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Abstract

Civic education has become increasingly vital in Hong Kong education as a result of

escalating societal conflicts in recent years. Some voices in society urge that schools

should actively enhance civic education so as to nurture good citizens and further

resolve deep-rooted societal conflicts in the long run. A few years ago, the subject of

‘Liberal Studies’ in secondary schools was reformed into ‘Citizenship and Social

Development’ to cultivate law-abiding citizens who make rational judgments. In the

primary school stage, civic education is not a stand-alone subject, and this mission has

fallen into the subject of General Studies (GS). However, not all GS teachers are experts

or receive professional training in civic education. Consequently, they may suffer from

various challenges in teaching citizenship. This paper examines the challenges teachers

confront in teaching civic education among GS. Both the questionnaire (N=43) and

semi-structured interviews are adopted to explore teachers’ perceptions towards

teaching civic education among GS, as well as their challenges and coping strategies.

The findings denote that GS teachers perceive civic education as not only helping

students develop civic knowledge, values, and abilities but also the concept of global

citizenship. In the research, four critical challenges GS teachers face in teaching

citizenship are identified, while three have long been revealed in local and international

literature. Additionally, five main coping strategies of GS teachers to address those

challenges are highlighted.
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1. Introduction

In recent years, the standing of civic education has grown more prominent in Hong

Kong under the rising dissension and conflicts within society. In the secondary school

context, the subject of ‘Liberal Studies’ has been reformed into ‘Citizenship and Social

Development’. It aims to attach the significance of positive values development, a sense

of national identity, and learning the legal system so that students can have a deeper

understanding of society, make law-abiding and rational judgments, and grow into

accountable and dedicated citizens (Curriculum Development Council & Hong Kong

Examinations and Assessment Authority, 2021).

In the primary school phase, General Studies (GS) is the major subject involving civic

education out of all subjects studied. According to the GS curriculum guide, six key

strands are covered, of which ‘Community and Citizenship’ takes a seat (Curriculum

Development Council, 2017). This strand explicitly demonstrates its key role in GS,

pointing out that this field is targeted to teach students about their rights and

responsibilities as Hong Kong residents, and develop their capability to respect the rule

of law (Curriculum Development Council, 2017). Even though GS teachers are the ones

mainly in charge of teaching citizenship in primary education, their educational

background and expertise are noteworthy. Typically, the majority of them do not

receive relevant teacher training on teaching citizenship because GS may be just



another teaching subject for most of them. Numerous primary schools will assign the

role of teaching GS to teachers of other subjects. In other words, GS may not be their

field of profession and they teach it simply because of the school’s requirements. Thus,

this group of teachers may lack knowledge or concepts about citizenship education and

possibly face various challenges in teaching citizenship.

As seen by the reform of Liberal Studies and emphasis on teaching citizenship in GS,

civic education is indisputably a centerpiece in social studies classes. Upon this,

understanding the challenges teachers confront in civic education becomes imperative.

Regarding the teachers’ aspect, this research serves to identify their challenges so that

appropriate strategies can be proposed in hopes of fostering their teaching in a more

effective way. Consequently, it enhances GS teachers’ self-efficacy and teaching

effectiveness in civic education. In fact, this topic not only has direct influences on

teachers but also on students and the whole society since these three parties are

inextricable when it comes to civic education. As the challenges teachers encounter

may potentially affect their teaching quality, understanding the current situation to help

them overcome those challenges may enhance their ability to teach, leading to a more

positive outcome for students and society. In terms of students, potent citizenship

learning allows them to develop a sense of citizenship and understanding of their roles

in their communities, societies, countries and even human society (Curriculum



Development Council, 2017). Hence, students will flourish as good citizens as a result

of understanding not only their rights and obligations but also the means and ability to

enjoy and fulfill them (Lee, 1988). As for society, effective civic education increases

civic engagement awareness among students (Chong et al., 2020). They will recognize

their civic duty to engage in different civic practices, like voting and volunteering. In

the long term, students are better prepared to lead responsible lives as citizens, which

ultimately benefits society and promotes social development.

Civic education is a core domain in value education, which offers students all-round

learning experiences that help nurture their whole-person development (Education

Bureau, 2022). Due to the impacts of challenges on GS teachers and subsequent

unfavorable implications on students and society, the results of this research will help

understand GS teachers’ challenges so as to improve their teaching in civic education.

2. Research Questions

The research will investigate the challenges of primary school teachers in teaching civic

education in General Studies. It is intended to answer the subsequent research questions

specifically:

1. How do General Studies teachers perceive the teaching of civic education in

General Studies?

2. What challenges do General Studies teachers confront in teaching civic education



and in what ways will they act in order to cope with those challenges?

