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Exploring the Difficulties Faced by Hong Kong Pre-service Teachers in the Resumption

of Face-to-face Teaching during COVID-19

Abstract

As the Covid-19 pandemic gradually stabilized, pre-service teachers whose teaching placement
was changed from online teaching to face-to-face teaching. This study aims to explore the
difficulties faced by Hong Kong pre-service teachers in the resumption of the face-to-face
teaching process during COVID-19 and lessons gained from difficulties, as well as the factors
that lead to their difficulties. This study adopts mixed methods research using the questionnaire
survey and in-depth interviews. After analyzing data, the current research discovered: 1. four
significant categories of difficulties pre-service teachers faced during the internship, which
were teaching content and restriction, teaching strategies, classroom management, and
psychological pressure; 2. three major lessons pre-service teachers learned, which were
teaching strategies, social skills, and self-management; 3. four factors leading to pre-service
teachers’ difficulties, which were teachers’ self-efficacy, social-emotional ability, resilience,
and positive reinforcement. This study provides benefits for Hong Kong schools, school
teachers (i.e., both pre-and in-service teachers), universities, and researchers by using the results
to build effective teaching strategies, offer emotional support for school teachers, enhance the
effectiveness of teaching and teacher education, as well as provide an insight into future market

trends in the education sector.

Introduction

During the COVID-19 pandemic, there were considerable changes in various aspects of the
globe, especially in economics and education (Pokhrel & Chhetri, 2021; Donthu & Gustaffson,
2020). In Hong Kong, a lot of schools have suspended face-to-face classes due to the epidemic

in 2020. Not only were the students unable to physically attend classes as they did, but also did
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the pre-service teachers face new challenges that were rarely seen before. Their first internship
mode had changed from face-to-face teaching to online teaching (Moorhouse, 2020). As the
epidemic has gradually stabilized, pre-service teachers have a chance to resume face-to-face
teaching for their second internship (also called the second practicum) in 2021. However,
without face-to-face teaching experience, they may encounter various difficulties during the
second internship. Compared to online teaching, face-to-face teaching may bring more
challenges and changes to pre-service teachers, such as psychological and emotional suffering,
especially in a relatively strange teaching environment (Pokhrel & Chhetri, 2021; Moorhouse,
2020). Moreover, the experience from their first online teaching placement may not be useful

for or may even be a barrier to their second face-to-face teaching placement.

Different articles have evaluated the school teachers’ teaching performance of adopting online
teaching under the Covid-19 situation in various countries, which has positive and negative
impacts (Pokhrel & Chhetri, 2021; Mahmood, 2021; Tularam & Machisella, 2018; Barrett,
2010). Teaching performance was described as the influences of teachers on students’ learning
by student academic results, observed pedagogical practicum, or supervisor or student surveys
(Babayemi, 2022). They believed that after face-to-face instruction was resumed, school
teachers (i.e., both pre- and in-service teachers) should continue to use online tools to strengthen
their teaching (Mahmood, 2021; Tularam & Machisella, 2018). Also, the results from Ozamiz-
Etxebarria et al. (2021) revealed that the psychological state of school teachers was not stable,
which showed anxiety, depression, and stress symptoms, after returning to face-to-face teaching
from online teaching. However, these findings have not indicated the difficulties pre-service
teachers faced in the teaching process during the resumption of face-to-face teaching in Hong
Kong. Additionally, the generalizability of the findings is limited because they were mainly
found in individual countries, such as China, Spain, and Bhutan. As there is little research on

this topic in Hong Kong, it is worth conducting a research to explore the situation in Hong Kong
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so that recommendations can be given to help pre-service teachers to improve their teaching

performance.

Because of the rapid development of technology, traditional teaching methods will no longer
be the most effective teaching methods (Tularam & Machisella, 2018). The purpose of this
study is to explore the difficulties faced by Hong Kong pre-service teachers in the resumption
of the face-to-face teaching process during COVID-19 in 2021, lessons gained from difficulties,
and the factors that lead to their difficulties. The study is based on the theories of teachers’ self-
efficacy, resilience, social-emotional competencies, positive reinforcement, different findings
of pre-service teachers’ difficulties, as well as the statistics by questionnaire survey, while in-
depth interview will help to explain the factors that affect pre-service teachers’ face-to-face
teaching. This study may benefit Hong Kong schools, school teachers, and students as the
results can be helpful to build effective teaching strategies, offer emotional support for school
teachers, enhance the effectiveness of teaching and teacher education, as well as provide an
insight into future market trends in the education sector. Also, the results of this study may
improve the relationship between schools, school teachers, and students, particularly in the
period of the COVID-19 pandemic. For instance, after knowing the challenges pre-service

teachers face, the school can provide prompt support to them.

Literature Review

Literature Review contains two parts: the identification of pre-service teachers’ difficulties and

the factors leading to pre-service teachers' difficulties.

1. The Identification of Pre-service Teachers’ Difficulties

During Covid-19, many countries restricted people’s social life, such as banning large-scale

activities and suspending schools (Julia et al., 2020; Moorhouse, 2020), which undoubtedly
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affected students' academic performance. During this period, people worked at home, and their
social life was affected by the regulations to avoid virus transmission (Julia et al., 2020;
Moorhouse, 2020). School teachers and pre-service teachers also worked at home and had
online lessons during the period of COVID-19. It was not possible for them to use their
traditional strategies online. Therefore, they had to learn new educational technology in a short
period of time. Besides, the reactions and emotions of students were not easy to handle in the
online classroom as most of the students turned off their cameras so that school teachers might
not know how much the students had learned. After a long period of online teaching, pre-service
teachers got used to teaching students online as they were more familiar with teaching
technology. However, because of no face-to-face teaching experience, pre-service teachers are

worried about their second internship.

In regular teaching at school, pre-service teachers apply different theories and strategies to their
classroom teaching. In the university, pre-service teachers learn different teaching strategies
and theories. They would apply different teaching styles because they may have different
interpretations of students’ needs. Moreover, Al Abiky (2021) agreed that pre-service teachers
were challenged by restrictions in conveying content knowledge because of internet
interruptions and time limits. The findings of Ak & Gokdas (2021) showed that compared to
face-to-face teaching, some pre-service teachers believed it was easier and less stressful to do
classroom management in online education. In the online teaching experience, the interaction
between pre-service teachers and students was weak, especially when most students turned off
their cameras and microphones, which led to ineffective learning because effective learning
only works when students and teachers interact actively to jointly form the object of learning
(Lo, 2012). In face-to-face teaching, pre-service teachers not only need to put themselves into
students’ shoes but also use appropriate teaching strategies to guide their thinking, which makes

a difference between online learning and face-to-face learning.
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Without real practice experience, pre-service teachers may not know how to utilize those
theories and teach their students properly. Also, they did not have prior experience in leading
activities or doing administrative work in the school, which may enhance their pressure (Oberle
& Schonert-Reichl, 2016; Milkie & Warner, 2011). During the second internship, university
teachers will rate pre-service teachers’ teaching performance, which makes them feel a lot of
pressure. According to Ozamiz-Etxebarria et al. (2021), the psychological status of school
teachers was not stable after returning to face-to-face teaching from online teaching, resulting
in anxiety, depression, and stress symptoms. Moreover, school teachers felt isolated and lonely
because of the strong regulations of social distancing and lockdown measures due to the

COVID-19 (Pokhrel & Chhetri, 2021; Smith & Lim, 2020).

2. The Factors Leading to Pre-service Teachers’ Difficulties

2.1 Teachers’ Self-efficacy

Bandura (1997) and Friedman (2003) revealed that teachers’ self-efficacy referred to school
teachers' beliefs in their competence to achieve in teaching. It affects their behavior, emotions,
motivation, and ability to withstand challenges (Grazzani et al., 2015; Di Giunta et al., 2010;
Capanna & Steca, 2006; Bandura et al., 2003; Bandura, 1997; Tschannen-Moran & Hoy, 2001).
Also, there were findings indicating that it was related to various teaching behaviors (consisting
of instructional performance, instructional strategies, and classroom management), school
teachers' personal status (like mental health, job satisfaction, and pressure management), and
relationship with students (Hofman, 2022; Putman, 2012; Klassen & Chiu, 2010; Skaalvik &
Skaalvik, 2010; Roll-Pettersson, 2008). Besides, some findings also showed that there was a
positive relationship between teachers’ self-efficacy and social-emotional ability (Hen &
Goroshit, 2016). Teachers’ self-efficacy helps individuals manage their social-emotional

abilities, such as negative emotions and social skills (Hen & Goroshit, 2016; Bandura, 2001;
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Folkman & Moskowitz, 2000).

