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Abstract

This honor project aims to evaluate the effectiveness of ceramic teaching in Hong Kong secondary school
art education. The project will explore the current state of ceramic education in Hong Kong secondary
schools, examine the teaching methods used by art teachers, and assess the impact of ceramic teaching on
students' learning outcomes. Data will be collected through interviews. The findings of this study will
provide insights into ceramic teaching in Hong Kong secondary schools and offer recommendations for

improving the quality of art education in this area.
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Chapter 1 Introduction

1.1 Background

Ceramics is a creative and artistic craft with a long history in the humanities. It is gaining more and more
attention with a rising number of ceramic studios established in Hong Kong in recent years, more ceramic
brands appear. According to the number of exhibitors of the Hong Kong Local Ceramics Festival to be
held in 2022,50 ceramic workshops or artists have participated. Through advertisements from social
media, we can see there is a drastic rise of number in newly established ceramic studios, which ceramic

making has been a new trendy activity in Hong Kong.

With the continuous progression of the ceramics industry, ceramics education is however rarely discussed.
Ceramic education in local schools are not as popular as it should be. Many ceramic learners are
self-initiated, and they find it difficult to learn information about the ceramic culture and production

during their primary and secondary times.

1.2 Objectives

Sze (n.d.) pointed out in the interview that the development of ceramic art in Hong Kong is still not
popularized. Among the Asian regions, it is found that the history of ceramics in Hong Kong is not long
compared with that of Japan and Mainland China. However, this also reflects that there were very few
people studying ceramic art in Hong Kong in the past, so there are not many documents related to the
history of ceramic art in Hong Kong. In current Hong Kong, there are not many tertiary institutes that
provide in-depth ceramic courses, while private ceramic workshops mainly focus on skills and techniques

rather than creative training and in-depth culture of ceramics.



1.3 Research Questions
Based on the above research objectives, this research will explore the following research questions:
1. How does ceramic art education impact Secondary school students?
2. How to assist/advise to improve the current state of ceramic education in local secondary

schools?

1.4 Significance

Nowadays, Hong Kong schools pay more and more attention to the development of students' artistic
literacy. Students are provided with more opportunities to explore different mediums of arts than before,
and there is a rising trend in ceramic art education. Ceramic Art should incorporate in regular art
curriculum, to enhance students’ hands-on abilities and creativity. However, incorporating ceramic art in
school curriculum could be challenging due to multiple concerns. As a future visual arts teachers, I aim
to research on successful teaching strategies to provide art teachers with suggestions and insights on
ceramic teaching in local schools and to provide a new dimension for the development of school arts

education in Hong Kong.



Chapter 2 Literature Review/Visual Research

2.1 The significance of ceramic education to students

Rao (2019) pointed out that ceramic education is a traditional teaching activity, which stimulates
children's comprehensive abilities such as hands-on ability and creativity by guiding children to use
ceramic production methods such as pinching, encircling, and pressing, and helps children improve their

artistic literacy.

2.1.1 Inspire creativity

Ceramics courses to have the potential to inspire creativity in students through hands-on, experiential
learning. The physical engagement with clay allows for free-form exploration and experimentation.
Students can manipulate the medium without a specific end goal, which enables open-ended discovery
and flow-like states of focused attention that boost creativity (Csikszentmihalyi, 1990). In structured
ceramics lessons, students can also be challenged with specific problems or themes to spark creative
thinking. For example, an assignment to create ceramic pieces that use texture and color to evoke
different emotions prompts students to think imaginatively about the impact of artistic elements (National

Core Arts Standards, 2014).

The opportunity to create three-dimensional and functional objects gives ceramics the unique potential to
inspire creativity. Students can creatively solve technical challenges that arise, such as how to join
ceramic pieces together or ensure a vessel holds water (Rampino & List, 2017). They also have the
freedom to be innovative in designing ceramic artwork and objects for real-world use. Research suggests
that student creativity is enhanced when ceramics instruction provides both open-ended exploration time
and targeted creative challenges, structured by skilled teachers who can facilitate technical mastery and

nurture artistic growth (Franks et al., 2018; Rampino & List, 2017).



It highlights the capacity for ceramics to unleash student creativity through hands-on making and

open-ended discovery.

2.1.2 Cultivate aesthetics and innovative thinking

Ceramics creation encourages students to experiment with different techniques and materials. Innis and
Hodge (2015) argue that allowing students to explore different materials and techniques fosters creativity
and aesthetic development. Similarly, Harnish and Lampman (2017) suggest that providing students with
the freedom to experiment and explore is essential for developing their artistic skills and aesthetic

sensibilities.

Trujillo and Santoferraro (2018) argue that teaching students to balance form and function is essential to
create works of art that are both beautiful and functional. By emphasizing the importance of functionality,

students learn to create objects that not only look good but also serve a practical purpose.

2.1.3 Enhance self-confidence and experience a sense of achievement

Ceramics education has the potential to boost students' self-confidence and experience of achievement.
The hands-on, physical nature of working with clay gives students opportunities to overcome technical
challenges and create tangible objects, which can build confidence in their ability to solve problems and
achieve goals (Rampino & List, 2017). Students may start with limited clay skills, but regular practice and
feedback from instructors allow them to improve and master new techniques. This process of growth and
gaining competency in ceramics can affirm students' potential to develop skills with sustained effort

(Rampino & List, 2017).

Creating functional ceramic pieces also gives students a sense of accomplishment in producing objects for
real-world use. Whether creating mugs, bowls, or other objects, students can find satisfaction in crafting

ceramics that are artistic but also practical. The chance to share final ceramic projects with others in class

10



exhibitions builds awareness of achievement and provides positive reinforcement for students. It enhances
self-confidence and experience of achievement for students to develop competence and apply their skills

to create functional objects of value.

2.1.4 Interdisciplinary learning

Xue (2017) pointed out the significance of the "comprehensiveness" of ceramic education to students. In
the process of ceramic culture education, there are many related subjects, such as history, Chinese,
mathematics, chemistry, politics, and other subject knowledge points. While students are creating and
actively using their brains, ceramics will be an easier way to help students memorize and master the
knowledge of compulsory subjects. For example, when we talk about the content of porcelain created in
the Han Dynasty, we can insert this period of history at the same time. Related historical events to help to
learn, or through designing a set of safe and convenient chemical experiments to let children experience
the firing mechanism of "glaze", it is actually a "STEAM" education model, which regards ceramic
culture as a variety of disciplines. The connection between ceramics and other subjects allows children to

experience "happy teaching".

One of the main advantages of interdisciplinary learning in ceramics classes is that it promotes creativity
and innovation. According to D'Angelo and Zorzi (2018), interdisciplinary learning encourages students
to approach problems from different perspectives and to apply knowledge and skills from various
disciplines to develop unique and innovative solutions. In ceramics classes, this approach can be used to
explore the intersection of art, science, and technology, and to create new forms and techniques that are

not limited by traditional ceramic-making processes.

Another benefit of interdisciplinary learning in ceramics classes is that it enhances students' critical
thinking and problem-solving skills. As noted by Elgazzar and Alsadek (2019), interdisciplinary learning

requires students to analyze complex problems and to develop solutions that integrate knowledge and
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skills from different disciplines. In ceramics classes, this approach can be used to explore the relationship
between form, function, and aesthetics, and to design ceramic objects that are not only visually appealing

but also functional and practical.

In addition to promoting creativity and critical thinking, interdisciplinary learning in ceramics classes can
also help students to develop a deeper understanding of the cultural, historical, and social context of
ceramics. As noted by Renshaw and Banach (2018), interdisciplinary learning provides students with
opportunities to explore the rich history and cultural significance of ceramics in different parts of the
world and to develop a more nuanced and sophisticated understanding of the role of ceramics in human
society. This, in turn, can help students to appreciate the diversity and complexity of human culture and to

develop a more empathetic and informed perspective on the world.

2.2 Development status of ceramics and ceramics education in Hong Kong
According to Li (2002), the development history of ceramics and ceramics education in Hong Kong can

be roughly divided into four stages.