3. Literature Review
3.1. Definition of Civic Education

The term ‘civic and citizenship education’ is generally defined as attaining civic-related

outcomes, with the goal of ensuring that learners grow into active and responsible

citizens who make contributions to their society’s growth and well-being (Isac et al.,

2011). These outcomes are usually categorized into three key aspects: civic knowledge,

skills, and dispositions (Torney-Purta & Lopez, 2006; Wong et al., 2017). According

to Davies (2014), a high-quality civic education equips students with knowledge, skills

and understanding, which together encourage full and active participation in society.

3.2. Key Challenges to Civic Educators in the Literature

A number of international and local research indicate some common challenges

teachers face in teaching citizenship. Predominantly, three critical points are

highlighted by scholars.

3.2.1. Insufficient Relevant Training

Citizenship has integrity which makes citizenship lessons vary from other subjects

(Llewellin & Gearon, 2014). Undisputedly, civic education is a specialized topic that

calls for teachers with specialized training. Nevertheless, research on civic education

often reveals that civic teachers receive inadequate training for curriculum execution

and professional development (Justine & Magasu, 2022). Without proper training, it
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leads to deficiencies in effective pedagogical strategies of civic teachers. Based on the

study by Magasu et al. (2020), unproductive teaching approaches are often discovered

among citizenship teachers. Many civic educators still employ the conventional

teaching approach, which is teacher-centered, to deliver citizenship lessons. Yet, the

importance of civic lessons to be student-centered has long been extensively identified

in the literature (Martens & Gainous, 2012; Llewellin & Gearon, 2014).

Apart from ineffective pedagogical strategies, lacking relevant training also results in a

deficit of civic expertise. Niemi and Smith (2001) particularly argue that political

science training is required for civic teachers since they must better understand politics

so as to better teach about it (Niemi & Junn, 1998). In many places, civic education

serves as a component of the integrated social studies curriculum rather than a separate

subject. In the context of Hong Kong primary education, the mission of citizenship

learning has fallen into GS. However, not all social studies educators responsible for

teaching citizenship are experts or have a strong background in politics or civics

(Martens & Gainous, 2012). Under the limited understanding and pedagogies of

citizenship caused by a shortage of training, many civic teachers themselves also have

difficulties and struggle to carry out an effective civic education.

3.2.2. Selecting Appropriate Teaching Resources

To reach the outcomes of citizenship, the role of teaching resources is highlighted by
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Llewellin and Gearon (2014). From their perspective, they argue that filtering to choose

the most appropriate teaching resources among an exaggerated amount is a dominant

issue in teaching citizenship. Added by Chong (2018), the teaching resources of civic

education are complicated; therefore, many civic teachers in Hong Kong do not know

what or how to teach their students. They may even encounter frustration in selecting

materials that can be comprehended by their students at ease.

3.2.3. Reluctant or Fear to Touch Controversial Issues

A requisite constituent of civic education is probing controversial issues (Cowan &

Maitles, 2012; Llewellin & Gearon, 2014) since it gives students room to participate in

citizenship learning critically and cultivates their critical literacy ability (Cremin &

Warwick, 2014). In spite of the significance of controversial issues in civic education

being recognized by scholars, the research from Lee (1999) finds that teachers in Hong

Kong usually steer clear of politically sensitive issues and rarely explore the ideas of

politics when delivering civic education. Rather, they tend to focus on general topics

like environmental preservation or societal affairs. In fact, this phenomenon can be

explained by the findings of Wong et al. (2019). Based on their study, it is found that

social and political factors have adverse effects on civic teachers. Generally, teachers

avoid touching controversial and sensitive political issues in citizenship teaching

because they are worried about political persecution and want to stay away from
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parental complaints. Their study simultaneously discovers that teachers will even be

reminded by school headmasters to be cautious about teaching political and sensitive

topics in some cases. As also noticed by Chong et al. (2022), some teachers may be

concerned with possible conflicts with students. Practically speaking, politics is always

sensitive in Hong Kong schools (Fok, 1997). Under great pressure from different parties,

civic educators may hesitate to teach due to the content’s sensitive and controversial

nature (Chong, 2018). For civic educators, they may encounter great challenges if it is

expected to cover controversial issues in the citizenship classroom (Chong et al., 2022).

Especially in the circumstances of Hong Kong, Fok (1997) contends that it will be

doubly challenging to execute effective civic education in schools.

4. Research Aim
4.1. Research Gaps

Upon a review of the literature, two key research gaps are identified. Although several

studies investigate the challenges Hong Kong teachers confront in teaching citizenship,

most focus on the condition in secondary schools instead of the primary level and GS

teachers. More importantly, much of the research related to civic education in Hong

Kong is from more than a decade ago. It is worth heeding that society has put greater

expectations toward civic education due to the social contradictions and conflicts in

recent years. It is believed that the challenges that civic teachers encounter will also

12



alter accordingly. Therefore, it is necessary to understand the present-day challenges of

civic educators, especially in the field of primary schools and GS, which has long been

overlooked in the past.

