famous Mime Comedian ... Nana
Stuart

Communication bank Unit 6 | 84 China Expanding | Practices China plans to introduce household waste
classification and sorting in the first batch of
cities by 2020.

Learning aid 1 89 Britain Inner Products Sunday roast is a traditional British main meal,
typically served on Sunday. It consists of roast
meat, roast potatoes and vegetables. Traditional
accompaniments such as Yorkshire pudding,
sausages, stuffing and gravy are also served.

89 China Expanding | Perspectives | According to traditional Chinese medicine,
“heat inside our bodies” is a general condition
of hyperactivity that arises as a result of a
fundamental physical imbalance.

Learning aid 3 95 America Inner Persons Neil Armstrong was born in the US in 1930.

96 Brazil Expanding | Persons Edson Arantes do Nascimento, known as Pelé,
was born in 1940 in Brazil ...

98 Britain Inner Persons Bill Shankly (1913-1981) was one of Britain’s
most successful and respected football
managers.

Learning aid 4 103 Greece Expanding | Persons Homer is traditionally regarded as the author
of two epic poems from Ancient Greece, ...

103 Greece Expanding | Products The lliad

103 Greece Expanding | Products The Odyssey
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103 America Inner Products The Great Gatsby

103 America Inner Persons ... American author F. Scott Fitzgerald ...

103 Britain Inner Products Alice’s Adventures in Wonderland

103 Britain Inner Persons ... English mathematician Charles Lutwidge
Dogson ...

104 America Inner Products Troy is a 2004 American movie ...

104 America Inner Persons Wolfgang Petersen

105 Britain Inner Products Sherlock is a crime drama series ...

105 America Inner Products Mad Men is an American television drama
series.

Learning aid 5 106 Australia Inner Practices Broome ... It is one of Western Australia’s
most popular tourist destinations, ...

106 Australia Inner Practices The Kimberley region ... is well known for its
spectacular wilderness.

106 Australia Inner Practices ... Vancouver is known as both a popular tourist
attraction and a good place to live in. It is also
ethnically diverse, and has a high proportion of
immigrants from China.

Learning aid 6 110 America Inner Products Jaws is a 1975 American film, ...

110 America Inner Persons Steven Spielberg

110 America Inner Products The Deep

110 America Inner Products The Island

110 America Inner Products White Shark

C3 Video 01:53 Italy Expanding | Products It’s an Italian restaurant. ... the pizza with lots

of cheeses

Understanding ideas 3 America Inner Perspectives | There is an old American saying, “Loose lips
sink ships”

Grammar 5 America Inner Products Inside Out

Writing 11 Germany Expanding | Persons Schopenhauer

Presenting ideas 12 China Expanding | Perspectives | Do not do to others what you do not want others
to do to you.

12 China Expanding | Persons Confucius

12 America Inner Products The most basic of all human needs is the need

to understand and be understood.
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12 America Inner Persons Ralph G. Nichols
Video 00:13 China Expanding | Practices On 5 September 2016, China celebrated its
first Charity Day ...

00:32 China Expanding | Practices Caring for others and being ready to help are
traditional Chinese moral virtues

Starting out 13 China Expanding | Persons Bai Fangli
13 Britain Inner Persons Florence Nightingale
13 America Inner Persons Red Adair
Understanding ideas 14 Uganda Outer Persons <picture of a Uganda Children>
14 Canada Inner Persons ... a six-year-old Canadian schoolboy, Ryan ...
Listening and Speaking 19 Britain Inner Practices On most UK high streets, for example, you
will often come across people raising money
and looking for volunteers ...

19 China Expanding | Practices In China, volunteers are also playing an
increasingly important role in environmental
protection, disability assistance and many
other fields.

Reading 20 Czech Expanding | Products Prague’s Wilson Station
20 Britain Inner Persons Nicholas Winton was born on 19 May 1909 in
London, to German-Jewish parents. The
family later took British nationality.
20 Britain Inner Products Britain’s Royal Air Force
21 Britain Inner Products the British television programme Thats Life
21 China Expanding | Perspectives | A kind-hearted person lives a long life.
Writing 23 China Expanding | Persons Tu Youyou

23 China Expanding | Products Beijing Medical College

23 China Expanding | Products ... ginghaosu from a Chinese herb ...
Staring out 25 Britain Inner Products Harry Potter and the Philosopher s Stone

25 Britain Inner Products The Time Machine

25 Britain Inner Products The Machine Stops

25 France Expanding | Products In the Year 2889

Understanding ideas 26 China Expanding | Products ... the four great inventions in Ancient China:

gunpowder, papermaking, printing and the
compass.
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Vocabulary 30 China Expanding | Persons Guo Shoujing
30 Britain Inner Persons Charles Darwin
30 Britain Inner Persons On the Origin of Species
30 China Expanding | Persons Li Daoyuan
30 Britain Inner Persons Marie Curie
30 China Expanding | Persons Chen Jingrun
30 China Expanding | Products Chen’s Theorem
Reading 32 America Inner Products Benjamin Franklin
32 America Inner Products the Declaration of Independence
32 America Inner Products US Constitution
32 Britain Inner Persons Newton
Video 00:24 Italy Expanding | Practices the Renaissance
00:37 Italy Expanding | Persons Michelangelo
00:39 Italy Expanding | Persons Botticelli
00:42 Italy Expanding | Products <picture of the sculpture David by
Michelangelo>
00:42 Italy Expanding | Products <picture of a painting by Botticelli>
01:12 America Inner Products the Museum of Modern Art
01:13 America Inner Products the Guggenheim Museum
01:23 America Inner Products the art galleries of Chelsea
01:28 America Inner Products the Lower East Side
01:45 China Expanding | Products <shot of Chinese paper cutting>
01:54 China Expanding | Products the Palace Museum
02:00 China Expanding | Products 798 Art Zone
Starting out 37 China Expanding | Products The Peacock
37 China Expanding | Persons Yang Liping
37 Spain Expanding | Products The Persistence of Memory
37 Spain Expanding | Persons Salvador Dal{
37 France Expanding | Products The Thinker
37 France Expanding | Persons Auguste Rodin
37 Italy Expanding | Products Turandot
37 Italy Expanding | Persons Giacomo Puccini
Understanding ideas 38 France Expanding | Products the Louvre Museum
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38 Greece Expanding | Products Winged Victory of Samothrace
38 Iraq Expanding | Products The Code of Hammurabi
38 France Expanding | Products Liberty Leading the People
38 Greece Expanding | Products Venus de Milo
39 Italy Expanding | Products Mona Lisa
39 Netherland Expanding | Persons Rembrandt
Vocabulary 42 China Expanding | Products qinghua bowl
42 China Expanding | Products Chinese 'porcelain
42 China Expanding | Products 2paper cutting
42 China Expanding | Products Sembroidery
42 China Expanding | Products “Chinese painting
42 China Expanding | Products Chinese °calligraphy
42 China Expanding | Products %seal cutting
Listening and Speaking 43 Britain Inner Persons British artist Tracey Emin
43 Britain Inner Products My bed
Reading 44 China Expanding | Persons Han Gan
44 China Expanding | Products Night-Shining White
44 America Inner Products Metropolitan Museum of Art
45 China Expanding | Persons Wang Wei
45 China Expanding | Persons Emperor Xuanzong
45 China Expanding | Persons Su Shi
Writing 47 Netherland Expanding | Products Sunflowers
47 Netherland Expanding | Persons Vincent van Gogh
47 France Expanding | Persons Paul Gauguin
Video 00:11 China Expanding | Persons Xu Xiake
02:02 China Expanding | Products Jinsha River
02:04 China Expanding | Products Yangtze River
02:11 China Expanding | Products Xu’s diaries
Starting out 49 Portugal Expanding | Persons Ferdinand Magellan
49 Portugal Expanding | Persons Vasco da Gama
49 South Africa Expanding | Products the Cape of Good Hope
49 Italy Expanding | Persons Christopher Columbus
Understanding ideas 50 New Zealand Inner Persons Edmund Hillary
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50 Nepal Expanding | Persons Tenzing Norgay
50 Britain Inner Persons George Mallory
51 America Inner Persons Alan Arnette
51 America Inner Persons Frank Farley
51 America Inner Products LA Times
Listening and Speaking 55 China Expanding | Products China’s National Highway 318
Audio 00:15 China Expanding | Persons Wang Tao <textbook fictious character>
00:16 China Expanding | Persons Zhang Jing <textbook fictious character>
Reading 56 France Expanding | Persons Jules Verne (1828—-1905) was a French writer
best known for his adventure stories.
56 France Expanding | Products Journey to the Centre of the Earth
56 France Expanding | Products Tiwventy Thousand Leagues Under the Sea
56 France Expanding | Products Around the World in Eighty Days
Writing 59 Britain Inner Products Farne Islands
Video 00:36 Italy Expanding | Products Mount Vesuvius
Starting out 61 America Inner Products THE DAY AFTER TOMORROW
61 America Inner Products INTO THE STORM
61 America Inner Products Aftershock
61 America Inner Products POSEIDON
63 Britain Inner Products Thames
Grammar 65 China Expanding | Products China International Search and Rescue Team
Listening and Speaking 67 Greece Expanding | Persons Aristotle
Unit 4 Project 76 China Expanding | Products Galloping Horse
76 China Expanding | Persons Xu Beihong
76 America Inner Products Campbell’s Soup Cans
76 America Inner Persons Andy Warhol
76 France Expanding | Products Water Lilies and Japanese Bridge
76 Italy Expanding | Products Claude Monet
76 Britain Inner Products the National Portrait Gallery
76 Italy Expanding | Products the Uffizi Gallery
76 Italy Expanding | Products Picasso
76 China Expanding | Persons Wu Guanzhong
Communication bank Unit3 | 82 America Inner Persons Jackson Pollock
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82 America Inner Products Summertime: Number 94

85 America Inner Persons Alexander Graham Bell

Communication bank Unit 5 | 83 China Expanding | Products Qingdao/ Zhangiao Pier

83 China Expanding | Products Hangzhou/ West Lake

83 China Expanding | Products Dongpo Pork

83 China Expanding | Products Xiamen/ Gulangyu Island

Learning aid 1 90 Britain Inner Persons Sir Walter Scott (1771-1832) was a Scottish
novelist, poet, historian, and biographer ...

90 Britain Inner Persons Marmion: A Tale of Flodden Field ... “Oh,
what a tangled web we weave, / When first we
practice to deceive!”

Learning aid 2 96 Britain Inner Products A knighthood is a tittle in the British honours
systems, and is often granted to those who have
made a significant contribution to the country.

96 Czech Expanding | Products The Order to the White Lion ... is now
awarded to Czech citizens and foreigners alike
for outstanding services to the Czech Republic.

93 Uganda Expanding | Practices Poverty is widespread and many local people
have limited access to clean water.

Learning aid 3 100 Britain Inner Products Memoirs of Sir Isaac Newton s Life

100 Britain Inner Persons William Stukeley

Learning aid 4 102 France Expanding | Persons Louis XIV

102 Italy Expanding | Persons Da Vinci

102 France Expanding | Persons Delacroix

102 Greece Expanding | Persons Alexandro

103 France Expanding | Persons Charles Champoiseau

S1 Video 00:08 Greece Expanding | Products The word “comedy” first appeared in Ancient
Greece.

00:18 Britain Inner Persons Shakespeare

00:35 Britain Inner Products Measure for measure

00:37 Britain Inner Products The Merchant of Venice

00:40 Britain Inner Products All's Well That Ends Well

00:50 Britain Inner Practices In 19th Victorian England, comedy acts with

clowns were popular.
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01:26 Italy Expanding | Perspectives | The Ancient Romans didn’t think it was funny
to laugh at oneself.
01:31 Italy Expanding | Perspectives | While the 16th-century Italians loved a good
practical joke, even they were the victim of it.
1 Greece Expanding | Persons Aristotle
Grammar 5 Britain Inner Products Sherlock Holmes and Dr Watson
Audio 00:12 Japan Expanding | Products My Crazy family
Integrated skills 7 Britain Inner Practices April Fool’s Day ... The jokes traditionally last
until noon in the UK.
7 America Inner Practices April Fool’s Day ... But in some other
countries, such as the US, they can last all day!
Audio 00:41 Britain Inner Products the Tower of London
01:24 Britain Inner Products The BBC News Channel
02:44 Britain Inner Products BBC joke
Reading 8 America Inner Persons Mark Twain
8 America Inner Persons The Adventures of Tom Sawyer
8 America Inner Persons Adventures of Huckleberry Finn
8 China Expanding | Persons Lin Yutang
8 China Expanding | Products My Country and My People
8 China Expanding | Products The Importance of Living
8 China Expanding | Products ... “youmo” from Ancient Chinese as the
translation for the English word “humour”.
Writing 11 Britain Inner Persons Charlie Chaplin
11 America Inner Products Modern Times
Video 00:11 Britain Inner Persons Stephen Hawking
00:54 Britain Inner Products A Brief History of Time
01:16 South Africa Expanding | Persons Nelson Mandela
02:20 China Expanding | Persons Xu Beihong
03:18 China Expanding | Products ... anew form of national art that combined
traditional Chinese painting techniques with
Western composition, to reflect a modern
China.
03:33 China Expanding | Products <picture of a modern Chinese painting that

depicts a cat>
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03:33 China Expanding | Products <picture of a modern Chinese painting that
depicts four women>
03:33 China Expanding | Products <picture of a modern Chinese painting that
depicts a girl with a flute>
03:37 China Expanding | Products <picture of a modern Chinese painting that
depicts a child with her mother and
grandfather>
03:37 China Expanding | Products <picture of a modern Chinese painting that
depicts an old man>
03:37 China Expanding | Products <picture of a modern Chinese painting that
depicts a young lady>
Starting out 13 America Inner Products Don’t quit
13 America Inner Persons Edgar Albert Guest
Understanding ideas 14 America Inner Persons J.D. Salinger
14 Britain Inner Persons Emily Bronté
14 Britain Inner Persons J.K. Rowling
15 Britain Inner Products Harry Potter
15 America Inner Products The Catcher in the Rye
15 America Inner Persons Robert Southey
15 Britain Inner Persons Charlotte Bronté
15 Britain Inner Products Jane Eyre
15 Britain Inner Products Wuthering Heights
15 Britain Inner Persons Anne Bronté
15 Britain Inner Products Agnes Grey
Grammar 17 China Expanding | Persons Liu Wei
17 China Expanding | Products China's Got Talent
Audio 00:01 China Expanding | Persons Dawei <textbook fictious character>
01:06 China Expanding | Persons Liu Jing <textbook fictious character>
Reading 20 America Inner Practices <chart of the percentage of adults with a
disability in the US>
21 America Inner Products “Three Days to See”
21 America Inner Persons Helen Keller
Video 00:38 Greece Expanding | Products Records show that the ancient Olympic Games

were first held in 776 BC in Greece.

56




00:54 Russia Expanding | Products <picture of the symbol of Moscow Olympics>
00:54 America Inner Products <picture of the symbol of Los Angeles
Olympics>
00:54 Korea Expanding | Products <picture of the symbol of Seoul Olympics>
00:54 Spain Expanding | Products <picture of the symbol of Barcelona Olympics>
00:54 America Inner Products <picture of the symbol of Atlanta Olympics>
00:54 Australia Inner Products <picture of the symbol of Sydney Olympics>
00:54 Greece Expanding | Products <picture of the symbol of Athens Olympics>
00:54 China Expanding | Products <picture of the symbol of Beijing Olympics>
00:54 Britain Inner Products <picture of the symbol of London Olympics>
00:54 Brazil Expanding | Products <picture of the symbol of Rio Olympics>
01:44 China Expanding | Products <picture of the Bird’s Nest>
01:49 China Expanding | Products <picture of Chinese transport links>
01:53 China Expanding | Products <picture of Chinese broadcasting systems>
03:22 France Expanding | Products <shot of France national flag>
03:30 America Inner Products The Super Bowl is the ultimate championship
of American football.
04:00 America Inner Products Philadelphia Eagles
04:02 America Inner Products the New England Patriots
04:05 America Inner Products the Pittsburgh Steelers
04:07 America Inner Practices ... it 1s the most widely watched American TV
broadcast of the year ...
Starting out 25 China Expanding | Persons Xu Haifeng
25 Canada Inner Persons Wayne Gretzky
25 Russia Expanding | Persons Yelena Isinbayeva
Understanding ideas 26 America Inner Persons Stephen Curry
26 America Inner Persons Dell Curry
27 America Inner Products Davidson College
27 America Inner Products Golden State Warriors
Grammar 29 Ethiopia Expanding | Persons Etenesh Diro
Integrated skills 31 Brazil Expanding | Persons Pelé
31 China Expanding | Persons Yao Ming
31 China Expanding | Persons LiNa
Audio 00:18 Jamaica Outer Persons Usain Bolt
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00:20 America Inner Persons LeBron James
00:24 Britain Inner Persons Andy Murray
Reading 32 China Expanding | Persons Zhang Changning
32 China Expanding | Persons Hui Ruoqi
33 China Expanding | Persons Zhu Ting
33 China Expanding | Perspectives | Teamwork is the key to China’s victory.
33 China Expanding | Persons Lang Ping
34 China Expanding | Perspectives | The spirit of the Chinese women’s volleyball
team.
Writing 35 China Expanding | Persons Li Chong <textbook fictious character>
Presenting ideas 36 France Expanding | Persons Pierre de Coubertin
36 America Inner Persons Mia Hamm US soccer player
Video 00:10 Italy Expanding | Persons Leonardo da Vinci
00:19 Italy Expanding | Products <picture of a panting by Leonardo da Vinci>
00:19 Italy Expanding | Products <picture of a panting by Leonardo da Vinci>
00:19 Italy Expanding | Products <picture of a panting by Leonardo da Vinci>
00:29 Italy Expanding | Products <picture of an invention by Leonardo da Vinci>
00:29 Italy Expanding | Products <picture of an invention by Leonardo da Vinci>
00:29 Italy Expanding | Products <picture of an invention by Leonardo da Vinci>
00:58 Italy Expanding | Products <picture of an observation note by Leonardo da
Vinci>
00:58 Italy Expanding | Products <picture of an observation note by Leonardo da
Vinci>
00:58 Italy Expanding | Products <picture of an observation note by Leonardo da
Vinci>
01:20 Italy Expanding | Products <picture of an invention by Leonardo da Vinci>
01:20 Italy Expanding | Products <picture of an invention by Leonardo da Vinci>
01:20 Italy Expanding | Products <picture of an invention by Leonardo da Vinci>
01:40 Italy Expanding | Products <picture of the observation note about birds by
Leonardo da Vinci>
01:40 Italy Expanding | Products <picture of the observation note about birds by
Leonardo da Vinci>
01:40 Italy Expanding | Products <picture of the observation note about birds by

Leonardo da Vinci>
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01:26 Italy Expanding | Products Mona Lisa
01:54 Italy Expanding | Products <picture of an invention by Leonardo da Vinci:
parachute>
01:54 Italy Expanding | Products <picture of an invention by Leonardo da Vinci:
helicopter>
01:54 Italy Expanding | Products <picture of an invention by Leonardo da Vinci:
a strange flying machine with flapping wings>
Starting out 37 Germany Expanding | Persons Richard Wagner
37 China Expanding | Persons Mo Yan
37 France Expanding | Persons Auguste Rodin
37 Spain Expanding | Persons Pablo Picasso
Understanding ideas 39 Netherland Expanding | Persons Florentijn Hofman
39 Netherland Expanding | Products Rubber Duck
39 Netherland Expanding | Products Floating Fish
39 China Expanding | Products Wuzhen West Scenic Zone
39 China Expanding | Products Chinese folk tales ... the old story about a fish
jumping through the “Dragon Gate”.
39 China Expanding | Persons Tan Dun
39 China Expanding | Products Crouching Tiger, Hidden Dragon
39 Britain Inner Products Nine Songs
39 China Expanding | Persons Yang Liping
39 China Expanding | Products Spirit of the Peacock dance
39 China Expanding | Persons the Dai people
Grammar 41 Netherland Expanding | Products Girl with a Pearl Earring
41 Netherland Expanding | Persons Vermeer
41 Netherland Expanding | Products Mauritshuis
41 China Expanding | Persons Wu Guanzhong
Integrated skills 43 China Expanding | Persons Feng Zikai
43 Spain Expanding | Persons Pablo Picasso
43 Spain Expanding | Products Guernica
43 China Expanding | Products The Battlefield in Spring
Reading 44 France Expanding | Products the Louvre
44 China Expanding | Products the Palace Museum
44 America Inner Persons Janet Echelman
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44 Italy Expanding | Persons Michelangelo
44 China Expanding | Products Along the River During the Qingming Festival
45 China Expanding | Products Bian River
Understanding ideas 50 Britain Inner Persons Charles Darwin
51 Britain Inner Products On the Origin of Species
Grammar 53 China Expanding | Persons Yuan Longpin
53 Austria Expanding | Persons Gregor Mendel
Integrated skills 55 China Expanding | Products Yak <marked in the middle of China>
55 China Expanding | Products Diversiform-leaved poplar <marked in the
Northern west of China>
55 China Expanding | Products Peacock <marked in of the Southwest of
China>
55 China Expanding | Products Siberian tiger <marked in the Northern east of
China>
55 China Expanding | Products Dawn redwood <marked in the Southern east
of China>
Reading 56 Greece Expanding | Persons Alexander the Great
56 Italy Expanding | Persons Marco Polo
Presenting ideas 60 Britain Inner Products Life (2009, UK)
60 China Expanding | Products Born in China (2016, China, US & UK)
60 Britain Inner Products Born in China (2016, China, US & UK)
60 America Inner Products Born in China (2016, China, US & UK)
60 Britain Inner Products The Private Life of Plants (1995, UK)
60 Britain Inner Products Big Cats (2018, UK)
Video 01:17 Egypt Expanding | Products Giza Pyramid Complex
01:30 Egypt Expanding | Products the Great Pyramid
01:34 Egypt Expanding | Persons Khufu
01:43 Egypt Expanding | Products the Great Sphinx
02:25 Russia Expanding | Products Lake Baikal
03:00 China Expanding | Products Mount Tai
03:01 China Expanding | Products Mount Huang
03:03 China Expanding | Products Mount Wuyi
03:04 China Expanding | Products Mount Emei
Starting out 61 China Expanding | Products Huanglong
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61 Argentina Expanding | Products Iguazu Falls
61 Brazil Expanding | Products Iguazu Falls
61 Tanzania Outer Products Mount Kilimanjaro
61 Australia Inner Products Uluru
Understanding ideas 62 China Expanding | Products Qinghai-Tibet Railway
63 China Expanding | Products Qingshuihe Bridge
63 China Expanding | Products Tanggula Station
63 China Expanding | Products Cuona Lake
63 China Expanding | Products Qinghai-Tibet Plateau
Integrated skills 66 Costa Rica Expanding | Products For countries such as Costa Rica, ... ecotourism
is an important part of the economy.
66 Kenya Outer Products For countries such as ... Kenya ... ecotourism
is an important part of the economy.
66 Nepal Expanding | Practices For countries such as ... Nepal, ecotourism is
an important part of the economy.
Reading 68 Britain Inner Persons Ben Southall
Writing 71 China Expanding | Products Taihu Lake
71 China Expanding | Products Welcoming-Guest Pine
71 China Expanding | Products Sichuan’s National Nature Reserve
71 China Expanding | Products Mount Yuntai
71 China Expanding | Products Mount Yuntai’s Red Stone Gorge
Unit 5 Project 71 China Expanding | Products Beijing Museum of National History
77 America Inner Products National Museum of Natural History
77 Britain Inner Products Natural History Museum
Learning aid 1 82 America Inner Products Professional clown doctors began working in
hospitals in 1986 in the US ...
Learning aid 2 87 America Inner Products Columbia University
88 America Inner Persons Anne Sullivan
89 Britain Inner Persons Ernest Shackleton
Learning aid 3 90 America Inner Products The National Basketball Association (NBA) is
the main professional basketball league in the
United States.
94 America Inner Products Today, the first thing you see when you drive

into the small town of McFarland, California,
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is a welcome poster. “Home of the State

Champions,” ...
94 America Inner Persons Jim White
Learning aid 4 97 Netherlands Expanding | Persons Rembrandt van Rijin
98 Germany Expanding | Products Heiligenstadt Testament
98 Germany Expanding | Products Ludwig van Beethoven
Learning aid 5 99 Britain Inner Products Theory of Evolution

101 Italy Expanding | Products The Travels of Marco Polo

101 America Inner Products Avatar

101 Canada Inner Persons James Cameron

Learning aid 6 104 China Expanding | Products Nu River

104 Australia Inner Products The Great Barrier Reef is located off the coast
of Queensland, Australia.

105 America Inner Products The National Geographic Channel is an
American digital cable and satellite television
network.

S2 Video 00:26 China Expanding | Practices In Ancient China, a traditional “capping
ceremony” was held when a man turned 20.

00:53 China Expanding | Practices For a young woman, a “hair-pinning ceremony”’
was held around her 15th birthday.

01:05 China Expanding | Perspectives | Both these ceremonies signified that the wears
were ready to join adult society.

01:012 Vanuatu Outer Practices On the South Pacific island of Pentecost, ...
every year, boy as young as nine or ten take
part in the ceremony of land diving.

01:57 Vanuatu Outer Perspectives | ... the boy will not be regarded as a man until
he has made the jump.

02:19 America Inner Practices Many girls celebrate this newfound
independence with a sweet 16 party. Some
boys celebrate their 16th birthdays in similar
ways.

02:43 America Inner Perspectives | A celebration of at the age of 16 is typically

the biggest and most memorable of a girl’s or




boy’s teenage years, marking the beginning of
a new stage in life.

Starting out 1 Britain Inner Products Excerpts from If

1 Britain Inner Persons Rudyard Kipling

3 Australia Inner Persons Bethany <textbook fictious character>

3 China Expanding | Persons Lin Ning <textbook fictious character>

3 America Inner Persons Morgan <textbook fictious character>

Reading 8 France Expanding | Persons Antoine de Saint-Exupéry
8 France Expanding | Products The Little Prince
Understanding ideas 14 China Expanding | Practices On average, Chinese Internet users each spend
two hours a day on social media ...

14 China Expanding | Practices The average age of social media users in China
in 2017 was 33.1 years old ...

14 China Expanding | Perspectives | The top four negative aspects of social media
as ranked by Chinese users are: reduced time
for reading printed books, poorer eyesight,
privacy and information security concerns, and
reduced sleep time.

Listening and Speaking 19 China Expanding | Persons Ms Wu <textbook fictious character>
Audio 00:00 China Expanding | Perspectives | Honesty is a traditional value for the Chinese.
Reading 20 America Inner Persons Khloe Thompson

21 America Inner Practices A 2016 study said 17 states of the US require
high school students to take course in personal
finances.

21 America Inner Persons Jerry Witkovsky

22 China Expanding | Products yuan

Presenting ideas 24 China Expanding | Persons Zeng Zi

24 Britain Inner Persons Christopher Parker

24 Greece Expanding | Persons Epictetus

24 America Inner Persons Norman Vincent Peale

24 America Inner Persons Helen Keller

24 France Expanding | Persons Pasteur

24 Italy Expanding | Persons Michelangelo

24 Italy Expanding | Persons Leonardo da Vinci
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24 America Inner Persons Thomas Jefferson

24 Germany Expanding | Persons Albert Einstein

24 America Inner Persons H. Jackson Brown Jr

Presenting ideas 26 China Expanding | Practices Sales made by physical bookstores in China

26 China Expanding | Practices Sales made by online bookstores in China

Integrated skills 30 China Expanding | Practices More than 40 years ago, China began to
implement the reform and opening-up policy,
starting out on a journey that would pave the
way for China to become a fully-modernised
socialist country.

30 China Expanding | Practices the Belt and Road Initiative

30 China Expanding | Products Tech-Hub Business Park

31 China Expanding | Persons <picture of a Shenzhen resident> <textbook
fictious character>

Audio 00:13 China Expanding | Products As the first special economic zone, Shenzhen
has undergone rapid development over the
decades.

01:07 China Expanding | Practices At that time Shenzhen was only a small town
surrounded by fields. ... People made a living
from fishing and farming.

01:34 China Expanding | Practices It has developed into an international city with
modern skyscrapers all round and a population
of over 12 million people.

01:53 China Expanding | Practices ... life is busier, and everything is changing all
the time. ... always on the move.

02:21 China Expanding | Perspectives | the pace is faster, life is easier, and it’s certainly
interesting! ... I’'m proud to live here.

Reading 32 Japan Expanding | Products sushi

32 Italy Expanding | Products pizza

33 Japan Expanding | Products When first introduced in Japan in 1999, emojis
were limited to 176 simple designs.

33 Britain Inner Persons William Shakespeare

Writing 35 America Inner Products SUPERMAN
Video 00:54 China Expanding | Practices China is a big country with a lot of people.
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01:00 China Expanding | Products Putonghua
Understanding ideas 38 France Expanding | Products Meédecins Sans Frontieres (MSF), or Doctors
Without Borders in English, was founded in
Paris in 1971 ...
40 China Expanding | Persons Xi Jingping
40 China Expanding | Products the 19th CPC National Congress
Grammar 41 America Inner Practices ... to get roles in American film and television
is no longer quite so difficult for women and
minorities.

41 America Inner Practices Leading roles are likely to be given to white
actors. Asian American actors, in particular,
still face problems.

Audio 00:10 Britain Inner Practices Katie: ... Do you know what this word means?
“Grockle”.
Robbie: [looking and laughing] Oh, it’s a word
used in Devon. It refers to a tourist.