2.2.1 The budding period (the 1960s to 1970s)

Began to develop from the 1960s to the 1970s, and the development period of ceramic education also
developed at the same time. In the 1960s, ceramic education in secondary schools was actively developed.
In 1967, it became an independent examination subject for the Hong Kong Certificate of Education
Examination. At that time, the Education Bureau set up ceramic workshops for visual arts teachers to
improve the quality of teachers' teaching. In the 1970s, there were already about 50 secondary schools

with ceramic-related equipment.

2.2.2 Advancement period (from the 1970s to the early 1990s)
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At that time, the Polytechnic Institute launched the 'Advanced Ceramics Certificate Course', which
promoted the development of ceramics and cultivated many ceramic artists, such as Mai Qifen, Marconi,
etc. They became the main figure in teaching ceramic education, such as some students taught by Rossana
Li Wai Han: Annie Wan, Tam Cheung On, Cheung Wai Sze Rachel...etc are still important in ceramic

education nowadays. Which greatly influenced ceramic education at that time.

At the same time, due to the lack of ceramic training places provided by the Education Department for
teachers at that time, different ceramic artists indirectly opened ceramic workshops with various ceramic
exhibitions and commercial activities, which improved the level of ceramics in Hong Kong and developed

vigorously.

2.2.3 Steady period (the early 1990s to mid-1990s)
Compared with the rapid development in the 1980s, the development of ceramics in the 1990s was
relatively stagnant. The ceramics courses founded by Polytechnic ended, and large-scale ceramics

exhibitions also decreased. Ceramic artist support is the main.

2.2.4 Renewal period (from the 1990s to 2002)

In the late 1990s, the development of ceramic education took a turn for the better, and colleges and
universities listed ceramics as a major subject, such as the School of Education, and ceramics became a
regular course again. Ceramic education in primary schools has not changed much, but the ceramics

department is still cultivating new teaching talents and artists.

According to Liu (2020), with the education reform in 2000, the secondary school exam ceramics course,
which was founded in 1958, was completely canceled in 2007. The aesthetic courses that cultivate
three-dimensional thinking only occur in the study of visual arts and design and technology. Ceramic

education does not seem to be valued by the general mainstream schools, due to a lack of participating
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schools and candidates, and even some professors in the art department of colleges did not even know this

subject existed in the public exam system

2.3 Development of ceramic education in different countries, challenges, and solutions

Xu (2020) pointed out that carrying out ceramic art education in primary schools is not only the need for
quality education but also the need to inherit Chinese civilization. However, compared with other
countries, for example, in countries such as the United States and Japan, ceramics courses are already a

common course in primary schools.

The challenges existing in ceramic art education in schools in Mainland China are as follows:

2.3.1. Lack of emphasis on ceramic education
First, although ceramic has been recognized as an art category, ceramic is still generally regarded as a
hand-made craft, not as a real art. This naturally reduces the value of ceramic art and directly affects its

popularity and importance.

Secondly, although many schools have set up ceramic courses and clubs, they still lack a complete
teaching system and evaluation and supervision system. Furthermore, the ceramic courses arranged by the
school have fewer class hours, and the ceramic teachers have been satisfied with providing opportunities
for students to explore the medium, but have not properly introduced the cultural context, history, and

possibilities in ceramic art.

2.3.2. Teachers lacking professional knowledge in ceramic art
It is a fact that there is a shortage of ceramic teachers with professional knowledge in primary schools. At
present, most of the ceramic courses are held concurrently by art teachers. Although they have a certain

artistic foundation, they lack knowledge and experience in making and firing ceramics.
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Some of them have undergone short-term -ceramic training, however, they lack the knowledge and

experience to conduct teaching a class.

2.3.3. Insufficient ceramics facilities and equipment

The lack of ceramics facilities and equipment is also an important problem facing the current school
ceramic education. Due to the lack of specific standards and norms, the ceramic classroom lacks overall
design and management. The ceramic classrooms in many schools are small and can only place some
desks, chairs, and a few blanking machines (throwing wheels?). Students need to take turns practicing. It
is difficult for students to be interested in learning in such a crowded environment. A kiln is a necessity
for ceramic making, however not every school is equipped with an electric kiln. Although some schools
are equipped with related equipment, they are not fully utilized due to their long operating hours and high
energy consumption. For some schools, the ceramic firing has to be conducted off-campus due to a lack

of equipment, therefore they could not experience the whole ceramic-making process.

Regarding the above issues, Xu (2020) has the following three suggestions:

1. Establish an effective ceramic curriculum

On the basis of sufficient research, the education department should establish a complete ceramic
curriculum, including a teaching evaluation system and a supervision system, and set class hour standards
to ensure the quality of teaching. Setting teaching goals in teaching to let students understand ceramic art,
and stimulate the pursuit and love of art through this medium to-enhance innovation consciousness and

creativity.

2. Enhance teachers’ knowledge and skills in ceramic art
In view of the current situation, primary teachers lack knowledge and experience in ceramic art. A

long-term and effective training mechanism for ceramic art teachers should be established to improve
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their knowledge and skills as soon as possible. Training should be offered to primary art teachers by
ceramic professionals to train teachers not only to focus on the knowledge and techniques but also to

encourage students in their personal style to further develop their artwork.

3. Strengthening the facilities and equipment for ceramic education

Schools should formulate relevant design standards for ceramic art classrooms, including classroom area,
required facilities and equipment, and placement standards, and allocate special funds for the construction
of ceramic art education-related supporting facilities and equipment. For some ceramic equipment such as
electric kilns that cannot be used or dare not be used, professional on-site guidance is organized to ensure

the best use of everything.

2.4 Conclusion of the literature reviews
Through the literature review of these three articles, shows that ceramic education can bring the following
positive effects to students, such as inspiring creativity, cultivating aesthetics and innovative thinking,

enhancing self-confidence, and experiencing a sense of achievement and interdisciplinary learning.

The development of ceramic education in Hong Kong can be roughly divided into five periods, among
which the period from 1970 to 1990 was the most vigorous, and both students and teachers were provided
with a lot of powerful support in education. The current development is relatively flat, but there are still

some schools to reconsider and set up ceramic courses.

Although there is a certain demand for ceramic art education, it is facing different challenges when
providing ceramic education in schools, such as lack of attention to ceramic art education, teachers
lacking professional knowledge in ceramic art, and insufficient ceramic art facilities and equipment in

schools. To this end, some suggestions have been put forward, such as, establishing an effective ceramic
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curriculum, enhancing teachers’ knowledge and skills in ceramic art, and strengthening the facilities and

equipment for ceramic education

The Chart (see Figure 2.4) summarizes the development of Hong Kong and the significance of ceramics

to students.

Evaluation of ceramic teaching in Hong Kong
secondary school art education.

RQ1: How does ceramic art education RO2: How to assist/advise to improve the current state of
impact Secondary school students? ceramic education in local secondary schools?

The significances to students Hong Kong ceramics

education development

Inspire Interdisciplinary

L. Cultivate Enhance h
creativity aesthetics and self-confidence learning Challenges Suggestions
innovative and experience a
thinking sense of

achievement

Figure 2.4 Research Framework
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Chapter 3 Methodology

3.1 Research methods

This research is mainly based on qualitative research, with critical reflection as the core concept, and
analyzes the current situation of ceramics teaching in Hong Kong through literature discussion. The
subjects of the research will be two VA teachers from two secondary schools and a ceramic studio owner,

to compare the teaching initiative, teaching content and strategies, etc.

3.1.1 Interview

Lai (2002) proposed that interviews are one of the main methods for collecting research data in qualitative
research. The researcher will use the semi-structured interview method, that is, the researcher will use a
wider range of research questions as the basis for the interview beforehand, so the type of questions or the
method of discussion will be carried out in a more flexible way, and the interviewee will be guided to
freely express their truth. (Chen, 2002), through interviews to analyze and discuss the actual situation of
ceramics teaching in Hong Kong schools, as well as the teaching strategies they used in designing and
implementing teaching activities, qualitative research can be conducted through in-depth interviews and
documents Master and analyze teachers' teaching thinking and practice process, as well as understand

respondents' personal views and teaching experience, so as to make inductive analysis.

The interview questions for interviewing VA teachers are as follows,

1) May I know how long you have been teaching?