In addition, other findings indicated that there was a positive relationship between teachers’
self-efficacy and resilience (Ngui & Lay, 2020; Sagone et al., 2020; Schwarzer & Warner,
2013). When individuals reflect on their experiences in a particular situation, they cultivate their
beliefs (including educational philosophy) and abilities (Di Giunta et al., 2010). Based on this
experience, teachers’ self-efficacy motivated them and served as a predictor for planning their
prospective goals and facing challenges (Berry & West, 1993). Therefore, according to
Schwarzer & Warner (2012), people with a high level of perceived self-efficacy believed in
their competence, were inclined to convert the problem to challenges instead of threats, obtained
fewer negative emotions, positive thinking, and had perseverance in challenging tasks (Bandura,

1997; Luszczynska et al., 2005).

2.2 Social and emotional competence

Social and emotional competence is an essential ability to maintain relationships with others
(Zhang, 2021; Halberstadt et al., 2001). Social abilities are assembled of different elements,
including skills, habits, and the social knowledge accumulated by the individual (Nagy, 2000;
2007; Zsolnai & Jozsa, 2003). The effectiveness of social behavior mainly relies on the quality
and quantity of personal social skills (Zsolnai, 2015). The individual can utilize the most proper

skill to handle a situation if having rich social abilities (Zsolnai, 2015).

For Zhang (2021) and Denham et al. (2004, 2003), emotional competence consists of three parts:
expression, understanding, and experience of emotions. The expression of emotions is the
method where an individual expresses positive or negative emotions to others, while
understanding of emotions refers to comprehending personal emotions and others' emotions

(Zhang, 2021; Denham et al., 2004, 2003). The last part means that the individual identifies,
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digests, and adjusts the emotion (Denham et al., 2004, 2003). These three parts mean that the
person can express their feelings to others, understand others' feelings and manage personal

emotions.

Social and emotional competence is an indispensable ability for pre-service teachers to
communicate with different people, such as in-service teachers (including supporting teachers
and subject teachers), students, and their university teachers. With this ability, pre-service
teachers can sustain a good relationship with others, handle various situations in the classroom
and express their messages clearly and easily to the class (Zhang, 2021). Buettner et al. (2016)
also believed that supporting teachers’ social and emotional abilities could enhance teachers’
responsiveness and professional commitment. Moreover, some findings illustrated that there
was a positive relationship between classroom management and teachers' emotional abilities
(Zhang, 2021; Hen & Goroshit, 2016). They supposed that school teachers who could
effectively regulate negative emotions were more aware of how to meet students' needs and
realized proactive classroom management strategies (Hofman, 2022; Zhang, 2021; Valente et

al., 2020; Hen & Goroshit, 2016).

2.3 Resilience

Resilience is also vital for pre-service teachers to fit in the role and school. In general findings,
resilience referred to the competence to oppose or recover from adversity (Schwarzer & Warner,
2012; Bonanno et al., 2010; Tedeschi & Calhoun, 1995). According to Van Breda (2001),
resilience theory has three levels: individual, family, and community. This research will be

focused on the individual aspect.

Personal resilience refers to the skills, abilities (such as self-management and endurance),

knowledge, and insights accumulated over time when people work to overcome adversity and
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encounter challenges (Saleebey, 1996). Self-management includes time management, pressure
management, and problem-solving skills (Gerhardt, 2007; Saleebey, 1996; Frayne, 1991). Also,
Polk (1997) has indicated four patterns of resilience, namely dispositional, relational, situational,
and philosophical. The first pattern involved individual physical and psychosocial
characteristics, such as a sense of self-worth, physical health, and appearance (Van Breda, 2001;
Polk, 1997). The second pattern focused on the personal role in society and relationships with
others, such as friendship and intimate relationships (Oberle & Schonert-Reichl, 2016; Milkie
& Warner, 2011; Van Breda, 2001; Polk, 1997). The third pattern concerned the connection
between a person and stressful circumstances (Van Breda, 2001; Polk, 1997). It involved an
individual’s ability to identify, assess and respond to problems (Van Breda, 2001; Polk, 1997).
The last pattern indicated the personal worldview or life paradigm, which comprised personal
beliefs (Van Breda, 2001; Polk, 1997). These four patterns show how a person faces and
recovers from adversity. For example, in relational resilience, when they feel sad, their friends

help them release pressure and they gain positive energy from their friends.

Resilience is significant for pre-service teachers' professional growth. In addition to
maintaining good physical fitness, when preparing to enter the education sector, pre-service
teachers need to prepare to face the difficulties and challenges in their teaching careers, as well
as persist in their educational philosophy. When facing adversity, resilience is essential. Leon
& Halbesleben (2014) revealed that resilience helped individuals to maintain confidence and
positive mental health when facing adversity and challenges. Also, other findings indicated that
it was associated with physical and mental health and job contentment (Garcia-Martinez et al.,
2022; Zhang 2021). Without it, pre-service teachers may easily produce negative emotions and
bring them to the teaching and affect students (Oberle & Schonert-Reichl, 2016; Milkie &

Warner, 2011).
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2.4 Positive reinforcement

Positive reinforcement helps pre-service teachers to maintain positive mental health and
enhance teaching performance. According to Mantasiah et al. (2021), positive reinforcement is
a measure that could enhance students' learning, confidence, and motivation through giving
responses by teachers during students' learning process. It could be adopted in various ways,
such as providing a gift, award, or oral and written compliments (Mantasiah et al., 2021).
Bernier et al. (2012) also agreed that using this method in the learning process could improve
students' attention and self-esteem, trigger and increase students' enthusiasm, and strengthen
the positive relationship between teachers and students. In fact, pre-service teachers lack
confidence and are full of worries during the preparation period for each internship. They are
eager to be recognized by people, especially their university teachers and in-service teachers
from their internship schools. Giving positive reinforcement to them during their learning
process not only maintains positive mental health by enhancing their confidence and self-

esteem but also motivates them to improve their teaching performance further.

However, the results of these findings were found in other countries, they are less convincing
in explaining the situation in Hong Kong and may contain inaccurate information for Hong
Kong schools and school teachers in analyzing and improving pre-service teachers' teaching
strategies and performance, as well as their psychological quality. Also, there is insufficient
research on the difficulties Hong Kong pre-service teachers faced during the resumption of the
face-to-face teaching process in Hong Kong in 2021, not to mention what lessons can be gained
from those difficulties. With the investigation of Hong Kong pre-service teachers from the
survey and in-depth interviews, the results of this study can help offer a further improvement
in the effectiveness of teaching, social-emotional competence, psychological quality, and

support for Hong Kong pre-service teachers as well as an understanding of pre-service teachers.
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Research Questions

With the aim mentioned above, three research questions are derived as follows:

1. What difficulties did Hong Kong pre-service teachers face during the resumption of the
face-to-face teaching process in Hong Kong in 20217

2. What lessons were gained from the difficulties?

3. What factors lead to the difficulties of pre-service teachers in face-to-face teaching?

Method

To explore the difficulties Hong Kong pre-service teachers faced during the resumption of the
face-to-face teaching process in Hong Kong in 2021 and lessons gained from the difficulties,
this study adopted mixed methods research by using the questionnaire survey and in-depth
interviews. After triangulating the findings, the results can be helpful for further improvement
of the teaching performance of pre-service teachers, teacher education, and emotional support

for the pre-service teacher, as well as an insight into future market trends in the education sector.

Convenience sampling and snowball purposive sampling were adopted for the questionnaire
survey and in-depth interviews. The reason for using these sampling intentionally was because
of restricted primary data sources as there were limited pre-service teachers having their
internships during the COVID-19 period and a lack of social networking from the researcher
with pre-service teachers. In the questionnaire survey sample, the findings were from thirty
local respondents, who were pre-service teachers (both year five students) from two different
universities and conducted through Qualtrics form. Also, a multiple-choice questionnaire
survey was chosen as the research instrument. The in-depth interview was conducted under the
grounded theory (Charmaz, 2006). In the sample of the in-depth interviews, the findings were

from six local respondents, who were pre-service teachers (both year five students) from the
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same university. The reason for choosing year five students was because their first internship
experience was online teaching. The second internship period of all respondents was around

two months. The data collection started in early March 2022 and ended in late March 2022.