00:54 China Expanding | Products Cantonese

01:03 China Expanding | Products chow mein

01:04 China Expanding | Products Wonton

01:05 China Expanding | Products chop suey

01:48 China Expanding | Products bamboo shoots

Reading 44 America Inner Persons Abraham Lincoln
44 America Inner Practices At that time, America was bitterly divided. For
two years, its people had been deep in a civil
war between the slave-owning Confederate
Southern State and the “free” Northern States
of Union.
45 America Inner Products The Gerrtysburg Address
Writing 47 America Inner Persons Edgar Snow

47 China Expanding | Persons Mao Zedong

47 China Expanding | Practices Long March
Grammar 53 China Expanding | Products Saihanba National Forest Park
Reading 56 China Expanding | Products Shennongjia

57 China Expanding | Products Golden Snub-nosed Monkey
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57 China Expanding | Products Clouded Leopard.
Presenting ideas 59 China Expanding | Products Fanjing Mountain
60 China Expanding | Persons Xi Jingping
60 China Expanding | Perspectives | Clear Waters and Lush Mountains Are as
Valuable as Gold and Silver.
Understanding ideas 62 South Africa Expanding | Products The crime took place in a seaside suburb of
Cape Town. ... You see, this was no ordinary
criminal: it was a chacma baboon.
62 Britain Inner Products foxes in London
62 America Inner Products mountain lions in San Francisco
62 China Expanding | Products wild pigs in Hong Kong
Integrated skills 66 Britain Inner Products Robinson Crusoe
66 Britain Inner Persons Daniel Defoe
Reading 68 America Inner Products The Day After Tomorrow
68 America Inner Products The Martian
68 America Inner Products ... the Mars Desert Research Station in the Utah
desert of the US ...
68 China Expanding | Products ... the Mars Village in North-west China’s
Qinghai Province.
Learning aid 1 84 America Inner Persons Samuel Ullman
84 America Inner Products Youth
Learning aid 2 84 Britain Inner Products Sense and Sensibility
84 Britain Inner Persons Jane Austen
Learning aid 4 95 America Inner Persons John Adams
95 America Inner Persons Samuel Adams
95 America Inner Persons Benjamin Franklin
95 America Inner Persons Francis Hopkinson
95 America Inner Persons Thomas Jefferson
95 America Inner Persons George Walton
97 America Inner Products Uncle Tom’s Cabin
97 America Inner Persons Harriet Beecher Stowe
Learning aid 5 100 America Inner Products Thinking Like a Mountain
100 America Inner Persons Aldo Leopold
Learning aid 6 103 America Inner Products The Coming Global Superstorm
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103 America Inner Persons Art Bell
103 Britain Inner Persons Ridley Scott
103 America Inner Persons Matt Damon
104 America Inner Products Roughing It
104 America Inner Persons Mark Twain
S3 Video 00:06 China Expanding | Products Peking Opera
00:45 China Expanding | Products A red mask ... symbolizes that this character is
a hero and has positive characteristics, such as
honesty and loyalty.
00:59 China Expanding | Persons Guan Yu
01:04 China Expanding | Products The dominant use of black on a mask suggests
a bold but rough character, ...
01:11 China Expanding | Persons Zhang Fei
01:12 China Expanding | Persons Bao Zheng
01:19 China Expanding | Products ... ablue mask ... expect this character to be
upright and brave in the face of challenges.
01:28 China Expanding | Products ... ayellow mask ... This is a fierce character.
01:37 China Expanding | Products A white mask declares that the character
cannot be trusted.
01:56 China Expanding | Persons Cao Cao
01:57 China Expanding | Persons Jiang Gao
02:05 China Expanding | Products xiaohualian
Understanding ideas 2 Japan Expanding | Practices Japanese people are the most self-critical, with
over one in ten “not at all satisfied”.
2 America Inner Products Ugly Betty
Grammar 5 China Expanding | Persons Ma Xu
Integrated skills 7 Britain Inner Products Jane Eyre
7 America Inner Products Cowardly Lion
7 America Inner Products Harry Potter
7 China Expanding | Products Monkey King
Reading 8 France Expanding | Persons Victor Hugo
8 France Expanding | Products The Hunchback of Notre-Dame
Writing 11 Britain Inner Products The Picture of Dorian Gray
11 Britain Inner Persons Oscar Wilde
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Presenting ideas 12 Russia Expanding | Products Uncle Vanya
12 Russia Expanding | Persons Anton Pavlovich Chekhov
circle
Video 00:00-03:04 | China Expanding | Persons <story of Cook Ding and the Ox>
Starting out 13 Germany Expanding | Persons Albert Einstein
13 America Inner Persons Frank Lloyd Wright
13 Germany Expanding | Persons Johannes Brahms
Grammar 17 China Expanding | Persons Mei Lanfang
17 China Expanding | Products Kunqu Opera
17 China Expanding | Products Peking Opera
Audio 00:26 America Inner Persons Ruth Bancroft
00:13 Britain Inner circle | Practices Guest: Well, the UK was once known as the
“workshop of the world”.
19 China Expanding | Products In October 1964, China exploded its first
atomic bomb, ....
19 China Expanding | Persons Deng Jiaxian
19 China Expanding | Persons Yu Min
19 China Expanding | Persons Qian Xuesen
Reading 20 China Expanding | Products Xi San Suo
20 China Expanding | Products the Forbidden City
20 China Expanding | Persons Wang Jin
20 China Expanding | Persons Qi Haonan
20 China Expanding | Products the Palace Museum
20 China Expanding | Persons Emperor Qianlong
Writing 23 China Expanding | Products the Summer Palace, Yuanmingyuan
23 China Expanding | Products Chengde Mountain Resort
Video 00:36 Britain Inner Products <picture of the flag of Britain>
00:36 France Expanding | Products <picture of the flag of France>
00:36 Russia Expanding | Products <picture of the flag of Russia>
00:36 Germany Expanding | Products <picture of the flag of Germany>
00:36 Italy Expanding | Products <picture of the flag of Italy>
00:36 Turkey Expanding | Products <picture of the flag of Turkey>
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01:36 China Expanding | Practice China was the main battlefield in Asia in the
war against fascism, with the Chinese efforts
contributing greatly towards the final victory.

Starting out 25 China Expanding | Persons Laozi

25 America Inner Persons Benjamin Franklin

25 China Expanding | Persons Sunzi

25 America Inner Persons Albert Einstein

Grammar 29 America Inner Products Saving Private Ryan

29 America Inner Persons Steven Spielberg

Audio 03:12 China Expanding | Practices Every year on the fifth of June, the air raid
warning is sounded across the city.

Integrated skills 30 Japan Expanding | Practices The Japanese used terror bombing in China,
especially in Chongqing, which they bombed
more than 200 times over the duration of five
and a half years (1938-1943), killing
thousands of Chinese civilians.

30 China Expanding | Persons Gao Li <textbook fictious character>

30 China Expanding | Persons Gao Ming <textbook fictious character>

31 China Expanding | Practices China is playing an increasingly important role
in UN peacekeeping, and it has trained 8,000
troops who are kept on standby for UN
missions. Chinese peacekeeping forces are
highly-valued in conflict zones and have
received praise for their professionalism.

31 Liberia Outer Practices Liberia suffered two !civil wars from 1989 to
2003, causing half the population to flee their
homes, and the economy to collapse.

Reading 32 Japan Expanding | Practices In 1937, the aggression of the Japanese army
brought disaster to China’s three great
universities ...

32 China Expanding | Products Peking University

32 China Expanding | Products Tsinghua University

32 China Expanding | Products Nankai University

32 China Expanding | Products National Southwest Associated University
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32 China Expanding | Practices Professors and students alike in the three
universities made an epic journey over a
distance of more than 2,000 kilometers, ...

32 China Expanding | Persons Yang Zhening

32 China Expanding | Persons Li Zhengdao

32 China Expanding | Practices With the country at war, students at Lianda
were not going to shirk their duty.

33 China Expanding | Persons Zha Liangzheng

33 China Expanding | Persons Xu Yuangchong

33 China Expanding | Products Softly, on the hillside forgotten by all,

A misty rain falls in a gentle breeze,

There is no trace of the footprints of
history,

Where brave souls once stood, breathing
new life into the trees.

33 China Expanding | Practices In 2017, representatives from Peking
University, Tsinghua, University, Nankai
University and Yunnan Normal University
gathered to commemorate the 80th anniversary
of its founding.

Writing 35 China Expanding | Persons Yang Jingyu
35 China Expanding | Products The Communist Party of China (CPC)
Video 00:20 America Inner Persons Orville Wright (00:20)

00:55 Britain Inner Products the Royal Society

01:32 Britain Inner Persons H.G. Wells

01:38 Britain Inner Products The World Set Free

01:44 Britain Inner Persons Arthur C. Clarke

02:00 America Inner Persons Thomas Watson

02:16 America Inner Products The New York Times

Starting out 37 America Inner Products INTERSTELLAR

37 Britain Inner Products INTERSTELLAR

37 America Inner Products AVATAR

37 America Inner Products READY PLAYER ONE

37 America Inner Products WALL-E
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Understanding ideas 38 Britain Inner Persons Alan Turing
38 America Inner Persons John McCarthy
38 America Inner Products Shakey, the first Mobile robot able to make
decisions according to reason ...
38 Sweden Expanding | Products The Electrolux Trilobite, the first robotic
vacuum cleaner designed for home use ...
38 Britain Inner Products AlphaGo
38 Britain Inner Products AlphaGo Zero
38 Britain Inner Persons Stephen Hawking
Reading 45 America Inner Products A Boy's Best Friend
45 America Inner Persons Isaac Asimov
Starting out 49 France Expanding | Persons Claude Monet
49 China Expanding | Persons Zhang Dagian
49 Britain Inner Persons William Wordsworth
49 America Inner Persons Ralph Waldo Emerson
Understanding ideas 50 Spain Expanding | Products Sagrada Familia
50 China Expanding | Products Beijing’s Water Cube
51 Singapore Outer Products ArtScience Museum
51 Zimbabwe Expanding | Products Eastgate Centre
51 Zimbabwe Expanding | Persons Mick Pearce
51 Germany Expanding | Products The Algae House
Grammar 53 China Expanding | Products Lingering Garden of Suzhou
53 China Expanding | Products Tiantai Mountain
53 China Expanding | Products 24 Solar Terms
53 China Expanding | Products Chinese lunar calendar
Integrated skills 54 America Inner Persons The Wright brothers
55 China Expanding | Practices Chinese martial artists admired the natural
instincts, senses and fighting abilities that
animals possess in order to survive in the wild.
55 China Expanding | Products Wu Qin Xi, or Five-animal Excercises
55 China Expanding | Persons Hua Tuo
Reading 56 China Expanding | Persons Tao Yuanming
56 America Inner Persons Henry David Thoreau
56 America Inner Products Walden
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56 China Expanding | Products ... he would not “bow like a servant in return
for five dou of grain”.

57 China Expanding | Products Beyond the dark and distance lies a village,
The smoke above reluctant to depart.

A dog is barking somewhere down the lane,
And chickens sit atop the mulberry tree.

57 America Inner circle | Products Live in each season as it passes, breath the air,
drink the drink, taste the fruit, and resign
yourself to the influences of each. Let them be
your only diet, drink and botanical medicines.

Video 00:25 China Expanding | Products Shanshui poetry

01:01 Britain Inner Products English Lake Poets

01:13 Britain Inner Practices In the 17th and 18th centuries, wealthy young
people from England often spent several years
travelling around Europe—an experience
which became known as the “Grand Tour”.

01:44 America Inner Persons Ralph Waldo Emerson

01:46 America Inner Products Nature

01:48 America Inner Persons Thoreau

01:50 America Inner Products Walden

02:05 America Inner Products Moby Dick

02:14 America Inner Persons Jack London

02:15 America Inner Products The Call of the Wild

61 America Inner Products White Fang

Starting out 61 America Inner Products “Nature” Is What We See

61 America Inner Persons Emily Dickinson

Understanding ideas 62 Britain Inner Persons John Boynton Priestley

62 Britain Inner Products Cambridge University

62 Britain Inner Products An Inspector Calls

62 Britain Inner Persons Robert Lynd

62 Britain Inner Persons Jane Austen

63 Britain Inner Products Mr Woodhouse

63 Denmark Expanding | Persons Hans Anderson

63 Britain Inner Products First Snow
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Grammar 65 Britain Inner Products the Lake District of England
65 Britain Inner Persons Robert Southey
65 Britain Inner Persons William Wordsworth
65 Britain Inner Persons Samuel Coleridge
65 Britain Inner Products Lyrical Ballads
Integrated skills 66 Britain Inner Products The Pickwick Papers
66 Britain Inner Persons Charles Dickens
67 Britain Inner Products Landmarks
67 Britain Inner Persons Robert Macfarlane
Reading 68 America Inner Persons Rachel Carson
68 America Inner Persons Silent Spring
Writing 71 America Inner Products A Leaf Falls with Loneliness
71 America Inner Persons E.E. Cummings
71 Britain Inner Products The Star
71 Britain Inner Persons Jane Taylor
71 Britain Inner Products Daffodowndilly
71 Britain Inner Persons A.A. Milne
Unit 1 Project 73 France Inner Products The Hunchback of Notre Dame
73 America Inner Products Wonder
73 Britain Inner Products The Elephant Man
73 France Expanding | Products The Phantom of the Opera
Unit 6 Project 78 Britain Inner Persons Shakespeare
Learning aid 1 81 America Inner Products ABC
82 America Inner Persons Tess Holliday
83 Britain Inner Products Of Beauty
83 Britain Inner Persons Francis Bacon
84 Italy Expanding | Persons Augustus Caesar
84 Italy Expanding | Persons Titus Vespasianus
84 France Expanding | Persons Philip Ie Belle
84 Britain Inner Persons Edward the Fourth
84 Greece Expanding | Persons Alcibiades
84 Iran Expanding | Persons Ismael the Sophy
84 Greece Expanding | Persons Apelles
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84 Germany Expanding | Persons Albrecht Durer
Learning aid 2 85 America Inner Persons Bill Cunningham

90 China Expanding | Persons Lu Gusun

90 France Expanding | Products The Three Musketeers

90 China Expanding | Products Fudan University

90 America Inner Products The Young Lions

90 Britain Inner Products The Moneychangers

90 Britain Inner Products The Death of the Moth

90 Britain Inner Persons William Shakespeare

90 China Expanding | Products The English-Chinese Dictionary
Learning aid 3 93 America Inner Persons Dwight D. Eisenhower

96 Germany Expanding | Persons Anne Frank

96 Germany Expanding | Products The Diary of a Young Gril
Learning aid 4 97 Britain Inner Products A Brief History of Time

101 Britain Inner Products Frankenstein

101 Britain Inner Persons Mary Shelley
Learning aid 5 102 Spain Expanding | Persons Picasso

102 Spain Expanding | Persons Antoni Gaudi

103 Spain Expanding | Products Sagrada Familia

103 China Expanding | Products 2008 Summer Olympics

104 America Inner Products Walden Pond
Learning aid 6 106 Britain Inner Products Sense and Sensibility

106 Britain Inner Products Pride and Prejudice

106 Britain Inner Products Emma

107 Denmark Expanding | Products The Emperor’s New Clothes

107 Denmark Expanding | Products The Little Mermaid

107 Denmark Expanding | Products The Ugly Duckling

108 America Inner Products The Environmental Protection Agency,

established in 1970, is an independent agency
of the US government.

109 Britain Inner Products I wandered Lonely as a Cloud

110 Britain Inner Products The Lake Isle of Innisfree

110 Britain Inner Persons William Butler Yeats
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S4 Video 1 China Expanding | Person Lu Xun is perhaps the most recognizable figure
among Chinese writers of the 20th century, ...

1 China Expanding | Products ... traditional Chinese medicine failed to cure
his father’s illness.

1 China Expanding | Practices ... other Chinese in the film appeared to be
indifferent to this terrible scene.

1 China Expanding | Perspectives | ... Lu Xun realise that the people of China
were more in need of treatment for their minds
than their bodies.

1 China Expanding | Products Call to Arms

1 China Expanding | Products Wandering

1 China Expanding | Products Wild Grass

Understanding ideas 2 America Inner Persons The American author, Ernest Hemingway, ...

3 Canada Inner Products Toronto Star

3 America Inner Products The Old Mand and the Sea

3 Britain Inner Persons ... they young Arthur Conan Doyle, born in
Scotland in 1859, ...

3 Britain Inner Products ... his fictional detective, Sherlock Holmes, ...

3 America Inner Persons Steve Jobs

Grammar 5 Cambodia Expanding | Products Cambodia Foundation
5 Britain Inner Persons David Mason <textbook fictious character>
Integrated skills 6 China Expanding | Persons Li Ling <textbook fictious character>

6 China Expanding | Persons Jia Ying <textbook fictious character>

7 Britain Inner Practices In the UK, for example, the law states that
students aged 15 and 16 are allowed to work a
maximum of 12 hours per week during team
time, and 35 hours per week during school
holidays. They are no allowed to work before
7 am or after 7 pm.

Reading 8 America Inner Persons Robert Frost (1874—1963) was one of
America’s most famous poets.

8 America Inner Products The Road Not Taken

8 America Inner Products Fire and Ice

8 America Inner Products Stopping by Woods on a Snowy Evening
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8 America Inner Products Birches
10 America Inner Practices The Road Not Taken is one of America’s best-
loved poems, ...

Grammar 17 Greece Expanding | Products Aesop s Fables

17 Greece Expanding | Persons ... Aesop, a Greek storyteller.

Integrated skills 19 China Expanding | Practices In China, a man from Jiangsu Province
graduated from university at the age of 88,
making him the oldest university graduate in
the country.

Reading 20 Belgium Expanding | Products The Blue Bird

20 Belgium Expanding | Persons ... Belgian playwright Maurice Maeterlinck ...
20 China Expanding | Practices Performed in 1921 in Shanghai by Chinese
students, it was the first foreign play staged in
China.
Presenting ideas 24 Britain Inner Products Oliver Twist
24 Britain Inner Persons Charles Dickens
24 China Expanding | Persons The Analects
24 Britain Inner Products King Lear
24 Britain Expanding | Persons William Shakespeare
24 France Expanding | Persons Madame Curie A Biography
24 France Expanding | Persons Eve Curie
Video 25 China Expanding | Products The Silk Road
25 China Expanding | Products In fact, silk made in China comprised a large
proportion of the trade along that route.
25 Germany Expanding | Persons ... the famous German geographer, Ferdinand
von Richthofen.
25 China Expanding | Persons Zhang Qian
25 China Expanding | Products Hexi Corridor
25 China Expanding | Products ... Including the four great Chinese inventions:
gunpowder, papermaking, printing and the
compass.
25 China Expanding | Practices China’s Belt and Road Initiative
Understanding ideas 26 China Expanding | Products Mogao Gfrottoes
26 China Expanding | Products murals
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26 China Expanding | Products Mingsha Mountain

26 China Expanding | Products Apsaras, or “Flying Immortals”

Grammar 29 America Inner Persons Yo-Yo Ma is a French-born Chinese American
cellist known for his musical talent.

29 China Expanding | Products China’s High Speed Rail (HSR)

29 China Expanding | Practices In 2008, China’s HSR services started.

29 China Expanding | Practices In 2015, a major breakthrough in technology
was made, using independent R&D.

29 China Expanding | Practices Now, China cooperates with dozens of
countries in the world to develop HSR services
overseas.

Integrated skills 30 China Expanding | Persons Zhang Qian

30 China Expanding | Persons Gan Ying

30 China Expanding | Persons Xuanzang

30 China Expanding | Products The Great Tang Dynasty Record of the Western
Regions

30 China Expanding | Persons Jianzhen

30 Italy Expanding | Persons Marco Polo

30 Italy Expanding | Products The Travels of Marco Polo

30 China Expanding | Persons Zheng He

30 China Expanding | Persons Qian Zhongshu

30 China Expanding | Products Selected and Annotated Song Dynasty Poetry

31 China Expanding | Products The Confucius Institute

31 China Expanding | Persons Liang Ran <textbook fictious character>

Reading 32 China Expanding | Products I Ching

32 China Expanding | Products The Analects

32 China Expanding | Products The Art of War

32 China Expanding | Products Journey to the West

32 China Expanding | Products Teahouse

32 China Expanding | Products Legends of the Condor Heroes

32 China Expanding | Products The Three-body Problem

32 Bulgaria Expanding | Persons Petko <textbook fictious character>

32 Netherlands Expanding | Persons Annelous <textbook fictious character>

32 France Expanding | Persons Joachim <textbook fictious character>
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32 Egypt Expanding | Persons Mai <textbook fictious character>

32 China Expanding | Products The Shaolin Temple

32 China Expanding | Products Chinese kung fu

32 China Expanding | Products Song of the Shepherd

32 China Expanding | Products Shi Ji

32 China Expanding | Products Records of the GRAND Historian

32 China Expanding | Products Sima Qian

32 China Expanding | Products Dream of the Red Chamber

32 China Expanding | Products The Romance of the Three Kingdoms

33 China Expanding | Persons Han Han

33 China Expanding | Persons Xu Zechen

33 China Expanding | Persons Mo Yan

33 China Expanding | Persons Xi Murong

33 China Expanding | Persons Bi Shumin

33 China Expanding | Products Thirty-six Stratagems

33 China Expanding | Products Found Memories of Autumn

33 China Expanding | Persons Shi Tiesheng

33 China Expanding | Products Street Scene

33 China Expanding | Persons Zhou Guoping

Writing 35 America Inner Products Midtown Manhattan

35 America Inner Products Broadway district

35 China Expanding | Products Peking Opera

35 France Expanding | Products Les Misérables

35 America Inner Products Peter Pan

35 America Inner Persons Selena <textbook fictious character>

35 China Expanding | Persons Jiang <textbook fictious character>

Video 00:48 Italy Expanding | Practices During Roman times, soldiers were paid partly

with salt for their work — ...

01:17 China Expanding | Products The earliest metal coins came from China.

01:22 China Expanding | Practices Around the 11th century BC, Chinee people
started to use small pieces of bronze to trade
things.

01:55 China Expanding | Perspectives | This shape expressed ancient Chinese people’s

belief that the sky was round and the earth was
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square, and also their longing for a harmonious
relationship with the universe.

02:09 China Expanding | Practices Around the year 1000, the Chinese began to
use paper money.

02:26 China Expanding | Products The Song Dynasty saw the introduction of
Jjiaozi.

02:45 Italy Expanding | Persons Macro Polo

Understanding ideas 38 China Expanding | Practices <a pie chart of Career development of Chinese
college students in 2017>

38 China Expanding | Practices <a line graph of the trend of Chinese college
graduates starting a business>

38 China Expanding | Persons Zhang Yue

Integrated skills 42 China Expanding | Persons Wang Lin <textbook fictious character>
Audio 00:47 China Expanding | Practices China started to build a social credit system in
2014.
Developing ideas 44 China Expanding | Products Bird’s Nest
44 China Expanding | Products The Chinese cabbage
44 China Expanding | Products Beijing Duck
Video 00:40 America Inner Perspectives | Native Americans used to believe that
earthquakes were caused by a struggle between
a large bird, called the Thunderbird, and a
whale.

00:49 Japan Expanding | Perspectives | An ancient Japanese belief was that earthquakes
were caused by the movements of a giant catfish
that carried the world on its back.

01:24 Vietnam Expanding | Perspectives | In Vietnam, that creature was a giant frog, ...

01:27 Norway Expanding | Perspectives | ... in Norway, a wolf; ...

01:30 China Expanding | Perspectives | ... and in China, it was a huge dog.

01:34 China Expanding | Practices The ancient Chinese would bang on drums to
scare away this ferocious creature.

02:35 China Expanding | Perspectives | In Ancient China, people believed that this was
already caused by the breath of a dragon.

Understanding ideas 50 Canada Inner Persons 15-year-old Canadian William Gadoury

79




52 China Expanding | Practices ... the Maya and Ancient China ... both
possessed a detailed understanding of
'mathematics and astronomy, ...
Integrated skills 54 Norway Expanding | Persons ... Norwegian explorer, Roald Amundsen ...
Reading 57 China Expanding | Products Most notable of these is China’s discovery of
an ice-like substance, known as “fire ice”,
under the South China Sea.
57 China Expanding | Products Jiaolong
57 China Expanding | Products Shenhai
Developing ideas: Writing 59 Egypt Expanding | Products pryamids
59 China Expanding | Products Sanxingdui
Presenting ideas 60 France Expanding | Products Remembrance of Things Past (VOL 5): The
Captive
60 France Expanding | Persons Marcel Proust
Starting out 61 China Expanding | Practices China launched its second space lab,
Tiangong-2, into orbit.
61 China Expanding | Practices China launched its third unmanned lunar
probe, Chang’e 3, ...
61 China Expanding | Products Chang’e 3
61 China Expanding | Practices Shenzhou V blasted off ... sending China’s
first astronaut into space.
61 China Expanding | Products Shenzhou V
61 China Expanding | Products Jiuquan Stellite Launch Centre
61 China Expanding | Practices China launched Dongfanghong I, becoming
the fifth country to send a satellite into orbit.
61 China Expanding | Products Dongfanghong I,
Understanding ideas 62 America Inner Persons Neil Armstrong
62 America Inner Practices Apollo 11 mission
62 America Inner Practices ... the Challenger space shuttle took off on 28
January 1986, ...
62 America Inner Products the Challenger space shuttle
62 America Inner Persons Christa McAuliffe
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63 America Inner Practices ... on 29 September 1988, the space shuttle
programme resumed with the successful
launch of Discovery

63 America Inner Products Discovery

63 China Expanding | Persons Yang Liwei

64 America Inner Products Space Centre in Florida

Integrated skills 66 America Inner Products NASA
66 America Inner Products The Space Camp
Developing ideas: Reading 68 China Expanding | Products Sanxingdui

69 China Expanding | Practices China operates the world’s largest and most
powerful radio telescope, ...

69 China Expanding | Products the FAST telescope

70 British Inner Persons Humphry Davy

Unit 2 Project 74 Russia Expanding | Persons Leo Tolstoy

74 Britain Inner Persons Charles Darwin

74 America Inner Persons Joseph Campbell

74 Germany Expanding | Persons Erich Fromm

Learning aid 3 94 China Expanding | Products The Silk Road (Dunhuang) International
Cultural Expo (SRDICE) is an important
platform organized by the Chinese
government ...

94 Greece Expanding | Products lliad

94 Greece Expanding | Products Odyssey

94 Greece Expanding | Products Homer

95 China Expanding | Persons Cao Xueqin

96 China Expanding | Practices China is embracing the world with enthusiasm.
Learning English has become very popular, ...

96 China Expanding | Products The 2008 Olympics in Beijing

96 China Expanding | Products There is a Chinese proverb
“taoguangyanghui”’, which means to stay away
from the limelight and keep a low profile.

96 China Expanding | Persons Deng Xiaoping

96 China Expanding | Perspectives | ... that we should focus on our economic

development instead of becoming distracted.
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This is still a guiding principle for China’s

Diplomacy.
96 America Inner Persons Barack Obama
96 China Expanding | Practices We see lively debates on almost everything by
the public and media, and the views expressed
are sometimes positive and other times not. ...
the average Chinese are better informed about
the West than a typical Westerner is about
China.
97 Britain Inner Persons David Hawkes
97 China Expanding | Persons Yang Xianyi, a well-known Chinese
translator ...
97 China Expanding | Practices China has reached out to the world.
97 China Expanding | Persons Fu Ying
Learning aid 4 103 France Expanding | Products Eugénie Grandet
103 France Expanding | Persons Honoré de Balzac
Learning aid 5 106 Spain Expanding | Practices ... the Spanish arrived in Central America in
the 16" century, ....
106 Portugal Expanding | Products Esmeralda
106 Portugal Expanding | Persons ... Portuguese explorer, Vasco da Gama ...
108 Sweden Expanding | Products Storsie
109 Central Africa Expanding | Products Mokele-Mbembe
109 France Expanding | Persons French explorer Samuel de Champlain
109 America Inner Products Champ
Learning aid 6 115 China Expanding | Products The Wandering Earth
115 China Expanding | Persons Liu Cixin
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Appendix 2 — Interview Transcripts

Each Transcript carries a beginning marker [speaker identity] and an ending marker [\ speaker identity]. The
turns start with <C speaker identity> and end with <\ speaker identity>. Each turn is marked by [turn number].
Codes for speaker identity include T (teacher) and I (interviewer). Personal information about the teachers is
covered by * to protect their privacy, for instance,

[Teacher 0]

[1] <C I> May I start with having your name please? <\ [>
[2] <C TO> Yes, you can call me Mr. **** <\ T(>

[\ TO]

[Teacher 1]
[1]<C I> B 5ei8la— T &, .. 2 15 B STEMRAT A REE? <\ 1>

First of all, may I ask at which school you are currently teaching?

[2] <C TI> FRlT***rps, A\ T1>
Shenzhen *** Senior High School.

[3] <C I> FREERME MEFENA—TENERG? Q\I>
Could you briefly introduce your school?

[4] <C TI> INMNEREFIITHTERBAFR, 2—FaP. —HF 3000 8FE, BF, REZEE
b, REE=1TEFELS— 5= 5= S FLRHE 1000 ZF4, XNFERNFENKELLES,
RV T2 IABBEIE 10 F, ATI1>

The school is funded by Shenzhen. It is a senior high school. It has a total of 3000 students, and two, two
hundred teachers. It has three forms, senior 1, senior 2 and senior 3. Each form has 1000 students. The
performance of the students is high level.

[5] <C I> B E] ARRIZE I S /FE—T, BEBERLFERE? <\ >

Could you tell me which form you are currently teaching?

[6] <C TI> HIMARHS —F%, 7TH, 83, WM. BIREERAR S0 BFE, — P 54,
—NNIE 52, <\T1>

[ am currently teaching senior 2. Class 7. Class 8. Two classes. Each class has about 50 students, one with 54,
and one with 52.

[7] <C > FiBEZIMEMNEREXABTLEAT? <\ >
May I ask how long you have been teaching English?

[8] <CTI> SHEEHMBAMEFTMET . <\ TI1>
This is my fourteenth year of teaching.

[9] <C I> FBiF[E)E Iz oML (T8 BRIBRRT ZAR? A\ >
May I ask how long you have been using the textbooks English published by the Foreign Language Teaching
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and Research Press for teaching?

[10] <C T1> HAVMERFRNBEE_FHRATRET, SERE=F7, AFERNBEM. B2
MAERFRNEM 81, ARG RIMNHLAEY, BORANEMIATRT 10E, BT 104,
XFo <\TI>

This is the second of us using the new textbooks, and it is going to be the third year of using the new textbooks.
However, before we start to use the new textbooks, the textbooks we used are also published by the Foreign
Language Teaching and Research Press. We have used that edition for 10 years, used for ten years. Yes.

[11] <C > BATHHAN S ROKBWIER, saXxT (FiB) T8, T, SMHEETRIGER ISR
BNEZ. ARBE—NEEREEZMEELRE, 1B, BxE (FGE), XMIIMMEIREIESRRS
REBEPFEEFNTHBAENXMLL? BAEEMLETER? <\ >

Now, we are going to move on to the today’s focus for the interview. It is about English ... Um ...the
perception of the cultural content in English published by the Foreign Language Teaching and Research Press.
So, the first question I want to ask is whether ... Um ... Do you think English, these new English textbooks
published by Foreign Language Teaching and Research Press can help students better understand their home
culture? In what aspects?