2) May I know how you first experienced ceramic making?

3) Has the ceramic course always been the practice of your school ? Or did you invented this course?
(Why would you want to have a ceramic course in the curriculum?) (Research Q1)

4) Did you face any difficulties when teaching ceramic class? If yes, How do you overcome it? In the

Student aspect, School’s constraints, Material, and equipment aspect (Research Q2)
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5) What are the students’ reactions to ceramic classes in school? What kind of ceramic topics are students
more interested in? (Research Q1)(Research Q2)

6) What impact could in-school ceramic courses bring on students? (Research Q1)

7) Do you think it is feasible to include a ceramic class in the visual art curriculum as a regular class?
(Research Q2)

8) Do you think there is support for teachers to establish ceramic courses in secondary schools? (Research
Q2)

9) How do you think providing training classes for teachers can help ceramics courses become school

visual arts courses?(Research Q2)

The interview questions for interviewing studio are as follows,

1) How long has your studio been established? What’s the difference between now and the time when the
studio just started up?

2) Can you share with us the experience you have with outsourced ceramic classes from local schools?
(How many schools have reservations for a semester?)

3) Based on your experiences, Why do you think local schools would invite studios to organize ceramic
courses instead of organizing them by their visual art teachers? (Research Q1)

4) Will the on-campus conduct or students go to the studio? (Research Q2)

5) Did you face any difficulties when teaching an outsourced ceramic class? If yes, How do you overcome
it? In the Student aspect, School’s constraints, Material and equipment aspect (Research Q2)

6) What impact could in-school ceramic courses bring to students? (Research Q1)

7) Do you think it is feasible for the ceramics course to become a school visual arts course (constantly)?
(Research Q2)

8) What can be done to popularize school-based ceramic courses? (Do you think providing a teacher's

training course is feasible and can help popularize school-based ceramic courses?) (Research Q2)
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Audio recordings and notes will be recorded during the interview and will be translated into the script as

soon as possible after the interview as the main basis for data analysis. During the interview, I will

conduct interviews in short and neutral terms, without interrupting the content of the interview and

encouraging more words, and will follow up with the interviewee's answers in a timely manner. (Chen,

2002) .

3.2 Research objects

In this study, two visual arts teachers who offer ceramic classes in local secondary schools and one

ceramics studio owner are invited (see Table 3.2). The interviewees are the teachers of the ceramic

workshop and the visual arts teachers of the schools. They mainly compared the differences between

outsourced ceramic workshops -and ceramic lessons offered by school teachers, as well as their

challenges and limitations. The reason for choosing secondary schools for joint analysis is to focus on

understanding the overall ceramic art education system at one level.

Table 3.2: Research target data

Responder | Gender | Title Year of | Educational Teaching Interview
teaching | background subject Date

Teacher A | Male Visual Arts 12 years | Major: Visual Visual Arts | 1/3/2023
teacher - Panel Arts

Teacher B | Female | Visual Arts 6 years | Major: Visual Visual Arts | 10/3/2023
teacher Arts

Studio C Male Ceramics 6 years | Major: Visual Ceramics 1/3/2023
Studio owner Arts
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3.3 Research Agenda

This research procedure will be divided into four parts. The first part is the research proposal. The
researcher proposes the research topic, research purpose, research question, research orientation, research
method, and research object from January to early March 2022. The second part is to determine the
research proposal and review the literature from March to November 2022. The third part is to conduct
research and data analysis. The researchers will conduct interviews from January to February 2023 and
organize the interviewed data for research purposes. Finally, the fourth part is reflection. The researchers
will analyze the research data and write research inspiration and suggestions from March to May 2023.

(see Table 3.3)

Table 3.3

First part : Research proposal The researcher proposes the research topic, research
(January to early March, 2022) purpose, research question, research orientation, research
method and research object

Second part :determine the Determine the research proposal, review the literature
research proposal
(March to November 2022 )

Third part: Conducting research | Conduct interviews and organize interview data
and data analysis

(January to February 2023)
Fourth part : reflection analyze the research data and write research inspiration
(March to May 2023) and suggestions

3.3.1 Interview schedule
This study will first describe the observations, criticisms, and conclusions drawn from the literature
review. The literature review mainly focuses on the current situation of ceramics teaching in various

places and Hong Kong and analyzes and discusses the current situation and problems. Afterward,
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interviews will be designed to confirm what to collect and contact the school for confirmation. Interviews,

tools used after collecting all the data, and information help to organize and analyze the results.

3.4 Research Limitations

Due to time constraints and a small research sample, I was unable to invite all workshops, and secondary
school visual art teachers with experience in ceramics teaching for interviews. Therefore, I will focus on
two secondary schools. In addition, this study did not consider the school environment, level, culture, and
other factors that may directly affect teachers' teaching. In addition, due to lack of experience, the
inference of the study may be affected, but I will try my best to analyze the ceramic teaching situation in

Hong Kong secondary schools and make recommendations.
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Chapter 4: Findings and Analysis

This study takes two secondary school visual art teachers who are currently teaching ceramics and a
ceramics studio as the research objects. Collecting research data and results through interview analysis, to
answer the current situation of ceramic education development in secondary schools and the impact on

secondary school students and suggestions on ceramic education in Hong Kong secondary schools.

4.1 How ceramics education impacts secondary school students
The research aims to summarize their motivation for teaching ceramics and how students gain new
insights into Visual Arts through learning ceramics. To find out ceramics education impacts secondary

school students.

4.1.1 Cultivating students with 3D Art medium

Visual art education plays an integral role in helping students explore their creativity and develop their artistic
skills. However, traditional approaches to this subject often prioritize two-dimensional creations and painting,
which can limit students’ insights from the full picture of what Visual Arts is. In this context, Teacher A and
Teacher B offer valuable insights on how to diversify creative media and potentially develop their strengths in
3D Art for students. By incorporating materials such as sculpture, 3D, and clay, teachers can create a more
inclusive learning environment that caters to students with varying interests and abilities. This approach not
only expands the scope of visual art education but also fosters a more collaborative learning environment. (see

Table 4.1.1)

Teacher A: "The motivation is that I noticed that in visual art education, it is easy to focus on
two-dimensional creation or visual art is equal to painting. In fact, it is not necessarily true.
Many students do not like painting. It does not mean that they do not like art. Many students
like to make and build models. I thought about designing some materials such as sculpture,

3D, or clay, which are easier for students to master, and can be recycled. Clay material is
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highly moldable and changeable, so some students who are not good at drawing can
also be creating, teachers can get better understand students’ interest in Art. It is suggested
that when doing 3D modeling, for some students,directly molding clay as a draft might be

easier than drafting their ideas on paper." (Interview, Teacher A, A3)

Teacher B: "I also hope that through teaching ceramics, students will have more choices on
creative medium, no longer limited to graphic creation, and hope that students who are

weak in the drawing will have more choices." (Interview, Teacher B, A3)

Teacher B: "The ceramics course in the school is especially more motivated for some
students who are weak in painting or graphic creation, so as to help them have a more
positive attitude or perception of visual art and reduce resistance to visual art. Students
are excited about their ceramics creations. For example, they often ask me when the work

will be fired or when I can see the work.” (Interview, Teacher B, A6)

To sum up, Teachers A and B assumed incorporating ceramics in visual art education can benefit
students with varying interests and abilities. Teachers can inspire students who might not be

interested in two-dimensional creations and promote a more positive attitude toward visual art.

Learning ceramics not only provides a new medium for students to explore but also contributes to

building a more diverse and inclusive portfolio.

Studio C expressed that The ceramics courses in the school also have a positive impact on students’

SBA. For example, some of our student expands their portfolio from 2D art into 3D art during our

lesson. It helps to enriching their portfolio.
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4.1.2 Positive emotional impact on students
Additionally, the hands-on nature of ceramics learning has been shown to increase student motivation and

reduce learning pressure.

Studio C: "Compared with other classrooms, the learning mode of ceramics is more vivid,
and students have more hands-on opportunities, which can strengthen learning motivation

and reduce learning pressure.”" (Interview, Studio C, A6)

Overall, these insights demonstrate the importance of incorporating diverse medium into visual art
education to provide students with more opportunities for creative expression and personal growth.