The respondents were required to do a questionnaire survey that included both Chinese and
English versions, and it would last about five to fifteen minutes. The sample questions of the
questionnaire survey are shown in appendix 1. After the questionnaire survey was completed,
six participants were selected for in-depth interviews for further study. The in-depth interviews
were implemented in Chinese and then recorded and converted into English. Before the
questionnaire survey and in-depth interviews, respondents were informed of the aims and
research questions of this study and ensured the confidentiality of data and their right to attend
or withdraw from the interview at any time. They participated in this study voluntarily and
noticed the data collection would only be used for the aims of this study. In the in-depth

interviews, the pre-service teachers were coded as 'PT1, PT2, PT3, PT4, PTS5, and PT6'.

In the in-depth interviews, respondents were asked to describe their teaching difficulties,
experience, and what lessons they have learned from the difficulties in the second teaching
internship, and some questions regarding their feelings and opinion on teachers’ self-efficacy,
resilience, social-emotional ability, and positive reinforcement. The sample questions of the in-
depth interview are shown in appendix 2. Each in-depth interview was last about fifteen to thirty
minutes. The time of the in-depth interviews was flexibly arranged based on the respondents,
and the interviews were conducted online through Zoom. Ethical clearance has been obtained

for the questionnaire survey and in-depth interviews.

To analyze the data, grounded theory, descriptive statistics, content analysis, and thematic

analysis were adopted.
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The original grounded theory emerged by sociologists Barney Glaser and Anselm Strauss
(1967). In this study, the forcing data of grounded theory by Anselm Strauss (Glaser & Strauss,
1967) was adopted. This grounded theory is a principle that allows researchers to derive a new
hypothesis and/or theory based on the gathered, analyzed, and coding data (Birks & Mills, 2015;
Flick, 2013; Charmaz, 2006). It also permits researchers to follow up on their data, which
involves the application of inductive reasoning (Birks & Mills, 2015; Charmaz, 2006). It
maintains its flexibility while collecting and analyzing data (Birks & Mills, 2015; Thornberg &
Charmaz, 2014; Flick, 2013). According to Flick (2013), the grounded theory’s procedures,
norms, and processes were a guiding principle, and the content and theory were generated by

continuous comparison.

Kaur et al. (2018) noted that descriptive statistics are applied to organize and aggregate data to
describe the relationship between variables in a sample. Using descriptive statistics is an
essential step before reasoning as it provides a micro view of data and helps identify errors and
anomalies in the data (Holcomb, 2016). This essay adopted descriptive analysis in descriptive
statistics, including frequencies and central tendency, like mean and mode (Kaur et al., 2018;
Holcomb, 2016). Through the combination of grounded theory and descriptive analysis, it can
be better described and analyzed the difficulties of Hong Kong pre-service teachers faced during
the resumption of the face-to-face teaching process in Hong Kong and the lessons they learned
during the internship, as well as identified the factors affecting pre-service teachers’ face-to-

face teaching.

According to Krippendorff (2013), content analysis is a research method that allows researchers

to make inferences from the data. Also, it processes data through systematic and quantitative

programs (Drisko & Maschi, 2016). It encodes qualitative data into categories and does
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quantitative and qualitative analyses on the coded data (Drisko & Maschi, 2016). For instance,
it has frequency and intensity systems to quantify text through counting and rating (Drisko &
Maschi, 2016). Moreover, this method can be used to recognize the attitudes and ideas of

respondents (Drisko & Maschi, 2016).

Thematic analysis is a qualitative method for researchers to locate themes that give meaning to
the data (Kiger & Varpio, 2020). It includes a systematic process of identifying, coding,
analyzing, and categorizing patterns within the data (Kiger & Varpio, 2020; Braun & Clarke,
2006). The data are decoded and reconstructed during the process of analyzing data and then
put into different themes. Regarding Kiger & Varpio (2020), thematic analysis is helpful for
researchers to adopt for understanding experiences, views, or behaviours across a data set.
Furthermore, the meaning of data is constructed by the respondents and the researchers, the

process of which makes the method interpretive (Kiger & Varpio, 2020).

Results

After gathering data from the questionnaire survey, there was a preliminary understanding of
Hong Kong pre-service teachers' difficulties during the resumption of the face-to-face teaching
process in Hong Kong in 2021 and the lessons they learned during the second internship. There
were thirty local respondents who were pre-service teachers (both year five students) from two

different universities and conducted the questionnaire survey through Qualtrics form (figure 1).
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Q1. Which university are you from?

The University of Hong Kong

The Chinese University of Hong Kong

The Hong Kong University of Science and Technology
The Hong Kong Polytechnic University

City University of Hong Kong
The Education University of Hong Kong _
Hong Kong Baptist University

Lingnan University

Hong Kong Shue Yan University

Hong Kong Metropolitan University (Former name is
The Open University of Hong Kong)

Others

0 5] 10 15} 20 25 30

= Number of respondents

Figure 1: The universities of origin of pre-service teachers

Q2. Did you encounter any difficulties in the
second internship?

uYes, I do.
=No, I do not. (Please refer to Q3)

Figure 2: Most pre-service teachers have encountered difficulties in their second internship

Q2.1 If yes, what kinds of difficulties did you have? (You can choose one or more answers)

Teaching strategies (e.g., Teacher-centered approach and student-centered approach)
Students’ diversity and interests

Psychological pressure from university (e.g., Worry about scoring results of the second internship)

Psychological pressure from internship schools (e.g., Worry about scoring results of the second internship and
integrating into school culture)

Psychological pressure from teaching (e.g., Lack of teaching experience and teaching performance)
Administration work from BP school (e.g., Led an activity and invigilated a test)

Classroom management

Evaluation of students (e.g., Give grades to students on their assignments and assess their abilities)
Feedback and support

Teaching content and restriction
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Figure 3: Four significant difficulties faced by Hong Kong pre-service teachers

It was apparent from the respondents' responses that the majority of the pre-service teachers
have encountered difficulties during their second internship (figure 2). Since there were few
explanations for pre-service teachers' difficulties in the questionnaire survey and the remaining
30% of the responses indicated that pre-service teachers did not experience difficulties (figure
2), further research was needed. Therefore, in-depth interviews were conducted after the
questionnaire to understand more about their difficulties, the lessons they learned, and the
factors affecting their face-to-face teaching. During the interview, some pre-service teachers,
who have not faced difficulties, indicated that their second internship was replaced by taking

microteaching videos or retaking it the next semester, which was rare.

Research Question 1

It investigated the difficulties faced by Hong Kong pre-service teachers during the resumption
of the face-to-face teaching process in Hong Kong in 2021. After calculating descriptive
statistics and organizing the content of in-depth interviews, four significant difficulties faced

by Hong Kong pre-service teachers were found (figure 3):

1. Teaching content and restriction

Before the second internship began, there was a preparation week for pre-service teachers to
prepare for their teaching contents and materials. However, due to time constraints and teaching
pressure, they usually focused on reviewing the basic subject knowledge and did not have
enough time to prepare teaching materials, such as lesson plans, PowerPoint, and notes, thus
resulting in insufficient preparation. Also, they were challenged by the restrictions in conveying

content knowledge because of teaching progress and time limits.
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In figure 3, eight respondents admitted that teaching content and restrictions was one of the
significant difficulties. PT 1 mentioned,

“My main problem is lacking time and insufficient preparation of teaching materials, such
as lesson plans, PowerPoint, teaching videos, and notes. The teaching time itself is very short,
the time length is twenty-five minutes for each class, and there is no way to finish my teaching
content in it. In addition, the teaching progress of the original teacher is behind schedule,
which makes it even more difficult for students to absorb the content I teach, so they can

only try to keep up with the progress.”

Moreover, most respondents agreed that they needed to design their teaching materials, which
increased their teaching difficulty and preparation time. Another pre-service teacher, PT2, also
indicated,

"Since there is not much support from the internship school, usually I have to rely on my
own knowledge and understanding of the subject to explain the knowledge to the student,
and I have to think about the teaching content and design it myself. If I want to enrich and
diversify my knowledge level or classroom design, I have to find and design it myself instead

of relying on internship schools for help, which consumes me a lot of time."

2. Teaching strategies

Besides the teaching content and time limits, teaching strategies were another category of
difficulties rated by eight respondents (figure 3). Before the second internship, pre-service
teachers have learned different theories and strategies in their universities. However, they found
it challenging to apply and hard to put themselves into students' perspectives to understand their
learning difficulties. They believed the second internship was more challenging and different
from their first internship, which was online teaching because they needed to have a lot of

interaction with students in face-to-face teaching instead of just facing the camera and starting
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their lecture. Some pre-service teachers explained the situation. For example, the comments
from PT3 and PT4 are highlighted below:

PT3: "I know what the teaching content is about and how to do it, but I don't know how to
explain to my students why we solve the question in this way. It is difficult for me to apply
the pedagogy that I have learned. I feel that what I have learned is different from what I
have done. It is also difficult for me to understand their learning difficulties from the
students' perspective. There are differences in ideas between my students and me. I don't

know how to teach them, maybe because of my lack of teaching experience."