[12] <C T1> X457, e, BN XNEBNEAEREEN. B2 (RiB) W, XAHRHFRIER
MEEBHEMBNNFEEFNTBAENXXL . PR, ER— M EBERERN, 28F7H
0. Xk, XB1HE, 2, BRES, ERAMNBAXUN—ERIR, HERZINM, REHETHE
—EERISEERIT, AT AEREATR, RRET, XEHMXL. IAXUBT TR, BAE
ARNEENHER LR, EERENE - ERFTNXEXE, RAXEXER, EAENMEHRNE
HEREFARM. LLMEENXER, ERNMANETENEZREXML. tbmiEk, , ®efimxs
REMIHRR, REXAW, BOFHNXER, SNATENXMTT. LEMENAT, PEANX
A B, Mg, NETHEN AMNEZENSEE, 287 BE—BXER, ENEATHEMX M
MR, BREXD, PEOXDERIEE, SRPENHKLEL, EXD, ', FEAZTHEIKEA.
BAXNTRRBTEABEXMUNAE, 2IE° fMNEEHR, BEREFEBRIMRRXEXE, 81
NAPENSEEGE. XEWRAKRE. EBLENIEFEDTZOR%E. REW, AEE X
MRTEOBEN, UEREXADTAZEER, EEXNEEERPESTEM T ST WMES, ;6

XPMEERANE AW, BaFEBERRXEXER, LR, X, NHMNERNILEAE
WETEMBENT . FURETE, AERARZDBEME, ENEFPTEERGFN T BAR
ERYSCERy. <\T1>

I think this ... Um ... My response to this question is positive. For English, these new English textbooks can
help our students better understand their home culture. For culture, it is a board and profound concept. Culture
includes, right, ideologies, includes people’s cultural perspectives, and cognitions, and includes cultural
practice, they way people live, wear, and eat. These are all culture, so culture is inclusive. So, because these
English textbooks, they use latest articles. These articles, the content they introduce is inclusive. For example,
some articles, they introduce Chinese traditional culture. For example, let’s say, um, it includes Chinese Kung
Fu, food culture. And some articles, they introduce places in China. For example, they introduce China’s, um,
called, introduce the Longji rice terraces in Guangxi, China, right? Another article introduces Chinese athletes,
including Chinese steel roses, including Chinese iron-man spirit, that is, um, Chinese volleyball team. So, this
may belong to sports culture, right? So, it is to say, I think by reading these articles, including introduction to
Chinese Qinghai-Tibet railway. This railway is called sky road. There were a lot of difficulties when this road
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was built. Lack of Oxygen, and the freezing zone challenge, as well as the hardship that the workers faced,
and the effort this road has contribution to environment protection. So, by reading these articles, there is no
doubt, students can develop a better understanding about the past and future of our country. Therefore, I think
reading these textbooks is definitely going to help students better understand their home culture.

[13]<CT> %1, BREBRERTEZYFE T BAENXMAWS, TEFENFETY THRATCERD
XY FREAXEM—LETER? <\ I>

Okay. So instead of helping students learn about their home culture, do you think the textbooks can help they
understand more about the culture of other countries? In what aspects?

[14] <C T1> R REXABM BT UL FEEHFNTHRECERNXML. BAXMEA—AKRIE
ZME, €, B BAUERRZMER, #rAXANEY, NEPEREARES EE2EL
ROBREZAMMVBEERNBHA L ERNIBEER, biEEE. KB, ZEFEXLER, €
FRRFT, ZIE? BABWNABTXEERNEAFTE, BAFEBIFIEXLERR, BETU
THRATERMN, ttiniiFERd iR REEItES, XTEbES civil war BXEXE, &
THRTHE, THRTREHENRIFS, BANXEREHETESENTH ZIE? Badd
X NRTRENHENXE, ST TR T XMEENXUBR, XEKEA, HBahigs
THRENXMERN T B. AARREEE, STEZPRENESERBEEEN, MEXREM
JNEPFEEFN T BEMERNOXUN T TERE. <\T1>

I think these textbooks can help students better understand other cultures. Because as English textbooks, they,
um, they have many texts focusing on cultural output, introducing the technological achievement of China
and so on, but there is no doubt that they also include many texts introducing the mainstream English countries,
for example, American, Britain, France and other countries, including Australia, right? So, they also introduce
the famous people from these countries. So, by reading these articles, they can learn more about other countries.
For example, through reading about American Civil War, about American Civil War this text, students can
learn about Lincoln, learn about the Gettysburg Address and so on. So, they can have a better understanding
about the history of America, right? So, through reading these texts about British history, Shakespeare, they
can learn more about the iconic member of Britain, cultural giant, so this can enhance their understanding
about the country Britain. So, I think my response to the second question is also positive. These textbooks can
help student have a better understanding about the various aspects of other countries.

[15] <CT> BE=AEBEAZEXRE, RERMNHMEBRNBEARRTREMERNXL, hEHEK
MAENFENXEK, BRE2ELERENE EXMXACERANREEREEHRAELG? A\ >
So for the third question, how do you think ... We know that the textbooks represent the cultures of many
countries, including our Chinese culture. So, in general, do you think the representation of these cultures are
authentic?

[16] <C T1> FHAARFE, SXNMBEMILRBENRME, LERENNME, RACHES LKA JLEHNR
B, AREMERNE, BRXPMEMMMNENAERY, BELEBRFEELRELEE SE? HA
TIRFEHE LEN—ERE, 2E? FTHRIONE, BE? ZHMNREL, AMNEEKENRSEFS.
EREREXENAEAMRIANXLERVBEARTEEELMN. \TI>

I personally think these textbooks are related to life, are relatively related to life, because they were recently
designed in these years. So, the texts they choose, although from the perspective of interest, these textbooks
have to transmit positive message to students, right? So, they choose positive reports, right? About our culture,

85



right? Advanced technology, the improved life quality of people and so on, but I think the representations of
what happen in these countries are authentic.

[17] <C I> BAEEE ] —TZIMERZA T EEF, Ve, PZIMRERLUEREZ NI NI XT38 = [a) B eE
H-LERBARNEFIE? LML ER— PR THNARTREXRTXITE? <\ >

I also want to ask that to better, um, could you give some concrete examples in response to the third question?
For example, do you remember any unit is about this aspect?

[18] <C T1> Ok, TIXAY, EbgAi... \TI>
Ok, yes, for example...

[19] <C I> BEFROTE D H/iR —KG? <\ 1>
Could you repeat what you just said?

[20] <C T1> H—MREMBIEHFHIR, REHNXNEEN—NNEEE tHEECHERRY
MIEFBEMANIBE T 2NRAK, RRE MREEREER, SRUILLAMEEIFMNER, %8
FBEANATRKEERZERZNMT, REXNMZFERBEECHRS, BIATHERRSN—
£ pocket money, AFMMEEMRNAREREE, ARFRFTEIFMOANE, HELELEAD... <
T1>

There is a text called making a difference. It is about an American boy who easily has access to clean fresh
water. However, it is very hard for him to imagine that, he knows that in some Africa countries, in South Africa,
some people need to go very far way to get water. So, this student did housework and helped others to clean
their gardens to get pocket money. He raised money to help people in Africa to build this...

[21] <C I> IR G2 BARIEL . FREMELMET T . <\I>

Can you still hear me speaking? It seems that there has an internet problem.

[22] <C T1> AT U TG? 57, BHEAVEER. BB RE—LF7. BIREXTHROR, BAX
EEHMRE - RENNER, HEXETTMUBRMNMEE XN TEEENKE SRERK,
Fountain water, Xfth 7 BE|ZEIEME, MEBBIEXIMERAMNATERKEERZNBTT. AAE
XMERZLLBREFZTHENN, UM% —EBTAECE.. \Tl>

Is it working now? Okay, let’s continue. We are talking about some examples. I think making a difference this
text mentions about an American boy who can easily get fresh water supply, drinkable water, fountain water.
He later knew that in Africa, people in Africa, have to walk very far away to get water. Because America is a
country that emphasizes students’ independence, so this child tries to use his effort to ...

[23] <C > ZIFHEXFET . <\ >

There seems to be an internet problem again.

[24] <C T1> AT UG ? <\ T1>
Is it working now?

[25]<CI>xf. BLAETINT, NIRRT, <\I>

Yes, it is fine now. The internet just broke down.
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[26] <C TI> BEHE=1EF, HEEXBEXNEMEROXUHNRIE, 2T —FHELHR
S R ZFINFFHRE-BEXEUMATHRNR, HNE—MEESHRMEEEHL, ©BIFSE
BEL, ARHRBEECHNIASH, ZERENTR, AREPENAMMERABIEBZREES
WAKBEXAS—AH, FTHW, FHTH. BARKFREENBR S BB, Self
reliance #EZVER. REHEXNEIENXPXMIXAKERENEBNER DV, HEEX
E—MESXNER. B8FEAM] F—RXEHR, AMNEaNSENET. AMIBL—FIAAZE
EIZAN, AERERFERXINEE, SFERAR, ERAMNIHEXMER. ERERAMNEIR
MBI, AERNERRLEFRRABENHBNSRE, AERBBSEMAT —PIHRERER
EBNTRIPZEXNEE, AMIBUAZHAN 2N SENSEBAUMAZHEH AR, XFHER
BH R EESH AL STATERE TR, 2IE? EPMERNABERBNSERREFER
SCHY—FP{ARIN . <\ T1> Let’s continue with the third question, I think that the way they represent the culture
of each country reflects an accurate picture. The example I talked about is a text called making a difference.
It talks about an American boy who is very independent. He is warm-hearted. Through his own effort and
crowdfunding, he helped people in Africa to build a well to get fresh water, to build a well, build a well on the
ground. So I think the text aligns with American independent spirit and self-reliance. The problem it depicted
about South Africa is also accurate. I think this is an authentic reflection, including people. There is a text
about people’s change in attitude towards sharks. People once thought sharks ate humans, so they hunted
shards. This includes Japan, and such a practice can also be found in Australia. However, later people realize
that this is wrong. People no longer eat the body part of sharks to make soup or something. I think this is
because people are paying more attention to environmental protect, right? This is a true reflection that people
from different countries are doing their best in working on environmental protection.

[27] <C > BT —BEZ MEREA T EFRABFENAER, BREKRT LR, ERITAINY
NIRBI N —ELXX T ESN, BREENFELRFTET BWRLX T XHARRE? <\I>

The next question is about to better enhance your students’ cultural awareness, instead of what we have
mentioned, is there any other knowledge that you think your students need to learn more about?

[28] <C T1> BNIAHE T XU ERBTTRN., BAMAENXEZMELLRBENNE. BAETTHE
AT HRFHEHBANFEXT 00 FMMNAVCERE, RIMARNER, TREZHNIRIFANE
B KB XX TE. S TEEXH, TEENTXFEANFRRRNE TR, TF,
XEZ TR KR, FTAEXTEJEMINESSRASL, bkl E+ZEFNH
NEXERTE, BRAETXHNELAEXTEESSENAL . ARFURBRKNFEERX
RE, XEHR EEROXEER, X, LLWEEENBRERE, 28, XEHEXCEESE
AT RRENETR. TRBMNFAESWEEXNS THROEIMNEE . Lt T RE X FhIE L.
WIBFIR, EEAI—NE, EEA—ITBE, ENABENENXMEROAZW, MEXKEEEH T
ALk 70 D T (o] 4% B9 B & k1% How is the weather today? B3 2 what is a sunny day today? X ¥ fy—F
FFT, R RS TTRITIARK . BARMEIZE S ENERNWXMPHIRRTEXRLN, BXTE
NZBMMAERSEAL, ELZNFEEZLEHMNBEN. IMRXFN—LEEH, FIANREE
BAERMNFEEFE 7THN, TRESXNAZXANER, HE. TEXZENETFXNFFZ
—HEN, MREEBENTHR, THSEH. A TI>

I just mention that culture is inclusive. The current textbooks are relevant to daily life. They may be because
that they want to fulfill the psychological needs of my students who are born after the year of 2000 and their
understanding about the world. They emphasize more on technology, sprots and culture. For traditional culture,
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especially the traditional culture represented by classic literature, philosophy, and it is hard for students to
understand, so the textbooks don’t cover much in these aspects, for example the philosophy of Aristotle and
Plato, the sources of many western cultural perspectives. Therefore, I think if my students want to learn more
about the mainstream countries in the world such as Britain and America, yest, for example puritanism in
America, right, American history, they may understand more about American culture. For example, geography
cultures and geography knowledge about Britain. As an island, as an island, the impact of climate on their
characteristics, and why people like to ask ‘How is the weather today?’ in English, or what is a sunny day
today! Describing weather as a start for chatting. I think this is related to the country’s geographic environment,
so the textbooks haven’t covered a lot about this aspect. They cover more about advanced technological culture,
environmental protection as such. Therefore, if my students can understand more about these aspects, they
may better understand the source of western civilizations, the philosophy of Plato and Aristotle and other
cultural aspects. It would be better.

[29] <C I> B A BAIRIRIER G ZBIBIREIE, XD A—H440TTH, BEMERFX 40TTHED
ARMEIG? Q1>

And before our interview, we have talked about that culture can be divided into four dimensions. Do you think
that these four dimensions have been cover in the textbooks?

[30] <C T1> #BRERMEZ], EHEMERLEISEHBREE, BIMSIN. HAREMHIXLENTENLSE
BETR—R, F—R—EXMANET, ideology REMARME, FIE—EXANKE, EAMNNTT
ATHN—ERA, BE? F=mEXTED, E, XT XA icon, XTEKMEZA, ZIE? XT
idol FyE):, MAMAEBRBLEXENLES. UAXENRTENEYG. RETF, 217 t
BEXENMBAXNEEND LT, BMNXPRERY, EEEENTTHEBSELRERT, HEXMAEI
B, AXHIES, AXHEAN, BE? HEFNXD, B, XR|ETSFHTEEN LRI,
MiZz#ZAR, BREFXH, SFRATHNEREXL. \TI>

All have been covered, they all have been covered in the textbooks, all have been covered, because these have
been considered by the textbook writer. The first one is perspectives, at the ideology level. The second one is
practice. It is about people’s behavior, right? The third one is, um, about this icon, about idol, right? About the
question of idol. These textbooks have introduced Hawking. There are also articles about Chinese TU Youyou,
YUAN Longping, right? There are also articles introducing British Shakespeare. From this perspective, they
have covered all the aspects, including cultural practices, perspectives and cultural giants, right? They also
have specific design about clothing, eating, living and traveling. They have covered everything, including film
culture, western film culture.

[31] <C I> BN A (KB eBEAFESAE. HMERMMAERIRIH T —LEXHUAR, AEHK
MAAERRFE-TERNXPNXMUARNFEBCATN—ERENEFT. BAEZMELRT
(FRIE) ZABRPEBBRFRZESTRERNARTEFNIORG? AHAR? <\ 1>

Do you think English can foster students with...We have talked about the textbooks’ cultural content. Now,
let’s look at how the cultural content can help students develop some skills. Do you think English can foster
students’ competence to communicate with people from different countries? Why?

[32] <C T1> iz2 T MUE. RAASANTRIEERZN LR, REZETHNT, FRBHETO
S0HEFNR. LR RIMREEAZRNEE, MRBENMEMXMERENXMHE,
EMEEXFERNESHEE? REMEMINTEATANNERRE? BLAMEMNERNE
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&g, XFERN—LEXLR) icons, TTEER ENEEBINH A SMAIZTRIE. PIARRE S FEBI
FEXAEMEBENRLENE, AREZNTHTEE. RE, FFEEXLEI LT RNERIENE
RO —EXUELRE, BAERXLEERNAZRNEEE, REMTHESXLEAN, XEER
MACERE, WRNABTORSEMENTREZLER T @i, < T1>

I think they can. Because language is only a tool for communication, the ultimate goal is understanding one
another so that we can heave heart to heart communication. For example, when we talk with Americans, if we
learn more about their puritan history, know that they value effort, right? And know they emphasize liberty
and human, right? Know about the statue of liberty and these cultural icons, they may communication more
fluently with them. So, I think by reading the articles in these textbooks and learning more about America,
Britain, or after learning more about cultural facts, when communication with people from these countries, it
will be more easily to have heart to heart communication with them, and what you disscuss will make them
feel that you understand them well.

[33] <C I> FZIMET INEE—TH, BERBEAMWLEEENRILRRZINTINEFFE, ESAH
ARBERHAZREAN— PN ERFE? <\ >

Could you recall an impressive example from the textbooks that can help to cultivate students’ intercultural
communication competence?

[34] <C T1> T RS, LEAMRIAAEM B ERE —BXE, Y2 Father Christmas, XE—EE
MExR, ARMEEEZRTHNNESBECHNZ TSR BAREFACHE T AKX, R
ERNARLRLTUN., BAERE T Z=1TFE, BARNERELELR, HEREZEEAN
o BMAEREXMEFERBECHEZ T, LLWHEELR, LMRERE, NG ERSERE
NEFEE, XEATXUNIAAMNEE., BARTERNFERTXEXENG, BTXEXEM
B, BANTERTHARR, XMEDXMRENGEH, BARE T ERNEBMIANR, BABEE
HTFRNFEAESREAREXREARRERTXMEENNE, SERNFERSEARE, WA
EMAZHE R T LR, QA TI>

Yes, for example, there is a text about Father Christmas. The text is written by a British writer who always
wrote letters to his children in Christmas. As his children grew, the content of his letters changed. After doing
this for twenty or thirty years, his letters were collected and published as a book called ‘Letters from Father
Christmas’. In these letters, the father taught his children to be polite appreciated and to value hard-work and
so on, these main perspectives of western cultures. Through this effort in promoting the spirit of thanksgiving,
students develop a better understanding. When my students are talking with a British or American about the
topic of Christmas, they will feel more confidence and easier to talk the topic that are interested to them.

[35] <C I> BEZIMERFEARHRE BRI B A BIRI K ZREZ X TAENUIIR, BEIBELGEE
7%, XAFRBEBERFEXNAEXUNBREL? HtT4alk? <\ 1>

We have talked about that the textbooks content a lot of cultural knowledge about home country, do you think
the textbooks can enhance students’ home culture confidence? Why?

[36] <C T1> BEREBEEMN, FHAXMMERLRBNA—NBENE., EERARERNERN—FE
RORIAESTAN—IRAE, mER1FIME, RTIEIMNEEATR, KRTBETHNEHNE
HRBTEMAMIA. BEEE, AP IEENESOESHTXUE L. BASTNNFZETRT
FEEZBEHEE, BHRARASKERMELLNXMIARR, HEFT BT PEAEBRSEKENT
R HAMMAOE S, #1577 REEENRPETSHNE N, FRPEAEFRPREBTTER
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EMMEHUE, BA—TESATE, BB THTHRML, KT PEXTHIRAARSLT
MXNELMUE, BAFEBESNRMNBCAENXL, HBEMNAEN-—EXUEAETEZNT
BINE, BESEM, XUHBERBEERBATNE, SABCEI—ITFEA, FHEHE 5000 F£41
(6] BT RO BEBR A9 S BRRE RV I, <\ T1>

Of course, it can, because this is one of the purposes of the textbook writers. This content is also about the
main ideology in our country. When learning a foreign language, instead of taking it as a tool to understand
the advanced knowledge and technology, one of the most important tasks is cultural output. When our students
learn about Chinese Longji rice terraces, the nature of being harmony with the natural environment, or learn
about the effort Chinese spent on building Qinghai-Tibet railway, the effort in protecting environment, or the
effort Chinese people made on protecting the giant panada, they will feel China, and the iron-man spirit,
represented by the Chinese volleyball team after they have won honor for their country, surely students will
feel about their home culture, after learning more about the cultural giant in our country, surely will feel, this
pride for one’s home culture will arise naturally, will feel proud to be a Chinese with more than 5000 years of
civilization.

[37] <C I> BEMER /X, EENRED, BMEA T EHFRIFENURS, BNRAETRE
KTMbaiEETTE, BERGFELTRIZFWMLEREER <\ >

Do you think...We are still talking about the questions we have discussed. To better enhance students’ cultural
awareness, we are talking about the skills they can develop, do you think are there any other skills that your
students need to pick up with?

[38] <C TI> AEB—NMREZMNRERIZERME. B—THEBERENEM R, REXLEXRK
BN EREE — RN . MRREEROFERRE, REBHEELZNRA, BAZTERIR
HEMNE SN PEXUFXDIET AN T #. EF ISt HBENRE, BARNFES,
BT DU IZ2RAFELEER, BHTXUNIR, MR TXLHNILE,
EEH T, REKIMEABELERNEN, FETXNEFECHNR4EN, BECHMtH R4
ek, WRRBRENAHBLELE, KAERFOEAEESD, REGFENNUREFNIRSTRER
ZeR ik, AURH—FTHRARE, QATI>

I think there are two most important skills. The first one is extensively reading, and these texts can be difficult.
If you have strong reading skills, you can read more, so there is no doubt that it will be more easily for you to
understand Chinese and western cultures. Another one is critical thinking skills. Because whatever culture we
are learning about we should learn the good parts and abandon the bad parts, to carry out cultural comparison.
No matter to do cultural comparison or achieve the goal of learning the good parts and abandoning the bad
parts, students should develop their own understanding and have their critical thinking skills. If you don’t have
good critical thinking skills, good reading ability, I think it will only be theoretical and it is impossible to go
deeper.

[39] <C > 2B f&EnF (FIB) BMB, XAHBBHEGENFEBTHFOMAX IR AR BT
HAMEBL, EHRFRHE-ETIINNR? <\I>

Do you think English, this textbook series, can help students better develop this kind of critical thinking, this
ability to criticize oneself, have it provided any platform or opportunity?

[40] <C TI> BEMN. AAEZRBLEARBZEENFEMNER, AEFEMEAMER, XD
HRBEBN TERFENFEIES . LLMEXDBERBHE DT EEBE Fri8AY learning centers, ZME?
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THREAFERABENE—INE, BEAFEMELSEEZERANAE—IXE. XMERS
HiETRE, ABENBAESEXERERITTAEMNEZ. AL DA AR &Z from text to text
F &2 from the text to the self, H AYAT{& = from the text to the world, FLEEFEIRB CHNEE, B
PISARE S ERXMXA TR, ERE, A T>

Of course. Because the textbooks not only have very rich text resources but also all kinds of topics and they
also focus on enhancing students’ learning ability. For example, on the side page of the textbook there are so
called learning centers, right? They will teach students have to read an article, how to use mind map to develop
a better understanding of a text. These textbooks have chosen, these textbooks have designed a lot of questions
after each text. These texts are sometimes from text to text, sometimes from the text to the self, and sometimes
from the text to the world. They related our life with reading to develop higher level cultural awareness.

[41]<C I> AR —T, FHEZMERIRRET H T MRHFERFH—MREFZIER, BE
P T] IAEARSE— 757 FEZ ISR T ALLREGRZNFFIE? 1>

I have another question for you. You mention that the textbooks can engage students in deep reading, so could
you help to provide an example? May I ask whether you have any impressive example in mind?

[42] <C T1> RIRIXF, MEXETT, FHEER, RARBRBRE-NGITRIZAZRBRE A
FEERXLEREERN, WAX? QA\TI>

The internet has just broken down again. Let’s continue. You just asked to provide an example of how the
textbooks foster students’ development in these skills, right?

[43] <C I> mi#5Bh, ZIRERIRHRE| A9 o] IXF B Z E#HT—MREMNFRE, ZREEHAMKREER
RZIBIFL? A >

Yes, helping, you mention that the textbooks can engage students in deep reading. Do you have any impressive
example in mind?

[44] <C T1> A RTRZINFEANBIF2E? XM FNIZIRE . MERNOEY, EERF
AR N E, FREEZHIEFEFE—D What (JEa@, MIEXNMXEH—NEALEE, ©
it FERBMNEE AN, B2 How, FMUEEERXENTEHSE —1EESE., A
LN BHSEREBFEREBENXMESMEE AL ST UHIXA what, What 2k TFHA4AHEE,
i How @ B A S HBNRA, Why B ATAEEESHXNRA, TMRERELETIAEFRIFK
MNOBEMNE-—EXENEENRBAZITEIES I . A REIER] B8R % S 4 (0] [0 3 0] g &P
=X T what By, IMAEFRNFEZE [0]54 How, so how does the author present his ideas?= & = Why did
the author write this passage? AP AXFH BRI LLEIRZ A, RANEEHY OB 2 E DR E I,
RELEAENDIEMMNE—MIEMEEEREAHXAN RN, XERFERERENRER. bl
BHRFERBAENRZM, BB T RKENE . LMRERE—NFF. BLE—BXERESWHX
FRTRESU—NZAR, BLAZAREE MR, ©REERLEEEMT digital version R7x
A92 digital version, ZBEIHRNTBHE ., BAXNEELRAER LEEE, EZKEE art lBILZ technology?
MRGEEE art, AAERFRBECTEE—RENAX? Friliig technology, EAEHAREILEMN
IIEEM, EEELARMNY, CRXFMEILRN. FFIMAZERSIHEH A= RIRZ KA
EFEREHTH, EFARIERNE, R EEFEHATRAREN TR, 7 EHEETARA
EEXIAR . IEIX AN EARBARAYE A L&, it is both art and technology, EEZ A, EHEAZ
AR FrIAXHRTE, FANBHERERBIENRSERER. 28 8HBENTRE A EE .
WERIIMROEBA RS R BELE R, BERHEKE, AEWR take a shower ZME? JfUR, X
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HFRAELRTARKNY, EEXNMXEMEFHA], it depends, BFRIRARNNEKE. MR
RPRANEIARKT, TRRIRORFTHIKILATIRATSREREES . FrlUE, SEEZU -0
=10 it depends, it depends on the context, it depends on the situation, it depends on context, IX#FHIC
ENRENBZER T AR BNREENXMAOREE. SHERN TREAFZEHRTULER, #17
RERYE, #HITHILERANMER, BAXHEE N TEEH TR, REABEFFHXAEIR
||, \T1>

An example of engaging students in deep reading, right? There should be a great many of examples. Now, our
textbooks, when they cultivate students’ reading skills, they don’t just help them to know the question of
‘What’, which is about what the text is about. They try to help students understand ‘How’, so after each text
there will be a mind map. This mind map aims to help students to build up their knowledge about how to say
this “What’, so you can see that the design of the questions after reading is very good. Many questions we
asked our students in the past are mainly about ‘What’. Now we often ask ‘How’, so how does the author
present his ideas? How and why did the author write this passage? These questions are more profound. Critical
thinking questions is about reading a text deeper, about transferring students’ reading from knowing the story
to knowing how, to develop students’ deep reading skills. For example, to develop students’ profound critical
thinking skills, the textbooks have made great effort. Let me give you an example. There is a text about, about
you visiting an art exhibition. There is something special with this art exhibition. It changes the ‘Ascending
the River at Qingming Festival® into a digital version to present this art. Because ‘Ascending the River at
Qingming Festival’ is a painting, right? So, it is technology, because it is not the real painting. It is digital. It
is digital. Therefore, students will know that many things in this world are in grey area. It is not black or white.
There is nothing in the world that is always good, and there is nothing in the world that is always bad. For
example, this digital ‘Ascending the River at Qingming Festival’, it is both art and technology. It is both art
and technology. Hence, students will develop their critical thinking skills. This is also true for the problem of
environment protection. When talking about environment projection, we will talk about that bathing is a waste
of water. And how about ‘take a shower’, right? Shower, this may save water. However, the text tells us that
it depends. It depends on how long you take the shower. If you take a shower for too long, you may waste
more water than you do when taking a bath. So, all in all, it addresses one question that it depends, it depends
on the context, it depends on the situation, it depends on context. These articles in these textbooks reflect the
effort that the textbooks writers spent on design the textbooks. They want to focus on cultural comparison and
developing critical thinking, the quality to do critical thinking. This can help students do cultural comparison
and eventually develop good cultural awareness.

[45] <C I> B M, ZIRENINHEI B9 X T3XLRvtbER, ZIREisnE AR XA E R XL ?
AI>
So you, you just mentioned cultural comparison. Do you mean comparing the culture of different countries?

[46] <C T1> 2R, tbmiEEHREMEXENIE, MEHCTH, 87 AR|TE, NAN? EH%E
Body language SAES A HEH, XEENNARS, bR EEE® AT AZEIR tiger mother FYXT AR
X7 PEARPXERZIE? HEXK dragon, AEFRXEME Dragon BZE evil I—PMRIEFF, AKX
LHZBETXULBRHNARIE, \T1>

Yes, for example, if it is talking about China and America, it can be about color, right? About food, right? And
body language, and about animals. For example, why we say tiger mother in English, right? Chinese people
like dragon, but in English dragon is the symbol of evilness, so these are all about cultural comparison.
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[47] <C I> BEIBEER T XADRBISS, HIRILFERB EMELLRARHGF. >

Except for the examples, do you remember any other examples from the textbooks?

[48] <C T1> #HITXALLERG? <\ T1>
Cultural comparison?

[49]<CI> &, <\I>
Yes.

[50] <C T1> #1731k bR B F, B CRELRBENET —FEXZEN a child with two cuisines, FEE
MNMIRNZT, HHE— &%, HNOBEFEAN, MHSEEREAN, BARXNZT NN
IZ)XEE, 0z hot dog, MZIXYERER, MXLEFETRYKK. FRMGDTMEKE hENNE, HBh=
RTFENRER, BIE? BAMEXWIFXAXFHPREXAHEERT, hoERERIRE T
BRPEASREZXERY), BRRARTELHHNSE ROINXLESIEEREKNE, BAXLERE
AL A B FIE, <\ TI>

Examples of cultural comparison. I think an obvious one is a text called a child with two cuisines. It is about
a child with two cuisines. It is about a child whose mother is a Chinese and father is a British, so the child
grew up by eating hamburger, eating hot dog, eating bacon, eating this western food. However, later when his
mother brought her to China, he tried to eat stinky Tofu, right? So he have experienced both food culture, and
he eventually realize that the reason why Chinese people like to eat this food may be because of the local
weather, about the weather in Sichuan. These are all examples of cultural comparison.

[51]<C > H&E— M E@meZ MERFAT (KE) FXHAET, BEEMWLEACHUESEED
ZHHEL? FEEREHET AT USHATE? A >
The last question is about for the cultural content in English do you have any observation that you want to
share? Or do you think are there any areas for improvement?