Good

4.1.3 Consolidate knowledge and interest in other subjects

The incorporation of ceramics into visual art education can also facilitate interdisciplinary cooperation,
allowing students to consolidate knowledge from different subjects through ceramic art. In this context,
ceramics courses that promote interdisciplinary cooperation not only expand the scope of visual art

education but also contribute to a different dynamic.

Teacher B: "Two years ago, our school’s ceramic curriculum cooperated with Chinese
History subject. With the theme “Gift Culture”, students learned the history of Gifting and
Tea-drinking culture in Chinese History Class. They would then learn the motifs, color of
Song Dynasty tea set and re-design ceramic tea sets in Visual Art lesson. I think this way of
interdisciplinary learning can help students consolidate their knowledge of related

subjects in a more interesting and lively way of learning. "(Interview, Teacher B, A6)
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4.1.4 Conclusion

The introduction of ceramics into visual art education provides significant benefits. It caters to students

with different skills and interests, allowing more students to engage positively with art. The hands-on and

practical nature of ceramics not only can increase student motivation and enjoyment in doing art, it also
bring positive impact on students’ mental health by releasing their stress through ceramic practice.
Furthermore, ceramics courses that draw on interdisciplinary knowledge promote a more dynamic and
well-rounded art education, that serve as a medium to consolidate knowledge from other subjects and
express their ideas. While traditional two-dimensional art forms still have a place in education, the

expansion of visual art curricula to include diverse media is helping art education stay relevant and

accessible to modern students. (see Table 4.1.4)

Table 4.1.4
Impacts on students / Interviewees Teacher A | Teacher B | Studio C
More choices in the media of visual art creation v v v
Strengthen learning motivation on VA studies v v v
VA Portfolio more diversify b 4 X v
Pleasant learning environment b 4 v v
Consolidate knowledge and interest in other subjects X v X
Brings positive emotional impact on students b 4 b 4 v
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4.2 Challanges of ceramic art education in local secondary schools and its suggested solution
Through the three interviews and their sharing experiences, the researcher finds out that there are some

challenges during their ceramic teaching experience and have provided some suggested solutions.

4.2.1 Challenges that teachers are facing when teaching ceramic art

Most of the ceramics courses are based on small class teaching, which makes it easier for teachers to
manage and grasp the learning status of each student. However, there will be a large number of visual arts
classes in the school. In the absence of teaching resources, most of them only have one teacher to teach
about 30 students. It is difficult for teachers to grasp the learning status of each student. Therefore,
learning gaps and unexpected situations, such as failed works, leading to unpleasant learning experiences

of students .

Some challenges students face with ceramics classes include difficulties with the material and skills
which can lead to frustration or other issues (see Table 4.2.1a) and there are some solutions suggested by

interviewees.(see Table 4.2.1b)

Teacher A: "Students tend to feel frustrated when creating ceramics, and the works are not
easy to conform to the image in their minds. In addition, since clay is an easy-drying
material, which some students find it difficult to handle. When clay brings them an
unpleasant experience, these students will choose to create with materials that they are more

familiar with instead.” (Interview, Teacher A, A4)

Teacher B stressed when students encounter unpleasant experience, such as clay cracking

and sensitive reaction on skin, they find it discouraging to learn such medium.
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Studio C: "...In a lots schools that we are teaching, since it is an extracurricular activities,

participants ranged from Form 1 and Form 6, which creates a huge gap in learning diversity

due to their age difference. For example, it is obvious to see their differences in terms of

strength when wedging clay. " (Interview, Studio C, AS5)

Table 4.2.1a
Challenges / Interviewee Teacher A | Teacher B | Studio C
Materials difficult to handle v/ X X
Insufficient ceramic technical knowledge and experience v v b 4
Huge gap in learning diversity among students b 4 b 4 v
Students facing medical condition (Sensitive skin) b 4 v b 4
Accidents occurred during firing and drying process X v v
Table 4.2.1b
Challenges Solutions

1. Materials difficult to | Teaching different clay modeling skills, such as slab building, throwing,
handle pinching and coiling. And encourage students to use a skillset according to

their ability and interest. (Teacher A)
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Teacher should encourage students to do more explorations with the
medium and break down the ceramic making process detailly to better master

skills. (Teacher A)

2. Insufficient ceramic
technical knowledge

and experience

Teachers should be well prepared in class

- Teacher will equip students with easier clay making skills and suitable
theme to start with.

- Teachers should also familiarize with kiln operations to reduces failure due

to mis-firing. (Teacher B)

3. Huge gap in learning
diversity among

students

Teacher will first teach the whole class. Students who struggle with
learning difficulties will be grouped. For these students, the teacher will
explain the content again and provides additional guidance to help them grasp

the difficulties such as material and practicing. (Studio C)

4. Students facing
medical condition

(Sensitive skin)

Preparation for skin problems students
- Prepare gloves for skin problems students to prevent touching clay

directly.(Teacher B)

5. Accidents occurred
during firing and drying

process

Second creation
When students faced challenged, which his/her piece exploded in the kiln,
teacher can will encourage students to create new ideas out of their fragments,

such as painting with glaze on fragments.(Teacher B)
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4.2.2 Challenges with implementing and sustaining ceramics programs in schools

Some challenges with implementing and sustaining ceramics programs in schools. Practical

considerations around costs for schools in providing and maintaining these programs. (see Table 4.2.2a

and 4.2.2b.)

Teacher A: "Funds are limited. The school will ask whether it is really necessary to put so many

resources into ceramics? For example, do you really need to buy an extra kiln?" (Interview, Teacher

A, A4)

Table 4.2.2a

Challenges / Interviewee

Teacher A | Teacher B Studio C

Limited Funding 4 b 4 b 4
Table 4.2.2b
Challenges Solutions

1.Limited Funding

Strive for more student achievements

— attract schools to invest in resources (Teacher A)

4.2.3 Challenges with ceramics materials and facilities in school

Materials challenges with the space and facilities available for ceramics programs in schools.

Disorganized spaces and facilities can pose practical difficulties in implementing ceramics programs in

schools. While interest from students may be present, the resources and space needed to properly run

these programs may be lacking. (see Table 4.2.3a and 4.2.3b)
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Teacher A: "There is not enough space, and it is difficult to manage the distribution of materials,
such as clay plates and picture plates; there used to be separate art rooms, but now there are no;

ceramics works need space for drying or displaying" (Interview, Teacher A, A4)

Teacher B: "There is not enough space, materials, and equipment are placed in a mess, and there is
not enough space to place works; clay is easy to be placed for too long and it will dry out and

cannot be used" (Interview, Teacher B, A4)

Studio C: "Occasionally some teachers in some schools forget that the work is drying, which leads
to time-consuming drying of the work. It causes the work cant to be fired. This happens mostly in

wheel-throwing works." (Interview, Studio C, AS)

Studio C: "The arrangement of the space is chaotic, and the support from the school is usually
sufficient. However, some students have experience in ceramics in the visual arts lesson. The tools
in the visual arts room are placed in a mess, and sometimes the ceramics cannot be found. Tools. Or

the school’s visual arts room is messy, and there is no separate space or room for ceramics.”

(Interview, Studio C, A5)

Table 4.2.3a
Challenges / Interviewee Teacher A | Teacher B | Studio C
Insufficient space of VA room v v v
Chaotic space v v v
Material deterioration b 4 v b 4
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Table 4.2.3b

Challenges Solutions

1.Insufficient and | Discover more spaces in the school to display student
Chaotic space of | ceramic works
VA room -Exhibition of student works during school activities such as Parents' Day / Visual

Arts Week. (Teacher A) (Teacher B)

Schools can separate ceramics tools from other medium tools.
For example, a box of ceramics tools is only used in ceramics extracurricular

activities, and not used at other times. (Sudio C)

2.Time-consumin | Organize the Art room

-Organize a space for work to dry

g drying of the
-Set up timer and cover pieces/ shelves that help to prevent drying. (Sudio C)
works.
3.Material Check the condition of the materials before the lesson
deterioration - For example, if the clay is dry, add water first to restore the state. (Teacher B )

4.3 Suggestions to Promote Ceramics Education as a Regular Curriculum
Comparing all the interviewers, they have different suggestions on how the ceramics course can become a

school visual arts course or become more widespread in Hong Kong Visual Art education. (see Table 4.3)

4.3.1 More ceramics training courses for teachers
As visual art education continues to evolve, educators are increasingly exploring new mediums such as
ceramics to engage students with different interests and skill sets. However, the question of how to incorporate

ceramics into the curriculum can be challenging, particularly if teachers lack experience or training in this
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medium. More ceramics training is welcome for educators, suggesting a need for ongoing professional
development in this area. By providing adequate training and support, schools can equip educators with the
tools they need to incorporate diverse media such as ceramics into the curriculum, creating a more inclusive

and engaging learning environment for students.