PT4: "My greatest difficulty is interacting with students during class because they are all
too quiet. Sometimes when I ask students questions, they may not understand what I am
asking, and because students have different learning abilities, I may not be able to take care

of the needs of all students. "

Indeed, the premise of school teachers (including in- and pre-service teachers) to meet students'
learning needs was to understand their ideas and learning difficulties. If school teachers did not
know what students were thinking, they could not use appropriate teaching strategies to guide
students' thinking. Also, as the first face-to-face teaching, it was strenuous for pre-service

teachers to take care of all the students' needs.

3. Classroom management

According to Lo (2012), effective learning only works when students and teachers interact
actively to jointly form the object of learning. In figure 3, eleven respondents admitted the
difficulties in classroom management, which was the second-highest rank among all. Most pre-
service teachers indicated that classroom management was the most difficult for them during

the interview (appendix 4). Because it was difficult for them to control the order in the
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classroom, the classroom could not go smoothly, or the teaching progress was slowed down.
Also, the students could not learn effectively. Many pre-service teachers agreed with this. For
example, the comments from PT3 and PT5 are quoted below:

PT3: "In terms of classroom management, it is difficult for me to push them to study actively
and seriously. For example, they didn't bring textbooks to class, and I asked them to go back
and get textbooks, but they would say it was okay and let me continue teaching. Their answers
made me feel that they were not studying seriously, and I could only ask the subject teacher

for help."

PT5: "My students are often inattentive and noisy during class. As a pre-service teacher, I don't
know how to control my students and make them listen to me. Because if they have good
order in class, it will help them learn better. Moreover, I have forgotten about the classroom
management I learned before, and even if I remember it, it is not very useful for this
practicum. Because this is a band 3 school, I can't use the classroom management that I learned
from the textbook in reality because the situation is not ideal. Therefore, I can only rely on the
dean of the internship school and can only continue teaching after the students are quiet for a

while."

Besides student motivation and misbehavior, some pre-service teachers discovered that they
needed to earn the students' respect and have a good relationship with students to let the lesson
run smoothly. Moreover, pre-service teachers believed it was easier to do classroom
management on online teaching. PT 6 provided such an example as follows:

PT6: "In the first internship, online teaching, there was no need to control the order, less
stressful to handle student misbehavior, and I could just teach the lesson directly. But in face-
to-face teaching, if the student has misbehavior, I don't need to start teaching because the

class will be constantly interrupted. I think it is necessary to have a good relationship with
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the students and start to respect each other before teaching to let the lessons run smoothly."

4. Psychological pressure

During conducting questionnaires and interviews, most pre-service teachers revealed that
previous difficulties brought them a lot of psychological pressure, including the psychological
stress from teaching, internship school, and university. In figure 3, thirty respondents agreed
with this, which was rated as the top in the list. As quoted from PT2:

“Because this is a special educational needs school, I am not familiar with the school's
culture and students' backgrounds. Due to a lack of support from the internship school, I
was under a lot of psychological pressure in the early stage. And because my students have
emotional problems, I often have to be very careful about my language and behavior
problems, worrying about irritating them. And I have high requirements for myself and
my students, which makes me feel a lot of pressure. I hope to get good grades in this
internship, and the students can hand in their homework to me on time. However, after
listening to the opinions of the social workers, I realized that my students could not meet my

requirements, so I lowered my expectations.”

Besides the psychological pressure from caring about the internship results, they also indicated
that most of the pressure came from their teaching performance. The following is quoted from
PTS:

"My psychological pressure comes from my university and internship school. On the one
hand, I am concerned about my internship grades. On the other hand, I am worried about

whether | have enough subject knowledge to teach my students, whether my subject knowledge

is comprehensive, and whether I can answer their questions in class. Moreover, another

psychological pressure comes from getting along with the supporting teacher. Because the

supporting teacher is my subject teacher, I hope to behave better and leave a good impression."
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Without the experience of face-to-face teaching, pre-service teachers would indeed feel
overwhelmed during the internship, especially at the beginning of the internship. They believed
that psychological stress would decrease when the previously mentioned difficulties were
solved, such as classroom management and teaching strategies. In addition to those difficulties,
the reasons for psychological pressure include lack of teaching experience and lack of trust in

their teaching abilities.

Research Question 2

In view of the difficulties faced by pre-service teachers, this study has the second research

question, which was to explore what pre-service teachers have learned from the difficulties.

Q2.2 How did you solve the difficulties?

Learned by doing

Talked to students to find their needs
I did not know how to do

Did reflection

More preparation

Asked university teachers for help

Tried different teaching strategies

Asked in-service teachers (including supporting teacher and subject
teacher) for help

16

Figure 4: The methods of solving difficulties by pre-service teachers

Page 22 of



Q2.3 What have you learned from the difficulties?

Learned how to handle student's misbehaviour
Tried to handle challenge
Reflect on myself
Prepared for the worst situation
Learned how to be flexible
Learned how to adjust personal pressure
Asked for help from experienced teacher would be very beneficial
Learned to persevere
Trust myself
Learned how to facilitate the needs of students
Subject knowledge was important
Learned more about subject knowledge
Learned how to get along with students, in-service teachers and workmates

Learned how to use teaching strategies properly

Figure 5: The lessons pre-service teachers gained from difficulties

From the descriptive findings shown in figure 4, pre-service teachers coped with difficulties by
various means, such as asking supporting teachers, subject teachers, and university teachers for
help, trying different teaching strategies, and doing more preparation and self-reflection. In
figure 5, there were three major types of lessons they have learned: teaching strategies, social

skills, and self-management.

1. Teaching strategies

As shown in figure 5, four respondents expressed that they tried different teaching strategies,
which ranked the second in the list. Most pre-service teachers further revealed that they learned
how to use teaching strategies properly by receiving feedback from subject teachers and
university teachers. As PT3 said, "I think what I have learned is to revise my teaching
strategies because this is not easy for me to use my knowledge to teach more than twenty
students simultaneously. Also, I learned how to use different tools to assist my teaching and
methods in teaching students in complex subjects. When I was going to be observed in my
class by a university teacher, I would show my teaching plan to the subject teacher to give me

some feedback to improve my teaching."
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Meanwhile, PT5 said:

"I learned how to diversify the preparation materials and various teaching forms to make
my lessons interesting. For instance, I tried to use Kahoot, videos, sorted questions, and group
discussions. Also, I learned how to use guiding questions to guide them in answering my

questions."

PT6 also said, "I learned that boys and girls think differently, and I needed to use different
strategies to teach them. For example, boys think a math problem is straightforward, even if
presented differently. Still, girls find it very complicated, especially presented differently, even

a small change."

For various students with different learning abilities and modes of thinking, pre-service teachers
needed to understand and meet their needs. Therefore, adopting different strategies correctly

could help them guide their students' thinking and learn effectively.

2. Social skills

As shown in figure 5, five respondents admitted that they had learnt how to get along with
students, in-service teachers, and workmates. Pre-service teachers indicated that their social
skills were enhanced. Also, they knew how to coexist with their in-service teachers, peers, and
students. Many pre-service teachers agreed with this, such as PT3 and PT5, whose comments
are shown below:

PT3: "I learned how to get along with colleagues, such as other colleagues in the staff room
and my subject teachers. I learned how to work with my colleagues and peers friendly and
conducted a pedagogical exchange. In the relationship with students, I found that the methods
of communicating with students with different personalities and learning abilities were

diverse. After discussion, [ have a deeper understanding of their learning needs and ideas."
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PTS5: "I learned how to get along with colleagues, supporting teachers and principal.
Although I am not a social person, and it is very stressful for me to get along with them, it
allows me to understand the students' situation better. Also, my subject teachers would
teach me some teaching experience and concepts to improve my quality of being a teacher.
Through the communication with the students, my relationship with them has also improved,

and I have a better understanding of their needs."

With a good relationship with in-service teachers, peers, and students, pre-service teachers
could exchange their teaching experience, comprehend their students' needs, and apply various

teaching strategies to help them learn effectively.