[52] <C T1> ZWEBE, BEEBRBEXAPREAEX NI XL TEEM T —L£5H, Bk, Kt
MEE—LEEEL B2kl FARBEPEXARENXE, BATHRRSESBBDIEFR.
PR XA BEER XM XEREXFHHRE. AR PHENKETIA, MELS53XD
BFRGENER, REMER, BERSKBEENIT NG A CEMT XE. BARERAX
BXESHPXEHRN., AA—MERENIA, BARGMESRARCHITXIHNEE, Al
BEXENIZREAZNPXIR. ERER—1TPXRHOXE, ERINER B X —IRARIEX A
e, HERRRARE T XUAFENHTS, REREXERTEABNBLEREK. TERTHBD

XEER, T2, ARER. AAMEAN—BXEHIREETFELRE, AN —1MXENZELE,
fhREXERF DL TIXEH. ARMEITEARRBERERBENIMZARAEBENER

WS LW HIMRE . MEBBREXEMEARREA—PEEAZTF, XEAEZHAREIRRED
THITHEE BRER RS TTREXE, IREBEXERAME, BR2EER A HIEE
AMBEXFRE —LEMEZR, FFUEBESRREX UM FHERRMALEN, E2—1F
VBELFER, EBIFBERL, MASEAERNEM. FFNSTFEANER, RE—AREBEM
RIEARFENXAR RN EE, XSRS RBERIFUEEEINUL, FrIRIERFRA
Bl—EBZEXNNESE, —ERENHNESL. IMMAXPMEX EXE, HbsaE—fEaR T, hHt
WP IEFRRI A A XE a child with cuisines, HEFZXRTREEIEMRERENILE, #HE
EH—EXEATNHAREAATARAY, LEREARNHEREARZ AR, AFTARXAYE, N
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& BUX FIE B AT IB A Y cultural misunderstanding, ABAXAFHIBIFHREGENISRELHN, EHE
REAN., ERARRNFTRIBEXERE, HEXNFEHGE, REE—MHEREESH, B
AP XER, REXEEWERRX, EEEEASRBEMNXMIIENLHIL, REXIEEEREH
BB, RREHRREXE SMIE, BRAMTATBTA, ATRBEXEEEmMRIBNEHNXEE
—RXE, TERENENENE BEE? ANEEYREREEBILEHHA, XEXZRATEE
HEPXWHERE FTELEEZARENERZ2ILR, ARXGSPENFERENFERE K
PMARBIRAZRERE, FIMENMEAREEERURXUANBTEERLETE, ERARXFTXLER
MEBEUNERA, TRIE MZ2EBYMELE. IURFEEMNREEENGEEM R,
B XA R R ZIEAPI LS EBRNXFRIXARIE, <\ T1>

I think...First of all the textbooks have made some effort in cultural output, but I also have some personal
views about this. How to say? Because if you want to choose articles for Chinese cultural output, you may use
the translated ones. For example, there are some examples in these textbooks. The text is about a Chinese
railway worker who have participated in building the Qinghai-Tibet railway. Later, when the railway was
completed, he took a trip to the railway by himself. Obviously, the text was written in Chinese. Because I
don’t think a railway worker can use English to write like this, so the text should be a Chinese one. Because
it is a Chinese text and we emphasize on cultural output, or what you have mentioned the concept of home
culture confidence, the text was selected to be include in the textbooks. I think the text is not very good, unlike
the other one about ‘“When Hamlet met Beijing Opera’. The text is about an American student who studies
Shakespeare’s work in America. When he saw how Chinese use Beijing Opera to perform the drama by
Shakespeare. I think the text was written by an American. When American was watching Shakespeare’s work
in Beijing Opera, he felt amazed and wrote that article. I think that article is more natural. However, the text I
just mentioned is unnatural, so I think culture should be something unconscious. It should be something
unconscious. It emphasizes unconscious input instead of stating it intentionally. Therefore, when Chinese use,
design English textbooks to cultivate students’ cultural awareness, I think what we should emphasize is soft
input, and the reading texts you choose should be absolutely authentic. It has to be authentic. From this point
of view, what | have emphasized is authenticity. In other words, I think the text about a child with cuisines, or
about comparison between American and British English, it talks about how American don’t understand why
British say in this way, or how British don’t understand why American say in this why, why say in this way?
This creates what is called cultural misunderstanding. I think these examples are authentic. They are very
nature. However, the text I just mention about the Qinghai-Tibet railway was written by a Chinese tourist in
Chinese and then it was translated into English with inappropriate use of language and was then selected into
the textbooks. I think the text is not authentic. It is intentional to emphasize home culture confidence so that
the text is chosen, including the text about the persons who fix clocks in the Imperial Palace, right? These
people who fix clocks in the Imperial Palace. These texts are original Chinese news report and needs to be
presented in English and read by Chinese students. I think this is not natural. Therefore, I think if there is any
area that the textbooks can improved. I think culture should be something unintentional, authentic, and
subconscious, so I think textbook writer can choose more authentic texts in future when selecting texts for the
textbooks.

[53] <C > #Ff9, IR IFAEILERT, WFEE)D, BRINEHEDNERFEEEFEH. <>

Okay. This will be the end of our interview. Thank you very much. The information you provide is very useful.
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[Teacher 2]

[1] <C DHFEANAFABSRNXKF, ARE—ITHERE-TXTEZRN—LEREE. INEE
— a2 80, 1HEE ISR AWM FERIRR? <\I>

So we will being todays’ interview, and first of all I want to collect some information about you. So, my first
question is...could you tell me at which school you are currently teaching?

[2] <C T2> RYlIT***p =, <\ T2>
Shenzhen *** Senior High School.

[3] <C I>& (822 54 05 BN A — T IEAARIT? <\ 1>
Could you briefly introduce your school?

[4] RYIT***rp s, REBBRXNERER, BRFEMEEFER? Q\T2>
Shenzhen *** Senior High School. Do you want to learn about the school on the whole or just from the English
subject?

[5] <CI> B4k, BILINFHBRENERERIIZ—FIEANFER? A\ I>
On the whole, for example, what kind of school it is in Shenzhen?

[6] <C T2> XAPFERME, ERRYITH—ITEFENFER, REHEE, & NZEE FOCHE
EE—R, AEEBE, ARENAENBEHFBNZEERITHNE+—2, RYITHHE+
—%, AREHNSENFELE, UREMBNERLZEFRE 76%, RAERBLERME 99.6%EH,
XERAMEN—PMEFMER. REER 2007 FERHN, BNRNNENNENSPREAFTAIE,
RHAEBAENKE, BEROUNZEE RAIRESERITERLSERZFILIET, FUEDAR
BRMBLHT . ERENBFIMEERYITLLRAR. EBERMBFINEE 1000 AEH, EAR LM
RIMEFNHFREA b REEFBFIAME 500, 600, FAIAEHFMEILLRA., REEA L MAESE
MFIIER 3000 AL fH, REMER, BiR—TIHZMOERILAEXMEHFREITE 10 A, FREF
FEAERYTHRELLRSH, REWRENLLHNE REZME@EZHORRLELLSIRIZ26E
BPARIBULE. F, KB NMERL. REFRRNBAR, EEFEHAMITEHIT—DHRE.
<\ T2>

This school is a boarding school. It ranks in, if I remember this correctly, the first place in the province. And
itis in ***** Tt is ranked at the eleventh in Shenzhen, the eleventh in Shenzhen. Its performance in the national
college entrance examination. In other words, the percentage of students studying in key universities was 76%
last year, and the proportion of students studying in the first rank universities was about 99.6%. This is its
teaching performance. The school was built in 2007. So, it is not too new or too old in comparison to the other
senior high schools in Shenzhen. It does not have a long history but still it is...because every year there are
many schools built in Shenzhen, so it is not that new. The number of its students is very large in Shenzhen. It
has about 1000 students every year, but many new schools can only recruit about 500 to 600, so it has a lot of
students. And about its teachers, the proportion of teachers is now about 10 star teachers and this is very high
in Shenzhen. About the percentage of graduates, there are more than 1/3 of teachers holding a postgraduate
degree. Okay, that’s all I know. Do you think it is enough or you want me to make more elaboration?

[71<CT> % 79%T, FEFENRER, HFEH. REHRE—T, BOEMEEEZILER?

AI>
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It is enough. Very rich information. Thank you very much. I also want to ask which form you are currently
teaching?

[8] <C T2> I AHZ—. <\T2>
I am teaching senior 1.

O1<CI>g§—, <\I>

Senior 1.

[10] <C T2> %, AFMERS—TFH. <\T2>
Yes, and now it is senior 1 semester 2.

[11] <C I> FRERIZ RSN EFRXEIB T R EE A TR? <\ 1>

May I ask how long you have been working as a English teacher?

[12] <CT2> 2B LHE W BEARZEN, NE? 28, B2 —F. 12>
Counting when I start to work, right? After I got the job, right? Yes, about one year.

[13] <CI> —F, FEFREID, FEEEIDEEBIRIMIML (FiE) BRBRREATER? A\ >
One year. May I ask you...may I ask how long you have been using English published by the Foreign language
Teaching and Research Press for teaching?

[14] <C T2> —4F, <\T2>
One year.

[15] <C 1> %709, BhgZEIh. BRERTFIEHEARMNS KO FHNEERN, RERNATT, REE
FBiD)—TEI, &5F (FE) BHIFLEFTHFNTHBAENXHE? BEAEEIAEMRLETE?
Al>

Okay. Thank you very much. Now, let’s move on to the most important section of our today’s interview, and
first of all I want to ask whether you think English can help students better understand home culture? In what
aspects?

[16] <C T2> fRIZMERIEX MESERWHAM 7 <\ T2>
Do you mean English as language or the textbooks?

[17] <C > &4, 2RI, <\ >
Textbooks, the ones published by the Foreign Language Teaching and Research Press.

[18] <C T2> FrUE T RETE B RS (RiE) NEZIENZIMNHLNEMZE? <\ T2>
So all the English means the textbooks published by the Foreign Language Teaching and Research Press, right?

[19]<CI> X, 2/, <\I>
Yes.
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[20] <C T2> %, XADFIANAIMAALARIEMIE B REBLLRFIILF 4 T BB AR L. thiniiE
F—MeHxTF, 50, BFE_HIT exposing English, EfMNHIHMERENET—LIIEEE, BR
CEALXABER, XEIMERT—IMRAZNFR, REEBIESRXL, MEMEFHFEIEN
SJEEIE, ERARTARSENENTEEE, N, RAECHOFE=AT family matters, S
KHMAERATREN —EBENEBERAEREN —LEFE. BeRE, EREEE, EEHR
understanding ideas, FEAXAPEEXERSEHIRNESAIRX, — =2 understanding ideas, iX
/™ understanding ideas —fAFR A1 RE AR IHES T RIFE L. P developing ideas O] BEF 1 FEANIEAY
FREL S TR —DiZik, EA LT understanding ideas 2, EHURSEZHNE—ME IS ERE
EEMHREN—MHEIINEN—MUNTATR, REE BT developing ideas EE, THEWH
Byt ARERTESHEITENIZFRRE PEEZS XN —ET AR ITE. AEX
EZMEEE N FEEFNHTREAES M F_MBHNE LT, EiihIZE food for thought,
Food for thought iXA)}E, B 5% —&EJThY understanding ideas, & IPE IR AR 2 a child of two cuisines,
Ae— &Y, MHAEEEMIIA, BHNEERREA, MERUAXLHIR, WE? XEREX
. BREXARTBL —LAF FEBILIE, ERILREBENINZFNEFNTBRAEXL. B
ERERAEMATTH, ERR, REXFEBEE, REXWL, WAL, REXL, AREEARX
i, EEHREBEXL, AREEHS, MEZAXMNL EAE—IPEMB, GEEHETHEEX
T-EZGR—EZAER, AREE—ERENIES, BACELFSaRE—1METSTREL
HEAXEFER=1ME7, AS5B%A AS5Hts, WBE? ASBRETREENEBI KBTI 2-3
MR, EURFNEZHNEASER. ASHE. EEALIRENED, ERSLWIEE T
FHE R ETT on the road, #AfF earth first, EEHRNERE T, RIPEIE endangered animal, Xt
E? e—RATFIRIAEBR. IUNABMBERXMREE. ERREBREERHFREMLL
2?7 BRXAR, IMHERXAE, RETHXERESREETHRGETRIK, RENNhE, FA
TXEEMESLRAN— MR, BEMINEEEEFESNINEETE, LWiHKHT 4 have frog
in one throat, XIE? RFEMBEFTE. AREER—FRNAMMEAEHRIEBENETE, BREXREL
e BEx#E, —BEZREARXF—MIE, HRATHXD (X)), EBMRIEFETERILR
FOTIRREY, REEEXNMEAEC IR —HRTIRAHNREXRTHEN, BEEENBTRS
FENXE, BRILRX, BABRAN. REENT, EBABZAHERZABR, HASHTRIR
wIbERNES, MRS RNFR. —BEFfiz/E, THREREESHNRNEEMNXERNTEHE
E, ERIMNEREFHE, EBEFBRHIPEEFREXAETERELE X RiaTEES XA
KRt RINE—, XE—1. <\T2>

Okay. First of all, I think the textbooks published by the Foreign Language Teaching and Research Press can
help students better understand their home culture. For example, in Compulsory 1, page 50, Unit 2, Exposing
English, it talks about some idioms in English, so a very obvious characteristics of this textbooks is that they
like to make comparison. When he is talking about English idioms, it will surely talk about Chinese idioms.
Yes, for example, in unit 3, family matters, it actually talk about some trifles or conflicts in family. It will...It
is in understanding ideas. Because the textbooks have two key texts, one is understanding ideas. For the text
in understanding ideas, we will read intensively. For developing ideas, when we read the text, we will do
extensively reading. In understanding ideas, it will talk more about some British or foreign cultural practices,
and in developing ideas, it will make some comparison. Then, it will talk about some Chinese or Chinese
traditional practices. Actually, there is a very good example from the text in Book 2, Unit 1 in Book 2. It talks
about Food for Thought. Food for Thought, in the understanding ideas of its first unit, there is a text about a
child of two cuisines. It is about a child. His mother is Sichuaneses, and his father is a British, so this is a very
strong cultural conflict, right? This is food culture. From some examples in these textbooks, I can argue that
the textbooks can help children better understanding home culture. In what aspects? We have food, making
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friends, family culture, namely friend culture, family culture and nature culture, sports culture, and lastly stage
culture. Because in the unit 4 of Book 2, it will talk about some stage performance and art forms and some
concepts of environment projection, because it usually covers this aspect in the last unit. Because it is made
up of three parts, people and nature, people and society, right? People and self may take up the first 2-3 units.
It talks more about people and self and people and society. In the last part, it will talk about, for example, the
Unit 5 of Book 2 On the Road, and Earth First, these are all about environment projection, environment
protection, endangered animal, right? It covers people and nature, so it follows this procedure. However, |
notice that you want to learn about what cultures the textbooks are about, right? However, these...these
textbooks by the Foreign Language Teaching and Research Press focus on ‘an original taste’, they are real.
Because the biggest characteristic of the textbooks is, when I start to use the textbooks, that they include a lot
of idioms, for example, like, have frog in one throat, right? Frog in one throat. At first, I only thought these
examples can only be found in the unit about idioms. However, later I found that they are in every unit. If you
can find several examples of these idioms, it means that English, the texts it selects are very original. However,
the only think that if doesn’t cover enough is about China. First of all, it introduces a lot of Chinese culture,
but it is very superficial, not deep enough. And in comparison to...because I have read the ones published by
the People’s Education Press. I think that one is more traditional, but this one by the Foreign Language
Teaching and Research Press is very new. It is new, and it focuses more on resource and text selection. It talks
about many countries, but if you want to talk about Chinese traditional cultures, it is very superficial, and not
diverse. I think this is one point.

[21] <C I> $#R9, FFHEEZIM, BIFRE - NEBFEE FAORIREE T HXTAENXXL, 3
ZMERFRBEGEPFEETFNTRATCERNIXUE? RAEREENAEMLETE? A\ >
Okay. Thank you very much. So, the second question is please, we have talked about home culture, so do you
think that the textbooks can help students better understand the cultures of other countries? In what aspect?

[22] <C T2> HEERMXME, BEFERREER, XNE? BAREFERNAHOB=1H8, FixX—
T, B SABHNBEREERNXUSRARR T, RRRW, AT HHG. BAEMRXDPX
ERHNERNL. AEZEHFTEEGEXUNTHEEHE, mERXERNEEE. REER
RABFE—NHAMTT, BRBXAPEEBIRIBR T —ERONERARIEERNERXL,

EHELEEEMT —PERFNES RN, STMUFLHE, ETUERENETE, JE? RE
TESH LR GR, Rt EARENMIE, RETHEH, LHMEAEHTAESXUNRE,
THE TILMRE M BOELET, ETNHEIEREN, XRETHE/ARETHRLN, WHE?
RIEEERE T REMNERE, NE? eXRiHE TR, AREEHRETEFES, MEFEFES,

WRILHENIE, MIZARWRONEEER., XPELFTUE—T, REEEFENRINNE
TERBES, REEE-—BXECTHNEZERBER, HWEERRSRRNRE, RAEE_RXETE
WET, mERE Y, LLWiEASERE, ARLF AREERMNPEMNLEEY, WE? RFERL
HETHETERANN-EBE, RREER, RELEHE, RE-_TEFHFEN-—LEEE EEH
—LRN. RETREEE AREAHNRRP, SXHEITEREN LXK, REMNBHRENEIL
%, REAEERNXNEE Fogsmoke, X, HERE-NDEBFEAERBET . X, £BTH
HEMERNXAL, BEBZZEMETAR? B2, HANRKETEENE. RBEHTH
Exft, tbmii e EXANHARR, TRATERNXARE, tLixBEt4A, BHExX. &
. BfT%E. AR, Mk, 8#F5, AR EIEX. EREEMNEBERTRE, HXERER—
T BXABERBERZMBNRARHEL, WHIRELNRETRSEFHETRAEHM 6 5K
B # 6 KARZAER. BERFENLEX 6 KB, ERFEBEULREASELRENNET #
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X, T SBEMNALTEEMNFRAERS, ZMFTERMICX 6 BRIZHA? X 6 BEK
— background in...background Information, XfIE? =& Z—-{3.. .briefintroduction, XF 247
ZMELEMEREE, FARALFRLUEBERBATXUNEE. ERFEEERNLNERAXE
ZLEFET, BFAINAEHTXEIMNASY, EXLZRMNERREXEAT . FIXEARE
N—PMRGANERHARENRYG, SHERMNBCEMRGNNEK, SFEREHBS, NELFEA]
AN —EHSHRE, BEXEHESIRIEBIEXNIEEBME T, REXME—BAIKR, <
T2>

The cultures of other countries. Let me talk about the Britain and America first, right? I will follow the three
circles you have mentioned. I will talk about the inner, the most inner circle is about British and American
cultures. Needless to say, like food, this is what I have mentioned. Because these textbooks like to compare,
so they have covered everything they can introduce about Chinese traditional culture. In other words, we have
what Britain and America have. However, one strength of the textbooks is that instead of covering the cultures
of the core English speaking countries they are a very good language resource. For example, it talks about the
pyramid in Egypt, right? And for example, desert, and different topographic features, and they talk about,
especially when they talked about stage culture, it talks about ... for example, Unit 4 of Book 2, it talks about
the Swam Lake. I think this belongs to something from Russia, right? And it talks about Chinese crosstalk,
right? It talks about Sichuan Opera and Waiting for Godot. If 1 remember it correctly, these don’t belong to
core countries like Britain and America. You can check it by yourself later. And also, about our Chinese Spring
Festival Gala. The first article is about Hamlet, and Hamlet is traditionally British. And the second text it talks
about many things, for example, the Great Gatsby, and the Dream of Red Chamber, and our Chinese Dream
of Red Chamber, right? It also talks about some films from Roman and Italy, and Charlotte, and, and I can see
LAO She from China, some work by LAO She. And later it talks about environment protection, it mentions
some culture from Egypt, the topographic features of Egypt or the North Pole, and the fog smoke in different
countries. Yes, I notice your second question...am I off the track? Yes, it can help students understand cultures
of different countries. Mainly in what aspect? It is totally...It is equal. As long as it mentions Chinese culture,
for example, it talks about Chinese culture, it talks about Taiji, and then the cultures of other countries can be,
can be, for example, ice-hockey, Yoga, cycling, surfing, tennis, rock climbing, and...but in fact...it will cover
all these aspects in the later section. Let me briefly talk about this. The textbooks require teachers to do a lot
of things. For example, maybe in Unit 4 it presents six pictures, the pictures of six different art forms. However,
simply by looking at these six pictures, it cannot help students understand cultures clearly, so this puts a lot of
demands on teachers. For example, the teachers need to explain what these six pictures mean? Provide some
background in...information, right? Or a brief...brief introduction, about what? Teachers need to make them
clear. Otherwise, we may not achieve the goal of promoting cultural learning. However, fortunately, it is the
second year now, for teaching these textbooks, and basically teachers have realized this problem. Therefore,
no matter what teaching resources we use, or when we design our own teaching resources or supplementary
materials, or booking exercise book for students, we can basically take care of this problem. This is not a big
problem now.

[23] <C I> 4¥HY, WHGEIR, RIRRZIGEARBERAXML, REHINBRRTREAR.. BEHER
BN AEIBEETEMEREMERAXL? >

Okay, thank you very much. We have mentioned the cultures of different countries, and we have also talked
about may different...do you think its focus is on the cultures of which countries?

[24] <C T2> HXER, ERTERREER. AHERKNM. REZMN, SL—=, BUMBIEM

99



. REEZHEISHMN—EER. mEONNMERE. BT, #BE, S8BT OERIM
BETH, THESHEHE L, wREETEOMNER, <\ T2>

Britain and America. Mainly Britain and American, or European countries, and then American countries will
be more, European and American. The textbooks focus more on European countries. Europe does not only
have Britain, Italy, Germany, but also include the politic center of Europe Russia. It all has covered. It focuses
more on European countries.

[25] <C > 4FHY, HHHZ . F=AERERIENABERNXUXHERESLL? HH4A7 A >
Okay. Thank you. For the third question, do you think the representation of the cultures of different cultures
is authentic? Why?

[26] <C T2> #AXSRHE R ILRE K. FABEMNRKRHLLBRES. AACHEMBIKE BXEHA
CEER. BLLWHEAHRERZERNFIENSE, ERIET after 20 years BRE TR, X4
MIEXPRIBERELRARXT, WIE? RAER—1MXZEER BHEEMHA? LLWHEAEH.FZ
MPE—Rx.. W E_MPNE_FT... EEWH let’s celebrate FEERUL A NERE, ©
ME—RHNEXZRT. EXEET Tolkien, ME—PREBERFA, HE-PRFEHRNNE.
AEEASEIE, THEMZLLRHOATE, REECHORFELTEREFEELEE, BMXHFRTE
EXLERERFETRERN—R, RECBIEFTRENXFER, KEF—DERTRKRTS
MRFFXLESR TR, WE? X—1. BMXEZERRELIN—R. XEF—1TTH. Elt
REXEXZFER. FANTER, EHEHRTXEEREF. R EXELEFE. FB-NEAHEIT. €
AT HFARE—N, M. HNE? ELE—NEE. AR ... EEFZ.. . EHLER
EEN—NEERIT. LR EEWANERIT. RAEESNEITE T — shortvideo, EB—PXL
BR. L EENHRITHLE starting out, i warming up 5 leading in XTI, EEKXLHE
— video, XA video IFIFEX— M ETEEMMN—LLLMHEATHNRR. HEF2ES=MBHNE
—E 5T knowing me, knowing you EHHIE—H—MBE—BxT. . BF-MNBE—LTHEHFH, X
B? New start, EFtH T —MREMNNEINES, RENFENNEES . FFUEXMHERLTIE,
TR TMANERNE NWE? REEESNRITLEESEN, ESFH, REESEINTE.
AT ENHAEN ., XHMIEFERET B, TRXL. SZREBIARAERRITE
WHRAX L, ERtbRmEHm—LL, ZE—L, PMUENRERSEMEL L, REIRESLR

XM, RUMFER—T. - TMAREEHECHER. F—EZMBEAAERZH,

HERRMXATEE. HEE. TRELLMERFING T, EFZMB. BHENBFE—~IREKRE
HE, gE-MMEZ, BREEUNETIAME. WANEXEZ., MMEEZMNE T LT. EH
FB/I\MESE, ©F— work in pairs, act out conversation about extending and accepting an invitation,,
REEREA LS EMANZEE, —MFESBE VLN 81 T, A TFESBEIB LM 85 T,

XEZEMN— IR MRERNFEECSHE —MBRMNRIT, XA REET BXA RS
EMNESK. RARDMFZERRAERANER, HEARMNIER, METREN—MESESEREN—
PHERERNBRNZ S, XEMIEMN T BXUHEMERY THRXAATAECESNIER, BHt
SEMNEEMES. X, X, B, 712>

I think it is relatively authentic. Because it is relatively authentic. Because the source of its texts. Firs of all, it
has its own consideration. For example, when it talks about the attitude towards friendship of the people from
Britain and America, it selects the novel by O Henry After 20 Years. This source of the text is very authentic,
right? Because it is a literature work, what else? For example, when it talks about festival celebrations, the firs
text is about Christmas. It chooses Tolkien. He is an English writer and poet. This is a text of a university
professor. It doesn’t randomly select its texts. The texts it selects are standard, and its sources is mainly from

100



literature, so in this way it can give an original taste. It chooses a lot of literature work to keep an ‘original
taste’ to ensure the authenticity of the culture, right? This is one point. The second one is authenticity. This is
one aspect. It likes to select literature work. The second aspect is, when it makes text selection. What we have
mentioned is text selection. The second one is activity design. Its activity design is not single, is...right? Or
focus on just one aspect to write. It has multiple...it has multiple...it has a comprehensive activity design. For
example, it has listening, and for each unit it has a short video. It has a starting out for each section. It has a
warming up or leading in section. It basically has one video. This video is about what is in this unit, such as
the western food culture. Or in Unit 3 of Book 3, Knowing Me, Knowing You, it talks about the Unit 1 of
Book 1...Unit 1 of Book 1 is about back to school, right? New start. It introduces the British timetable, the
timetable of British students. So, in this way, it has a video for background information, right? In the activity
design, it has listening, speaking, and writing. The activities are highly linked with one another. When students
are learning about cultural...learning about culture...or using different activities to reflect culture. It is richer
and more authentic, so it is more real. Now, if you read the textbooks later, you can pay some attention. This
is my personal understanding. Some teachers may not like to use or may not pay attention to it. It is in...maybe
I can give an example, in Book 2...let me tell this clearly so that you can find it later. In Unit 2 of Book 2.
What I am referring to is all Book 2. The page 19 of Compulsory Book 2. Its task 8. It has ‘work in pairs’, act
out conversation about extending and accepting an invitation. It needs two students. One student will turn to
page 81, and the other student will go to page 85. This is its activity design. For two students, it has a context,
so it will provide an authentic exposure to the culture for learning. Because the students are in an unfamiliar
language context, different language contexts, so they can have a conversation on the same topic. In this way,
when they learn cultures or try to understand themselves better through learning cultures, their understanding
will be more real and accurate. Yes, yes, em.

[27] <C 1> ZIBFANRIREIE] 7 ZBXABERE, SHRRERSABHOXL, BERFHT BHFRIT
FHENXAERS BREGENFEERET MR TXUNMETENFIR? <\ >

We have talked about these textbooks, they provided different cultural input, so to better enhance students’

cultural awareness, what aspects of knowledge do you think your students want to know more about?

[28] <C T2> XTI HAMLERIR? HXXABE. AEBTEFAR. F—x, DAL
REBMAEHBRTHENXANNE, EHAER. HZFEZHAEBLLREMOEILFERBIAE
—FBRIENEIR. RACLMTEEHRRIXMN, EHLEWHEEAEFRRXL, EREBmn
WY —RPEN L MERERENYE? REET —ELMRETA.. . ERET, WE? RIFEH
WHT—PERET. REEBRETHNHEREETRRYE, H—TRBENMHEE—EH, EXRF
EFAMNFEEEMEBAIRVRBEXUE 8 RER, MWE? \XKR, RERRXUNFENTIZHA,
HAX? WABRREXELIY, F—R, BNBRIAENTERXURAZREABR, BYTA
BABIRNBEM ERBNR T &, ABABRNEHM —BERKRT, BEE2ABIRBEM —BLEX
tE e %, X, REENTEEXAERPERESHABEHRANARN. NEZRALEHEER
EHH, RNFREZNEEEEBESR. BERRD. BERLIELLRE —DROBE. BE
PELNEEXUEZNENRERLRR. EREBHEBEXZEABEXE, ABREZEHH,

THRIMNIHIRBREXE, €A, SWEE. BEXMERT, BENTEX-KERETABRRE
M EEEGEXUENRERT, FUXEE—R, BEEREXUFENERTHE—R. REFEZ
RERTXHIR, REXABERIARSIFZENNBILRS, g2t Ar. B, It. Bk B, XE?
EHENTEERBRAN—EXUNE... TR, g T —Ehexft, HEE-LEZRNE
RR—EHIE L, WE? B, #EX. RELLMEBELSHNHLEH#E, RSN TR
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BROXAHEZRBREERNN T RNTEXMFEXUEBFLE—SfSEF. eREFT—RX
FHNNBILREBBNMA, BEALR—E.RT4...BR, REXRILENITELRERMEN.
KRFEXH. AMERANBFUUBRAN, EERECELBRNT, EREUUFTBRA—R, \T2>
What aspects of knowledge about culture? This book is actually...I think there are two points. First of all, I
think when these textbooks published by the Foreign Language Teaching and Research Press are talking about
Chinese culture, it cannot...or it cannot fully help students pursue the root of the cultures. Because for example,
when it is talking about food culture, for example when it is talking about food culture, it only talks little about
Chinese stinky Tofu, right? It also talks about something like...Gongbao chicken, right? It simply talks about
Gongbao chicken. This history about Gongbao chicken is very limited. It only talks about the Qing dynasty,
but actually our China has 8 food cultures, right? 8 food cultures. So what are the historical changes of each
food culture, right? I think these textbooks, in this regard, my feeling is that it doesn’t introduce deep enough
about traditional culture. In comparison to the edition by the People’s Education Press, it does a better job.
The textbooks by the People’s Education Press cover a lot, but it is more traditional. Yes, and its introduction
to Longji rice terraces I think is not deep enough. In other words, actually the text about Longji rice terraces,
what you have mentioned about Longji rice terraces in the textbooks...those textbooks I...That text leaves a
deep impression on me. Those textbooks can explore deeper about traditional culture. However, that text about
Longji rice terraces is also included in the textbooks by People’s Education Press, it is the same one in the
textbooks by the Foreign Language Teaching and Research Press. They all have it. Both of them have it. In
this case, | would say that the cultural exploration presented in the textbooks by People’s Education Press is
deeper. This is the first point that students need to learn more about traditional cultures. And the second one
is about cultural knowledge. These textbooks emphasize more on attracting students’ attention, such as eating,
drinking, playing, dancing, and jumping, right? It needs to help students learn more about the deeper level, for
example, history or deeper even politic culture, right? Culture about history and politics. With the development
of the society, it would be better if the textbooks can cover more about the deeper level of cultures or what I
have mentioned about history and politic culture. The current textbooks focus more on students’ interest,
basically to say, let’s...have an adventure, and about celebrations. These are all about entertainment, I think.
It is not deep enough but can be deeper. It is deep enough but can be deeper.

[29] <C I> ARZIMEIA A . L2 BAIRIRARE] 7 XA 7TE, RAEBNXENEENRETHE,
BINA (FRIE) EBERFEN. SARERNAZRNENL? HTAal? <\ 1>

So you think...We have talked about its cultural content. Now, what we are going to focus on is its skill aspect.
Do you think English can help to develop students...intercultural communication competence? Why?