Teacher A: "It must be helpful. More ceramics training is welcome for teachers." (Interview,

Teacher A, A9)

Studio C: "The ceramics training class for teachers is feasible. The visual arts teachers in the school
have rich qualifications. It is not necessary to have a very deep ceramics qualification to teach
students ceramics. Mastering the skills of ceramics through training classes is enough to teach

students." (Interview, Studio C, A8)

Studio C: "....Instead, outsourcing ceramic courses , not only let students learn ceramic skills, but
also allow teachers to observe how we teach students ceramic, which is beneficial to teachers

themselves.” (Interview, Studio C, A3)

4.3.2 Students start exposure to ceramics earlier

The benefits of incorporating ceramics into visual art education are becoming increasingly apparent, with
educators recognizing its potential to engage students with different interests and skill sets. Two
interviews with a teacher and a studio owner shed light on the benefits of introducing ceramics to students
at an early age. They argue that even secondary school students can learn the basics of ceramics and
develop an interest in visual arts. By offering students a broader range of creative media, educators can
create a more inclusive and engaging learning environment that supports students' artistic development

and personal growth.
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Teacher A: "...If students can be exposed to ceramics in Secondary year 1, they can even explore
ceramics and understand basic techniques in primary school. Ceramics will help students develop

an interest in visual arts and provide another choice." (Interview, Teacher A, AS)

Studio C: "...We believe that learning ceramics does not necessarily require post-secondary
education. Some theories or histories of ceramics can actually be mastered by middle school
students. Even if it is not a regular course, it is recommended that more ceramics be presented in
visual arts classes so that students can start earlier. Get in touch with ceramics.”(Interview, Studio

C, A7)

4.3.3 Collaboration across subjects

As educators continue to explore new approaches to visual art education, there is growing interest in
interdisciplinary cooperation as a means of promoting diverse media such as ceramics. By fostering
greater collaboration and integration across different subjects, educators can create a more dynamic and

engaging learning environment.

Teacher B: "...And I think that interdisciplinary cooperation will help the ceramics course become
one of the school's visual arts courses, for example, cooperating with STEM. The school always
values that interdisciplinary can bring greater learning effects and results." (Interview, Teacher B,

AS8)

Studio C: "Cross-subject integration is also one of the directions to popularize ceramics. For

example, combining it with Chinese culture and history, national education, etc. makes it easier to

obtain school resources." (Interview, Studio C, A8)
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4.3.4 More ceramics competition

However, as with any subject, the quality of education can depend heavily on the resources and attention
that schools allocate to it. By creating a competitive environment and showcasing students' achievements,
schools are more likely to pay attention to the value of ceramics in visual art education, actively

encouraging students to participate and increasing opportunities for learning the medium.

Studio C: "Setting up a ceramics competition can attract schools to promote ceramics, because
schools will pay more attention to competitions and students' achievements, and will actively
encourage students to participate, thereby increasing opportunities to learn ceramics."(Interview,

Studio C, A8)

4.3.5 Creative theme

Students enjoy certain art classes or art forms. Creating objects that have practical applications in daily
life motivates students and gives them a sense of fulfillment. The casting technique in ceramics is
particularly appealing to students because of the freshness and novelty of trying something new that many
have not attempted before. In general, the passages suggest students are drawn to art forms that provide

open-ended creativity and an opportunity to produce practical objects of use.

Teacher A: "Every student wants to try throwing... and I infer that the reason why students like it is
that they don't need to have a pre-prediction of the work, and they can create freely. Although the

skills are more demanding, students can enjoy the process." (Interview, Teacher A, AS)

Teacher B: "Students generally like ceramics courses with the theme of "practical items", such as

dishes, cups, and other daily items. They find it more fulfilling to create utilitarian objects. "

(Interview, Teacher B, AS)
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Studio C: "Students can try to create ceramics works that can be used in daily life, such as bowls
and plates. The works are more practical and make students more motivated to learn... and most
students like throwing because they have a strong sense of freshness. Many students have never

tried it.” (Interview, Studio C, A6)

Table 4.3
Suggestions / Teacher Teacher A Teacher B Studio C
More ceramics training courses for teachers v v v
Students start exposure to ceramics earlier v b 4 v
Collaboration across subjects X v v
More ceramics competition X b 4 v
Creative theme v v v




4.4 Conclusion

Evaluation of ceramic teaching in Hong Kong
secondary school art education.

RQ1: How does ceramic art education
impact Secondary school students?

Impacts on students

Students gaining new
insights into Visual Arts

Consolidate knowledge and
interest in other subjects

5.1 Students are more oriented on Art.

5.1.2 Collaboraing with different subject to bring more
comprehensive learning environment.

RQ2: How to assist/advise to improve the current state of
ceramic education in local secondary schools?

suggestions
More ceramics Students start Collaboration More
training courses exposure to across ceramics
for teachers ceramics earlier subjects competition

5.2.1 More aspects on teacher ceramics training.

5.2.2 Design diversified and themed ceramics class with other
subject.

Figure 4.3 Finding and analysis
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Chapter S: Conclusion and implementation

5.1 Research insights
In the literature reviews and interviews, I found some common points on gaining positive impacts on
students in Art and collaborating with different subjects to bring a more comprehensive learning

environment.

5.1.1 Gaining positive impacts on students in Art

To conclude, gaining positive impacts on students in Art, the availability of more choices in the media of
visual art creation, a diversified VA portfolio, and a pleasant learning environment all contribute to
strengthening students' motivation to learn VA. Furthermore, the consolidation of their knowledge and
interest in other subjects, along with the positive emotional impact, inspiration of creativity, cultivation of
aesthetics and innovative thinking, and enhancement of self-confidence through experiencing a sense of
achievement, make visual art education an essential component of a well-rounded education. By
providing such an education, we can help students develop the skills, knowledge, and confidence

necessary to succeed in a rapidly changing world.

5.1.2 Collaborating with different subject to bring more comprehensive learning environment
Incorporating ceramics into visual arts education provides an opportunity for interdisciplinary
collaboration, allowing students to integrate knowledge from multiple subjects. The inclusion of
interdisciplinary ceramics courses broadens visual arts education and creates new dynamics,
encompassing related subjects such as history, language, mathematics, chemistry, and politics. The act of
creating ceramics also helps students learn and remember knowledge from compulsory subjects. By
connecting diverse disciplines in a STEAM approach, ceramics education enables joyful learning, making

it a valuable addition to any comprehensive learning environment.
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5.2 Recommendation
In the literature reviews and interviews, there are some suggestions that help ceramics become more

popularized in Art education in Hong Kong.

5.2.1 Develop on All-rounded teacher’s training in Ceramics Art.

Upon analyzing the findings in Chapter 4, it has become evident that teacher training courses are crucial
for the development of ceramics. However, it is recommended that these courses should be more
comprehensive in nature and focus on more than just the technical aspects of ceramics. It is suggested that
teacher training classes should also include a broader range of topics, such as the operation of pottery
studios, kiln operation, and the characteristics of different types of clay. By providing a more all-rounded
training experience, teachers can develop a more comprehensive understanding of ceramics, which can
subsequently be passed on to their students. A deeper understanding of the various aspects of ceramics
can also help teachers to create more engaging lessons and activities for their students, which can
ultimately lead to a more positive learning experience. Therefore, it is highly recommended that teacher
training courses incorporate a more comprehensive approach to ensure that teachers are equipped with a

well-rounded knowledge base when teaching ceramics.