3. Self-management

As shown in figure 5, eight respondents admitted that they improved in emotional ability
(including learning how to adjust personal pressure, be flexible, and persevere) was 8, which
ranked top in the list. Most pre-service teachers underwent a lot of stress during the internship.
They showed that they needed to adjust their mental state and expectations when conducting
the internship. Moreover, PT2 and PT6 indicated that time management, critical thinking skills,
and ability to adapt were also crucial to them. The following are quoted from the interviews
with them:

PT2: "In the process, I learned to equip myself and use my time wisely, especially in teaching
and administrative work, as both are heavy workloads, so I do not have much time. For example,
I need to revise exam papers and follow up on meetings. Moreover, my critical thinking skills

have improved by communicating with my subject teachers."

PT6: "In the process, I learned that different schools have different cultures. Although it is
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the same subject, the teaching language and way of doing things are different from the schools
where I practiced before. Therefore, I believe the most important thing is my ability to adapt

to the school culture and work environment."

Research Question 3

Besides the difficulties pre-service teachers faced and the lessons they have learned, this study
had identified four major factors that led to the difficulties of pre-service teachers in face-to-

face teaching. These factors are shown below.

1. Teachers’ self-efficacy

Q3. Do you think your educational belief (belief
about teaching and learning) can motivate you to
face difficulties?

mYes, Ido.

m No, I do not.

Figure 6: Most pre-service teachers believed that their educational beliefs could motivate

them to face difficulties

Q4. Do you think your abilities can help you
face difficulties?

m Yes, I do.
m No, I do not.

Figure 7: Most pre-service teachers believed that their abilities could help them face

difficulties
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Q8. To what extent do you think your educational belief affects your...? (1 is none, 2

is little, 3 is some, 4 is much, 5 is very much) 1. Teaching behavio(UERE
2. Personal state (2a, b,
3. Relationships with

17
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1b. Teaching strategy 1c. Classroom 2a. Mental health  2b. Physical health 2c. Pressure 2d. Job sati: BS i ij ip with
(Teacher-centered colleagues school management

- approach and student- (e.g., Principal and

- centered approach) vice-principal)
: u1(None) =2(Litle) =3 (Some) =4 (Much) =5 (Very much)

Figure 8: The degree of pre-service teachers believed that their educational beliefs affected

their teaching behaviors, personal states, and relationships with others

Q9. To what extent do you think your teaching abilities affect your...?

(1 is none, 2 is little, 3 is some, 4 is much, 5 is very much) 1. Teaching behaviors (12, b, ¢

2. Personal state (2a, b, ¢, d)
3. Relationships with others

13

10

2 2

1c. Classroom 2a. Mental health  2b. Physical health 2c. Pressure 2d. Job sati

m1(None) m=2(Little) =3 (Some) =4 (Much) =5 (Verymuch)

Figure 9: The degree of pre-service teachers believed that their teaching abilities affected their

teaching behaviors, personal states, and relationships with others

Q10. To what extent do you think your past teaching experience affects your
future career planning? (1 is none, 2 is little, 3 is some, 4 is much, 5 is very much)

1 (None)
=2 (Little)
3 (Some)
4 (Much)
5 (Very much)

Figure 10: The degree of pre-service teachers believed that their past teaching experience
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affected their future career planning

Teachers’ self-efficacy refers to school teachers' beliefs in their competence to achieve in
teaching (Friedman, 2003; Bandura, 1997). From the findings, it is clear that at least 90% of the
pre-service teachers followed their educational beliefs, which could motivate and help them
face difficulties (figures 6 and 7). Also, all pre-service teachers during the interview admitted
that teachers’ self-efficacy affected their face-to-face teaching (appendix 4). For instance, PT1
and PT4 had the following comments:

PT1: "My educational beliefs and beliefs in my teaching ability influence my teaching and self-
confidence. For example, it will affect my teaching fluency and attitude towards students.
When I am confident, [ will teach quicker and smoother in the class. Also, educational beliefs
will affect my teaching methods because my educational belief is student-oriented, so I mainly
help my students explain complex vocabulary, communicate and get along with them more, and

assist them in their learning."

PT4: "My educational beliefs and beliefs in my teaching ability affect my teaching and job
satisfaction. If I do not believe in myself and think I will not teach them well, those students
will feel the same way as I did. Moreover, if I do not trust myself when I teach them, they will
not think I speak convincingly. It affects their confidence in me. My educational philosophy
is that I believe that students have many potentials and abilities, so I will not judge them only
by their grades. Because of my educational philosophy, I will be more patient when

teaching my students."

As PT1, PT4, and other pre-service teachers mentioned during the interview, their students

would not want to listen to them when they lacked teaching beliefs of their educational

philosophy and ability (appendix 4). Therefore, if they lacked teachers’ self-efficacy, it would
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affect their teaching quality, self-confidence, and job contentment during the internship
(appendix 4). Moreover, in figures 8 and 9, most pre-service teachers revealed that teachers’
self-efficacy influenced their teaching behaviors, individual states, and relationships with others
(including students, colleagues, and school management). As shown in figure 10, they believed
that their past teaching experience affected their future career planning. They would base on
the teaching experience to decide whether they want to become a teacher in the future or seek
other positions. Therefore, teachers’ self-efficacy and teaching experience were essential for

pre-service teachers to face their difficulties and design their future career plans.

2. Social-emotional ability

Q12. To what extent do you agree negative emotions will affect your
understanding of students’ needs? (1 is none, 2 is little, 3 is some, 4 is much, 5 is
very much)

1 (None)
2 (Little)
=3 (Some)
4 (Much)
=5 (Very much)

Figure 11: The degree of pre-service teacher’s negative emotions that would affect their

understanding of students’ needs

Q13. To what extent do you agree negative emotions will affect your
implementation of proactive classroom management strategies (e.g., Interact
positively with students and tell them about expected behavior before class
activities begin) ? (1 is none, 2 is little, 3 is some, 4 is much, 5 is very much)

1 (None)
2 (Little)
%3 (Some)
4 (Much)
=5 (Very much)
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Figure 12: The degree of pre-service teachers’ negative emotions that would affect their

implementation of proactive classroom management strategies

Social and emotional competence is an essential ability to maintain relationships with others
(Zhang, 2021; Halberstadt et al., 2001). It contains two parts: social ability and emotional ability.
Figures 11 and 12 illustrated that the majority of pre-service teachers agreed that negative
emotions would affect their understanding of students’ needs and their implementation of
proactive classroom management strategies. For instance, their negative emotions would

influence their positive interactions with their students.

Also, half of the pre-service teachers revealed that their emotional ability affected their teaching
performance during the interview (appendix 4). Their emotions, especially negative emotions,
would affect their pressure, teaching quality, and progress. As PT1 stated,

"My emotions affect my teaching performance and quality, which will be lower than usual.
For example, during a class, my students kept making noise and could not be quiet, so I was
furious at that time and patted the table to quiet them down. Because I was angry, when I
explained the steps of a math question, I would talk less, and my voice became deeper, which

was not my usual gentle voice."

PT2 also said, "My emotions affect my teaching performance and psychological stress.
When they did not like the activities that I spent a lot of time and effort designing, or they did
not pay attention to the class, I would feel upset. My psychological pressure increased
because of my feelings and their inattentiveness, which would cause ineffective learning, and

the teaching progress to fall behind and waste each other time. "

Besides that, all pre-service teachers believed that social ability influenced their face-to-face
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teaching during the interview (appendix 4). They explained that the relationships with students
and subject teachers were essential for them during the internship because when the students
and colleagues liked them, the lessons would go smoothly, and colleagues would be willing to
exchange teaching experience and skills with them. For example, PT2 and PT4 have explained
this in the interviews:

PT2: "My social skills greatly influenced my internship, especially in the communication
and relationships with colleagues and students. During the internship, I have a good
relationship with my colleagues and students. When I approached teachers politely to seek help,
they were glad to help me. This helped me better design my classroom activities. Also, my

students would be active during class and made my class run smoothly."

PT4: "My social skills helped me build relationships with students and colleagues. This was
important for me during the internship because if students liked me, they would listen to me
and concentrate in class. And because I had a good relationship with subject teachers in the

internship, they would be pleased to teach me how to improve my teaching ability."

Although they had a great relationship with students, peers, and colleagues, they agreed that
their social abilities needed to be improved. As some of them were introverted persons, they
revealed that they would try to actively communicate with in-service teachers and attend

workshops related to social skills in university to enhance their social skills (appendix 4).
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3. Resilience

QS. When you face a difficulty, what would you do?

u Treat it as an opportunity
m Treat it as a threat

= Neither an opportunity nor a threat

Figure 13: The choices pre-service teachers made when they faced difficulties

Q6. Do you proactively look for solutions when
you face a difficulty?

m Yes, I do.
uNo, I do not.