[30] <C T2> BERXRIE, BEEE—IHEBMANESNES, WE? EEXECHNOEEMNIALE,
ENEARRENIE? BREEANEBES RS, HEREN, BEESXEIMRIMUMEIN, BRI
EXMEMECERHELLMITNEMRES . eNELERA. BEXLENHEHESNREREFE
RERME, bt BK, BNTeRERE LHEMRINFGENS —5=24KE, HLE
ELERARE ., REHAECHELEHFAZRMIEBZEMAEL. EMNELHEILHRILRET . X
EE—, WLENREA. AFMECELE—BEXT, ZANFINANBEIRERRE, MHNIES
BIRSBERS. F_IHAEENRANENRBTERERFEN, WRK, REENAEINRIT
LEREE, B2El, Fik, FiFk. REEHNRBEXEMRFEN—PEEMNIESFINIER, 1
ELEBRFEEN. LHMEESNRETEEAR LA LR stattingout, /572 understanding, XHIE? K5
2iEE, REEWHR, REXKT—IXE, REXRE, ARRERENUR. E2HHBHN. B
MU TEERENESRENNSMAELNIZZRBBN . FFNXRBNREBLERBFIE,
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BAIES RN IZZITEAE. FINE—PENESVR, XMIIMMERXEAM ZEBILTILE
. B-PREERINERAEERHARTORNEE, EEEXAREXNIE? EMERC
BBRAA. BXABENXUNRBREAFAZAN, ERUEEEH, SHAEMFE FREHNER.
BAENERASE N EMNREFE N ERSSEARNIER, WE? AME- MR EER
B EHENXERFTRILRAIN. BE=ZNEHTORNNEEREE, HAEMRIEXNER
Bk, LU EEERMNERRBRIRONE? RXERENAR, SHEFRREE-—PEHNTR
MIE? RIZMZBIEXMEARWIL T . MREEZRXABITREZMENFRAES —L, BEXT
B, ERXABESRMLL, BXNUEXFLEEZXNBHLSBELR. ERUEBEEINSIS
Mt REZ . RAXARBENIESHENRIELLERE, MR—EBHOUDHER —LILBI LR —L
REXILFAE LR, TRIARTERAY, HEVANBHENFARRES. FAUEEKHR, &
WEXARBEX=ATENIZE T AR, Mz M. EFH. < T2>

First of all, communication, the first one is about their language skills, right? First of all, their oral skills and
vocabulary, its sentence expressions, right? This is the basic language literacy, language ability. I think the
textbooks can help to achieve that, because the textbooks provide more vocabulary than the previous textbooks.
Its vocabulary is large. Its vocabulary page sometimes can cover two pages, namely one paper. For senior high
students, especially for beginners like senior one and senior two students, its vocabulary is very large. And its
vocabulary are not basic ones. Its vocabulary is very difficult. This is one point, the problem of vocabulary.
When there is a large vocabulary input, what students learn will be richer, and their language ability will be
improved. The second one is that the content of the textbooks is very rich, and long, and its activity design is
rich. It has listening, speaking and reading. Its two texts build up a holistic language learning structure for
students, and it is enough. For example, every unit basically begins with starting out, and then understanding,
right? They are all related to one another. Therefore, it is enough for students’ daily language training, so if
students can fully learn from textbooks, their will develop a very good language basis. The textbooks published
by the Foreign Language Teaching and Research can achieve the goal. The second one is when they are talking
with people from different countries, they need cultural content, right? They need to know what they can talk
about. Though the cultural introduction of the textbooks is not very deep, but it is comprehensive, and it covers
everything, different countries. They can initiate different topics when talking about different countries, right?
So the second point I think is that its cultural content...the cultural content they provided is rich enough. The
third point is about two-way communication. You cannot say in this way...for example, hamburger is very
popular in your country, right? If you do not have concrete content, or critical thinking skills, right? You will
cause an end to the conservation. I think on the third point the textbooks put more demands on teachers, about
critical thinking. However, the textbooks like making comparison, so through comparison students can foster
this kind of critical thinking in a gradual way. However, this needs teacher guidance, because the language of
the textbooks is difficult. If you only let students work on critical thinking section on their own, the effect may
not be very good, or the thinking skills they develop will not be systematic. On the whole, I think the textbooks
can achieve the goal from these three aspects. It is good.

[31] <C I> ZIMEIA A X ALM BEBIBBRFENREXUNBEEL? A4l >

Do you think the textbooks can enhance students’ home culture confidence? Why?

[32] <C T2> |, AARXABEINIET —<, MELEMAENBTARNOXUNNE, E—E2F
FENXHUEEE. FNEEESRUNERZER, JIABTNENEE, WE? XRF—xR. &
T REEANAERG T BAANRE, HHFT BANEFE CHNAREXAHERRATTE,
PIAEZE R, F=/EEXtt. ESEBRIANESISFE. BAERXLE-RREXERANALS,
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—MNET, ERBAL. FEFEFECABARMN, LK Food for thought, XIE? BHE—LX
EMRITEREN. XINMXERRAEXLL, XIE? 2@ .. —IMRE, hEt2REA, fhidig
A, BMABRAREBENLL, X2— 1 HBEEXLE, WE, F-NMEEBBRALNXtE, tb
WMRERIHENZES), tLMREMEZE =8, Eihzs), B©E—RIRXHNE sports, EHf sports
IR ERFEEMNTEMNBE MR, SE? AREREHEHFEI A, some traditional sports in China, €
HHARK. IIBREAERN. . AENMAILME T B —LEPENERREXANEE . IR EEXES
ERBIERFENTAEXUNABENE —~ BECRBHENE? FE_sRAEEETEMERR
XEEEREL, FEZRfHE2EX. MY TLNEE TRBHEARXUTEMNINERNKE, &
EHFEEthEMER CERNXANLR. \T2>

Yes, because the textbooks catch on one point. That is whatever culture it introduces, it always includes some
Chinese cultures. Therefore, it is telling students in an indirect way that we have others have, right? This is
the first point. The second point is about on the basis of understanding others we also need to be able to express
our home culture or its different cultural aspects. So this is the second point. The third point is about cultural
comparison, right? It will subconsciously guide students. Because the content of a text is limited. The content
of'a unit is limited. When students are learning, for example, like Food for Thought, right? It has some obvious
design of text...The text is about comparison, right? It is about two...one family. His father is a British, while
his mother is a Sichuanese. This is making comparison, a direct comparison, right. The second point is that it
is making subconsciously comparison. For example, when it talked about sports, such as Unit 3 of Compulsory
2, it talks about culture, the first text is about sports, it introduces that sports is derived from Chinese Cuju,
right? Then, it talks about Taiji, some traditional sports in China. It talks about Taiji. It will subconsciously...
introduce some Chinese traditional sports for them to learn about. Therefore, I think this is the first point that
the textbooks can help to enhance students” home culture confidence. It can achieve the goal, right? The second
one is that it has enough resources to support it to express. The third point is when...making comparison, it
can learn the strengths of the cultures of other countries and the positive parts about their own culture.

[33] <C I> FREANIMIMIIRE] 7 —L5gE. FEID, BRBATEFRAZENXMESR BREEN
FHEFEEFMLRR LR RBIIREE.. REMNREL? <\ >

So we have talked about some skills. So you, do you think to better enhance students’ cultural awareness, do
you think there are any other skills that your students need to develop?

[34] <C T2> B.BE. . HEXNXUEF, RHLEFFXMEERBELBT —T. BNEFTL
ARFHURRBILFEREBRIRZFRRIEERMEERENZE— tool, XIE? 2T H, RAERXX
BEEEXY. SRBRAERED, BXERRES? AFILR—HRRTERE, WE? X2—
o MUEERE, B HEREEFRXEBROLITAGE. BUERBARMIEREXKERE,
MIE? hEAERENBECH, RELEEITIRN, XE? fERRREXBCHERXL, A
DR BRI RAVE R XL, AR T X —MRIE AT\ T2>

First of all, this...actually this cultural awareness...I have thought about his when I saw your question. I think
we need to let students realize that the ultimate goal of English is that it works as a tool, right? It is a tool, you

cannot be a person who is good at memorizing vocabulary and get full marks in dictations and get high grades
in exam but cannot use the language to express, right? This is one point. An incapability of using English to
express, first...I think the question you raise is very good. You cannot enhance your home culture confidence
with an incompetence to express in English, right? If you are not willing to introduce your culture, how can
you learn about other cultures, right? If you are willing to talk about your own culture, then surely you will be
willing to learn about others’ cultures. This is how communication is formed.

104



[35] <C > &g— e, ZWEXT. X2—PMERAMMNEE, ZMEXT (RiE) PHXik
RNELEEMERENPZNHE, HELRFCHHTATUSANTIL? A

The last question, how do you think about...this is an open question. Do you have any other things to share
about the cultural content in English or do you think there are any areas that can be improved?

[36] <C T2> it My, FBAELE, <\T2>

Improvement? I dare not to say.

[37]<CI> K&K, HFH, <\I>
It is fine. Okay.
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[Teacher 3]

[1] <C I> BAFAHF IR SRR, AERMELEE - IREBRE-—TEZRENXTEREN
—HEKXER. BEZIHEEEMPERER? A\ >

So let’s begin our today’s interview, and first of all I would like to collect some basic information about you.
May I ask at which school you are currently teaching?

[2] <C T3> FERYI[*¥*+*+ 2245, <\ T3>
At Shenzhen **** School.

[3] <C I> SFRYIEIE B, FE)ZIMEREBERNNE—TENERG? A\ >
Okay, thank you very much. Could you briefly describe your school?

[4] <C T3> HNERZ/NWSEE, REZEsT, SPRMNAIIERBAENNE, BRI
TR, AN —RRE TSI RFRY, ZMXNTHREXTEHBEEACHERIE
RRXMBER. <\T3>

Our school has primary, junior high, and senior high schools, and I am in the senior high school. This is the
sixth year since the senior high school is built, so the school is still new, and our teachers are young. Teachers
are still gradually exploring more about teaching.

[5]1<CI>iERIZMER B EARILER? <\ >

May I ask which form you are currently teaching?

[6]<CT3>g5m =, <\T3>
Senior 2.

[71<Cl> 5=, BEZMENERXBIBTLABELZAT? A >

Senior 2. May I ask how long you have been working as an English teacher?

[8]<C T3>54F, <\T3>
5 years.

[9] <CI>5 £, FRZIMEEMAFIRIMNAE (FHEB) BRBRRAMEAT? A\ >
5 years. May I ask how long you have been using the textbooks English published by the Foreign Language
Teaching and Research Press?

[10] <C T3> EH A TNAE, RAZERIBR, REERESERMANS ZF ERFEM. B,
SENHE, <\ T3>

About 7 months, because we used the old version, and now when I joint the senior 2 cohort I start to use the
new textbooks. Yes, we switch to use the textbooks this year.

[11] <C 1> B4 TERRRMSRRBNREE—FTT, RELIFE (FE) POXLAZL
k. ARE—IERERALN, CEIBOBITLTIRENBEBENIEBFNT BA
HHAE? BAKRERLSER? <\ 1>

So this is going to be the most important section of our today’s interview. It is about your perceptions of the
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cultural content in English, and my first question for you is whether you think English published by Foreign
Language Teaching and Research Press can help students better understand their home culture? In what aspect?

[12] <C T3> BREXNEMN TAEXNGEREZEZ N, AENETNTHRE LH, RAE
WO UELR, ERBEETAETXUNXMEL .. FEMNXALARAEXAD. FHE TG, b
WEFEMHME=NE B TE—alife work, REETEENXE, FEXEFERIHNEANT
W, MeEENFFREUFEREEE, UHGAEENEERXNFEF, AFOLENBTHEAR
ATRPBCHZSEUME NS TR, AEHAINEkREABH. £HLME, 1LRE—E.
<\ T3>

I think there is a lot of representation of home culture in these textbooks. For example, under the topic of each
unit, it is obvious to find that it includes cultural output of both Chinese and western culture. Chinese culture,
for example in...Let me think for a while, for example in Selective 3 Unit 2 there is a life work, and the texts
it has, the second text is about the spirit of craftsmanship, and the example it provides is about the repairment
of the Imperial Palace. The example is called the repairmen of national treasures. It introduces the effort that
Chinese people spent on protecting traditional culture, and this also reflects the spirit of craftsmanship. And
also, for example, let me think.

[13]<CI> &%=, <\I>
It is fine.

[14] <C T3> REFMUEE —LEXHFHNETERSERN L, RNFFRERE, BABBRNLEER
FER—ABT ., REBELEXTHEN—LR2E, RLEUEILEE 4 IFEWABET, REE
BPENXUESLETR, N, ARZEXHNTEEER, AXEGRRAA/IFEEsEER/)
EX—ER B ARG EX L, HPERE, PrIXEEMNERE LB JRhREIREN, &
AEHFENSRE. SEERRIBIFE LMy R, R LRI, S8EREFANXMER,
FEANBRXTEEE SR, IRIRIHE XREIENTE, HEEERE_ERt2E SRR,
WK, HeUnxEHT;, SFXEHERITE, RuGREFN. <\ T3>

Anyway, there are some units as such would reflect these. I think there are some according to my memory.
Because I cannot remember which book to be specific. I remember there are something about famous Chinese
paintings. I remember maybe these are in Selective 4 or in which book. It also covers Chinese cultural heritages,
yes, a lot of elements as such in it. I think this is because the writing tasks in previous national college entrance
examinations about using English to talk about Chinese culture, and Chinese stories, the textbooks focus a lot
on talking about Chinese stories during the design of the textbooks. Include what you have mentioned such as
cultural heritage, world cultural heritage, and include persons, and Chinese people’s spirits, these aspects have
all been covered. Yes, when it comes to cultural heritage, it reminds me of Selective 2 which has mentioned
about, for example, Shennongjia, Fanjing Mount, these places, and the design of the textbooks I think is good.

[15] <C I> ZIRFHRAIMIRIREI B X TXHE 441N 77TH, BREGERBEIEZZRAMINEHNEILD
JTEVE? XTAREX/AE. <\I>

We have just talked about four dimensions about culture, so do you think the textbooks mainly reflect which
cultural dimension? About home culture.

[16] <C T3> — M IRIRIHAIELZ Product, FEM—LREFEBRRPEMUNH—LRE, LLINRX
e, REBINRBINEEHE, SRBNNHENIHRE. el XEHIE, REEHLLHN
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REPENE, XEAIHE, REEHHKNNH perspective, BE T K AT RELL IR E A
B, EEE MArRRNXMERE, <\ T3>

I think the first one is what I have mentioned product, some Chinese things that can be representative for
Chinese cultures, for example cultural heritage. You have talked about Longji rice terraces, including what I
have mentioned Shenlongjia, Fanjing Mountain, these are counted, and for example Chinese painting, these
can also be included. And the perspective that I have just mentioned, including the spirit of craftsmanship and
the spirit represented by the repairmen in the Imperial Palace.

[17] <C > 255G (KRB EBEYPFEEF THRECERNIXUGE? AEEAOEIIAEMRLET]
mR? <\I>

Do you think English can help students to better understand the cultures of other countries? To be specific, in
what aspects?

[18] <C T3> HWHXABREY, RIEMNKENNTH KUETHALTH, SrRBEHFHIMN T H—
LRRIRESEE R E — inner circles BEME, LHEXEE, EIRFEELZHNRAEIAXBREXIL
PMERKAXMI. LR ERE. B, MEZD. B=F R making a difference, make a
difference, EHAHF A -—BXERXTHR—NMNBEHEFN—ITER, REBHIHBHAZTEH
HY LM ARBEKRBEZNIRAE . INFERAREXE— N FFRENHREREERFREN
community service, ASFREBR B CHMMNFIREHEEEHT . FERAH.. REXEAZERFX
M, BMNTXAECEIRTEES, EREB_EEE—RRAX, EHEFNE.B. . HERE
TEE ERCEAREXZEERNSRETH—NXFM care care bags 2 EKAJXFH— P,
Fe—Mha% BEMNAECREE —EXMWEFNXMREAELE LD, REHM—EXMET,
AEXMER, AFESE EEXARAXSHLELRTEANA, XHEBRERIFIEDHEAXM
BREX . REFEZLANLEFEELENXMMEN, SRBIEFEFFERMNNOLERAZMN
EES. QT3>

I think the textbooks can achieve this. As fat as I know, my perception may not be comprehensive, it can help
us learn more about the inner circles in the scale you confirm, especially America, I think it represents more
about British and American cultures. For example, in Selective...Oh, Selective 2...Selective 3 there is a text
about making a difference, make a difference. There is a text about a little boy who tries to help local people
to build a well in a country in Africa, and help them to have water supply. I think this is a typical thing that
people in European countries emphasize, community service, and about trying one’s best to help the world.
To my best knowledge...anyway, American people emphasize a lot on this, and the textbook have reflected a
lot of this aspect, including a text in Selective 2. It is about...um...I cannot remember, but anyway it talks
about something called care...care bags, an institution. It is about a little girl who used the waste in her home
to do recycle, and make this kind of bags, namely parcel, and put something in the bags to gave them to the
homeless. I think these are all typical European or American cultures. The message it delivers is very positive,
and aligns with our value of moral education.

[19] <C > ZhfEmFZkT. ElhEds:, <\I>
How do think about...Please continue.

[20] <C T3> BRI U EH R ARNRIIEEECERK, MizARBHEKE. . ZXE, HiZameERIN R
BB — DI BI— circle, FET, M India BLEER, HIEHLER. BAZPEXNEBERA
I, BFGERAEARRAGFAXLEER, XPBEFA-EAXEHREERHML. <\ T3>
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However, I think because you said other countries, this doesn’t only include America...Britain and American?
You have mentioned something about the other circle, I can’t remember, about countries such as India and
Singapore. At least so far, I have found anything about these countries. This circle is mainly about British and
American cultures.

[21] <C > BRI ZEmE. HMNBA BRI AEXK, EF4MTEH. BERFRTHERRXL,
THEMEIX 4 0TTE, EEIERERER—TEH A\ >

I want to ask...We have talked about home culture, and it has four dimensions. Do you think the cultures about
other countries have covered these four dimensions or just focused on one aspect?

[22] <C T3> R ELLREFAEFEH Perspective IX—JTH, Nix product NiZthBRE . W, W,
product i FIR %L, *f, <\T3>

I think it mainly focuses on perspectives this aspect, and there should be quite a lot of products. Um, Oh, there
are a lot about products, yes.

[23] <C I> BE IR BREN T AR E RN XU F2IELL? Aftale? >
Do you think the representation of the cultures of different countries are authentic? Why?

[24] <C T3> XMRARKTEFEHEEALHEANRE, ARXUHEREE, BATNHEAFE
AR ENE —HE, ATEMOIENANXIFHER BSE2AI T EEENB—E. BATNIH
MEERSEILME AT FEBZERAFIAEZRS, AEAEM—LEEE, XMEHREINLE
LER

X, HARMREEEL? BEFEEEP. <\ T3>

I don’t think you can say that this is real or not real. Culture has many aspects, so what have been focused by

the textbooks is only one aspect, in light of the request of moral education, and surely it reflects the positive
aspect. So our textbooks mainly reflect, such as their spirit of being willing to help others, and do something
for others. There are a lot about this kind of spirit. Yes, do you mean that’s all? Of course not.

[25] <C > Z2IMEREERH AR ENRRILEREXIMXUERZREIMN? A\ >
Are there any factors that make you feel the cultural content are authentic?

[26] <C T3> A ARBERLM? AT ARGEIXRBEBOETRMIRT HE, QT3>
Why authentic? Why I think this is authentic? I think this is based on my background knowledge.

[27] <CT> EMBERB AT BEFRAFENXMAERSF, BREENFERTE T X T XML
HIRME? <\ I>

Do you think to better help students enhance their cultural awareness...do you think there is any other
knowledge about culture?

[28] <C T3> XUEFEFTE T WL MMIR? HRFERATATNFEBERIRY, BREHRIIES
NTFRBEEZILRIERA, REALZZRZIECHMEIRK, N7 EFMMEM—LIE REM—
ETE, EXXTXUXTEMNFIEENOEEN. TNERRERDIRER SEHAEEX
EMRR, FRE|-EXUERONE, EXMNTLERAREERN, 20007, LI
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THEE, THEZEERFREIM community service LEF A AN/ NEE, ReF L&
FHEHEILRSRETE, RBRXA—R/NNEE HEFRMLATABEERHE, BEFAEHIE
HE BEEAASXEAN. HEXBRN TR, SABTEEASNEN LASFE—LRE,
HABFE-EXAERNDE. AAE-EHIE ARENT—IEE, i+ 80/ &
ki%, fRILAREIR volunteer XFHEMMY, RHEBRIFFMNLEN, BEHRANDOH, EEXT
PER/NERE, N TXATEEIREESXEXIMRIR. ARGIEXTTEEBILRAIN/NZ, B
BXFMIINREGRIEFNTOXML, AEILECEXTEBEBNE—L, IREREEFREF
By, <\ T3>

Cultural awareness, what cultural knowledge needs to be learned? I think for my students, I think the way how
they learn English is still very rigid. A lot of people still take it as test. To read for tests and do some exercises.
I think they don’t pay much attention to the cultural aspect. When we are doing reading exercises or when we
are reading texts, when it is related to cultural difference, actually it is very difficult for them to understand.
For example, when we are working on filling in the blanks, there can be a lot about community service, namely
stories about helping others, and some students may question that why they would do such little thing or is it
necessary to do so? Is the person finding troubles for himself? Some may even say so. In fact, for this view,
of course I think the problem lies in perspectives, of course there are some problems of cultural differences in
it. Because it is true that...I think in America, for example, for a teenager, if you want to let them promote the
spirit of ‘volunteer’, I think it is very common, it is deep into their hearts. However, for Chinese children, they
may have not developed this kind of awareness. I think this can help our children, if we can help them learn
from others’ cultures, and improve in these areas, this is what I really want to see.

[29] <C I> 251G (RIE) BRIBREBHE B FETRNIN & LR R N RIIR 2 N B ES0# A 77
g? <\ 1>

Do you think English can help student to improve the aspect that you have just mentioned?

[30] <C T3> HRGFGEREHEYN, THOUERRERFIEFENABEECHNER, UK TR
FBLEARNNE, RSBMNBHE-LETRMA, ARSMNBZH - LEXMHEUNKE, @
EREFHIMMNEREFNEERY T, <\ T3>

I think it is helpful. Maybe everyone has their own focus during teaching, so when I teach this content, I will
provide some supplement background knowledge for them, and tell more similar stories. I want to help them
better understand this kind of culture.

[31] <C I> T ARRGIZ MR —PHBBNAZHINE, U LURR R NINERIRE| FETRZ /Y
XA RENE . <\I>

Could you provide any examples from the textbooks that are related to helping students to develop the skills
that you mentioned they lack?

[32] <C T3> ESLERIRIZNHF BREXENIZEZRE. B METME= B EITHMM
make a difference, IFEEE, EMEHMNNTEESHETCERAM—LEE EBETHEFE
AN, T3>

In fact, the examples I give, that two texts should be in Selective...Oh...Selective 2 and Selective 3. There is
aunit called ‘make a difference’. It is very direct. It is about how they help people in the world to do something,
to help people in need.
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[33] <C I> ZIREAIMIRERE] 7 X FXHUABNAIRTE, IAEFNERE B S — < F XL qE
MR TE. ZREANERBIMILIRBR BRIBRBERFESAEDERNANZRAYIX
RENML? AftAle? A\ I>

We have talked a lot about the cultural content. Now, I want to discuss more with you about the development
of cultural skills. Do you think the textbooks can help students to enhance their intercultural communication
competence? Why?

[34] <C T3> FRIERFZARRBILEESRERTHEMNRE, AABBRRCRE SR AL H it
ERNANE, BAXAP—ERELERHE L&, SBILMNEET BT X EM EBE
—EHERIER, WTXMITRNENNIZLEE —ENRAMN. QT3>

For different countries I think it is still limited to Britain and American, because I don’t think it have covered
a lot about other countries, so the textbooks can be helpful to some extent. It can help them have some similar
topics to talk about on the basis of some understanding of others’ cultures. I think this communication skills
can be enhanced.

[35] <C I> ZhfiAA. . BRI BB BRE T REXTAENXML, ZMEIAA (FKIE) sEEE
BFAEXNAEXAHNAREL? A\ >

Do you think...We have talked about that the textbooks cover a lot about home culture. Do you think that
English can enhance students’ home culture confidence?

[36] <C T3> T AW, RAFHMNELIXERNRNNE, FELRILRBENEN, BtRERERIL
HEENBTE-LERAEAXMN. BAXNTEASRMEMNBILRERX, XN THLFEN—LEE
i EREXE, BERE—E, FUNTAEXANERE HRGEZERBERN. FiNLX/L
F, TERURBRESHEN, BUaHBENEmEEy, RENTHEXUNBENEFASHE
BNHEERRRTENART, RMNNFEEEXTTAEESMSEFN, T3>

Yes, because when we are learning about this content, students are very interested in it, and they are willing
to express, to introduce some good Chinese cultures. This is probably because the content itself is related to
them, so they feel more interested about things around them, want to express, so for home culture confidence,
I think it can help to enhance. In these years, probably affected by ideology or politic education, anyway it is
one of the focuses in our education to enhance home culture confidence. I think our students are doing well
on this aspect.

[37] <C I> 1B 622 I A MR LL AN EL R ENGORZI VBRI B Bl 7, b2 o DUEE 32 4 X AR LRy
BiE, MEENRNRIENFERRXBN, A >

May I ask whether you have any impressive examples from these textbooks, about enhance students’ home
culture confidence, about something your students are very interested in that you have mentioned?

[38] <C T3> (LM A — D BETRFHREERE, EE—1, F—TETEXTERXLES, AR
MHEHET — project, MBIULFAERRBARNNE, BCEE—IPXUEFNER, ARH—
XA, BREEEDRE, REXFHHFENRAXNHTT. EXRYNEH XERERE —EZ
FER, FABRMNREFEMEEFEIN—L, BEERSMEFNIETEN L, SR/RKHDLET,
HERHNETA, HBMAA—DHARE, SHEFNBAMURL, REMHRMNELEK, KM
HIFHEIEERRE RARRREGSEBEBAZHBEEMXNER, HLERBEI L RAMAIIXS
XM EENBRNEBARE, REMRNEEEIMNEENARLERTE. REERAEEEEZNBHE,
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L B BB M LM ZE RN T BRI, BERXRLE, <\ T3>

For example, there is a unit about, maybe Selective, Selective 1, there is a unit about natural heritage, and we
made a project at that time. It is about letting students look for some information about natural heritage on
weekend when they go home to make a small booklet, including pictures and some words to introduce a place.
[ didn’t restrict them to Chinese places, so some of my students choose foreign places, but most of them choose
places in China, including the Great Wall, or the Imperial Palace, or a temple in Suzhou, or all kinds of cultural
heritage. They can find it out, and the booklet they made is of very high quality. I can see that they were very
interested in this because I felt that they were willing to spend a lot of time on these things, and they wanted
to spend time to introduce these things. When they gave the presentations in class, they were very enthusiastic
to recommend the cultural or natural heritage they searched.

[39] <C I> %F, WE. MEWMEREIN T EFRAFENXUERR, BREENFEEFTERER
WREEFBE? <\I>

Okay, thank you very much. So to help students better enhance their cultural competence, are there any other
skills that you think your students need to master?

[40] <C T3> AR AMLIREE? HAMEBERENEAENRBENETAR, IERSNREBRSMNALE
FEE, BERRBREZILMANEEEN TXHELERBREN, —TEENTAEXLER, =
RIRRIRIER, ERERAREEOR, HEEFECTENXL, IETXIUREF. REEZD
MNTHMERXH, BEE—DNE, F—PBUAAY N, BEHEHI BEETHY T,
REE—RK—FLEHEMATHE ERZNRNEM ARSI XUNTR, BXUHER AR
SHMEEE, ARARBHAMTEBLENMMIKILTECEZIERERN, YTEIIMI—EXHL, H
SRR A LAHRAN ST EHBEHHN, ERFLMNEMRI—LER, BREAMNECRTEED
HERZH, LWMREEIEIRTR, AEFRRBREZMNER, HLboEME L. RIES
SM=TTEME, MTXITHEAMNERERORREOR—L, ARESEXTE—ROMNHER—
RVEDE THRAXNE, REEEFEC—MHHAMEL NIESENREME AFEHRAC
YR, <\T3>

What skills? I am not sure whether what I answer is what you need for. I think if we want to enhance their

cultural competence, first of all, we need to make them feel confident about their culture. On the one hand, it
is about home culture confidence, as you have mentioned. They are willing to communication in English to
recommend their Chinese cultures. I think this is really good. For the second point about foreign cultures, they
an interest, what is it called? Yes, they need motivation. If they want to learn about others’ cultures, they can
only learn more through exchange on the basis of learning about one another so as to achieve cross-cultural
communication. Respect is mutual in cross-cultural communication, and I think critical thinking is important
for them. For some foreign cultures, actually the things introduced in our textbooks are all good, but I will let
them make some self-learning, including what they read in spare time, such as American dramas or listening
to music or reading a lot of materials, actually, they will get in touch some...anyway, on the other hand, they
will have some communication with me sometimes. I think it is wrong to praise or criticize only, and we need
to develop our own critical thinking, about how to form our own opinions on the basis of mutual respect.

[41] <C > Z2IHE R GEXAEM BERFEREIHON S, tLWHHT-DHAMNEEL? A 1>
Do you think the textbooks have provide students with the opportunities to carry out , for example critical
thinking?
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[42] <C T3> AN BEASLAZMNRITE T, EAXRSMGEHEEINIZERSMERS, BAE
AR MR Y /B E # =B ARFREE S YA think and share, B Z. REPESE-LEXFHEL MG
A, RRILFEEBEETRN, <\ T3>

This critical thinking has been included in the design of the textbooks. It can be said that it involves a lot in
this, because there it has practices called ‘think and share’ after reading exercises, to share. In the middle, it
will have some inspiring questions for students to think and discuss.

[43] <C > 2 n S ERIRHRR XN T BEHEEN, BRBENBLASFERMENS, L1
MN7T@BXUE— " XMEENER, HJFMNEVNSETHEDL? >

You mention that our understanding of cultures should be based on mutual respect. Do you think that the
textbooks have provide opportunities to let students realize that cultural understanding is a mutual process or
do they have the opportunities to learn more?

[44] <C T3> AWE—TEENR, ARXNBECHENXMNL, —TEEHIMNEANGE, HKF
XEEASTFENINZEE - MIENEE, S8R —LETHNRE HREERRERX. —RE
JESEBHEHA —MINENHRE, REAN—RHF—PHENSGE. FHREE-EE, X, Lt
MEARTE—BIRX, EHHNBE—NIEMR island —NMRIPXFENHE., AFEETHEZ
RXHHNA SR RERNXF—PERESFKPHIXIE—IFEE, ARBEXMITRIZEXNEE,
REEES, REWENXUEEEEL—T, T3>

I think on the one hand the textbooks introduce, use English to introduce Chinese cultures, and on the other
hand they talk about the stories of foreigners. I think they are telling us that this is a mutual process. Including
the design of some units, it seems to have two texts, one is mainly about foreign stories, and the other one will
be about Chinese stories. Maybe in Selective 2, yes, for example the first text of Unit 5, it talks about the story
of a foreign island and how to protect it. The second text is about Shenlongjia or something about environment
protection. I think this design is intentional, to combine Chinese and western cultures, and learn both cultures.