4.2. How this research helps fill the gaps

After understanding the challenges that GS teachers currently face in teaching

citizenship and what actions they used to take for addressing those challenges,

appropriate and better alternatives can be recommended so that they can enhance their

teaching in civic education.

5. Methodology
5.1. Research Methods and Design

To obtain comprehensive dimensions of data, this study adopts a mixed methods

research design, which collects both quantitative and qualitative data. Quantitative data

on GS teachers’ perceptions towards teaching civic education and their potential

challenges in teaching citizenship among GS are collected with a questionnaire. On the

other hand, qualitative data are gathered through individual interviews to explore

teachers’ perceptions, challenges, as well as their coping strategies to challenges they

confront in civic education among GS.

5.2. Data Collection and Analysis
5.2.1. Questionnaire

In the study, the questionnaire is designed through Qualtrics using a researcher-
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designed 6-point Likert scale (Appendix A), from 1 (strongly disagree), 2 (disagree), 3

(somewhat disagree), 4 (somewhat agree), 5 (agree), to 6 (strongly agree). For the

sampling strategy, a hyperlink and QR code are generated to distribute the questionnaire

to teachers with different seniority and backgrounds in the researcher’s teaching

practice schools and the researcher’s personal network. To answer Research Question

1 and 2, the questionnaire is separated into six key aspects: civic education attributes,

teaching resources, teaching autonomy, professional training, school administration,

and self-efficacy.

In total, 43 questionnaires are collected. IBM SPSS software is utilized to analyze the

collected data. In particular, it is used to generate descriptive statistics, and conduct

factor analysis, One-way ANOVA and Independent Samples T-test.

5.2.2. Interviews

After collecting quantitative data from the questionnaire, semi-structured interviews are

held individually with 3 current General Studies teachers in local primary schools to

obtain more comprehensive data on Research Question 1 and answer Research

Question 2. The three interview sessions are conducted through Zoom and audio-

recorded for analysis. In terms of the sampling strategy, GS teachers from different

teaching positions, educational backgrounds, school types and varied levels of seniority

in teaching are invited. Teacher A is a GS teacher who studied for a GS education
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degree, with 1 year of teaching experience in a private primary school. Teacher B is a

GS teacher who does not study for either GS education or social science related degree,

with 4 years of teaching experience in a subsidized primary school. While Teacher C is

a GS Panel Head who studied for a GS education degree, with more than 10 years of

teaching experience in a private primary school. Through this, the perceptions of

teachers from different backgrounds are collected.

In the interview, participants are firstly asked about their perceptions towards the

teaching of civic education. One such open-ended question is, ‘Civic education is a

critical part of General Studies. So, what is civic education to you?’ Then, they are

invited to express their thoughts on the challenges in teaching civic education by

questions like ‘Could you share some challenges you currently encounter in teaching

citizenship?’ and ‘What do you think are the common challenges in teaching civic

education among GS teachers?’ Finally, they share how they act in order to cope with

the challenges via questions like ‘What actions would you take to overcome those

challenges?’

For data analysis, the audio recordings of interviews are first transcribed verbatim after

the interviews (Appendix B, C & D). Followed by transcriptions, the Grounded Theory

approach is adopted to analyze the interviews. Open coding, axial coding and selective

coding are carried out step by step.
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6. Findings
6.1. Findings of Quantitative Data
6.1.1. GS Teachers’ Perceptions towards Teaching Civic Education

The findings on how the respondents perceive civic education among GS are shown in

Table 1. It can be seen that the overall mean scores of six statements are generally high,

with the mean scores of all six statements greater or equal to 5.

Table 1. Descriptive Statistics for GS Teachers’ Perceptions towards Teaching Civic
Education among GS (N=43; Scale from lowest 1 to highest 6)

Statement Mean SD

1. Civic education is about letting students understand and  5.37 725

practice their rights and responsibilities as citizens.

2. Civic education is about cultivating students into active 5.35 720

citizens who contribute to society’s growth and well-being.

3. Civic education is about delivering the concepts of  5.00 1.00
democracy, freedom, justice and the rule of law, equipping
students with the ability to fulfill them.

4. Civic education is about letting students understand the law 5.19 732

and political system.

5. Civic education is about letting students understand the 5.28 797

history, culture and current situation of society.

6. Civic education is about cultivating students' sense of identity 5.16 974

and belonging to the nation.

To better understand the teachers’ tendency toward civic education focus, six statements

on civic education attributes are categorized into two groups. Group 1 (a=.771)
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comprises three statements focusing on cultivating students’ abilities related to

citizenship practicing, while Group 2 (a=.741) comprises the other three statements

focusing on strengthening students’ citizenship-related knowledge and values. Table 2

shows the mean scores and SD of the two groups. Based on the findings, the mean

scores between the two groups are fairly close, with only less than 0.1 difference.