Figure 14: Most pre-service teachers proactively looked for solutions when they faced a

difficulty

Q7. Do you run away when you face a difficulty?

m Yes, [ do.

uNo, I do not.

The Education University
of Hong Kong Library
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Figure 15: Most pre-service teachers would not run away when they faced a difficulty

Resilience refers to the skills, abilities, knowledge, and insights that people accumulate in
overcoming adversity and challenges (Saleebey, 1996), such as self-management and time
management. Also, it helps people to recover from adversarial emotions. As shown in figures
13, 14, and 15, when most pre-service teachers encountered difficulties, they would treat them
as opportunities and proactively look for solutions instead of escaping. Although most pre-
service teachers recover from emotional states quickly, they illustrated that it would affect their
teaching and job satisfaction. PT6 commented that his job satisfaction and enthusiasm would
decrease if he encountered various difficulties (appendix 4). After they digested their negative
emotions, they could communicate with their students as usual and gain a deeper understanding
of their students' needs. For instance, PT2 said,

"After I have digested the emotions, I would communicate with my students to understand why
they have not submitted their homework. After discussion, I would have a deeper
understanding of their learning needs. For example, they thought the assignment was too

difficult. Then, I needed to adjust its difficulty. "

Moreover, PT3 also explained that resilience would help to avoid bringing negative emotions
to the lessons when teaching (appendix 4). Besides that, most pre-service teachers claimed that
problem-solving ability and time management were the key elements that affected their
teaching (like designing activities and teaching strategies) and needed improvements (appendix

4).
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4. Positive reinforcement

Q14. To what extent do you think giving you a gift, award, or positive oral
and written compliments can motivate you to improve your face-to-face
teaching? (1 is none, 2 is little, 3 is some, 4 is much, 5 is very much)

11 (None)

=2 (Little)

3 (Some)
4 (Much)

85 (Very much)

Figure 16: The degree of pre-service teachers’ thought of giving them a gift, award, or
positive oral and written compliments could motivate them to improve their face-to-face

teaching

Positive reinforcement was a measure that could be adopted in various ways, like giving oral
and written compliments (Mantasiah et al., 2021). As shown in figure 16, the majority of pre-
service teachers who identified positive reinforcement could be motivated to improve their face-
to-face teaching. It could increase their self-confidence and give them the affirmation of their
teaching. During the interview, all pre-service teachers agreed that if the positive feedback from
university teachers and in-service teachers included suggestions for improvements, they would
work diligently to improve their teaching (appendix 4). As indicated by PTS5,

"Positive reinforcement will motivate me and increase my self-confidence. If it is with

suggestions for improvement, it will make me work harder to improve my teaching. "

Discussion

During the COVID-19 period, pre-service teachers underwent two different internships: online
teaching and face-to-face teaching. They were already familiar with using online resources and

online teaching during their first internship. However, face-to-face teaching may bring pre-
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service teachers more difficulties than online teaching since they lack face-to-face teaching
experience. This study discovered that pre-service teachers faced four significant difficulties:
teaching content and restriction, teaching strategies, classroom management, and psychological
pressure during their second internship. The majority of pre-service teachers were not prepared
and performed well in their classroom management, teaching content, and teaching strategies,
which reflected that their teacher education should be enhanced. These results were consistent
with part of the findings of AI Abiky (2021). The discovery of Al Abiky (2021) mainly

investigated the difficulties faced by Saudi Arabia's pre-service teachers in online teaching.

On the contrary, this current study focused on Hong Kong pre-service teachers' difficulties in
face-to-face instruction. For instance, in the findings of Al Abiky (2021), pre-service teachers
did not comprehend the nature and requirements of online education, and they lacked in-service
teachers' feedback to improve their online teaching. However, this current study showed that
Hong Kong pre-service teachers had online teaching experience and skills. Also, during the
face-to-face teaching internship, they gained a lot of feedback from their subject teachers in the
internship school to enhance their teaching skills. Nevertheless, part of the difficulties of pre-
service teachers was similar, such as teaching content and limits and teaching methods. The
results of this study and the findings of Al Abiky (2021) also indicated that pre-service teachers
did not know how to adapt teaching strategies appropriately and were challenged by the time

limits when conveying teaching content.

Furthermore, the current study showed that a small portion of pre-service teachers believed that
leading activities or doing administrative work in the school was difficult, which enhanced their
pressure. Also, some pre-service teachers revealed that it was easier and less stressful to do
classroom management in online education. These results were consistent with the findings of

Ak & Gokdas (2021), Oberle & Schonert-Reichl (2016) and Milkie & Warner (2011). From the
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findings of the current study and lessons pre-service teachers learned- mainly focused on
teaching strategies, social skills, and self-management, there were four major factors that
influenced them to encounter those difficulties, which were consistent with the four factors in
the literature review. Moreover, the current study showed pre-service teachers agreed that
positive reinforcements with suggestions of improvements could improve their self-esteem and
enthusiasm and motivate them to enhance their teaching, which was consistent with the findings
of Bernier et al. (2012). The teachers' self-efficacy greatly influences pre-service teachers'
abilities to endure and resist their difficulties, and pre-service teachers plan for their future

career path, which was consistent with the findings of AI Abiky (2021) and Bandura (1997).

However, the current study showed that some pre-service teachers felt helpless and lonely
because of a lack of support and psychological pressure instead of strong regulations of social
distancing and lockdown measures due to COVID-19. Therefore, it was not consistent with the

findings of Ozamiz-Etxebarria et al. (2021), Pokhrel & Chhetri (2021), and Smith & Lim (2020).

Conclusion

There were some limitations in the current study, which were the limited sample size, and the
generalizability of the findings was limited. The limited sample size affected the objectivity of
the current research because it might not represent most of the pre-service teachers' opinions in
Hong Kong. Therefore, the results of this study could not describe the difficulties of most pre-
service teachers in Hong Kong. Also, little previous research on Hong Kong pre-service
teachers’ difficulties and the lessons they have learned influenced the basis of the literature
review for the current study. As the generalizability of the findings was limited, it might affect
the hypothesis, theory, and collected data of this research. For example, compared to the
research results from other countries, such as China and Spain, the current study discovered

that Hong Kong pre-service teachers easily recovered from their internship difficulties than
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theirs.

Moreover, some recommendations for further studies are listed below. Firstly, they can expand
the research sample size and follow up with the reason for pre-service teachers who have not
encountered difficulties. Secondly, they can follow up on the causes of some pre-service
teachers treating difficulties as threats and avoiding them. Thirdly, how teachers' self-efficacy,
social-emotional competence, resilience, and positive reinforcement mutually influence each

other are worth investigating in the future.

Teaching in an unfamiliar environment caused certain difficulties and psychological pressures
on pre-service teachers during both internships. To cope with this situation, there are some
recommendations. University can provide more courses related to classroom management and
social skills and include a short teaching practicum to enhance pre-service teachers teaching
abilities. Also, university teachers should keep in touch with pre-service teachers to know more
about their needs and difficulties to provide prompt support. For instance, they can hold a short
meeting per two weeks by phone or online. For internship schools, in-service teachers should
offer more feedback and support to pre-service teachers, such as conducting a quick brief
meeting per two weeks to check on pre-service teachers' status and providing their teaching
materials to pre-service teachers as a reference before letting them create their notes instead of
doing it from the beginning by themselves. These suggestions may be helpful to cultivate better

pre-service teachers in the future.
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Appendix

Appendix 1: Questions of the Questionnaire Survey
The main questions of the questionnaire survey are as follows:

Q1. Which university are you from? {R2K E FET AE 2

O The University of Hong Kong 753 A EE

O The Chinese University of Hong Kong F#H1 S0 AEE

O The Hong Kong University of Science and Technology & #F L A&

O The Hong Kong Polytechnic University g AR T A2

O Hong Kong Baptist University & A5 & A2

O City University of Hong Kong 7533 i AE2

O The Education University of Hong Kong & HZ &5 K&

O Lingnan University 28R A2

0 Hong Kong Shue Yan University e A2

[l Hong Kong Metropolitan University (Former name is The Open University of Hong Kong)
ARG RE (RIEERAFARE)

O Others HAt:

Q2. Did you encounter any difficulties in the second internship? f£55 — X EEHF - /KA #H
FI(FEEPRI S 2

O Yes,Ido. H

O No, I do not. (Please refer to Q3) ;47 (FHEF|FEIHMEEES)

2.1 If yes, what kinds of difficulties did you have? (You can choose one or more answers) %[
BAH - IRBEE TURLLNEE 7 (R USSR EE %)