[45] <C > \RIG— A, MEEMERST, XE—PHBRARMENEE, REEMERTRT (F
B PRIXMUAR, BEEWMENANUEHEELZNHIE, HELTEH WL ST,
Al>

The last question, do you think, this is an open question, do you think about the cultural content in English are
there any personal observation that you want to share? Or areas that you think can be improved?

[46] <C T3> #Favth 75 ? EEHRXE. <\T3>
New areas? Not so far.

[47] <C > IRIEXAUFIXMUAE, ZREEERLERESZMNDANED? A I>
About cultural content, do you have any personal observation that you would like to share?

[48] <C T3> MEL? BEREFXBEMEELLEHFHE, EAXTEREABANZETE 2B ABIREH
M, BRAZRRTBNOIEHLE R LRI SIEDEE LA < out of date, ASFIAERIXMETEMAY
B ARSHERER —MREE, FEOELRRNE, ZE/DXETRHIEE LRI AR
MXMESH, AERHEKEMIERARNXLE LR, PrIAMITEILRA B LR, I
MIAELXNHFEMBRIEERE, <\ T3>

Observation? I think the textbooks are new. And for topic, because the textbooks we used previously are the
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ones published by the People’s Education Press, I feel some topics in those textbooks are out of date, and the
topics in the new textbooks make me feel that students are interested in them. At least these topics are related
to what we have experienced, this authentic, not authentic, but related to modern cultures, so they are interested
in reading, and I think the textbooks are good.

[49] <C I> RIRIZ T &R EIME — L RBIENENF AL RBRXBNAR, ZIHEEH TR LLRED
FARZNBERBPHBHITE? AT>

You mention that there are some content students are interested in about recent events. Could you help to give
some examples from the textbooks that you find impressive?

[50] <C T3> tbami gL, ﬁﬂ%mﬂﬁﬁﬁﬁﬁﬁiﬁum BEJLERNER, RRTEFEE=
EHRE—MRETHEKXRT Emojis. X, ETHBITLEXT social media, MARBEREZFZEFHILX T4
RBET 2 LR, %F*AﬁWMH%ﬁ,ﬁﬁﬁ%%%ﬁfﬁ@,&IﬁﬁﬁMﬁ%MWﬁi
KATE, BRFEXNETHERE, FTEXMETREL—NERT, HXMUNAEERARESR,
MF%IEMﬁ%,—%ﬁ@MLﬁMEﬂ XLEFEARBGER, <\ T3>

For example, the Fanjing Mountain, based on my impression it is recently selected as a world natural heritage.
It only happened a few years ago. And in Selective 2, there is a unit about emojis. Yes, Unit 2 is about social
media. Nowadays you can see that indeed many students are addicted to social media, and it will talk about
how to get out from this addiction. How to get out from social media addiction this topic, I think this topic is
related to their daily life, and it seems to be mentioned in this unit as well, not in this unit but the previous one.
It mentions that they like to use emojis, and the use of emojis, some interesting topics like this, students are
very interested in them.

[51] <C > RE— MU NHERMEZMEZB-TXHNERE, RERMNSRX BRI ALET .. <
>

The last section is about signing the consent form for the interview, and this is the end of our today’s interview.
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[Teacher 4]

[1] <C I> RERERMNATUABSKNRIFT . RAEELEBEE-TXTEREN—LEXESR,
PR E— AR EIFE B AR RER < 1>

I think we can begin today’s interview. First of all, I want to collect some personal information about you, so
my first question is may I ask at which school you are currently teaching?

[2] <C T4> **%* = <\ T4>
*#%* (The name of the school)

[3] <C I> FRB[E)Z IR G EBREBER RN A — T EHEMNZRL? <\ >
Could you briefly introduce your school?

[4] <C T4> ****Z—Fr R MEF. REERITERFRZ—, ERTHRXTFERNTATER?
<\ T4>

**%*is a publish high schools. It is one of the schools funded by Shenzhen. What else would you like to learn
more about the school?

[5] <C I> EEIMR R RN 2 A MIBKFREZRXNER. <\ >

For example, the level of your students’ English proficiency or other similar information.

[6] <C T4> HEKTHE—MLMPER OB TAE, 18, OEEKT, BHETEHAG—HITHRE
BN ERIFBLE Assessment, So it’s hard to say what level, and students vary from person to person,
<\ T4>

Their English level is average, at senior high school students’, um, English level. Because there isn’t any test
for this or this assessment, so it’s hard to say what level, and students vary from person to person.

[7]1<C 1> iER2Z SRR EAERILER? <\ >

May I ask which form you are currently teaching?

[8]<C T4> 5—, <\T4>

Senior one.

[9] <C I> ARiE R TS B BTN ERXBBITLEAT? A\ >

May I ask how long you have been working as an English teacher?

[10] <C T4>23 F, <\T4>
23 years.

[11] <C I> ARIFEZ B, BEBRFARIMIL (FRiB) BRIBRRAMEZAT? A >
May I ask how long have you been using the textbooks English published by the Foreign Language Teaching
and Research Press for teaching?

[12] <C T4> K#EAZE|—F, <\T4>
Not about one year.

115



[13] <C > MAHFHANZIFRMNSREREENAD T, ZREN (REF) PXURNBENEE BEHRE
[B) 2 IF B RGBS IMILFTRBR B, EBEHFEFTHFN T BAENXHLG? BAREILER
EHmER? <\I>

So now we are going to move on to the most important section of our today’s interview, your perceptions of
the cultural content in English. First of all, may I ask whether you think that the textbooks English published
by the Foreign Language Teaching and Research Press can help student better understand their home culture?
To be specific, in what aspect?

[14] <C T4> §F, EAHKE— TROEXDP—ZFMERE, BRETME—&E, XEENE—T, ¥
L7 ELamRiRE——, SEEFNETBAEXMAL? ARFERAZR—1HE. EATUREMEIRR
H—MMERNFES, EFNTBRAENXL, RREGERE. AN TENDBEEEERIXMLIRK
WS superficial, FBAJLNTEAYE, RIEAMENAE XN T, BrERANzERTESR
LB HH ., g BRIMETF DR E Book two, FPAZE Book two 2 H T PIF— T EAY scope and
sequence, {RELIANIGEEFE B, foods, celebrations of festivals, sports, stage and screen, and tourism and
environmental protection, I Tt 151X LE1E BUERIR &F, with multiple topics involved, Your students can study
more through the introduction and comparison between China and other countries, FmEXMNE—PEEE
FHAHE, R MK, EEXLETHAIELLE superficial fY., X2t superficial differences and
similarities, I don’t think students could learn more through studying this book. But it’s enough for most, I
think. <\ T4>

Okay, because I notice that your question 1 and question 2, I think they can be put together, so I briefly talk
about them, okay? For example, the first question, can the textbooks help them better understand home culture?
I think this is only a supply. It is impossible to learn about home culture through learning a foreign language,
I think it is very difficult. So, for the second question about other cultures, I think it is superficial. In these
aspects, such as understanding about home culture, I think the topics in the textbooks are good. For example,
next to my hand I have Book 2, so in Book 2 you can see that its scope and sequence. For example, it talks
about foods, celebrations of festivals, sports, stage and screen, and tourism and environmental protection. |
think these topics are very good, with multiple topics involved. Your students can study more through the
introduction and comparison between China and other countries. I think this is a good aspect, it can be realized.
However, if you want to learn more, it will be superficial. These superficial differences and similarities. I don’t
think students could learn more through studying this book. But it’s enough for most, I think.

[15] <C I> ZRERINEE] T, EF.. BRARLBIXN—PXUNBEIE M. BEIHERE
5. ERERERARE—LHEMERNX M. BEZMEXTESHNNRIIXTRIEER EERZH
Ko BEMERBAENBFERNOXMPARLLZEAFR? <\ >

You just mention, it...Although the explanation or representation of cultures is superficial. Do you think...but
it still covers the cultures of some countries. How do you think of what we have talked about the use of English,
it has many countries. How do you think of the proportions of different cultures?

[16] <C T4> Most...its focus is on English speaking countries, the inner circle, just the inner circle, and very
very little on the outer circle, and none on expanding circle, in my opinion. I TE BRI 22X EEE, EE
ROARERETERBRE. RILMEHEI RN R TSiEA -LHTERNEYET]2—
T, Ebanii{& Haggis, Scottish dish, XIE? sA/E%, Xf, Bt EZEHR fried spider FiZ southeast
Asia, ERBNMEDHALERITERRRIEN. ERNRRA—NEUNMESKREXULIE,
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LACEEIRK T . But as you said just now it’s too big an idea, right? Okay. fR{RNI A 1% products,
perspectives, practices people as well. They are all involved in included in culture, so it’s just part of it. IF &
EREENRR, MRA—IAXUNESHNIE, EURERRE T, ERURIEARE deep B, <\
T4>

Most...its focus is on English speaking countries, the inner circle, just the inner circle, and very very little on
the outer circle, and none on expanding circle, in my opinion. I have seen any yet, but you can’t say that it
does not mention any. For example, we you talk about food, it may list some examples from other countries
such as Haggis, Scottish dis, right? And like, yes, for example, it has fried spider, and that is southeast Asia,
but there are some countries speaking English there. However, if you use a very narrow concept to view culture,
it can be counted. But as you said just now it’s too big an idea, right? Okay, like what you just said, products,
perspectives, practices, people as well. They are all involved in included in culture, so it’s just part of it. Very
briefly mentioned, if you use the big concept of culture, it may have achieved, but if you say not deep.

[17] <C I> 37y, FFRGFEMERUNEE . BEMERT (KB FFRERHXACXMERE
KLY RFELEREKE, <\I>

Okay, thank you very much for the information you provide. Do you think the representation of the cultures
of different countries are authentic in English? Based on your own experience?

[18] <C T4> Aft4 (FIE) XMRAND? 3f, <\T4>
Why, English this textbook series? Yes.

[19] <C I> (bR EMN—EX R BNHIR, <\ 1>

For example, its description about cultures.

[20] <C T4> LR ESEIR 2L ESE, {82 real but simple and out of date. It could not reflect the rapid
growth of the world... <\ T4>
It is authentic. It is authentic. However, real but simple and out of date. It could not reflect the rapid growth
of the world...

[21] <C I> Z a8, <\I>
Please continue.

[22] <C T4> mitban.. 245, {REEANEIHE] stage and screen (935, EXF—1flF. HBEBEHN
stage and screen ;2 Hamlet and Peking opera, {E;2 Hamlet is rarely viewed and performed in the English
speaking countries, Why not Marvels? Why not the comics? gt w5 XA B 58E#., EEXL, EZ
BT . BEREXFITEAREIXF out of date XA EBHE ., EIRIEEEIBZIE history and literary
literature $EXFHFLHNXFEEALMSINE, BEBOBE, FNCHRRHHLEATHE
H=EW, tanmadtESsE IR, BRBRIFEFRRN, Xk, MARBH. T4

Like...for example, if you talk about stage and screen, it will give an example. Let me have a look at its stage
and screen is Hamlet and Peking opera. But Hamlet is rarely viewed and performed in the English-speaking
countries. Why not Marvels? Why not the comics? I think it is not up to date enough. It is real, but it is out of
date. However, it is out of date but not old. If it can give a more authentic presentation of history and literary,
literature, this kind of history and literature, I think it would be better. So it contains a lot of topics, and may
cover all the aspects, but all very superficial, shallow, and not new.
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[23] <C > BEMERERXTEREEEMERZZMIRNERSEXLMNIMEREE... <\ >
Do you think that there are any other factors affecting your perceptions of this authenticity...?

[24]<C T4> W, A, BB EEBESL, It’s real but too simple but superficial and out of date. <\ T4>
Oh, no, I think it is real enough. It’s real but too simple but superficial and out of data.

[25] <C > Zh R EEBHARENARILEREXAXMUARILRERL? A\ >
Do you think that there are any other factors that make you feel the cultural content authentic?

[26] <C T4> XA ARLLEEX? EEEELE. . EXEENRR, reflection on real life, B%), &af,
MANEE, XEFHEIFEESSATEMNKN, reflection on real life, so I think it’s real enough. <\ T4>

Authentic cultural content? It is authentic...authentic reflection of real life, reflection on real life. Food, sports,
personal life, these are all very authentic reflection of real life, reflection on real life, so I think it’s real enough.

[27] <C I> AL RBHA]. .. ZMBATRINIRZIR Z X T XXAAMIRNXMIEFR. BEMEREITE
FRAGFENXUERES, BRBENFELTR 7 BWMLESRAXHFIRE? <\ >

Do you think we...We have just discussed a lot about the development of cultural knowledge. Do you think
to better enhance your students’ cultural competence there is any other knowledge that your students need to
understand?

[28] <C T4> F; %45 native culture, emotions of people, and history or literature of English speaking countries,,
XERRGHBFE TR FAUBELEZIFNIESPHRERRNMXETENH T, <\T4>

I think native culture, emotions of people, and history or literature of English speaking countries. I think they
all need to know about, so I will make supplement in these aspects in my daily teaching.

[29] <C I> Z B & w5 &2 M ERINIIZZIA9X T emotion, #AJ/F history and literature, #&E JHfE 515 X
SMFFAE (FRIED . BTRREY (F0E) XAHR BB FLE T BERINE XA SEMIRL? A\ T>
You think you mention about emotion, and history and literature. Do you think English published by Foreign
Language Teaching and Research Press...the new edition English this textbook series can help student better
understand the cultural knowledge you mention?

[30] <C T4> 2L, B—E 28 . tbWiREE steps of each unit, B & F starting out,
understanding, using language, developing ideas, presenting ideas and reflection as well, so 3 %15 £ 1813 1X
LE through the introduction and comparison and those steps TJ [} Y, TJ |} but not enough, if we should add
some courses as well. <\ T4>

Partially can, some parts. For example, its steps of each unit, it will be starting out, understanding, using
language, developing ideas, presenting ideas and reflection as well, so I think through the introduction and
comparison and those steps it can achieve this goal, it can but not enough, if we should add some courses as
well.

[31] <C > BEME GRS, RMNEZMEEREFTERNMLRAT? >
So you think it is not enough, what content do you think should be added?
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[32] <C T4> w2 I NI A 158 B9 daily life, history, literature and what’s on uh the rapid things to reflect rapid
growth of the world. <\ T4>

Like what I have just mentioned, daily life, history, literature and what’s on uh the rapid things to reflect rapid
growth of the world.

[33]<C D> MEFmELRENIMN, ERERENERN, MAZBRTHREFELRIZHXA,
AI>

It needs something up to date, something related to the present life, and not limited to some texts that are far
away.

[34] <C T4> No, three concepts, Hi & three parts, —N 2 daily life, XPEMGIEX MR EESSATENR
R, fRELZNIL food HAAIE, MIANTEFEESRENESLH food, EZ... AL daily food, XA
X7 X B—EE daily life (9N . PRAJEE /52 history and literature. Those are classic, SfIE? X258
—E. REE=EBEIETLE what’s new? Things reflecting the rapid growth of the world. % 55 N 1%
EX=NTHAAEZNEIS 7. <\T4>

No, three concepts, three parts. One is about daily life. It is a reflection of the real life. For example, if you
talk about food, I think we can involve more authentic food for students to learn. It is...those daily food, right?
These are some reflections of daily life. The second one is history and literature. Those are classic, right? It is
the second part. The third part is what’s new? Things reflecting the rapid growth of the world. I think there
should be more reflection on these three aspects.

B5]<C >, 7T . —AERXT daily lift BELESE, AFEE—FME classic B bR Z X
X, AEREE—LILRENMMN, BEIHERIRITREARFEEMLMIIEFEN—LMm{IES
RETHRIRNE, \I>

Yes, I understand. On the one hand, it is about daily life, and there is also another one that is classic, some
very classic text, and the last one is up to date, like what you have mentioned, more related to students’ like,
something that they are familiar.

[36] <C T4> 2K T R, M=E what’s going on in real life, INEFEXRENTASEIL, 2IE? <\T4>
Not familiar, but what’s going on in real life. What’s going on now, right?

[37] <C I> tbanfe—E3hE . <\ 1>
For example, some news.

[38] <C T4> X, news Z KM, X, FaEEAEZFEIIESE put them into use, FBATEN AT I1E
ELAFERIES K KR products, practices and people, XfIE? {RIXEMIERAMEEL MR FELEH
AZE)L, XEEFRiZu0{e HZE1E K read to learn, listen to learn as well as express myself, 55X LTE
BEE, AT4

Yes, news something like that. Yes, because language learning is about ‘put them into use’. For example, what
we talk about using what language to reflect products, practices and people, right? If you don’t know what is
going on in the real life, about these things how should I read to learn, listen learn as well as express myself.
I think these are important.

[39] <C > L MEBMNAAENRIZIERL RS, XEHRZLER... <>

119



For example, the Beijing Winter Olympics, these are all...

[40] <C T4> X, RKEEH, EERE, /FERXJIMERA. BEXRREFEASERB R E
T{R%Z. China Daily, BtEA ZE M New York Times FEIIXRIG, FKikBEA, Oh, sorry, BBC FHE
MXPRREGEHE. <\T4>

Yes, like Bing Dwen Dwen, Shuey Rhon Rhon, Eileen Gu, these topics. I have changed the exercises I gave
to students in these two days. China Daily, it is about Eileen Gu, interview from New York Times, I think they
all have, Oh, sorry, interview form BBC, I think I have.

[41] <C I> g7/y, BHZEIH. FAIRRE Y X T3Xry, MAERNK T B—TRTXABFERRE
FtE . MBEMLINA (FREB) ZABRBEBEAFESFTRERNANXHPIRAELL? 4
47 Q1>

Okay, thank you. We have talked about culture. Now let’s learn more about the skills that the textbooks can
help students to develop. Do you think that the textbooks English can better enhance students’ intercultural
communication competence? Why?

[42] <C T4> AEERRPENIK. . ARERBRRORGNERESNAHE LRIFNIE, EET
MUEBEFFEMENN. ENERIINAZHBEN. AREGE2TUN. ERRERAEERMNIE, |
think it’s too big a concept, <\ T4>

Intercultural communication competence, I...I think if you talk about it form the perspective of language use,
it can help students to develop the skills. It ranges from understanding to practice. I think it can make it. But
if you talk about with different countries. I think it’s too big a concept.

[43] <C I> ZIRET] A RN F, LLIEMEEXTHIXURETZ2N, BRE T IAEFNER
NEeRBEPZEFFZERNDSAEDERHESHECERAZRNXTENNER, <\ >

Could you provide some examples, for example any cultural representation, do you think can help students to
better develop their intercultural communication competence, their communication ability with the people
from different countries?

[44] <C T4> BRBRENRIZEMBOEIE? —&Bsr2 input, —FBIZ output, XFAXF? FA
input FYERDHFIRAEZ 2 TR ZATER, BATEKERENEZ T IUEEREBIRA L H
Fr2IBFIR. HISES HIRMZFEHENMIR, MRTRES T U, HARZESMR, &8
REIA PR I AR, XER TN, X2EXEXN. BAESKENZETUNECERR
through extra reading, FEZMLXRIFR—T, XPEYUAY, X—ER4 input, Output FEIEHIRE
T LB Z ) speaking and writing exercises, I WHXLERZE LB HNFERRESESRKE FLH
TREXACMEERXAAIRN, <\T4>

I think communication skills should be divided into two parts, right? One is input, and the other one is output,
right? For input, I think the textbooks have provide a lot of topics, so students of lower level can select the
knowledge from the textbooks. I mean language knowledge and all kinds of knowledge. Knowledge and skills
are good, not just language knowledge, but also the cultural knowledge, I think it can give. This is the surface
level. Students with higher level of ability can extend their learning through extra reading. To take them as
extensive learning, it is okay, for input. It has also set a lot of speaking and writing exercises for output. I think
these can help students enhance their language skills, and learn more about culture and its related knowledge.
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[45] <C I> 97y, FEBFHE T, BERESRMNRRIRZIZ2EARBDERANIRES, XTAEXWL
FVERY, ZMBINAXARER PBEBIERFENAEXUNBEREG? B AT AHEHAH T T XD
FH? Q>

Okay, thank you very much. Do you think...we have talked about intercultural communication competence,
about home culture, do you think the textbooks can enhance students’ home culture confidence? Do you have
any examples that you could share?

[46] <C T4> IS5 B %, not the purpose of study foreign language to...to foster your native pride. 35 15

FIINENENAS AR A TIBENAEXANARE. AT why and how? i At ARER B4
FREB IS XWIMEF S RIGR AR E XA B(S? [ hardly think so. <\ T4>

I think first of all, not the purpose of study foreign language to...to foster your native pride. I think the purpose
of learning a foreign language is not to enhance cultural confidence. So why and how? Why and how can we
enhance our home culture confidence through learning a foreign language? I hardly think so.

[47] <C I> BEMER T I T EHFRAFENXNERS, ZMEREFERT ERRIRIRE|—LHEE
5h, ZMEREENFELFTEZRAMERRE? <\ >

To better enhance students’ cultural competence, in addition to the skills we have just talked about, do you
think there are any other skills that your students need to develop?

[48] <C T4> BE— B E. . RS EE to be specific /£ listening, speaking, writing or something.
RXPIRBEFTEIN T A? <\ T4>

First of all, I think it should...the skills you think to be specific are listening, speaking, writing or something.
What do you mean by the skills?

[49] <C I> BIERMIR T XALERE, LR RFANMBFENMURIZGE N, LI IMR LA EHFHIX
T, BERABMNMERE ESZHEBECAENXXE, BEFE-LEFIN, REUEFLEHR
EMIIXHARE, EUYMNEFNREHHAENXK. RESELLMREAEE SR ERRE
SAREERANZREES], L7 BEACERNXML, ERMMNNAORIEFEEFNRE
ST —EEE, fERMINERTA BENthEEFNEERMNNHNIZNRA. <>

I mean cultural competence, for example, students’ ability to express cultures, for example if they have better,
because we know we can use a second language to make cultural output of our home culture, I think this needs
some learning. And for example, when communication with people from different countries we have talked
about intercultural communication competence, for example they learn about the culture of other countries,
so that they can better communicate with them, can understand what they are talking about and at the same
time can better understand the things they share.

[50] <C T4> RMEEXNMENIZMBENER T, — =& teacher 1B[0], —/N& student B[8], HLHEN
MBI TEZ N IZBRIRNSISF4E L. REE steam f, XFAXF?  Science, technology and
art in mathematics,Xf AXF? [ INRIXFEAY courses, RFILFERMBHITES T {1 —L content
based instruction, FLZ CBI, B XL FHEE teacher iE [8] 77 H Y...curriculum...teacher iE [d]
curriculum X FEFENINIZEHINE, E—NFER, BRREESALEXAE, XAZFANRESH
#, MBANBFESHTEEEITENRIF T IEFEL output, TERERIFILFE L express, X
communicate, Input, if there’s not enough input, how could they make purposely output? F S X N 2R
R, FrIdIeBNIZ2FE listen to learn, read to learn FHE B8k, Fim focus their ability to use
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language skills purposefully for analyzing, reflecting on, and communicating content information. 5t 151X
ERITH, M ED2Z IMRIZA 1ABLIES, tbanii CBI steam through a joint instruction, #8
B A— A HEFLZ listen to learn, study to learn, wait to learn, Fi 22 foster their ability to use language skills
as well as what they’ve learned purposefully, H R EXNME2EFEEN., <\T4>

I think this can be divided into two aspects. The first one is teacher asking, and the other one is student asking.
I think we should consciously guide students in these two aspects. On the other hand, for students, I think not
just about these books, many textbooks have been used these years, and our teaching instruction have stressed
too much letting students make output, overemphasize letting students to express, to communicate. Input, if
there’s not enough input, how could they make purposely output? I think this is very hard. Therefore, I think
we should improve in aspects like listen to learn, read to learn. We should focus their ability to use language
skills purposefully for analyzing, reflecting on, and communicating content information, I think these are two
aspects. The first part is about teachers and the instructions I mentioned, for example, CBI steam through a
join instruction. And the other aspect is ‘listen to learn’, ‘study to learn’,” wait to learn’. That is to foster their
ability to use language skills as well as what they’ve learned purposefully. I think this is very important.

[511<CI>%F, @hsEm. ZMERT (RIE) XRBRPEBBZEEFERINIRR T —LiEE,
EEaniR RIS NIR A . <\ >

Okay, thank you very much. So, you think English these textbooks can help students to develop some of the
skills you just mentioned, for example, what you have mentioned.

[52] <C T4> Z ] XA, but still SLEE AFAERKFERRE, Frlix T REBDHFER KT ITER
BB7T, BEARRARBENFTRDEAL—HN, RELNEIEIR, REEFEESWHERHFESIN
REA—HM, AN TFREZEHFERG, LOEHEEFAMKELNE TR BAXNTHER
BT, ERWRGELLWEBERBERNEEBENNR, HFZEEHN... B E X English speaking
countries X4 JEMNIE, BREXEAEH, BEEXNRKSZEHEE TH, BIXF superficial introduction
to differences and similarities between different countries, different cultures, XMEE R R T ., <\ T4>
Yes, it can, but still because this is related to students’ ability, so it is enough for most students I think, because
everyone has different needs with English, your ultimate learning goal, the ultimate goal that you want to meet
as a result of learning. Therefore, for most students, for example, fulfill the need of exams and the simplest
daily interaction, I think this is enough. However, if we want to make deeper English research, or because...to
go to English speaking countries to live, I think this is not enough, but it is enough for the majority. This
superficial introduction to differences and similarities between different countries, different cultures. I think
this is enough.

[53] <C PHA&E— B, At —NMEERARMNEH, EXTEZERNITE. E— PRI
BR/[RT (FEB) PXUAREEMELENZNTE? <\ >

The last question, and it is also an open question. It focuses on two aspects. The first one is do you have any
other things that you would like to share about the cultural content in English?

[54] <C T4> (RiB) HPRMXAR, BEIRBERIA .. — P2 ITUBEERGRN A RN =TTE/
FHZ2I, JFAXF? Daily life, history and literature as well as what’s going on in real life, IfAX? HLiX
=TTHEEBEESNERART T, ERRAZ— conceptualize thing R EELEET T, WAX?
RENBIERAVREMEZF AL RS R ERELE— outofdate FYZRE T . ATIURBEFIRA,
RENTEENXUATENRKEARAEN., STRRFEN, XUETENHEKEARABEN, FE
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EEtSR, EEAEX BHEAREHIE X2 RAREFRAZAEH, ZHBENERESNFES,
HEHPFEEFOMERRAHOB =718, STXUEELZHNTH. T4

Cultural content in English, it is what [ have just mentioned. ..on the one hand, like what I have just mentioned,
the three aspects, the presentations, right? Daily life, history and literature as well as what’s going on in real
life, right? More representations in these three aspects would be enough, but the textbooks are a conceptualize
thing is something that is fixed, right? When you have published, the content it used is out of date. Therefore,
if we only stick to textbooks, I think it would be not enough for students’ cultural growth. For modern students,
their growth in cultural aspects is not enough. We need to face the world, face the future, face modernization,
this...only sticking to cultural textbooks are not enough, teachers should strengthen their self-learning, and
help students to better develop in the three aspects that I have mentioned, to learn more about culture.

[55] <C I> tbamit i — LRz KN, <\ 1>

For example, some expanding learning.

[56] <C T4> ¥, —EEBFHR. BNFEBRAZEF RN . RREGIBENEFBIRIZEFEB—Bk
RERER K E R, MAZRBMERZABTFERMERE, IA1E eyes on the prize, <\T4>

Yes, it has to be some expanding learning. They cannot only read textbooks. I think teaching objectives should
be something that they can reach with some effort, but not only focus on the lowest level, we need to be eyes
on the prize.

[57] <C I> BEIBERF R T XABMBERWLEHCH LT UBHATTE? <\ 1>

Do you think there is any other aspect that can be improved about this textbooks?

[58] <C T4> ARBELAET . MERAREEIEM—MRER, —IPESMRBTE, EZ1PEMIR
TRENTEH. ARBRRSRIERNHES AT EHNXNANT? <\ T4>

I think it is good enough. Because I think to evaluate a textbook, one aspect should be content, the other aspect
should be the setting of sections. Content like what you mainly focus on is the cultural aspect, right?

[59] <C I> 33t %, <\I>
Yes.

[60] <CT4>H—PESFEMAERBEFLRFZLH, RESHNEEXRE. . FEXFHY prioritize AY thing 7t
BER. . BeRIXNSEN, UARNXMTENERHIIES HIRTERIIR, MR,
BAFEERIEEMIAKEETRZIESMR, EEAMRAZEHN, ARFINIEHLITN. HNHF
RFEBESTEZIMNREFESEREE-LBAENTREENEINE, ZABETUT . T4
As a high school teacher, in my daily teaching, I pay more attention to...the thing that I prioritize is of
course...about the national college entrance examination. The topics are enough, and the learning process it
presented is good. If our senior high school teachers can include some listening, speaking, reading and writing
exercises according to the requirements of the exam, these textbooks are enough.

[61] <CT> %89, BHEEH, REHREFRMNSRXRXPFERE—IHT, RSERMEZREZEZ-TXT
XBHNERS, BHRMEGRELERSHT . <\ 1>

Okay, thank you very much. This is going to be the last section of our today’s interview. Could you please

sign this consent form for this interview? I will stop the recording.
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[Teacher 5]

[1] <C > AREAF—ITHUNREEE-—TXTEREN—LELXER. B OEBZER)EDE
JiiE B B R EMFTERITR? <\ I>

The first section is that I would like to collect some personal information about you. My first question is may
I ask at which school you are currently teaching?

[2] <C T5> A RY|[F***+rhE, ATS>
I am teaching at Shenzhen **** Senior High school.

[3] <C I> B[R Z M ERE B R RNNE—TENFERD? A\ >
Could you briefly introduce your school?

[4] <C T5> BNFREZERTAMERIHAR, EPEXMHNNENZEHBELNFER, BENIZ
EEREY, AESENHFREZTROATE 90%M E, #HeEx TSRS, EARRNIRIEER]
WX —EREZTINEE 0%MERE, AINGZELREET . ABRENTEHBEXTHE,
REFERER, ARMLHRHFE, TFHEEPBLERFITEMALRE N BB FAIBEFH R,
PTAF R /FHMNERES N T AN IZEHER R KMZFAIATH, ZARBA X R BE TR
EIF—EFR, \T5>

Our school can rank at the seventh in admission in the senior high school entrance examination. This admission
rate is not bad, and the percentage of students studying in universities can reach to more than 90%, they can
all get into key universities. The proportion of my students studying in key university can reach to 90% last
year, so it is already very impressive. Other aspects are related to sports and table tennis, and tackwondo, and
dancing, which are also good for students’ growth, so I think our school are accepted by parents and children
in a variety of aspects. Our relationship with students are good as well.