Table 2. Descriptive Statistics for GS Teachers’ Perceptions towards Teaching Civic

Education among GS

Group Statement Mean SD

1. Civic education is about letting students
1 understand and practice their rights and
responsibilities as citizens.

Cronbach's 15.7209  2.05085
Alpha (a) 2. Civic education is about cultivating students

=771 Into active citizens who contribute to society’s

growth and well-being.

3. Civic education is about delivering the concepts
of democracy, freedom, justice and the rule of law,

equipping students with the ability to fulfill them.

4. Civic education is about letting students

2 understand the law and political system.

Cronbach's 5. Civic education is about letting students 156279 2.04734
Alpha (o) understand the history, culture and current

= 741 situation of society.

6. Civic education is about cultivating students'

sense of identity and belonging to the nation.

Table 3 demonstrates factor analysis findings about the six statements regarding
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teachers’ perceptions towards teaching civic education among GS. As shown in the

results, it is suggested that the six statements should be considered as one component

(Total=3.792>1) instead of separating the statements into two components

(Total= .827<1).

Table 3. Factor Analysis for Six Statements on GS Teachers’ Perceptions towards

Teaching Civic Education among GS

Component Total
1 3.792
2 .827

6.1.2. Civic Education and Teaching Resources

The analysis of teaching resources is separated into three parts: Quantity, Quality and

Differences in teaching resources provided to GS teachers between different school

types.

I. Teaching Resource Quantity

From Table 4, it is found that the mean scores of four statements related to teaching

resource quantity are in a close range and fairly high, with the mean scores of all four

statements greater than 4.

Table 4. Descriptive Statistics for Teaching Resources Quantity in Civic Education
among GS

Statement Mean SD
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1. I think the Education Bureau and other official departments 4.42 1.074
of the Hong Kong Government have provided sufficient
teaching resources to help General Studies teachers execute

civic education.

2. I think the textbook publishers in Hong Kong have provided 4.33 919
sufficient teaching resources to help General Studies teachers

execute civic education.

3. My working school has sufficient teaching resources to help 4.49 1.121

me teach civic education related topics in General Studies.

4. In general, I think the present teaching resource for civic 4.23 1.151

education is sufficient.

All four statements above (o= .892) 17.4651 3.71835

II. Teaching Resource Quality

Table 5 demonstrates the mean scores of four statements about teaching resource quality.

Noticeably, the mean score of statement 3 (=3.84) about whether the respondents can

easily access high-quality teaching resources for civic education is much lower.

Table 5. Descriptive Statistics for Teaching Resources Quality in Civic Education

among GS
Statement Mean SD
1. I think the existing teaching resources for civic education are 4.44 934
easy to use.
2. I think the present teaching resources can effectively help me 4.40 1.072

achieve learning outcomes (i.e. civic knowledge, skills and

dispositions) of students.

3. I can easily obtain high-quality teaching resources for civic 3.84 1.022
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education.

4. In general, I think the present teaching resource for civic 4.02 1.185

education is high-quality.

All four statements above (o= .940) 16.6977 3.89465

III. Differences in the Civic Education Teaching Resources Provided to GS
Teachers between Different School Types

Table 6 displays the frequency and percentage of the working school types among the

questionnaire respondents. Based on the statistics, the majority of questionnaire

respondents are from subsidized schools (79.1%), while there is limited data collected

from respondents working in government schools (4.7%), DSS schools (11.6%) and

private schools (4.7%).

Considering the low frequency of the three school types, government schools and

subsidized schools are gathered as a group, while DSS schools and private schools are

gathered as another group to conduct the comparison. In accordance with the result

shown in Table 7, the mean difference between the two groups is -1.294, with the two-

sided p value < .001 (p< .05), which implies a significant difference in teaching

resources provided to GS teachers between the two groups of schools.

Table 6. Descriptive Statistics for the Working School Types among Questionnaire

Respondents

School Type Frequency Percent
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Government School 2 4.7

Subsidized School 34 79.1

School under Direct Subsidy Scheme 5 11.6

(DSS School)

Private School 2 4.7
Total 43 100.0

Table 7. Independent Samples T-test result for Comparing Civic Education Teaching

Resources Provided to GS Teachers between the Two Groups

Statement School Type N  Mean Two-sided p Mean Difference
My working school Government School 36 4.28
has sufficient teaching ~ + Subsidized School
resources to help me -4.771 <.001 -1.294
teach civic education DSS School 7 5.57
related topics in + Private School

General Studies.