5.2.2 Design diversified and thematic ceramics class collaborating with other subjects.

After analyzing the findings, it has become evident that for ceramics to develop more easily in schools, an
interdisciplinary approach is necessary. This approach involves utilizing the characteristics of ceramics to
promote the cooperation of different subjects and integrating them into the curriculum. By doing so,

students can learn and consolidate knowledge in a more engaging and interesting environment.
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Schools and teachers can leverage the unique properties of ceramics to integrate other subjects, such as
history, science, and math, into the curriculum. For instance, a ceramics project that involves creating
ancient Greek pottery can incorporate elements of history and culture, while also teaching students about
the chemical properties of clay and the physics of firing. Similarly, a project that involves creating
functional ceramics, such as plates or bowls, can incorporate elements of math and geometry in the design

and construction process.

By integrating ceramics into different subjects, students can learn in a more interdisciplinary and holistic
manner. This approach not only offers a more comprehensive learning experience but also helps students
to develop a broader understanding of the world around them. Additionally, it can foster a sense of
creativity, innovation, and problem-solving skills, which are essential for success in the 21st century.
Therefore, it is recommended that schools and teachers embrace this interdisciplinary approach to
promote the development of ceramics in schools and provide students with a more engaging and

comprehensive learning experience.
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Appendixes

1. Interview transcript of Teacher A in Chinese

5% : Teacher A
HEE BEE

BB H #A:1/3/2023

BB EXAFRE - B9 4:30 | 5:30
BESXHhBh  xxx REREE
BEE E&IS

3% : Teacher A

FRERSE  HRERSE  ZMRF | REBRAMAFRBE, BEFIF BREMRBEERMGM, &
REFEERBETHARMEHFAZTENERKR, EEARHRGHET, EHRBREREUTHAE
HERET > MAMEUERMHARETT MAHRMER RRAME UMUGREE, AEMRER
ENRAEREERHRANR, FELH, BEIFFBARTER, HEREBMBERE.

0:20

i AMEZMATEAT? Q1
Teacher A | 124, A1
0:39

i #A [ 2 B 2 O] 2 AR PR E R4 Y 2 Q2

Teacher A | BLEEHFEHEEMHE (NBHFH) 286, EREZNFMNRE, Mg | A2
HREFTERMFREEME, AERELMMEBGERMTE B 0
FiRY, MEEFEEFIRE, FIARBELNBRFEEZRMNRE, BE
hEMARESMAME, RRDEMAFXEEEZ/NDEHEEN, B
mES—EREREN. EREMBEMREN, AELFHSH/HEE,
EEBEBSFWMEEES, RERAFH/NENSERALURERER . BFR
MEREHMEE, HIBDREEEIEMENRAEE,

S5 BEXBEZERBHFTRXEERVENRBRE, 2—FRKHE

RIE ERHR-EEAMBEZMRIRR W, BEE, FEREF AR

ZAEMBEBRMREFHRRR AE—FRXEMNRETEBHIEE
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7, I EIEE KMEIEIRR RBRAF—EASXMNORRE,

5:35
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i

EE SRS BB A B R B MBI ? (S0 A
BIEMEREMARESIR?)

Q3

Teacher A

HABPRANO+FER, BVAZERRAME MEEE-F. £—F
ZEEPREMRERY, EMBME, HERIEAHIBZ2ARER, 0
, —EERSRNER / UTEFE, BUTFREFIMREERRARE
BHEHE AAathFRBNSEFERMI198XEFN, AIRRRARERIKR T+
WiE, EEREFMEER BRARFEZAMIETR, TUEUE
kEFMEESERAMETR BEREBEBHE EXCKFHA, A
LAR E—FZEM B A ZBMEY, MEZEMMERITRTE, B&REKZ
BFBRHELE,

MmEMEREHERZE, EXANBEEMNEENERRS, ZNET2
RERERMBZ, ERAEAFNERIE MBREMREDN2EMRE
TREERANY G BREREBHEL NEMESRE B50ER.
FIERRIFEMRERE, EXFRMELER, o, #E B2HRE £
EEETRMFEURBIRUTH B ENER.

PRENKEZIERRENEFTPRZUERTEMEE REBME
NigE, HERVH, REBEFTEHEEFIARMMTEERZMN RS
SEMESHRBRE HRE, BHEZIERET—LM0, sculpture 2 3D,
FEMECERREZEZEEE MARARKMLIF, XAILER
BRYH, LS, 21X E-LEEREMBLERERIME AL
EEARERERMNSEE RENERVIIECHRERERERERL
BER HELESAMALEEMMAERREER, Z2EEHAFR A
EALURBERLEER BRESERMMSITIEA,

A3

16:01

]

FHAERMBERZETEIIRNE ? MRS, ZIFIARE 2
24, 2R MHTE

Q4

Teacher A

MRFRRENE REGIHAWMEE MEEEREMIEZFER
#, ARRMERMHARRNEREER, FRBLREREERERRE
BR SEXER-EEERARLAXERAKRIERE, UENERED
REMRLNERE, NENEEREHE, ERENDENTEELEHEE
WHERAT, RERTRBRANENE MELASHREE, RELRA
EHER EREESRERBERTLURL,

HR BRESV|IAEZAHE BASREIM[EARR, BHMBR
HIEREATER.

BAFE HNELEGHEN, BEATESSHRIABREMLKBEEME.
HBAEHRERELPAE—ARR BERBFEEHRKBRBEX, ATUE

A4

46




HEREMSAESHEEFRMERD, B2 EIER TR RIRIT A LB
Bomffm, BREEHRF 2R, MMOSLETREAERES,
HARER  AAREEERRBERBRESARIMEA, HEX/N
EEERBREEL ZRABEFT—TERRESTEHNME R
HREABRE-EEN AR—EEE T EERBFTEZINE, 5
PHSEFLLEFREMEN  ERESL A2 EME L/ RIFNRE,
Y EER EFMMAE, MBZE A LAHERE| 24 HIRAIERE, 51
INT RGBT, BINBHEEFHENTH, RAEEE M
7,

m—La R EREE, MRABERISMBE, 2RI EZERBR
EfEfm,

HInREBELBERARET—BEN, F—EERER—KETR—H5%
BENfER. RERRREHCHET

26:49
i FEEB2EHMEREERE? (BEHP—EMEFERA EHE) Q5
Teacher A | BEZ2AHN LMERKEEE, BEFZOOMBRERANE, A5
ZOOMAHEHIRAE, ESNB4LAET— 2 2 FEMRMEE, £40 =0
EEHE LREFERINGEIIFE], 2AEUTEABRENRSE, UF
F—B24ARLKRER SHEIHFEY. EED =AM A ERBEHE
XA KEHEN, MFAEEHHE, FeEP—FEE2LEBEE, BEE
HE/NBERUTUSRRBEE, REBEABE NEEMREASZEHEEER
TR B R, 2 —ELEE,
A EESE AR, BRATHBRERERKR, B4 T RERAFSEERREEE
EHREOHEEH MEXEBREEFNITNERZRERETELEFERNTE
H, BREOEE, AR ERRS, BEE24EFZZIBIE,
30:01
i RBAEBARABERIEHEAFTEBEZER? Q6
Teacher A | 24 ERBAEENTNERESZ, FTERERTEMNEN. A6
34:39
f5 REBAEEEEERABRREZEE(ER)AITHE? Q7
Teacher A | B EEMMAEREERERAN, BEIAESHABEMEELTEL | A7

EE, HNBEAUREP—EEN, AENBBERERE, BER—%
EREMRZE BERAURTRRNEAES, ESREGHSRREEM
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MHPEZ, ENMEEREHREE, 0, AXRENINEAHBEESR,
RESETELF EEREEL,

HRIEZ A LI, BREMMEERET EERADSEREEEH,
BEEZSMEERBAIEINEZRE, UBEET AT, T22F8E &
HFrEREAMES, BREES I, 3DITH, AJLIREMRIE, BNMER
MRBAERSEFRERM,