[5]<C >SS IMENER, RRBEEZMEENEABLERNFEE? A >

Thanks for the information you provide, and may I ask which form you are currently teaching?

[6]<CT> HMAEHNES =, 58—, WHET, s5—RIRE—. A\T5>
I am currently teaching senior 2, senior 1, no, senior 1, just senior 1.

[7] <C > 1B B MEMERIBMITUYREBZAT? <\ >

May I ask how long have you been working as an English teacher?

[8] <C T5> F 2 98 W, HE—TRIZHE 20,23 F, ERFR23.5F, AT5>
I graduated in 1998, and it should be about 20 to 23 years based on my calculation. About 23.5 years.

[9] <C > 47HY, B[R IMEMEMIMIEIRBERBABTRT ZA? A\ >
Okay, may I ask how long have you been using the new textbooks published by the Foreign Language
Teaching and Research Press for teaching?

[10] <C T5> 47, BAIMEIES—HA A, FAERBIMEFS=EXR, FrUEEIFHS—HT TiEH.
<A TS>
Okay, we start to use the textbooks for the new senior 1, because I just came back from taking the senior 3
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students, so I only start to use the textbooks when I was teaching the new senior 1.

[11] <C > BEWMBATHFEANH B S REEENUT T, ZIFEXT (FiE) FHOXUATHN—LE
%o REF—NEBEHECZIN, BREFIMILIREERD () BT FEETHFNT BAE
AIXAEg? BEAFIIAMRLE T EE? <\ >

Okay, now we will move on to the most important section of today’s interview, your perceptions about the
cultural content in English. The first question I would like to ask you, do you think that English the textbooks
published by the Foreign Language Teaching and Research Press can help students better understand about
their home culture? In what aspect?

[12] <C T5> RWFEEXNTHEREERNEFZIN, REERARMNNNRERNIABEERSE
— BT Food for Thought AFAREH AN XU, REELN—TMHATRERYTE, AEHELE
RN ABLEMTOBLERY, EERMNFEFEN—LRY, ARXUTEARNEREEER
MLH, BIFN. RAEEEE "R, BIUEFLOXEASR., AEF-ETHE MR —LT
H, RAE2HRENHXNPLEDBEE, AEEHHEER T —TINE Christmas, EFFHIF
NEDTIRSEREZRERL RIZR, XEHEMRETN—LEDH, REEXUHNEXEZER
A%, e EPEXM Chinese Spring Festival, AFEWREZREREH T A ZEXNEAEATHER,
BEREEA XS, XA UG QA TS>

I think the textbooks are very considerate in this aspect. Because what we have just taught, for example, Unit
1 Food for Thought, that study on the cultures in the world, and one detail is about the aspect of food, and it
has food all around the world, and some special Chinese food, and for cultural representation I think are quite
detailed, it is good. And also Unit 2. The book on my hand. I notice that Unit 2 is about festival celebrations,
and it covers many festivals in the world, and it mentions something about foreign Christmas, and our Chinese
Spring festival, whether to eat at home or go out to have dinner, these are some research on Spring festival,
and I feel that there are many cultural dimensions, and for Chinese Spring Festival, it says that the festival has
been popular around the world, which I think is quite good, and I think the textbooks talk a lot about culture,
is that okay?

[14] <C I> ZIRIAMNRRIRE] T, LR REMERREREEMRL, BRBEE TR,
RETARIRIBIRE T XUEE 4 MHE, ZMERERTAREXAUNTE L XABRBERM
X ANTEL? A\ T>

We have mentioned, for example you have talked about a lot, the textbooks contain a lot of culture, and we
have also talked about four cultural dimensions, do you think about home culture can the textbooks cover all
these four dimensions?

[15] <C T5> AABRRAET —&¥, REHWEEAZHNAEN, EABRHEIET—FHEHNE,
HFEERBIENRETHNE, BARNEF LENRE M RAEE—MEARERZAANE,

REPERERSL, EERBRIMMERERRCHEEENEERE M. AEREEFNETH
ME, EMMRNEEREEER, AEENEERHE, AEMRENTE A LB EDRXIE
FeEthBERE, REPLNITAFE—NETEEHAANER, AEE— P ETEDEEHFAHAIN
BIR, ARR—E—AERHPLERGEEENEN, RE—UERRXEXUNTA, EHEEK, &
Bizd), 2EHAKE. REBERESEFH, XLFESEPRITHEMYIEE, BN hEE
BEEY. <\T5>

Because I have only taught one and a half, so I don’t think I have a lot of rights to say, because when I teach,
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probably at the beginning, you see that when I saw Unit 4, because the one on my hand is Book 2, and Book
1 has more content, but I don’t have the book with me. However, when I taught it, I felt that it has take a lot
of consideration in different dimensions. When I saw Unit 4, it studied Beijing Opera, and contained every
level. And for example, the intangible cultural heritage you show in the picture has also been mentioned. And
those novels, every unit has a different topic, and every unit has made use of this language environment, and
on the one hand talking about the skills in listening, speaking, writing and reading, and on the other hand it
studies cultures and something, including football, and sports, and what is it? Friendship. Anyway, I think it
is good, and the topics are related to life, and match well with cultures.

[16] <C > ZIREAINIRIEIE] T X TEXALR BN AEXUNER, ZIMERFTXARLARBEEBE B
FHEHTREMERN LN BEOETAERLSTER? <\ >
We have just talked about the representation of home culture in the textbooks, do you think the textbooks can
help students better understand other cultures? To be specific, in what aspect?

[17] <C T5> FZE Festival A, AEHEMEROXUSRE. IRREZREFXABNIE RE
REER T NIEIZHER. ERHE—MENENNE T, B —DHTT, TR IR B
M EFRAFXTERE, EEEBMIMNAENI X, MIEIEHKEET RAEkKIZ. ARRRE
F. EE-ERSFEENMT, RREELBESEMD —LOIENRXEXE, REILEBNXE
XUIERAEEZFN, RAEE—MAMREREBMER, FXTZEEFMNNEETEXTBE XL
XMIEMRNIZEER B, <\T5>

Taking Festival as an example, and the cultures of other countries like...If have learned these textbooks, I may
not know that there are people eating spider in some places. It gives a very vivid example, in a place, Scotland
that place people eat stomach and Haggis these things, and in some Asian places, they fry spider and eat. And
I think...There are a lot of strange things, and it can help me get in touch with some foreign cultures, and I
realize there can be big differences in cultures. And has a sense of that, anyway, openness, after learning the
textbooks, it can be helpful for students’ understanding about other cultures.

[18] <CI> t7fy, ZIf, HAWINIRE] T —EXTFTERTENXMHEML, ZIHEREGERPBEL
MRGIRF AL R —LE, bR EA T ASEMRNORIR, MINHOXATARE LM EET
HNAERL? A >

Okay, we have mentioned some material culture such as food, do you think the textbooks can introduce some,

for example about people and their perspectives, their cultural practices or some content at the level of their
thinking?

[19] <C T5> B LEMNARREE, BAE-MBPRERZSD, FEL—T, BAREONRSKS
BEET, REE—LEERET. BEATEREAA, HEEW, A T5>

At the level of perspectives let me have a look, because I do not have the first book with me, let me have a
look, because sometimes I think I have taught, and I have forgotten something. Perspectives like, let me have
a look.

[20] <C > %R &R, ZMEOTMREEECHERXE, BREGTATESZET. <\I>

It is fine. You can also rely on your own experience, whatever aspect that you can think of can work as well.

[21]<CTS> X TEETE, RREFHFERLMTAT RER—ETERESETEE? <\ T5>
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About perspectives, I think like what? To be specific, what can be counted as perspectives?

[22] <C > bR R I P EAS REL B —TILRERNAE, XM RUATLE| IV SR
EIM—LTTE, i, X, <\ >

For example, like Chinese people may think red is a color of happiness, which may reflect the differences in
our perspectives, like this one, yes.

[23] <C T5> XMRERIFEASIRAERBEE B, MN-—EEXE@MEBESENRK, EAHIK
REEENEXNMBEBRAMNEATEST —~. RARERENXNH, BARAEZHINZ, BHHE
—HAEHEXAR, REFTHT—XK¥. REE—M BE F-—MEE—FHROEEHANZ friends,
FHREFTALZNEIL, REFEZEITNPHTA friends, family 2 %M, REE—FHRHOE, ©
HIXEZRIFILZAERZINRES. BENFA, REEFNETHNTA. FEHBETHNZ
friends, SFWBRTHEE friends, REHRBAREETA. FLETEFIMIAN, BB—KB R
EERETHRHATEMRKERAMFIHLL, BEERL., EURHNE—ABRBRENFETHNES
THRNARENZ. RACEHZBHEENNE, B3t EEENERMBNTEREZ
MABAKBERLY, RAEHAZEN. EXBRBEAEZEFHRERE—AB, REE_ARPIIE
BARAATRNET, WREARIAESANER, XTEEITEHN, A T5>

I don’t think this has been covered in the textbooks, so I think it is something subconscious, so I think it would
be better if [ am super familiar with the textbooks. And this textbook, because I am not very familiar with it,
I haven’t been teaching this textbook, and I have only taught one and a half. And Book1, let me think, at the
beginning of Book 1 it talks about friends, like something about going to school, and Unit 2 is about friends,
family and something. At the beginning, it emphasizes letting students adapt to learning. Something about
perspectives, let me see what Unit 4 is about? Unit 4 is about friends, Unit 4 is about friends. And I don’t feel
anything special. Unit 5 is about wildness or something, let me think, and Unit 6 is about getting along well
with the nature. They are very similar. Maybe the previous one doesn’t focus a lot on the difference between
Chinese and western cultures. Because when it talks about Longji rice terraces, it stresses that like many other
countries in the world our country also gets along well with the nature and something like that. It doesn’t focus
on difference I think the first book, and for the second book I have only taught two units and I haven’t found
any big difference about perspectives.

[24] <C I> FZIMBAINIE T ENBERBPAERE—EARRBERXUAR, REIDERIRIREIXT
ERMES, EHERSETEFUBLERHMKL? 1>

We have talked about the different cultural content the textbooks cover, like you have just mentioned about
food, which country do you think it mainly represents?

[25] <C T5> FREHA—EH. EAMNNES.. . EE— 18T, HcESeRHNEET, FrudE
RTHBLER. RAERRITHE, EORELLEMREN, BRAAHRZNBTAKRAE, 25—
AP AEFAIZNTAKRA, FENRA, AESBEEEFIARN. B ELFHNERIREERF
FNNNRIRRETREAER, EERESEEIARNRRIN, REXHKEER, EEHLERE
FE, REBEXETERAFRSET L., AT5>

It is not sure. It will sometimes...it has a unit, [ remember it is about Christmas, so about countries celebrating
Christmas. For food culture, it is very unique, for example, like that thing in Scotland, it also has something
they eat in west Asia, very strange thing, but you need to respect others. When we are learning, anyway, I tell
my students that although you may not understand you need to respect the food culture of other people, anyway,
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culture differences exist, but we need to hold an open attitude, anyway it covers some of these aspects.

[26] <CI> ZhfEwE... <\ I>
Do you think...

[27]1 <C T5> BT gEE /... <\T5>
Maybe the second one...

[28] <C I> 1FEgs:, <\I>
Please continue.

[29] <C T5> ;% ZFEARUL... <\ T5>
It is okay. You go on first...

[30] <C I> 5 EZIMEHRE... <\ >
It is fine. Please continue...

[31] <C T5> B2 FEHEMERBEICHE T A RRBIEN, TRINHAREFERL, 4
XEEMBERLTIENRE R 4D, \Féi{bkﬁﬂﬂﬁbﬂﬁﬁﬂ’] MRXBRZENXRER, B
T XE. EARFEFHA, TSE’]I%T . EANNEXGESRIBIER, ERSIEBD
Ex, HZREEZITA—EN. B, Wli@éifﬁo AT5>

I mean about other cultures I remember there are something about the immigration of butterflies, and it is
related to something about Mexico, something in America, the immigration of big butterflies there, and how
local people do the protection, and the relationship with nature, and about America and Mexico and something,
its country may not be sure. Sometimes when it is related to which country, it will tell which country, but I
don’t think the country is for sure. Em, please continue.

[32] <C I> BEIMERFXMEANNRPE XALRN BEAERE - ERAREROXUAT, Ik
RBEXMHAEAERXUANTXHEN, XMZELERTEELGE? AFAR? A 1>

So you think we have talked about that the textbooks cover a lot of cultural content about different countries,
do you think this representation of the cultures of different countries is authentic, is the depiction authentic?
Why?

[33] <C T5> HEEEEAESL, BHEMNER, BARNEIMIFBENER EHISIRA LT #,
REANMERSEN LR—ERXNES, REEEEIRBARETAEILE, A T5>

I think I can’t tell whether it is real or not, because my understanding about foreign cultures is limited to
textbooks, and sometimes I will search some information online, so I don’t think that the textbooks are not
authentic.

[35] <C I> Z M5k, <\ 1>
Please continue.

[34] <C T5> & R&eit ., <\ T5>
I have never doubted it.
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[35] <C I> AREIH... <\ I>
So...

[36] <C T5> R GHERBURANIZILRES, AERIIEM SR TR —LEHBNMEIRIZE
HEAZ, RERXBZANER, WRXBRANEAN, AT5>

I think the content in the textbooks are authentic, and besides it is similar to the supplement materials that I
download from the internet. There isn’t a lot of differences, no big difference.

[WFCD%%WMﬁﬁW%Hﬁlﬁﬁm ﬁ%ﬁﬂ%*%ﬁﬂmﬁ%%@7%mﬁwﬁbiwm
XAEANERE, <\ >

Do you think there are any other factors that affect your perception of the authenticity of the materials in the
textbooks? For example, your teaching experiences with its culture.

[38] <C T5> RRR ENMERNXUEEERL? <\ T5>
Do you mean whether the culture it uses is authentic?

[39]<CT> %, EEM—EXUBEMAT, ZINERIRHRENREER B ENEX—REBZEL,
AElE.. A >

Yes, some cultural content from the textbooks. You mention that you think the texts selected in the textbooks
are generally real, so do you have...

[40] <C T5> AR RICXBEREEGMESHEL EZRENFES, RN TIHIENT HEE—HF
i, BB IERREAARAREAELXMXNTE, RACTHE—LUERNENERLERBTA
MXEANZBRYTH, ERMEBRFN—LEHRTAXLEANTRN, BB -LETROHUHIA, &
F—ENEN, IMBERBERARENOXNL, NZAETHEHAZTHAARES, MAEIRERMRAK
BAMRAERESINERE, ERZE—MHEHEN—MER, E©XFURRSE ﬁﬁﬁ%?%ﬂ%x%&u

HE, ERBEM—EA—IXUEIEEN 1K, RERBIERFIEEME, REFT
AEARER, X, RRB[IIEEZLEAENM., <\ T5>

Because I have never been aboard or at least I only went out for short learning, and my understanding about
culture is not enough, so I can’t say whether the textbooks are real or not, because it is designed by authorities
such as the Ministry of Education something, these people are expert, they are designed by professors in the
Beijing Foreign Language University, they have professional research team in teaching. The cultural content
in the textbooks will not be inauthentic, and these foreign things represented in these textbooks, it is only a
glimpse, and it doesn’t ask you to learn very deep about their cultures or something. It is only a resource for
cultural or language learning, and you use it to learn the language. That’s it. I don’t think it has something to
do with real or not real, yes, I don’t think I have much right to say.

[41] <C > ZRAMEID, BREFEACHERINFERRLEERTT . <\ >

It is okay. You can just depend on your own experience to answer.

[42] <C T5> §FIE, <\T5>
Okay.
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[43] <C > R AZEZRXAXNHE, REZMENXMEIERIENHMHRIT T . &, SHEFEH. AR
RUEDZ] T —XX LR, ZMEREATRAFENXUER, BREENFELFTE T HBWMLX
TALTTERHAIR? A T>

There is no right or wrong for the answer. You can just make your judgement based on your experience. Okay,
thank you. We have discussed some cultural knowledge, do you think to enhance students’ cultural competence,
do you think there are any other knowledge that your students need to learn more about?

[44] <C T5> XAPMxFx, ARBEEH—HBILMTENFECHERFEE, HATEE—3#
PEBZRITT 108, HAET AR 2 M. ATUER=MENE, KEZET, ©XEF 4% 728EMH
40, BRBERXABRERLLBEUFIBRABERER, BATRERLRETIETE. AEMET
i, MESTHRERFEAHANE, BMNEEXAMEIR, ENBEXURRERE—~, HEMB
MXUMFETE—M, ERRAEATRAXK mERMXAERE AFGE—x. FEHLE
LR B R ITH IR A B IEFNAY On the Move, AFENFEIE T X%, WETIAT R GFEE
WA PURE T R—TEMNTFENXE, AEHAREEAKE RARRS—EXAKBEMT4AN, X
Xz F R AP E B B, <\ T5>

I haven’t finished the whole textbooks, I think what I want them to learn should be in the later sections, because
the textbooks have 10 in total, but I only teach less than two. The previous three are compulsory, but I haven’t
finished them. It also has four to seven, which are selective or something, so I think I like the textbooks better
than the previous ones I taught, because it is more related to daily life. If you want to tell students, like if you
want to emphasize something, I think it should be cultural awareness. It covers something about intercultural
competence, and something about cultural differences, but it used them to promote culture, that home culture
confidence, it has also covered some. Students, through for example learning this unit about sports On the
Move, it also talks about Taiji, um so I think students can learn more about our Chinese cultures, and how to
express this in English, to enhance their cultural confidence. These can be helpful for the children.

[45] <C I> ZIBZENIRIRE] T — PR TMEEENX DR, BRZBEELEXNBER B PR ILER
ZWBT? BRESENXUATEEEREEFZELETEN? >

You have mentioned about being related to daily life. May I ask whether you have any examples from the
textbooks that you find impressive? Do you think that the cultural content is highly related to students’ life?

[46] <C T5> (RABREMNEZRNBEEREL, EEHEBRMNEBEAMERET, REEARILEE BN
FEMILFRMNE— M AXKE AREARENENREREERETENHELERHRAN, A
BENRKICEE M4 English, ©EEMBIERE 4 instructions, FLEEAM, REMEEMERILIR
ERTZE, MRARRSMERET B, AMUFRMNHILRFRERRKR, RE—uMAE
—IANI, AWM MKERBIRE, UMEENZETXMRZE, ERBREREN, =
REESH, REELEE, TJUBCERBERTAHN, EMREZRBTENT DUXHEME], <\ T5>
Like the text about food culture, it teaches us how to make Gongbao Chicken, and I remember at the beginning
it asks us to write something like receipt, and then it introduces the history of Gongbao chicken who invents
it, and its I remember something English, its ingredient and something about instruction, namely how to cook
it, and after reading each line you feel that you know how to make Gaobao Chicken when you return back to
home, so I ask my children to give a try when they are back to home, and take some videos while they are
cooking the dishes, like a practice lesson, so after learning the lesson, it is very practical, and instructional,
and related to daily life, you can go home and cook, its unit on food can really achieve that.
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[47] <C > %F, WD, FMNREWE —LXT, X TXAHER P LRENXUIIR, WAEER
ZMEPPXTERON TZENXPRT XN —LERENES. BamBR—TZMEREX
AERBEBERFESABERNANIMIRNENLE? AHA7? Q>

Okay, thank you very much, we have talked about something about, about the cultural content provided from
these textbooks, now I want to talk about the cultural skills that the textbooks can helps students develop. First
of all, I want to ask whether you think the textbooks can help to enhance students’ intercultural communication
competence? Why?

[48] <C T5> ZRBEN W AARXABEBRIEMITIREEERES, REERTHIESNAPLREERN
REHARIT, ARE—FHEOMEBLEF AR, ©—FmARH, RAESANREREHEELEMR
WHRE AREEHENAT, REFIMINBLELENA, KEERELISHHBD. X
WRBE—NHTFENEFENE, LAHERIXH-—FEXNEE ERERATRN, T2
BEBIARBIMAORNEN, ABRNENTEANIZERE ., SRBRRTEFMECK. <\ T5>

I think the textbooks are more than teaching intercultural communication skills, anyway students have to learn
listening, speaking, reading and writing, and the textbooks include content about listening, speaking, reading
and writing skills. And it has video at the beginning, it uses video at the beginning, and leading in includes
content for listening and speaking, and when it comes to the part for listening it also provide introduction.
Lastly, it reaches to the part about writing. Therefore, if a child work hard enough, especially when he starts
to talk about these topics, he will have a lot to say. It can achieve the purpose of communication, and so do
the content and his ability. Of course, this depends on the child himself.

[49] <C I> %, ZIMERIRRENEBR B TXUXTESRANEZINEETRZ, AREEINHRE
MEANTTE, tEmENE. TEE S, ZRZEREERB EBNRRRN—EXUNBLERNE, Tt
WREETERIXUETPFEFFNESARERNAIRL? A >

Yes, you have mentioned that the training provided by the textbooks about culture and language is impressive,
and it covers a variety of aspects, for example, speaking, listening and writing. Do you think for the cultural
content that we have just mentioned, for example, about the cultures of different countries, can help students
to better communicate people with different countries?

[50] <C T5> R FZXAH, RFERERABTBEL? <\ T5>
I have finished all the textbooks, and do you mean that whether the content is enough?

[51]<C > ZBR/BXMEEHIXUAR, LMiEHRMNAEZMERNRS —LER/XL, —LEFTH
—EXUREBNFESARNERAHIT—DEFNRL? <\ 1>

Do you think the cultural content, for example, the food culture you have just mentioned, some culture about
Spring Festival, can help students to have a better communication with others?

[52] <CT5> ZARZE, %F T4 Beijing Opera, NiZoJ IUIE, <\T5>

I think it can, nothing like Beijing Opera. They can achieve that.

[53] <C I> O] ARG B TR — T, AT ABRBXEXHUABT T NS FE EF RSt
StNE5HEEERHNAZR. <\ >

Could you briefly explain why do you think the cultural content can help students better communicate with
people from other countries?
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[54] <C T5> A AET URENEM T LULMBERA TS, ARRHNXEREATN, EHEHNIZ
HYbMEBEAFRE. ARERZEZECEAMBEFEN, THELESHHEEETN, ERE
BAZRE, AFLFEFENXBER, RRFEFTZEHNIZEBZIRRE B ERNE
B, REEEHATHBEREERNIZEBZARIR, BEREFEEELN, A T5>

Because it can provide a lot of resources for students to talk about, and provide some expression, and it can
help them learn how to express. And the topics of many of its texts are rich, so the language is very vivid. Its
difficulty, it is not very difficult, so it matches with students’ interest and characteristics. After students have
learned the textbooks, they can get enough information for them to use, so it can reflect these skills, the context
is rich and authentic.

[55] <C 1> ZIREAINIRIHZI R X TF2ERNXMXAZRNE S, ZMEREXAERBIRAIRINIH
REXAHRBEEREXRTREN —EEEXAH—LERHRNESHNIREHR, ZRERFTXA
BRI PR FENAEXHMNBEL? AtHA? >

We have talked about students’ intercultural communication competence, do you think these textbooks we
have just mentioned that the textbooks cover a lot about traditional and modern problem of practices, so do
you think the textbook can enhance students’ home culture confidence? Why?

[56] <C T5> EHEXHEINBXABNNE, MelRBiiEREXURIR, REHEERITERES
XUBfE FFUERENBETHFSZTENXMNL, SBRE—"TETELHRBEEFEFINIFHF
ENXUsits, GRBEMNBREBPIASERELRELBTHEE, ARRARENRT. FENTH,
REFPENTAKE, RETEHTEFAL Beijingopera, XLEHF ., FNTERTEESHMERREE
ML BB R, EEEBAMAW T, FE% Beijing duck sLo] UZ2IERERL T, CELEHFAHC
ZINT T . AEMEHAFZHALEXUNEREEHREZRBEAAPEMNRFXFHHZTLERN,
MEREESHRBREEXILERACENESLIRT, SHERBLERINT T, RAEXUBELERE —=
A9IE, <\ T5>

When the textbook editor is designing the textbooks, he emphasizes cultural awareness, so wants to promote
home culture confidence, so it mentions a lot about Chinese culture, like for every unit the more you learn the
more cultural representation about Chinese culture, like in people and nature we have Longji rice terraces, and
Chinese dumplings, Chinese festival, and something about Taiji from China, and something about the Beijing
opera from China, they all have. Therefore, when I talk about Beijing roasted duck with students, I don’t eve
need to say the word ‘roast’, just Beijing duck, and that is Beijing roasted duck. It has been famous all around
the world. Many of these cultural names are actually simplified by Chinese Pinyin, so I think these things have
become famous all around the world, recognized by the whole world, so there can be some cultural confidence.

[57] <C I> FRZIMBAININR RV — X TFENXURENZTR, ZMEREN T EFRITFEN
XHER, BREENFERFTEZARAMLRE? A\ >

We have just talked about the development of students’ cultural skills, do you think to better enhance students’
cultural competence, what skills do you think your students need to develop?

[58] <C T5> BALLMFH AL, REXEXUNRARZIRRTNBCERE -, —MMeEr,
AR BHMEEAZ T AL, REESE FJFRHETARNRMEXUNTIR, REE
FHRNBEROERERZERHECHBIMBLRR, RELTHBRTESTE NS, BOXURIRE
ERFMNNER. B4R ILRBER, gE2RER, REXERIFBCHPEXUNER, R
EREEBMHFIMEELE, RERRBMNEF EXAZHME, REREZNNE, REHEMET

132



ARFMNBBIRENEARRIXLEEER, BRERRFTEMETIN, BIAEHLEBARZEHA, A T5>

For example, critical thinking, about this cultural content, your children should develop an ability, to judge
what kind of cultures is worth learning, or what kind of intercultural awareness, and during learning they need
to have their own way of thinking anyway. In other word, in addition to language, their cultural awareness
they learn when...how to say it? Let me think. Being open and at the same time enhance their understanding
about Chinese culture and develop critical thinking. You know there are so many materials, and when you
read it. You should know like you mention what is real and what is not real. I think the textbooks can achieve
that, but I can’t come up with anything now.

[59] <C > HLZITEREMHAMIMEE — PN FEFERNKE. BEMERSXALRBEREBE
B R — M XX AL AP B ED? <\ >

The critical thinking you mention is a very important concept. Do you think the textbooks can help students
develop this kind of critical thinking?

[60] <C T5> BE—RME, MEHMNE—TRXZHMTA, FERIES T After 20 FRB M A KD,
KIE/FAE—RRX, AREELMINET, ARCERIANZRANEZE—MARIAHN, HRARMNEA

BERBERN, RERbFE, RRIULFEREIMBLE, ItEXBEXNEERZEEHN, A

EXHNERSEN, ARBHNEERERN, RRUREREZRXFNEE, RARNRNIZEA

8, RIEBEIMEIM, e R Re, ARTUFERIRITATUR—THEEKE. < T5>
It covers some, for example, there is a text about, something about After 20 Years written by someone that I

can hardly remember, I think there is a text like this. And the police took him away, the ending it presents is

an open one, but of course we know that it has an ending, and what the ending is about. So if the writer ends

the text in this way, how do you think? Anyway the problem encountered, it can open up their minds, and see

whether they can think in another way.

[61]<C 1> %F, BHAFEIN, BEAMEHTHEIRIEFTRLZA, XMXTER HEFEXTUHN
HAMRE, LLIBERTHREERNXMACHIA MR EN LR, BERRZERINRR
ZEBlT . <\ 1>

Okay, thank you. Do you have any other impressive examples, about fostering, it is about students’ critical
thinking about culture, for example, like some critical thinking about and comparison between Chinese and
American cultures, do you have any impressive example?

[62] <C T5> FHZAEMEE, <\ T5>
Let me think.

[63]<CI> x5, <\I>
No problem.

[64] <C T5> XTRBHIRZNRE, HBEHFZA, EAZRIEKB2IAGRZ]), RERFANHAE
BRA-EERIZEXN, A-ERACAN, REE—EH4A FUBLZERBEHCEHMATA
HHRR, REHAEX 5 MIRETUBHE—D, REBMFIE LM ES—MAER5
X ERF—EXHHF—R BEXAEMEN, #HISRBEM P HE R KBMEREN, B
UE -t H M EBERZILIRECE -1, RERESHTARNRRERTFN, REFERLME
H—1TBECHEEN, REEFRXZE, MEEZECHE T —MRAENKE mE2REBC
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B—PIKAE, RERELERKEEAR-—LEENZEN, INRERRTE, AERELTUHSE
2, T5>

During the lesson about food culture, there were many people, it shows a fridge to the students, And ask the
students to see that some only eat vegetables and some only eat meat, and something, so students need to make
the judgement about what kind of eating habit it is, and they can’t randomly pick any from these five eating
habits, and they need to pick the one that may not be very perfect, but is better, but it can’t be everything. It is
impossible to choose the prefect one, so the critical thinking here is let you design one, and what eating habit
you think is the best, anyway eventually students will develop their own thinking, and after learning the texts,
they will design the most reasonable fridge. In other word, you need to switch to another fridge and see what
shouldn’t be included in the fridge, in food culture, I think they can achieve that.

[65] <C I> 471y, WHZEIH, HEARE—MEH, XMEEHE—PHERARMNE#, E—1 g
FRABREI—TZIM, BRTXMEABBOXUAR, BEEMENMANAERHEZB/LIZNTE? < >
Okay, thank you. I have one last question, and this question is an open question. The first question I want to
ask is about the cultural content of the textbooks, do you have any personal observation or ideas that you
would to share?

[66] <C T5> HRAZRRBEHEFH, REXAM4L. BRBXEATESH, AEEAIkR. A T5>
I think the textbooks are good, and I didn’t find anything. I think there are a lot of texts and it is hard to cover.

[67] <C 1> %, BEIMERFTURE—MISTIN, BRIBIRUFBRR, ZEREERBETLATE
R Y <\ >

Okay, if you have a chance to, the textbook can be designed again, do you think there is any area that you
think need improvement.

[68] <C T5> L EAE, FIFXBREXDIEEN. A\ T5>
I don’t dare. I don’t think I have this right to speak.

[71] <C I> fift. &7, $HFEI, HNMEHAB NSRRI FNRE—DRT, RRWERTUE
E—TFRHT. Q>

Thanks. Okay, thank you. Now, let’s move on to the last part of today’s interview. Now, I will pause recording.
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[Teacher 6]

[11<CP>BEHBEZMERE-LERANXTZRENEE. B OB ESIE0ZIHEBRIE
WRErh FARIR? <\ 1>

Firstly, I would like to collect some personal information about you. The first question is may I ask at which
school you are currently teaching?