6.1.3. Civic Education and Teaching Autonomy

The mean scores and SD of six statements about teaching autonomy are displayed in

Table 8. It is discovered that statements 5 (=3.72) and 6 (=3.58) get particularly low

mean scores among Six.

Table 8. Descriptive Statistics for Teaching Autonomy in Civic Education among GS

Statement

Mean SD

1. I can freely decide on the student learning objectives for a

citizenship lesson.

4.16 1.290
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2. I can freely decide on learning activities for a citizenship 4.42 1.118

lesson.

3. I can freely allocate resources and select teaching materials 4.16 .998

for a citizenship lesson.

4. 1 can freely decide on pedagogies and approaches for a 4.60 929
citizenship lesson.

5. I can freely decide on assessment procedures and tools for 3.72 1.315

a citizenship lesson.

6. 1 have autonomy in planning the curriculum for civic 3.58 1.096
education.
All six statements above (a=.930) 24.6512  5.84679

Table 9 shows the Independent Samples T-test results about the differences in the civic

education teaching autonomy of GS teachers between different school types. Again,

government schools and subsidized schools are gathered as a group, while DSS schools

and private schools are gathered as another group to conduct the comparison due to the

low frequency of the three school types. From Table 9, it can be seen that although there

is a considerable mean difference between the two groups (-4.17063), the two-sided p

is .224 (p > .05), which means there is no significant difference between the two groups.

Table 9. Independent Samples T-test result for Comparing Teaching Autonomy in Civic

Education of GS Teachers between the Two Groups

Statement School Type N  Mean t Two-sided p Mean Difference

All six statements Government School + 36 23.9722
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about teaching Subsidized School

autonomy -1.334 224 -4.17063
DSS School + 7 28.1429

Private School

Table 10 shows the frequency and percentage of the teaching positions among the

questionnaire respondents. As seen from the statistics, the position of most

questionnaire respondents is GS teacher (93%), whereas just a tiny part of them is GS

Panel Head or Vice Panel Head (7%). For PSMCD, school principal or vice-principal

and member in moral and civic education committee, no response to the questionnaire

is collected from respondents in these positions.

In Table 11, the Independent Samples T-test results about the difference in the civic

education teaching autonomy of GS teachers between different teaching positions are

demonstrated. As only the data from GS teachers and GS panel heads or vice panel

heads are collected, therefore the comparison can only be conducted between these two

groups of respondents. Table 11 lists out the mean difference between the two groups

(=-3.6000). However, given that the value of the two-sided p is .360, which is greater

than .05, it means that there is no significant difference between the two groups.

Table 10. Descriptive Statistics for the Teaching Positions among Questionnaire

Respondents
Teaching Position Frequency Percent
GS Teacher 40 93.0

23



GS Panel Head or Vice Panel Head 3 7.0

Primary School Master/Mistress for 0 0
Curriculum Development (PSMCD)

School Principal or Vice-Principal 0 0

Member in Moral and Civic 0 0

Education Committee

Total 43 100.0

Table 11. Independent Samples T-test result for Comparing Teaching Autonomy in

Civic Education of GS Teachers between Different Teaching Positions

Statement Teaching Position N  Mean t Two-sided p Mean Difference
All six statements Teacher 40 24.4000
about teaching -1.128 .360 -3.6000
autonomy GS Panel Head or 3 28.0000
Vice Panel Head

6.1.4. Civic Education and Professional Training

The findings on professional training in civic education among GS are shown in Table

12. Among the five statements, the mean score of statement 3 (= 3.02) is conspicuously

lower than the other four.

Table 12. Descriptive Statistics for Professional Training in Civic Education among GS

Statement Mean SD

1. I think the professional development training for civic 4.07 936
education offered by the EDB is sufficient.

2. 1 think the professional development training for civic 3.60 1.137
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education offered by the EDB is helpful.

3. I think General Studies teachers are adequately trained on 3.02 1.263

how to teach controversial political topics.

4. My working school provided sufficient opportunities for 3.86 1.104

professional sharing to support high-quality civic education.

5. T think the pre-service General Studies teachers have 3.91 1.087

sufficient training in delivering civic education in the future.

All five statements above (o= .868) 18.4651 4.48993

6.1.5. Civic Education and School Administration

Table 13 demonstrates the mean scores and SD on the three statements about school

administration in civic education among GS. In respect of the three statements, low

mean scores are observed in statements 1 (=3.47) and 3 (=3.21).

Table 13. Descriptive Statistics for School Administration in Civic Education among
GS

Statement Mean SD

1. My working school encourages students to participate in 3.47 1.241
school administration (e.g., revising school rules together, etc.)

for civic learning.

2. My working school encourages students to participate in 4.60 1.094
different school activities (e.g., student council elections, class
monitor voting, etc.) to experience and learn civic rights and

responsibilities.