REERENR, EMMIESHEZMIEE,

43:24

Ei MBRERSHEMAREEANIEEIERTERAMMBERIER? Q8

Teacher A | ZifZENR)EE, HEEDUR XM EEMEERIBR| P 2R ENMEERTE, A8
B/NBZMEBRHEMFE, NEZEREZSEN EHRESETHER
I, HEMZARRIE hMEZBEREENENEESTINEE
HITEERIIBREBERED, EHRENTRRE, EMEEER BN A,
5, Bt KEEXMAEZEM O RETLLFEEBHRE, KFFLEE
MERBXZNFAEZMEEHE, FEAMW. FEHINIBREERN, B
ERTFEMAEE hWESHEBEEMNERX TR EEREL, K
AERERE,

48:03

i REBAEALBENIREEIIEMBERERASRAEFREE? Q9

Teacher A | —EREUM, ZLIBHEMESZEHIMN, BERESEERIBIMEET | A9

2. Interview transcript of Teacher B in Chinese
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5% h%& Teacher B
RE EHE

FEEX HHA:10/3/2023

AE KBRS : BB 4:30 B 5:05
FEER ML EE  xxx P EREE
BEE E&E

2% Teacher B

SRS A ZEART | ERBEANWEEREE, BFHE, BEIRBEERMFHM, EXRE
FEERBETHRARMEHFAZTENE RN, MG, EHRIEREREUT
HEFEEES »MAREUERMSXET, MAHEMNBERRBEE LURRERE,
AMSBRENRAERELERMURARE, FELH. BEFHMARTE, KRG
BERE.

0:01
i FHEERATEAT? Q1
Teacher B | 64 A1
0:07
i A MHZ A2 Al AR E MR 7 Q2

Teacher B | W EFHEZEVA ESPHRIRZMARE—LMBEET, ILUES | A2
TEREBIME REFBHZETRER, BERZEP—ELER
E o

1:02

i FHEERMBEREIER—ER ESHEMBUME? (EWA | Q3
A EREELETIMAREFRE?)

Teacher B | AZK# AR, HEBEINSRMBAXFMERE, SLERFEHHE+ZF | A3
RMES, FTURESRMBEEIBEMRA - LIMBHBESE, BOF

HREMEBEEENEE . BEENPHNSPAEL, M EUSBA

HBE, EHED—EREE . ROMPP 2L, AHBER, HE
BESLEMEAE—HBEE2ER FTUEHMEEXRSEZEEEBHH
BIE A2 RMHE K MZER At IRERERT LS ERZEMNE S
EREMAEREBEMNERERE,

2:24

B/ AHHRERP—pZrh=8F, ERE—EHRNFTE? Q3
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Teacher B

RAERWEE—EFERT A EEXREREFNRIEX, REFEARR
TEHN, EXHEAE, BEEFEEN2R A EE2MMNEEHE
 AAEMSRBLBRIEESHMEE INERmER —EAWME
XAEIMBEER EE, TRIMEBRIN, L, PX, REMEZHAL
BEd AN IF—REATE ERAENMURALIE RARIT—
BTz 18931E, EEEXIE R R LR R A ME A R Ui ESR
B, EERFE—ERE FE E2LETHEFLRETRMERNX
b, MESARFEPHEEMNR, fln, ELREMW HEFLLE
ARk, AELERMAMB N EEERSE EREEESRE

o

RAEREB—ERN T ARER TEERYBEE RERE A
MEE RERARABEERNGHE. ERABEENGE HMMER
AR FRIERE, UETEXLBALE, BRBELUBYARGEE £
LIRisiEE/Fm FTREEEMEMARMFIRFER FREESE,

A3

5:48

i

FHEARMEEZEZRSEEETIRE ? NRA, BUFIZRME? 24
BB, MMTE

Q4

Teacher B

BEFE, SEHNBEMNRDOER, TUSEMERKADE, B2
AR —EEH 2 00KR, B EREDHAIE, BERE
BRBRHK, E2EMDREMLERIER, FTUSESESARAGE M
MZEETNEERT,

M B SHBHEHE, AFRENBELRZFEEREN, EEMF
BERBATERTRBERBZEEN. B, I2HEMEE B
REZEZRERH,

MEHMNPEEZRR, REA-E2EXRNER, BRE, A6
EFAMEREAME-LHRTEMRE, FlIEERRS ERAMEENL
B, 2ERMAIUEEMESERETHASFRMRE BChARIE

BT,

HEL—FEMRERA—EARTZEREEMBEN, MERKERSH
BEEBZRAERZREFTN, MUEERFEMIAGMMA.H
BOPEHRLAERD, ARKRDBEXGEHMIBERRN, TUREZ
BRAMERIEERLEETHREERNEMAESERIFFE.

A4

9:20

1B ]

AERFTEEEERSHS ?

Q4
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Teacher B

ERWE[REMERATH, EERMPIMARELIETE, BIEFXK
MBERMBEMN, B, HMEBEM—LHBESE, Hli0, BhXKEN
BREE F-EFEIEESR B4RMF—RINER, REBIHE
MEER. ELEENNEREAFTEAL. ERMBEREHHMNTE
RIS 1E,

A4

10:30

1B

amH, RieTEAREERH 2

Q4

Teacher B

REEZMTEMPALE, AR LEIFH, ENBEEBUEREM
B, B, TUBRZMFEREBREIMKGRESTA, KRR
FEMAKFRZMAREM . MEMETEFERBRERTEANLN
MEELR E-LENUNERREEERBEFLREEEE S LEHE
388

M—LBBTEMRFERRERLN, BRAERTEN, FTEREME
EREESERTRFE. TEERR AP EERDES ERIT
*%O

A4

13:05

]

EHEEHEEREERE? (BEHT—FEEREREEHR)

Q5

Teacher B

KA BEED—HEREMBBEE, h—2ETERIBEMYF
A REERNRBEMNBE MP - EE AP —FiEMBME, &
NELHHRE XBEHOERZ2RIF/KEME/RITMA DHFNE,

EERSLAMNSTRFAMNHBEBMIFTEDEE, HMERINELR
Dy, EHEE MUk I BT 1F & B Fr R . 22 A BRhD BORE BE LR A 1P SE A

—iEEEFRESE,

MBAEBERUMBERMEY M AT EMMBERE, Hl0, Bk HF
EEYM MR AREHERMEMREE ML,

A5

15:53

i

IR BB BN BRI B E R ?

Q6

Teacher B

RAMZBRERFIERMBOEEXNTERMFRNRBMNEL, BER
B2EHH RAERUEEZERFEER, H2ERRZE—EATUR
CEEMRME. BAEBE A ENAEEEHCHEERATHRE
BRSO S2ERERE, EMEMMMAHREEMMEBERERE
Em, BAOMERREMN, MEERSEHBEIEFRITFFEY
FrAOREE, Hlan, BREMEERAFEREHARTREIER. M
HHBAE XS BHEMRHFMERE, MASERTIEESBAMAIE.

A6
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MEBERETHEUBERBEAEHE BETREDEZTHMH B a5
o o0, BIFRBIM RS 15F.

FB%, LENEM HERLERRS MERLE2RSEEANBER
AR ASRBERIEZ—, Hl, MSTEMEE, BRIBKREBEES
MR RE K2 T ROAFRR

18:25

i REBEAMBERERABREERE(RRE) AITHE? Q7

TeacherB | BB AREREFTERTFEREMMZBN LRFKMHE, ZEETER | A7
REANEESHEMTEMKE. MEAEZREMRBFTHRRER, KD
6-8EIFISEA, HHEAREHNRABZARBBIMEEFEHE BERT ST
BpYRRIA,
HELHRBESHSFAMBERAEEREMNATHRES, REME
REEBRIFEEKX,

20:15

i RRBARSHEZMARZARHNIEZERTSRAMMBERRIZE? | Q8

TeacherB | A2, LT B HEERR, BIFERAXKRAFBMERE, BHMA | A8
FEEETHECHIMERDT, W, MYHNBEETFEZEENE
B, EHERALEMBREBZLEMESE, BNHTRH FHE
REEEE S HEEHBE, 0, FHE,

22:15

i fREB A ABENRM S AMMBEREXLBREERER? Q9

Teacher B | HERIEIIMHEEREIEE, MEARDARSAKSHLEREHFRS | A9

3. Interview transcript of Studio C in Chinese

% Eh%& : Studio C
hisE : BETIS
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BB H#A:1/3/2023