[2] <C T6> HREIERYITH****Z, <\ T6>
I am currently teaching at Shenzhen **** School.

[3] <C I> B[R Z M ERE B R RNNE—TENFERD? A\ >
Could you briefly introduce your school?

[4] <C T6> N REREMNNZEIGH, XPMFEFEENEETZIL AT, EELE—PRLE
R, IeZthBINSMERFXNEBSE, HAXRHFLZENEMAIBAL, PRIATNTH
ME LIRS SN R B LB FRBAR, REFZIFENXME—. HMEZ. ME=, FEH
BAEFMNNFIKEELT, S TRERAZNEIN KRR LR DL, <\ T6>

Our school includes primary to senior high school, and students mainly major in sports, so you can say that it
is a vocational school. They can participate in either independent recruitment or public exam. The academic
performance of the students is relatively low, so we don’t go very deep into the textbooks published by the
Foreign Language Teaching and Research Press and only focus on Compulsory 1, Compulsory 2, Compulsory,
and later on we will focus on their academic proficiency test, so we will not cover a lot of selective sections.

[5]<C I> ZMEn & B EAEZJLFERNFE? A >

May I ask which form you are currently teaching?

[6]<CT6> BERiHE —., <\T6>
I am currently teaching senior 2.

[7] <C > 1B B MEMERZIBMTUREZAT? <\ >

May I ask how long have you been working as an English teacher?

[8] <C T6> NiZH 20 £y, <\T6>
Should be about 20 years.

[9] <C I> i&[6)22 & METARSMAAE (FeiB) BRIBIRRAMZ A T? >
May I ask how long have you been using the new textbooks English published by the Foreign Language
Teaching and Research Press for teaching?

[10] <C T6> Frhik Ay, FTARZEM 2019 FFF4ARY. <\T6>

The new edition, the new edition has been put into use since 2019.

[11] <C > (FREXFHORRBOBREBH—NIH T, XTLIBEIF (FIE) PROSHAZL
Bk BB TERERETATALTIRIND (FOF) EBEMSEBHOT BAR NI
87 AGHIERLHER? < 1>
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Now, this is the most important section of today’s interview, your perceptions of the cultural content in English.
First of all, may I ask whether you think the new textbooks English published by Foreign Language Teaching
and Research Press can help students better understand home culture? To be specific, in which aspect?

[12] <C T6> R AFRMMAEFEINAME—REZ . ME=ZX=FREM. NX=ABMEKEEEZT U
B9, tbamig XME— Rf], EEHE —DHEITH Food for Thought, X—XHEIRE 7 IATHEALL
WMIE B RIRE] T IR KR, B ESANATERET, XEHZHENEHRRRAL. Fbmn=—,
BT, 3{189 Let’s Celebrate |){ % Time for a Change B 21RZ|FEMET, REFTEANEEZIR
MSE, MEXNESRE#H SURERFEFRREEREANCEREIINELFEF. XHSFENEHRX
k. BELNIRE N B THRAMREE Stage and Screen, BRI TR EFRESHENRBIHT T
Bo ENTUFEN—MIENEEZPENEREERET At One with Nature, XEEFAN BT KA
MEE#HE, WA 7TRAONERFVLR, L7 Book 3 XABEEE — text, Amazing Art EZ
RERNNAT PEHE EZEZNERBBAEMAIKERE. XEHSHPENZAL, <\ T6>
Because we are learning Compulsory 1, Compulsory 2, Compulsory 3, these three textbooks. Based on my
observation of these three textbooks are good. For example, taking Compulsory 2, there is a unit called Food
for Thought. For example, the text mentions our Chinese or the typical food Sichuan hotpot. Especially, it
introduces Gongbao chicken, these are all Chinese classic food culture. For example, 2, Unit 2, Let’s Celebrate
and Time for a Change, they mention Chinese Spring Festival, they talk about Chinese people’s attitude to the
New Year Eve’s dinner, and how it changes with time, namely whether to go out to eat or eat at home and so
on. These are all Chinese traditional culture. For example, in Unit 4, we have Stage and Screen. It compares
Hamlet from the west with Chinese Beijing Opera. By doing so, it indirectly promotes Chinese culture in Unit
6 At One with Nature. It introduces our Longji rice terraces in detail, and also our Yao and Zhuang minorities.
For example, in Book 3, there is a text in the book, Amazing Art, which introduces the development of the
famous painter Han Dan in Chinese history. These are all Chinese classics.

[13]<CI>Z I FHKAININEREI X —HF 477 E, L #R product, =&, practice iR perspective,
person, BREHMBAEXTAEXMABTBIEREX 4 1MTTEG? <\ T6>

We have discussed that cultural can be divided into 4 aspects, for example, like, product, practice, perspective,
and person. Do you think that the textbooks have covered all these four dimensions when they are introducing
home culture? <\ I>

[14] <CT6> FHH, <\T6>
Yes

[15] <C > ZffExE.. BAIRIRRIIXTAENX L. ZIF, BiXF (FRE) tBHhzrs. B
B (HE) EBEYFEFH THRACTERNIXMUG? BAOERAERLET@E? <\ >

Do you think...We have talked about home culture. Do you think English can help students...the textbooks
English can help student better understand the cultures of other countries? To be specific, in what aspect?

[16] <C T6> HREREB T HHEERNXML. FRBEMNTIHRBEMME, EIMERFEITIL,
BT XUNNE, MNECEEMEFNTNFERRESR, TRESEREENE TS
FENENER. SRONEBTHMNFEILERFXLENEE, ETRMNNIFEREERNAFEIR
B REBEHFNFIRE, THRIEEEMM. LA After 20 Years —XH, XABARRETIEF
XEZRIEERZMENE, TR Twenty Thousand Leagues under the Sea, XFEZRF/NEZ
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R, BHEIMNRZ XN RANER. REARRESPNFEAZZIMNNER, RBELEDS—K
B, XEXEHMILRARNNRAE 7T EBFMIAR, ILRZMNEFN TR T REXFE. FEmiEx
MEEEEFEXE A Lot of Gardening —3, ERNMA T REMEEXUAANEANNAE, Hik
HMELETHRTRZEAMXELTRZHTERRNE, SHNMNNEENEE, SEMNXH
HEXUNERSE, BEERENAT —LEMBXH, LMRRENTFRXME. AENENFERS
RFHAXIIE TSR, ERRAMEM. FELmME Food for Thought —3CF, FHATBEXEXER
F3, HERRNELETHREN, tbmmaExXt, mEiLN BEERMNERMEASEEF. The Father
Christmas S 21EFAIEBZIESLHY the Hobbits, hELLFANIEE, RHAXPBEZELLBARZXNZIE
FERN—MEY, EEFEE, MUINAEBEIXLEEE SRANMNEZXNMWIINNE, KR TEE
XX E AT EAIANRA B E B —L . b B ME— 3 “ 8T Exploring English, FLIFDHT T
REFRBERNFIZAHEFIRBIEBENLIETEHEMN—LRE, BRNEF, EEH
F-ERR. A\T6>

Of course, it can draw insight into the cultures of other countries. In comparison to the old textbooks, the new
textbooks focus more on the Chinese and western cultures, especially the introduction to the western cultures,
so it can broaden students’ horizon, and help them understand the economic cultures and the development in
various aspects all around the world. Of course, it also introduces the morphology of English vocabulary to
help us people from non-English Speaking countries to learn English, to better learn English, and to understand
how English words are formed. For example, in the text After 20 Years, the text is derived from the famous
American writer O Henry’s novel. And for example, Twenty Thousand Leagues under the Sea, this is the work
by the father of science fiction, Verne. Many secondary and primary students have read their work before. If
you have read the whole book, surely you will learn more about Verne by reading the text, and students will
learn more about British and American literature. Another example can be a text called A Lot of Gardening.
The text focuses on British gardening culture to broaden students’ horizon and help us truly learn about some
British people’s perceptions, no matter whether they are from city or countryside, their views about gardens,
or their history of gardening culture. It also introduces something related, for example, the tea culture of British
people. In fact, this has a big influence on the practice of drinking afternoon tea in many big cities in China.
For example, in the text Food for Thought, by learning this text, we can learn the west food culture, dinning
behavior, and how to use and put the tableware and so on. The Father Christmas, the text helps us learn more
about the Hobbits, the writer of the Hobbits, because the fil Hobbits is a very famous one, and it has series, so
through an introduction to the films by textbook writer, we can learn more about these cultures. For example,
in the Unit 2 of Compulsory 1 Exploring English, it analyzes some misunderstanding caused by English idioms,
some embarrassing sentences, phrases or effects.

[17] <C I> ZImIAMNRREZ M EARENERHLRZFET 20, REREFER—TERKIES,
EE—MXAAERAR U —TREN . ZREREEAR B LEXMXUNSHRELEEEAETN? &
REECABREAEEPTERNIXL, TEIEBREFTEEER. <\I>

We have talked about that there is a wide use of English in many countries, and English is an international
language, and it is more like a medium for transmitting different cultures. How do you think of the cultural
diversity in the textbooks? Do you think it has covered a variety of countries or just certain countries?

[18] <C T6o> ARMMBFEFBEINEMNBMEREMUREXMA AT, SABFREMN—LEXLRHSE
X, SRAREAN—LEXL, XTEEERMBEXNRETENED L, RE2HIETEE,
S REBNRKEELD, MR EESRINGTAFEXLEERN, EHEAESBERN. <
T6>
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In our teaching, I notice that the textbooks focus more on British and American cultures. Of course, it has also
mentioned some history of China, including some modern culture. There are less content for other countries.
I am not saying that it has covered this content, but it is relatively less. For example, it mentions something
about countries like Myanmar, its architecture has been mentioned.

[19] <C > 2 nE. . FHABINBREI X TREXUNENTTH 7 #. BREXTHEERNXK
FRBHAERDAEIEX 4 NTHE, LCHRGRIRES, ARMMNN—ERBETHMNN~ 5,
X 4®EAHANK 4N TTEHEA RBEG? <\ 1>

Do you think...We have talked about various aspects of home culture. Do you think for other countries the
textbooks have fully addressed these four dimensions, like ideology, and their clothing, eating, living, practices
and their products, these four including person, these four have been covered?

[20] <C T6> EMINZNX/INTTHBEESRBEHE, EREELRMNREERNAE, BIFETEN
X=TER. STREHA LEEERNAXNKEES—L, BRAFTHMEANXEERSHE
AEE, FTEMNHZENER. <\T6>

The textbooks surely have covered these dimensions, but mainly focus on Britain and America, including
China, these three countries. There are much less about other countries in the world. Countries like Australia
have also been included, mainly English-speaking countries.

[21] <C I> #¥fy, WHZIHERENER. 2, BREBXEXTREFNXMABERXUHNAE
MEMR, BREEXDL? AHA? >

Okay, thank you very much for the information you provided. Do you think the representation of the cultures
of different countries is authentic? Why?

[22] <C T6> RIBHNNMAN R, HRFBXNE2UAREIN. BAKIY? BEAAREAZTR, XUE
REERN, FRUBMPERIINFEX B, FAEPEXL, RIEMREERNFHAFEAN 4
RERVINBR CAREBREGE T XM 2W LKL AEENRA. N TEIMI—LEXX, H5ME
XAKE, R EAENSEREDEHITUERER, REFEARTUEGEEEE, MALRRKK
MARKE IR EAKRARHIRARKRZ—KA, HIREXFZE? FTAEM EFrE2RNRS
XAsEr, BNERREABREHIREEE, RAVEHEERT, FINXEEZIFEEREN
AOIETE. FTAEMBRE, BAHLRELNXETMAMMBIZIRIENER, AR EEIMY
EIFEESLH, <\T6>

According to my personal view, I think this representation is authentic. Why? First of all, we all know there
is no boundary for culture, so no matter Chinese mentioned by the textbooks, especially Chinese culture, for
example, we are all Chinese, of course we feel that this representation is something authentic. For some foreign
culture, nowadays the interest is very convenient, everything happening in the world can be spread all around
the world in a very short period of time, there are many things that we can see clearly, and originally people
in the world are all a big family, we are the earth, right? Therefore, many cultural classics represented in the
textbooks have been experienced by our ancestors, our ancestors have experienced a lot of things, so these are
all solid evidence. So, when these textbooks is being designed, they are actually based on full scientistic studies
and scientistic evidence, so I think it is very authentic.

[23] <C I> Z & 2L —A M ENIRIRE NS R GEERLHNARTNGFE? Q1>

Could you give one or two examples that you mention, the content that you find authentic?
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[24] <C T6> bR FEM S B EFERRNEZH, BE? EPEAARKEBXHEZ. UBIAKIE
REEERERERIZR, REAREREHARS, EBIEARBERESMERRXNEESRK
M —E, FTEREZHA, BR—E280A, HEFFNERREDBEEEmRERE, 2E?
<\ T6>

For example, the change with New Year Eve’s dinner in May in China, right? This has been experienced by
everyone in China. In the past, we ate at home, because we feel that it was hard to unite with one another, but
now people gradually think it is annoying to make New Year Eve’s dinner, so more and more people, including
some people in countryside, they book dinners in hotel and eat, right?

[25] <C 1> ZUREAINIRIERE] T — X FXUFIRMNEFR. ZIBEREEN T EFRITFENXUESR,
BREFELHTET BWLTEMXTXXANAIR? A\ >

We have talked about the development of some cultural knowledge. Do you think to better enhance students’
cultural competence whether there is any other cultural knowledge that they need to learn?

[26] <C T6> BANBDIERAHN? UMBEFAE, XU EN. BAREAXK, AEHREEH
B, FEMURZEFZIEZEXAWMR, FEEEMNZEAXEMARREACHLK, FAEECH
B, ARTREREEHNOAETTE, LBCHALEFESZE. MUBEREATEIXEEDN, &
MEBIEFRAFENBEIR, BFEZEXEFITNE FHIEENEERLHOMENR, S47—
B, XZATARK, BENBEMRIETHEML. REEXREEREEN, <\ T6>

What is the old saying? Without life, culture is empty. On the country, without culture, life is blind. Students
not only need to master cultural knowledge, but most importantly use the knowledge to equip ones’ minds, to
promote ones’ thinking so that they can find the direction of their life and make their life colorful. Therefore,
I think to achieve the goals, we should focus on developing students’ thinking habit and helping them to master
critical thinking, especially positive value, do what you say. This is to for the future and to set up the basis for
scientistic research. I think these two years are crucial.

[m]

[27] <C > 2 RFXABM B EXTXUABTITTE, BIREE T DOA R RRINIFTL XM T B AR
g7 <\ 1>

Do you think about the cultural content in the textbooks, do you think they can achieve the goals you mention?

[28] <C T6> EAFMEBMHALEET —ENE. ARLEER EEMER LXK, 8T DIER XA
ER . LLImRBAE A 248 — A9 Running into a Better Life, HS#2 5 SATNEERNASE. XME
EHHE—MEESE. BAXERMINXEERREJUBXEMRE . ©£HLLMYE What Really
Green, LR EFAMNMAEAREENRINATREIE., RMNTREEEPRZAN—LZLR, tban
BRENY . AR UEEBEETAMBEERN, BE? BARKENR, BAMMBLLMIRKXMNE
FRIMIMREE, HERNEARERRMIMR, HE RN AL R R IR
HIKRFKBEXRDHFXLEREH, HLLii The New Age of Invention XN AN HEELBEKRE k. EX
AR E XN EN NI RN EN, L SREETLANEANEREERTIEM.
TR EM X R X E T EHEEREN, MAE—LERHNSIS. < T6>

In fact, the textbooks have some introduction. To some extent, the textbooks have the function. For example,
in our textbooks Compulsory 2 Running into a Better Life. In fact, the text wants to guide students to live in
a healthy way. What it expressed is life attitude. Because I have mentioned these articles. And for example,
What Really Green, it is trying to tell people how to truly understand the problem of environmental protection.
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We may have some experience in our daily life, for example, the greenhouse effect. People may wonder what
greenhouse effect means, right? How to be green and ecofriendly, what do environmental problem mean?
Does it mean not using plastic bag, or we all use paper bag, is that called environment protection? In fact, we
need to think about these problems. Another example can be The New Age of Invention and the text introduces
Zhang Junfei in English. It adopts the mode of interview to make the introduction, about some latest inventions
and how they are applied in daily life, so the textbooks have some positive guidance in these aspects.

[29] <C I> ZIRBAININRE X TXALFIRTENE L, BHMNOMERELISFEFTEEN. ZIHE
AL BXERARIIWMEE. BRZMEIND (RiB) IAHNBAR BEBEZERFESAEE
KA ANRIXTPARAVEE S1? <\ >

We have just discussed how to promote cultural knowledge and we also know that skills are important as well.
Do you think...I have mentioned two skills here. First of all, do you think the new textbooks English can
enhance students’ intercultural communication competence?

[30] <C T6> A ARABRELMAEZRAXTEBEELEEMBEN, MACHRIEESNEA,
FESHELREENRRE—E, LM BMNEHTNEPNRAEETE AN —EMNERE W
BIBEH 4. BMNFPEAFTFELAIBT 2E? AXFIXR., XBIRZ2IREIMNAZFEITER,
MERER, BLEREHNEETN, LW G260 X —PR/NWIMKRENFE ¢ fEin E— M
BF—, IRRTAZXIE? MRBATRE LRENE, TR FEEAME, HLHRE got
to go, FFELUN coz X=FERFKM because, MRBNTRA LIXAENBREFZEHLAKT X,
EE? B X ABM N THABFRBNZEESRNBERNAXTIRTE, EXEEHREN
REA, MANTREFRBRIEERNOARYR, AXEFEREETRDRESFELERE, REF. AT
EAFREBEER, HLUGRNTEAZZINMIEZXEMRABEER LB RS LXK, F
AR FAN N —— B X ER Click for a Friend, RAMAEMNEMNEZXZ 7T HETEAE@M, HX
TN THREALENEIIXERLAKY, AREBEIROEZ . BMEXDREEEIUA.
EERIN—ERIETERN, RMERIEFR, XAIEE AL on the internet, nobody knows
you are a dog, HEt2 A TiLFARKRFMPLZEMES . FNRELWEAESFRNEAFSR
EIE RO AHFITXMARZR, WEZR. <\T6>

The textbooks focus on development, and it pays great attention to language use, linking with the daily life.
For example, we often use some internet slang when chatting online, some internet slang. We type, so it doesn’t
matter, right? Use Chinese to chat. But when we communicate with foreign friends, there are some simple
ways to chat, for example, G2G, an expression with two big letter and an Arabic number 2 in the middle, what
does it mean? Without the introduction from our textbooks, many students may not know that it actually means
got to go. And for example, coz, these three letters mean because. If the textbooks don’t make any introduction
many students may not understand these expressions, right? So, the textbooks actually are inspiring for our
students to develop their intercultural communication competence, and these abbreviations are very common
for people in English-speaking countries, it is very normal. Therefore, for non-English speaking countries, for
example, like us Chinese, it is necessary to need to learn about these rules and this knowledge to catch up with
the time. For example, there is another text Click for a Friend, and people need to be aware of online treatment.
This is a problem that both Chinese and our foreign friends need to pay attention to. Online is a virtual thing.
And a sentence mentioned in the text is very important, which leaves a deep impression on me. How to say it?
On the internet, nobody knows you are a dog. This aims to enhance students’ critical thinking skills. Therefore,
it is telling us about how to communication with people from different countries online.
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[31] <C I> ZIRIANRIRE X T XUARERANIRE S, TF — M N REREI X TAEXLA
& FrRUEZ MR BRBXAHOBN BEBILRFENKAEXUNBREL? ATAN? A\ >
We have mentioned the intercultural communication competence, and there is one skill that I can think of and
that is home cultural confidence, so do you think the textbooks can enhance students” home culture confidence?
Why?

[32] <C T6> XEHMHELTCEBINA, BIULRPIINXL, BHFEEFNIEBRUCNEE, F5
ERMBEIAENXA, MIERREARNNBERE. XUBEE. ERBERTEFER L XA,
EBFAERNUNXUIIR, W EROXUNENR. XEFLRTEEY. EENANRSLERE
P EXXE, EAFREAN, BIMNXREEREEARE. FEER 5000 £/F 5000 FHYK
AXA, ERBAINFEXLBENRIE. <\ T6>

Through introducing and comparing Chinese and western culture, the textbooks in fact can help students to
better understand cultural intention, to be open, to learn to respect different cultures, to enhance our confidence,
cultural confidence, to build up their cultural knowledge, to help them internalize cultural knowledge, to set
up positive value. Understanding stems from comparison. There are a lot of introductions to classic Chinese
culture, as Chinese, we should be confident. After China has a history of more than 5000 years, this is the
basis of our confidence.

I

[33] <C I> ZANRINIR B I — LA BERVER 5. M, BRBAT EFRABFENUES, BEE
BRFERAMEFTRESHNRE? REXTXXATEHXL., 1>

We have talked about the development of some skills. To better enhance students’ cultural competence, do

&

you think there are any other skills that your students need to develop? About cultural aspect.

[34] <C T6> XTTHE. HMNEBEA—MARNBRAKREBGFTXLEDDR., ARAFEXTAEEFFE
MR, REIREFMNEARSZIEAEZESRAEAREL, BEAREEFIA, EXEY,
FTHAN, XRFEERKNEEFLNFESN—ERE. FASTENREEN—~, EHXM
FRES), RikE EER, BRBIRRNERZ RN, ETRE. <\T6>

Cultural aspect. We should look at this question from a development point of view. We should develop students’
independence, and their competence in getting along with classmates and families, how to respect other people,
respect the elder, be willing to offer help. These are some necessary skills in students’ growth. As senior high
students, the most important point is staying positive and optimistic, to actively explore and question.

[35] <C I> B /5— O3, EIFEREETF XM, XE—MLERAMENREIE, REZITT MRES
BCHARKATHE. BXRT (RE) BRBIIXUANBTEEMWEEN NN EHFELERED
ZHHTEL? FEERGEXAERBEHTATUBHHBTTE? A >

The last question. Do you think about...this is an open question, and you can make sharing depending on your
own experience. Do you have any other observations that you would like to share about the cultural content
in English? Or do you think there are any other areas that can be improved in these textbooks?

[36] <C T6> BARHAXNXAPRXEBMALRETACE I RET . BREMENMANSKE, RIF
PRRZIXLRIA, tbMGRRETLX=REAN, B LEHIEREENRZA, HR5EH T EE
B, FHEFLFEHEALRTEN, BRREZRTE, B USII—LIFEAXAH#ITIEENSI
S, EAEMNHEE. <\ T6>

On the whole, these textbooks have already covered a variety of aspects. However, based on my personal view,
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the problems I mention, for example, the only child and empty nester, including some problems on the moral
level, and problems about the society and laws, especially juvenile delinquency, bullying, there can be more
texts to provide guidance and positive education.

[37] <C > 8. SRHFNEFBMNSRFXBNRE—IHT .. B2EROE IHESZE—TUHRK BN
— P ERB. ARHRERTRAERFLRSET. >

Okay. This is going to be the last section of our today’s interview. Please sign the consent form to participate
in this interview, and I will stop the recording now.
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Appendix 3 — Consent Form to Participate in Research

THE EDUCATION UNIVERSITY OF HONG KONG
THE DEPARTMENT OF ENGLISH LANGUAGE EDUCATION

CONSENT TO PARTICIPATE IN RESEARCH

Evaluating the Cultural Representation in Mainland Secondary English Textbooks:
A Mixed Method Study

I hereby consent to participate in the captioned research supervised by Dr WONG,
Ming Har Ruth and conducted by Ms XIA Yang, Anna who are staff / students of the Department of English
Language Education in The Education University of Hong Kong.

I understand that information obtained from this research may be used in future research and may be
published. However, my right to privacy will be retained, i.e., my personal details will not be revealed.

The procedure as set out in the attached information sheet has been fully explained. I understand the
benefits and risks involved. My participation in the project is voluntary.

I acknowledge that I have the right to question any part of the procedure and can withdraw at any time
without negative consequences.

Name of participant

Signature of participant

Date
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Appendix 4 — Information Sheet About Research

INFORMATION SHEET

Evaluating the Cultural Representation in Mainland Secondary English Textbooks:
A Mixed Method Study

You are invited to participate in a project supervised by Dr WONG, Ming Har Ruth and conducted by Ms
XIA Yang, Anna, who are staff / students of the Department of English Language Education in The
Education University of Hong Kong.

The Introduction of the Research

Culture is often an inseparable part of a language. In a globalized world, it is important for students to
develop their cultural awareness and intercultural communication capacity when learning English as an
international language. In classrooms, language textbooks are a key source for cultural input. The aim of
this study is to explore the cultural representation in the English textbooks extensively adopted in mainland
China and to what extent the textbooks can be used as materials for cultural learning. The study is expected
to shed some light on the values of the textbooks as cultural learning resources and how the textbooks can
be improved in future.

With years of experiences in teaching with language textbooks, English teachers can offer insightful views
on the values of the textbooks for cultural learning. Therefore, you are sincerely invited to participate in this
study to share your valuable perceptions about the cultural representation in the textbooks and its values for
cultural learning.

The Methodology of the Research

The sample size of this study is expected to be at least 6 teachers who use English published by the Foreign
Language Teaching and Research Press in 2019 for teaching English in a senior high school in Shenzhen.
All contact details will be obtained through either emails or WeChat. Participants will be invited to have an
online individual interview with the researcher through WeChat or any online communication software on
your availability in Putonghua, and examples of the interview questions have been attached at the end of
this information sheet for your reference. The interview may take about 30 minutes to 1 hour. To avoid time
conflicts with your personal affairs, the interviews will be scheduled at your convenience. The interview
will be recorded and transcribed for an analysis to supplement a content analysis of the cultural content in
the textbooks. All personal information and the data collected from this study (e.g., interview recording)
will be kept confidential throughout the study and be destroyed upon the completion of this study on or one
week after 4™ April 2022,

Potential Benefits and Risks of the Research

The study can benefit you with a critical reflection on the cultural content of the textbooks: whether the
textbooks have offered enough content to develop students’ cultural awareness and intercultural
communication skills in response to the X &3 8 H151R 2R [English Curriculum Standards for Nine-
year Compulsory Education]. The findings of the study can be used as reference for the future development
of the textbooks and help teachers and other educational stakeholders make informed decision about the use
of the textbooks. There is no potential risk anticipated in this research.

The Dissemination of the Study

The results will be shared to the staff members and students in the Department of English Language
Education in the Education University of Hong Kong. In addition, the results will be presented in a seminar
at the presences of supervisors and peers. If the project is selected (with an overall grade in Honours Project
course at Grade A- or above), the report of the project will be placed in the Library of the Education
University of Hong Kong
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Your participation in the project is voluntary. You have every right to withdraw from the study at any time
without negative consequences. All information related to you will remain confidential, and will be
identifiable by codes known only to the researcher.

If you would like to obtain more information about this study, please contact Ms XIA Yang, Anna
at telephone number or her supervisor Dr WONG, Ming Har Ruth at telephone number

If you have any concerns about the conduct of this research study, please do not hesitate to contact
the Human Research Ethics Committee by email at hrec@eduhk.hk or by mail to Research and
Development Office, The Education University of Hong Kong.

Thank you for your interest in participating in this study.

Principal Investigator
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Appendix 5 — Procedure of the Interview & Interview Questions

Medium of Instruction: Putonghua supplied by English

Procedure:
1.

Self-introduction

- Interviewer: Xia Yang, a Year 5 student

- School & Major: The Education University of Hong Kong, English language Education-Secondary

- Contact:

A brief introduction to the research

- Culture is often an inseparable part of a language. In a globalized world, it is important for students
to develop their cultural awareness and intercultural communication capacity when learning
English as an international language. Under the context of mainland China, culture learning is
emphasized in its latest English curriculum guide with an aim to develop students’ cultural
awareness and intercultural communication capacities in a globalized world (Ministry of
Education, 2017). In classrooms, language textbooks are often a key source for cultural input. The
purpose of this study is to explore the cultural representation in the English textbooks extensively
adopted in mainland China and to what extent the textbooks can be used as materials for cultural
learning. The study is expected to shed some light on the values of the textbooks as cultural
learning resources and how the textbooks can be improved in future.

A brief introduction to the interview

3.1. Purpose

- Explore whether the new textbooks English can help students learn about the cultures of different
countries from the perspective of teachers as textbook users.

- Explore whether the new textbooks English can help students develop intercultural communication
competence from the perspective of teachers as textbook users.

3.2. About data presentation

- All the interviewees will be anonymous, so your real name will not be presented in the study.

- Your responses and personal information will be destroyed upon the completion of the study.

Interview questions

4.1. Purpose
May I ask at which school you are currently teaching?
i [t Bl S H BT WRFTEAE_E3RIE 7

- Could you briefly introduce your school?
a7 M AT RE S B/ M H — T SR BRI 2

- May I ask which form you are currently teaching?
A M Bl H R AR B4R 7

- May I ask how long you have been working as an English teacher?
aA M ERTEE B ISCHET TS AT ?

- May I ask how long you have been using English for teaching?
o M AT EE TR Mt (358 ) BRIERERS AT 2

4.2. Teacher perception of the cultural content in English and its value for cultural learning

- Do you think English can help students better understand their home culture? Why?
TES (9EE) ReswE Bh R4 S AFRVIRARARRIAY SIS ? R TEEE 2

- Do you think English can help students understand the cultures of other countries? Why?
WA (IL5E) RS B AR SEAFRYIR AR HoA B 22 9B 2 Ry f1/ERE 2

- To what extent do you think the representation of different cultures in English is authentic?
T2 (EE) BAFEBZSULH ZIREEN ? Ry HEE ?

- To better enhance students’ cultural competence, are there any other cultural knowledge that you
think your students need to learn about?

Fy 7 AR AR B R - SRS A B i IR AR AL S B ATERE 2
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Based on your response to the previous question, to what extent do you think English can help
students to learn about the cultural knowledge you just mentioned?

KB 8RS (SEEE) AesuE B ER AR IR e S R+ R ARSI 2

Do you think English can enhance students’ intercultural communication competence? Why?
(SRR (HERE) BESUREE SR SR R BRAY A SORAAE I 2 By SR 2

Do you think English can enhance students’ home cultural confidence? Why?

Ry (FERE) BESRSRE AL RS LI (R 2 Ay B 2

To better enhance students’ cultural competence, are there any other cultural skills that you think
your students need to develop?

Ry T PR R2A RSV ERE - REERA SRR R REIE ?

Based on your response to the previous question, to what extent do you think English can help
students to develop the cultural skills you just mentioned?

R B B (JisE) AESE B AR R AR IR R AR RENS ©

Do you have any other observations that you want to share about the cultural content in English?

AR (FEE) PR b A E RS Sy Z R 5 ?
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