3. My working school encourages General Studies teachers to 3.21 1.146
discuss sensitive and controversial topics with students

rationally in the lesson as part of civic learning.
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All three statements above (o= .704) 11.2791 2.76307

Table 14 displays the Independent Samples T-test results about the difference in the

school administration in civic education among GS between the two groups. Despite a

great mean difference between the two groups (-3.07937), the two-sided p is .114,

which is greater than .05, indicating no significant difference between the two groups

regarding the school administration.

Table 14. Independent Samples T-test result for Comparing School Administration in

Civic Education among GS between the Two Groups

Statement School Type N  Mean t Two-sided p Mean Difference

Government School 36 10.7778

All three statements + Subsidized School
about school -1.823 114 -3.07937
administration DSS School 7 13.8571

+ Private School

6.1.6. Civic Education and Self-Efficacy

The findings about self-efficacy in civic education among GS are presented in Table 15.

Based on the data, statement 2 (=3.81), statement 3 (=3.23) and statement 7 (=3.74) got

a much lower mean score than the other four. Out of 43 questionnaires collected, there

is one missing response for statement 4 (N=42), with only the data of 42 responses

being gathered.

Table 15. Descriptive Statistics for Self-Efficacy in Civic Education among GS
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Statement N Mean SD

1. I am confident in teaching social topics (e.g. cultures, 43 4.67 .892

economies, environments and media communication).

2. I am confident in teaching political topics (e.g. rights, 43 3.81 1.296

constitution, political systems and democracy).

3. I am confident in teaching sensitive and controversial 43 3.23 1.250
topics.
4. 1 am confident in developing students' ability to think, 42 4.74 798

analyze and judge independently.

5. I am confidence in fostering students' sense of belonging 43 4.14 1.125
to Hong Kong and China.

6. I am confident in creating a democratic classroom 43 4.05 999
climate.

7. In general, I am confident in teaching citizenship. 43 3.74 1.049
All seven statements above (o= .888) 42 28.2857  5.81539

Table 16 describes the statistics for years of teaching experience among questionnaire

respondents. Table 17 compares the mean difference in self-efficacy of GS teachers

between different years of teaching experience. Based on the results, the mean

difference between teachers with less than 3 years of teaching experience and teachers

with more than 10 years of teaching experience is -6.65079*, with a significant level

of .009 (<.05). Therefore, it indicates that teachers with more than 10 years of teaching

experience have higher self-efficacy than those less than 3 years of experience.
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Table 16. Descriptive Statistics for Years of Teaching Experience among Questionnaire

Respondents
Years of Teaching Experience Frequency Percent
Less than 3 years 21 48.8
3-9 years 13 30.2
10 years or above 9 20.9

Total 43 100.0

Table 17. Multiple Comparisons for Differences in the Self-Efficacy of GS Teachers
between Different Years of Teaching Experience (One-Way ANOVA)

Mean Difference Sig.
3-9 years -3.34524 266
Less than 3 years
10 years or above -6.65079* .009
3-9 years 10 years or above -3.30556 494

Table 18 shows the statistics for the educational backgrounds of questionnaire

respondents. In Table 19, it compares the mean difference in self-efficacy of GS

teachers between respondents with different educational backgrounds. Based on the

result, there is a low mean difference ( .14423) between the two groups of teachers.

Table 18. Descriptive Statistics for the Educational Backgrounds of Questionnaire

Respondents
Educational Background Frequency
Study a General Studies education or 16

social science-related degree in university
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DO NOT study a General Studies 26
education or social science-related degree

in university

Total 42

Table 19. Independent Samples T-test result for Comparing Self-Efficacy in Civic
Education among GS between the Two Groups

Statement Educational Backgrounds N Mean t Two-sided p Mean Difference
GS education or social 16 28.3750
All seven science-related degree
statements .090 929 .14423
about self- Non GS education or social 26 28.2308
efficacy science-related degree

6.2. Findings of Qualitative Data
6.2.1. GS Teachers’ Perceptions towards Teaching Civic Education
I. Understanding the Society and Making a Contribution Ultimately

The interview data shows that a key component of civic education is helping students
understand society. Interviewees believe that students should get to know their home

country or living place and its history.

“Or they may, Er, learn about their home country, their place of residence
think that even learning about the history should also be considered as a part of

the contents in civic education.” (Teacher A)

Meanwhile, students should understand the rules, rights and responsibilities as a citizen.

“It can be letting students recognize what rights they have, and also what

obligations they need to abide by.” (Teacher A)
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“If you ask me what civic education is about... ... The person, Er, has to know some

rules of society or some rules they should follow, so a subject like that.” (Teacher

0

Ultimately, it enables students to become citizens who will contribute to society’s

development in the future.