BB EXAFME: B 6:15 E 7:15
BEEXHh 2 xxx THE=E
BEE BHE

5 £h3& : Studio C

SRS A RS A EBMRT | HERARXMAEREE, BEHIF, BERBEERY

. ERXRRNETERE THEFMERFTETENRRNE . EAMMAKA, TEKRME
BRBEUTHEGEWET » MAMEUERMANET FAHENERARREHMELL
RRRE, FAMGBARTRERFEXRNRATE, FEoH. BEFHBRAERRE, &
EREMBIRFEKE,

0:01

] AHEIERITSA?HARMBCIERAEREE | Q1
E?GEM.THEMEIHAMBER/ZNHFTNETR

Studio C 8%, BH2F R ALY, TELTEARE  ROEMBBIITIE, | A1

THENES FNEMEEARME ZRERETMERE, 24
MUABABRRSE RETEEZTEHALI, FIRFLUTHEE
HBELHE LE—METAIKREKE, BRI RNFDH £
EEHRBEHE,

THRENETIHAMNBEMNNBEEMNER, AFEBUMEVA
R AEMRERE EXREABFEEFTEEHERE B
FREME (N, TR, EBUMBVARF A LUEEZEE P E —
EFETHIERTE, UBEEREAE.

4:35

B HUMELIBIREREZ AT ? Q2
B UHRER B Z AT B ERTYUELMA KRS ERE | A2
7, BT REEMPZEEEEIowWRIE, SHERERIE—HEMH
Edo

5:12

B PREMARAERYEAEEEAR? Q2
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Studio C

BESREMELRPLUTERFE B HERNERDSE
TE, BMASPREERTEZBARIIEN, MEEREBI, &
NEE, REZEEXHEEEEEN . BNERERPER

WA, EXRIESESE4RIE, 5140, SBA portfolio, HE

SPESFRSEN, BWFARIE N K Eportfolios, BRT MZ4E
mit FERGRBEMBELRENRFBETR, — MK

M, PRMRARERERES RSUBE—EREAE.

A2

6:40

]

AHEAERZE—TERNHIBEEEERE » (X&, WfEs
RHZERR)

Q2

Studio C

BESEHRBATHAZ BAERMAESLE, HREEBE
ERAEZVMERE. Fl, S2REL AT, HBETERR
AIUERMELERS BERIT, —EHMIRNA10E20 24,
HNRMRRSHELRSETE, BEER—ARGESEMER
. BRIEERFT RN R ABMBRMRBFEHE, MRFERR,
HEEHMET —HELEEAS2TUT T —HBLEERS
EFE HEBER  TURZSEEEERASORBEMARK
BoEZEMAR,

A2

8:13

1B ]

—2HXNAS ORI EREN?

Q2

Studio C

S EXRNA=ZZNRE SR HIBEE, BRSRKS
ARBREFEET, TURBEER—FER SR —MERNHE
#, —E2HA=ENHSREEHEERE  KEH 2R LUR
NBRBREFH AT RVARBELR,

RN EFH—MMABKNEISE20M 24, EREREZHIRAI
KB EE, BEMNBERSHERE, MEMERES
AMABBSE AR, B%HIE - HEREFTELRIR20
EI0MBE, RHERBLVIAERE,

A2

12:07

i

LURMEEE:, MBEAMBR AR ENHIBEIHGMETF
EMAZ HEHEZERZBURIE 7

Q3

Studio C

RE\ZZMMBR BT EMEMER R, ROEAHENE
RE, i, O ZENEEEE, HNBEEEEN LFRZE,
MEEZMASEEME, BNENBREIEE, RMEHM

A3
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iR, RTERSLEEEREMRD, LR ZMEP BRI
ITEIRBAERE, HEMBFWBERIR.

13:18

S BREHITMREE, T —F SRERHE RS Q3

Studio C | BER/NBBEEBBMRABAMS, FERBEORER | A3
REPRBEN, LS FTREARMEMNE, BT—F5
ML 0, DITENR BT, (A HEEE — B AT UA
FEBENE RS, B BREERFRLME T —FE
(R4, WIS R IR RS B BIIA.

9:42

& AR EIRETR BN TR ? Q4

Studio C | HMTELSEMEKLE BOBESLERIAELE BF A4
BE— RN EHEMERT A BRI TSR LE,
ARBRSBRBAWENRE, 1, E,
MREITAE LRNSRORRS ARFRINVERE, 8%
ETASED, BREGUNOBE, BHSHINROHER
. 10, A, EBRALSLRRNBTMT, REHITHE
=L,
HABRIE—EE BN TEEETEZES, Fim, 84w
ERERETAEEY RASRENRTNSERR, HIE
B RBENES.

14:40

P ERAHNEENS SR ETRE ? MEE, 2UREN | Q5
BBk, B HHAE

Studio C | BAAE, HEBEREANFNEREE SMBRNHERE | AS

MA—%, FINBEHAFTERLESRE, BRBIEFEL
ROBEWKE, BTSRRI,

HEHMAsend—EHBRREBAER BEERAKRAE
BRI EFRZRERE, PEFRFECERE,

PEZERK, REFRNFINBLEERITEKX, Hp—
BREBLERBTRAPANRBLE, SREBHEZENEERETK,
mE-EEEMRHRERR
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RESEZER AHER—REENLNBELRERNE B
H—EHSERMMBLEMS, AREWRRBRMEEN
ERRENATNEMARRAE,

MBRAE, BRADUIIFEENBRIER, BIHERNE
AEREBECKEABMEMIER AEEMTAERERER. A
HEHRETIMBTE SES2RNRE=RE, ROEFR
BIMZEMSERERZRAE,

BOHHBEN, MMMERERVFFHERE, BERTELEFMA,
EEMRERERARE,

HEZERAMLUEREREMEMENNRAERESFERE, Hlm
 A—FERZERERZEMERNFBRER, HFHERMT
BEMA,

B BEEREA—MERAGEKEE RZFR. BRE
EROBERMEERTRER SIBERREZFMER, BER
HOESERRSHBELEENR R FEFREMSBSHR
i,

MHAE —RERMREEE BRTFEF —ERENN
AE MERMBEESEMNFE, BUMAELHHEMAFTE
HEIER SEFER—EE. BMNERNTEHFHMERM
FERBRFENELIR, BREFRAE.

23:25
] MALBBRABEREHELERTEELZER? Q6
Studio C HMBEINKRMBRB2ERAREEBENER, THERIER | A6

ERERSE, BT/ ERNEMZ2LEET RS RRMEN
MEBEERATEMNENRS, SEREE2EHFZE -2
WA EEE, PERATUERAE— L B ERATINEEER,
mpeR, FRMERMEER BR2LEFRETIH,

REABEMRE —RiEMHE, REBEZATRFTED, M
BEXRBHBEMEARBY ERERMZEBI. MBELEXSE
B, HaHsREE,

MRAMEEREHBELETEZERRS, fi0, HEFSBAE
RIABRAZTEHEESM EESHERERHES 2EW
SEBthM#portfolio B E E
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MmEZNS2EEXATHEEMRERTLY BERELHFH
HE, maB2ENEBRNERLEERA,

28:10

5] RRABEZRERABRREFRE(ERE) AITE? Q7

Studio C RAEEFE—ESATH, BZEMREBRMWERSE, M |A7
RAEBEREBEL—CERELBBETEETN, —LEAEMNER
RELHEF/NELNEZE, METZEERE, HEEM
LUEREFRELEENE, 24 FRFRERIEE,

29:35

] REBENAIAT ISR ABERET RIELE ? (IR AZ%EMRE | Q8
BB TR A B A B RE LT RILIE?)

Studio C HEMEINIE 2T 1T, AERANREZMEREEE, HIE | A8

ABERDFEZRAFERNBRERE, BREINEERZHN
BRI, MEABIREAE,

RIMBLBEFRRSISREREME, NARRERERLE
MBEMEH, SEERES2ESM, #MENETHEMHE

=

B o

BEHEEETNIEEP—EERMEBAAR, F0, PR
MESL, BREEFHS ERZEGERENR,

57