O Teaching content and restriction 2275 Ky [RH]
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O Feedback and support 7 g& A1 55

L1 Evaluation of students (e.g., Give grades to students on their assignments and assess their
abilities) ¥ELAHVEHE (FI40 - 4552 EAVPESEFT it s At A MIHIRE ST )

O Classroom management ( ZREEH)

O Administration work from BP school (e.g., Led an activity and invigilated a test) ‘&5 225
AITTEL AR (B4l > eEEhi 55l

L1 Psychological pressure from teaching (e.g., Lack of teaching experience and teaching
performance) 2 HZERHYOEERS] (FIA0 > 6= BB EEERNZERRIN )

L1 Psychological pressure from internship schools (e.g., Worry about scoring results of the
second internship and integrating into school culture) 7% 5 &HENAVLEEEE T (40 » &
L5 R EEHEF SR SERA SRS E)

L1 Psychological pressure from university (e.g., Worry about scoring results of the second
internship) 2K 5 KEHOERERTT (BI40 - #0080 — K EE YRR

O Students’ diversity and interests 24 i 5545 P 1 5

O Teaching strategies (e.g., Teacher-centered approach and student-centered approach) {22
R (AN > DA R R AR ASR A Byt 575 )

O Others HAt:

Q2.2 How did you solve the difficulties? {/R-221o] fi# LK iy 2

Q2.3 What have you learned from the difficulties? /R R & EEE] T (5 ?

Q3. Do you think your educational belief (belief about teaching and learning) can motivate
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you to face difficulties? {FEl R IRIVEE G (HIZEARAET) BERUEH R o ¥ R #E
g

O Yes, I do. &E

O No, I do not. “~NEE

Q4. Do you think your abilities can help you face difficulties? {Re8 A {RAYEE ) A LLIEBIIR
A PRI 2

O Yes, I do. &E

O No, I do not. “~NEE

Q5. When you face a difficulty, what would you do? ‘& /KB ER N » (REr /Bl ?

O Treat it as an opportunity T & /E—{E &

O Treat it as a threat ' B EZ

O Neither an opportunity nor a threat Ff A2t N 2w 2

Q6. Do you proactively look for solutions when you face a difficulty? & {R#EZI| R EEHE - /R
G B TTENS ?

O Yes, I do. &

O No, I do not. “f~&r

Q7. Do you run away when you face a difficulty? & /R85 2| R EEHE » {1 Pk 2

O Yes, I do.

O No, I do not. “f~&r

Q8. To what extent do you think your educational belief affects your...? (1 is none, 2 is little,
3 is some, 4 is much, 5 is very much) /RE BRIV B EaE % KIEE R 2T
... ? (L@ 22/ MEE - 3RALER - 4R KIEE » SEIFERIEE)

1. Teaching behaviors ZE1T Ay
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la. Teaching performance Z(E2FEIH

1b. Teaching strategy (Teacher-centered approach and student-centered approach) ZEETGHE
( LA Ry F o T AR ABR A B iy 50 )

lc. Classroom management ziat s FH

2. Personal state {[&§ AJREE

2a. Mental health management (FE{EFEHH (FHEH)

2b. Physical health management S8 EH (FiEEE - SHEL)

2c¢. Pressure management X )&

2d. Job satisfaction T 1= &

3. Relationship with colleagues i[5S 1YEH %

4. Relationship with school management (e.g., Principal and vice-principal) ELE2F74E T gy
B (% (BIAIRE EATEIR & )

5. Relationship with students EiE24E: {RH %

Q9. To what extent do you think your teaching abilities affect your...? (1 is none, 2 is little, 3

is some, 4 is much, 5 is very much) {REL A IRIVEE JIE 2 KRS L2 & TRAY........ ? (1
Bl 22/MEE > 3BHWIER > 4B KIEE > SEIEFEKIERE)

1. Teaching behaviors ZE1T Ay

la. Teaching performance Z(E2FEIH

1b. Teaching strategy (Teacher-centered approach and student-centered approach) ZEETGHE
( LA Ry F o T AR ABR A Bty 50 )

lc. Classroom management ziat s FH

2. Personal state {[&§ AJREE

2a. Mental health management [ FH RS (FEEAH)
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2b. Physical health management SRS EH (FiEELE - SHEL)

2c¢. Pressure management X )&

2d. Job satisfaction T {Ejif= &

3. Relationship with colleagues i[5 S5 (%

4. Relationship with school management (e.g., Principal and vice-principal) ELE2F74E T gy
B (% (BIAIME EATEIR & )

5. Relationship with students EiE24E: {RH %

Q10. To what extent do you think your past teaching experience affects your future career

planning? (1 is none, 2 is little, 3 is some, 4 is much, 5 is very much) {REE A {RHE LA FE
TEZ KRR ERo B TIRARSRAVICERE] 7 (L2 > 22/ MEE » 3ZHEEM - 42K
B SEIRERIEE)

Q11. To what extent do you think your past experience can help you face difficulties? (1 is
none, 2 is little, 3 is some, 4 is much, 5 is very much) RS ERIEEAVEEFEFELT 2 KRS |
ORI REE 2 (L2 - 22/ M2 - 3RAERE - 42 KR - SEIFE RIERE)
Q12. To what extent do you agree negative emotions will affect your understanding of

students’ needs? (1 is none, 2 is little, 3 is some, 4 is much, 5 is very much) {R{F 2% KFEE
[F ARG S BIR 2R RAVHEE 2 (126 > 28/ MEE > 3Z2A%IEE > 42
KIEE > SR RIS )

Q13. To what extent do you agree negative emotions will affect your implementation of

proactive classroom management strategies (e.g., Interact positively with students and tell

them about expected behavior before class activities begin)? (1 is none, 2 is little, 3 is some, 4

is much, 5 is very much) {R7EZ% AL L [EE ARG S o 2R B a5
W& (BIANELEE L fEfR O &) - GAF R EEh GRS M MTEAN T A) 2 (1@ 2
B/MERE > SBEHLIEE - 4B KIEE 0 SEIFE RIER)
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Q14. To what extent do you think giving you a gift, award, or positive oral and written

compliments can motivate you to improve your face-to-face teaching? (1 is none, 2 is little, 3
is some, 4 is much, 5 is very much) {RE0EE S KIEE FAARIEY) ~ d@Ehsl (F mry CIBE R
=R ] U RSCE RRE S R 7 (128 > 22/ MERE > 3SRALEE - 42
KIENE > SEIRHE AEE)

Q15. Do you willing to participate in a further interview? If yes, please write down your email

address in the text box. The interview time and place can be flexibly arranged. {/RFEE 21
—DHVEREINS 7 WREEE - B SCAEFE NMREVEFE AL o EE R E R R AT

DIEE Rk -

Appendix 2: Questions of the In-depth Interview
The main questions of the in-depth interview are as follows:

1. Can you tell me more about your difficulties in face-to-face teaching?

R 5 3R B 25 B 7 I A I 3 T 0 B2 RS 2

2. How did the difficulties affect your face-to-face teaching? Please explain with examples.
BN EE RIS mEEE A M2 2 SFRORR

3. How did you solve these difficulties during the second practicum? Please explain with

examples in detail.
PR R EEHE - IRR A0 S SE PR Y 7 SR ERBEEARR
4. What have you learned from this internship?
RIS R IR EE T E2 5] 1 (8 2
5. What factor(s) do you think will affect pre-service teachers' face-to-face teaching the most?

Why? Please explain with examples.
TRad R R e IR 22 B B A B A B s B R R . Ry (R 7 BEER IR A

6. Do you think your beliefs in your abilities affect your teaching? Why and how?
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TRER R IR B CRE NI E S G o BIRAVEERNS 7 R 1EE LR A A 2
7. Do you think your educational belief affects your teaching? Why and how?

TR R IRV B (B 2 & BRIV BERTS 7 R HEELL sy 2

8. What do you think about your face-to-face teaching performance compared with the last

online teaching practice? Why? Please explain with examples.
B BRI EEALE - (R E RHRAVE S SRR 7 BT 7 555 BRI

9. In your face-to-face teaching, do you think your emotion(s) affect your teaching

performance? Why or why not?
FEVRR S AR T (R RIRHI A S BTHI B R RIANE ? Ry T e R (A ?
10. How did your social skills affect your second internship?
TREVIE A RE A R BRIV SR K EE 2
11. Do you think improvement is needed for your social-emotional ability? Why and how? Or
why not?

TR R IREE B R AE DR R = 2 RN A 7 B R IEAE ?