“I think the ultimate goal of civic education is to develop children into citizens

who can contribute to the development of society.” (Teacher A)

II. Develop the Concept of “Global Citizenship”

From the interviewee’s perspective, the concept of “Global Citizenship” should be

developed for students in civic education. They claim that civic education should help

students get to know more about the world, develop an identity of global citizenship

and fulfill responsibilities as global citizens.

“Or even learn about the world, because now there is a concept called global

citizenship” (Teacher A)

“[ think civic education is about the person's identity and the interaction between

them and the environments.......he may actually be a citizen of the world.” (Teacher

0

“I think citizenship doesn t only mean that he is a citizen of a certain place. Rather,
1 think that even if he goes to a certain place, he should fulfill his responsibilities
as a citizen. It doesn 't mean that if he left Hong Kong, left China, or traveled to
other countries, he doesn t need to fulfill his responsibilities as a citizen. So, I think
the concept of citizenship is global. It should not be limited to a region, city, or

country. It should be applied worldwide, and I consider it citizenship.” (Teacher
B)
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6.2.2. Difficulties to GS Teachers in Teaching Civic Education among GS
I. Hard to Teach History, Legal Systems, and Political Systems

Interviewees report that they often suffer from teaching history, legal systems, and

political systems when conducting civic education. They think the dull content of these

topics results in students’ low learning motivation and interest. In these topics, some

terms and concepts are also overly abstract for students.

“I think the biggest (challenge) may be how to arouse students’ interest when
teaching history or legal systems related topics. I think there are two types of
students. The first type is very interested in some historical events, and the other
type is not interested at all......So, how to help students who are not interested in

history to participate actively in the class, I believe it is difficult.” (Teacher A)

“I think teaching junior primary students about the political system is quite
difficult. Because I think, Er, we need to talk about some very concrete examples.
For example, maybe talk about, Ev, what “one country, two systems” is. Oh, Er,
Traditional and Simplified Chinese characters......using those examples to talk
about it. So... ... it is more specific. But if you want to explain it very deeply, I think
it is a bit difficult. Er, how to truly understand “one country, two systems”, I think

it really needs to wait until they are in grade 6 or secondary schools.” (Teacher C)

“Another boring topic, Er, I personally think, maybe the contents of legal systems.
At that stage, they may not understand why there are such laws. Maybe... ... Er, for
example, “one country, two systems” is a kind of topic. These concepts are in fact
a little bit abstract to them. So, when they think that the concepts are abstract, they

may not be interested in them.” (Teacher A)

II. Insufficient Teaching Resources on Delivering the Concept of “Global
Citizenship”

As noted by the interviewees, there is a lack of well-integrated and well-standardized
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teaching resources in teaching the concept of global citizenship. However, it is

anticipated that more relevant resources will be published by the government after the

split of GS.

“In fact, in General Studies, Er, it mainly focuses on knowing our country, the
history of Hong Kong, and its related knowledge. But for the concept of global
citizenship, there will be a lack of well-integrated or well-standardized teaching

materials in this area.” (Teacher B)

“Because you know that the General Studies subject will be split into Humanities
and Science, so I believe that in the future, the resources will be more abundant.”

(Teacher A)

III. Low Effectiveness of Professional Teacher Training in Civic Education

The low effectiveness of professional teacher training is summarized based on the

interview data. It is pointed out that the duration of relevant workshops is too short,

which only helps teachers develop a basic understanding of civic education. More

importantly, an interviewee asserts that the content of teacher training is not helpful for

their teaching.

“There are some workshops on the E-Service of Education Bureau. If you say
whether the time is very long, of course, it is not. It may be about two to three
hours or even one hour for a workshop. But if you say whether it helps a lot, I think
it at least gives teachers a preliminary understanding... .... However, if the content
is more specialized, then the workshop may only help the teacher a bit, but really

not much.” (Teacher A)

“I think sometimes, the contents of some training, like symposiums, are too

abstruse. I mean, the symposium s contents may be more likely for adults but not
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suitable for us to transform into teaching children.” (Teacher C)

IV. Teachers Lack Sufficient and Correct Subject Knowledge of Citizenship

A real example conveyed by an interviewee reveals a phenomenon that some GS

teachers themselves may also possess an incorrect and shallow understanding of civic

concepts and knowledge.

“But in some cases, I think, Ev, maybe the biggest problem is that sometimes when
teaching, Ev, whether you really understand this subject well. I think some teachers
really do not. Maybe, when he starts teaching, he may realize that some of his
concepts are a bit different. Take the district council as an example. Some teachers
told me that the district council is a Union...... Another example, Ev, many people
will think that the Legislative Council is a part of the government, but actually it
is not the case. We know there is a separation of three powers in Hong Kong. So,
1 think some teachers may only watch a lot of news, but when they start teaching,

they will realize some concepts they used to have may not be correct.” (Teacher C)

V. Fear to Discuss on Controversial or Sensitive Issues with Students

It is discovered that GS teachers may be worried about complaints from parents due to

the sensitive nature of some topics and issues. In the interview, the negative attitude of

schools toward discussing controversial or sensitive issues with students is also

highlighted. However, an interviewee contends that such fear and concerns may also

possibly originate from teachers themselves instead of pressure from any parties.