12. Do you think the support (like emotional support from peers, school teachers, university

teachers, and guidance from the school teachers) for the second internship is enough? Why?
IRER R oE —XE BN SR (EEAREFEE A ~ SERCERD ~ KREZEAVIFRCSR ~ 880
BIVIEE) BhEes ? RfHE?
13. When facing difficulties, do you easily solve them?
BTN > R ESFAMS 2
14. If not, how long do you take to solve difficulties?

WHRIGH - IRFRELREF A BEAR RIS ?

15. When facing difficulties, do you easily recover yourself from an emotional state (or negative

emotional state)?

NSRS - RE DA SIEREEIRG (BOHEBRFEREE) Tz ?
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16. If not, how long do you take to recover yourself from an emotional state (or negative

emotional state)?
WHILH » ITFRES ERGEA BEILEEINGE (BUSMREEINGE) FIIEEsK ?

17. Do you think your ability to solve difficulties affects your teaching? Why and how? Please

explain with examples.
RE0 R (R R Y RE D & B RHI RS 2 (DRl 2 SR 215

18. Do you think your ability to recover from an emotional state affects your teaching? Why

and how? Please explain with examples.
IRER R R IB SRR WABRYRE ST & S BRI FCERNS 7 Ry (HIEEDLRAAT 2 SR ERBIEREA -

19. Do you think positive reinforcement (like oral and written compliments) improves your

teaching? Why and how? Please explain with examples.

frae RfafieysR e (AOBERIE EESS ) EUGERAVEEEE ? AL 2 35
Pl

Appendix 3: Figures of Questionnaire Surveys

Figures of questionnaire surveys:

Q1. Which university are you from?

The University of Hong Kong
The Chinese University of Hong Kong
The Hong Kong University of Science and Technology
The Hong Kong Polytechnic University
City University of Hong Kong
The Education University of Hong Kong —
Hong Kong Baptist University

Lingnan University

Hong Kong Shue Yan University

Hong Kong Metropolitan University (Former name is
The Open University of Hong Kong)

Others

0 5 10 15 20 25 30

= Number of respondents

Figure 1: The universities of origin of pre-service teachers
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Q2. Did you encounter any difficulties in the
second internship?

uYes, I do.
#No, I do not. (Please refer to Q3)

Figure 2: Most pre-service teachers have encountered difficulties in their second internship

Q2.1 If yes, what kinds of difficulties did you have? (You can choose one or more answers)
Others

Teaching strategies (e.g., Teacher-centered approach and student-centered approach)

Students’ diversity and interests

Psychological pressure from university (e.g., Worry about scoring results of the second internship)

Psychological pressure from internship schools (e.g., Worry about scoring results of the second internship and
integrating into school culture)

Psychological pressure from teaching (e.g., Lack of teaching experience and teaching performance)
Administration work from BP school (e.g., Led an activity and invigilated a test)

Classroom management

Evaluation of students (e.g., Give grades to students on their assignments and assess their abilities)
Feedback and support

Teaching content and restriction

Figure 3: Four significant difficulties faced by Hong Kong pre-service teachers

Q2.2 How did you solve the difficulties?

Learned by doing

Talked to students to find their needs
I did not know how to do

Did reflection

More preparation

Asked university teachers for help

Tried different teaching strategies

Asked in-service teachers (including supporting teacher and subject
teacher) for help
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Figure 4: The methods of solving difficulties by pre-service teachers

Q2.3 What have you learned from the difficulties?

Learned how to handle student's misbehaviour
Tried to handle challenge
Reflect on myself
Prepared for the worst situation
Learned how to be flexible
Learned how to adjust personal pressure
Asked for help from experienced teacher would be very beneficial
Learned to persevere
Trust myself
Learned how to facilitate the needs of students
Subject knowledge was important
Learned more about subject knowledge
Learned how to get along with students, in-service teachers and workmates
Learned how to use teaching strategies properly

Figure 5: The lessons pre-service teachers gained from difficulties

Q3. Do you think your educational belief (belief
about teaching and learning) can motivate you to
face difficulties?

mYes, Ido.

m No, I do not.

Figure 6: Most pre-service teachers believed that their educational beliefs could motivate

them to face difficulties

Q4. Do you think your abilities can help you
face difficulties?

mYes, Ido.
uNo, I do not.
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Figure 7: Most pre-service teachers believed that their abilities could help them face

difficulties

Q8. To what extent do you think your educational belief affects your...? (1 is none, 2

is little, 3 is some, 4 is much, 5 is very much) 1. Teaching behavio I RERE)

2. Personal state (2a, b, ¢, d)
3. Relationships with others (3, 4, 5)

1a. Teaching. 1b. Teaching strategy 1c. Classroom 2a. Mental health  2b. Physical health 2c. Pressure 2d. Job satisfaction 3. Relationship with 4. Relationship with 5. Relationship with
s 0 (e colleagues school management students
approach and student- (e.g., Principal and
centered approach) vice-principal)

m1(None) =2 (Little) =3 (Some) =4 (Much) =5 (Very much)

Figure 8: The degree of pre-service teachers believed that their educational beliefs affected

their teaching behaviors, personal states, and relationships with others

Q9. To what extent do you think your teaching abilities affect your...?

(1 is none, 2 is little, 3 is some, 4 is much, 5 is very much) 1. Teaching behaviors (1 EAE]

2. Personal state (2a, b, c, d)
3. Relationships with others (3, 4, 5)

1a. Teaching 1b. Teaching strategy ~ 1c. Classroom 2a. Mental health  2b. Physical health 2c. Pressure 2d. Job satisfaction 3. Relationship with 4. Relationship with 5. Relationship with
per h tered colleagues school management students
approach and student- (e.g., Principal and
centered approach) vice-principal)

u1(None) =2 (Litle) =3 (Some) =4 (Much) =5 (Verymuch)

Figure 9: The degree of pre-service teachers believed that their teaching abilities affected their

teaching behaviors, personal states, and relationships with others
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Q10. To what extent do you think your past teaching experience affects your
future career planning? (1 is none, 2 is little, 3 is some, 4 is much, 5 is very much)

a1 (None)
2 (Little)
=3 (Some)
S4(Much)
5 (Very much)

Figure 10: The degree of pre-service teachers believed that their past teaching experience

affected their future career planning

Q12. To what extent do you agree negative emotions will affect your
understanding of students’ needs? (1 is none, 2 is little, 3 is some, 4 is much, 5 is
very much)

1 (None)

2 (Little)
=3 (Some)
=4 (Much)
=5 (Very much)

Figure 11: The degree of pre-service teachers’ negative emotions that would affect their

understanding of students’ needs

Q13. To what extent do you agree negative emotions will affect your
implementation of proactive classroom management strategies (e.g., Interact
positively with students and tell them about expected behavior before class
activities begin) ? (1 is none, 2 is little, 3 is some, 4 is much, 5 is very much)

1 (None)
=2 (Little)
=3 (Some)
4 (Much)
5 (Very much)

y
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Figure 12: The degree of pre-service teachers’ negative emotions that would affect their

implementation of proactive classroom management strategies

QS. When you face a difficulty, what would you do?

u Treat it as an opportunity
m Treat it as a threat

= Neither an opportunity nor a threat

Figure 13: The choices pre-service teachers made when they faced difficulties

Q6. Do you proactively look for solutions when
you face a difficulty?

m Yes, I do.

uNo, I do not.

Figure 14: Most pre-service teachers proactively looked for solutions when they faced a

difficulty
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Q7. Do you run away when you face a difficulty?

m Yes, [ do.

u No, I do not.

Figure 15: Most pre-service teachers would not run away when they faced a difficulty

Q14. To what extent do you think giving you a gift, award, or positive oral
and written compliments can motivate you to improve your face-to-face
teaching? (1 is none, 2 is little, 3 is some, 4 is much, 5 is very much)

1 (None)
=2 (Little)
%3 (Some)

4 (Much)

#5 (Very much)

Figure 16: The degree of pre-service teachers’ thought of giving them a gift, award, or
positive oral and written compliments could motivate them to improve their face-to-face

teaching

Appendix 4: Interview Transcripts

Interview transcript of PT1

L | IRAE ST 2B i I I 0 o A R S 2

PT1: | TR EZRAYE B EERF A E (FILIPPT » F#bF - lessonplan > notesFFE) ©
HAEHIFEIRAG - —EIR25 08 - PRSI AAEFEHIZEE N - T
FIREREEE RS - SR LR A R AT BRINE - AP
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Interview transcript of PT2

I:

RAE e/ T3 B 25 88 X (R TS T2 T A RS 2
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PT2:
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Interview transcript of PT3
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Interview transcript of PT4
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