“In fact, because some topics are indeed relatively sensitive now, like mentioning

social conflicts.” (Teacher A)

“An example I have heard is that, Er, parents would make complains. Because the
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political stance was quite controversial at that time, I think you know what it

means.” (Teacher A)

“Especially the atmosphere was so tense then, there was a chance parents would
complain. So, I think it is a relatively big reason that makes teachers do it (avoid

discussing or mentioning controversial or sensitive issues).”” (Teacher A)

“I think this (avoiding) should be the attitude adopted by most schools in Hong

Kong because no one wants to get into trouble.” (Teacher A)

“I don t think it (the pressure) comes from schools and parents. Instead, I think it
comes from the teacher himself. I think he is overly self-regulated or self-restricted.”

(Teacher B)

6.2.3. How GS Teachers Cope with Those Challenges
I. Adopting Diverse and Stimulating Teaching Resources

The application of photos or videos is a critical means for the interviewee in teaching

citizenship.

“I think, Ev, if it’s about history, I think more pictures from the past or some videos
can be displayed to students because students will pay greater attention when there

are videos to watch.” (Teacher A)

II. Link the Contents to Students’ life

To teach some abstract citizenship concepts, interviewees strive to explain and teach
using daily life items. Concurrently, they link the contents to students’ daily life

experiences.

“It can start with the currency and travel documents. Maybe they will, Er, travel

or visit the Mainland using the Mainland Travel Permit or passport. These are
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actually things that they will come across in their daily life, so I think we can start

from this aspect.” (Teacher A)

“To learn civic education, I think it is easier to get started with the experience in

daily life.” (Teacher C)

“Er,  may bring some examples that they may have experienced in their daily life.
They may be involved in electing the class monitor or being elected to be the class
monitor or other positions. So, they may, Er, understand the related concepts from

some more daily examples and making some analogies.” (Teacher A)

ITI. Making Self-reflection

For the senior and experienced teacher, self-reflection on the pedagogical skills and the

examples used are observed.

“It is necessary to ask myself, Ev, what the things that I find difficult to explain are
when teaching this topic......In fact, Er, its a long journey. I think it’s hard to get
instant improvements. But through my reflection every time, if I have to teach one
more time, maybe sometimes I will adjust my examples, or the way of explaining,

or further adjust the learning activity.” (Teacher C)

IV. Get Support from Senior Teachers and School Curriculum Leader

For the teacher with less teaching experience, they tend to seek advice and assistance

from senior and experienced colleagues actively.

“Our school has some very experienced teachers. If I face difficulties, I usually
tend to seek some advice from experienced teachers or the school curriculum
leader to see if they have any experience to share. They are more familiar with
some government teaching materials or government information, so they can

provide more assistance to me.” (Teacher B)
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V. Avoid Discussing Controversial Issues with Students

To avoid trouble and risk to teachers themselves and the school, they may try to brush

over the discussion on controversial issues with students.

“In fact, because some topics are indeed relatively sensitive now, like mentioning
social conflicts. Or even when mentioning certain topics, some students may take
the initiative to ask you. And I think what most teachers do is to avoid crossing
that red line. In many cases, they may just brush over it but won t completely refuse

to answer the student s question.” (Teacher A)

“If there are opportunities for students and teachers themselves, or the school to

get into trouble or at risk, I think this approach is actually normal.” (Teacher A)

7. Discussion
7.1. GS Teachers’ Perception of Civic Education in General Studies

Fundamentally, GS teachers regard civic education as the channel for equipping

students with the abilities to practice citizenship and developing students’ citizenship-

related knowledge and values, with the ultimate goal of enabling students to make

positive contributions to society. As shown in Table 2, both Group 1 and Group 2

receive high mean scores with less than 0.1 mean difference. It indicates that GS

teachers do not have a specific tendency to be either “action-oriented” or “knowledge-

and-value-oriented” when it comes to civic education. Instead, they believe civic

education should comprehensively cover all three domains: civic abilities, knowledge

and values. In hopes of achieving this outcome, the qualitative data outlines that

students have to first understand our society in civic education, such as its history or
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rules, as well as their rights and obligations within it. In the long term, students are

expected to turn into citizens who will contribute to society’s development. These

results align with the three strands of the civic competencies division regarding civic

education raised by Torney-Purta and Lopez (2006), which include civic knowledge,

skills and dispositions.

Interestingly, the qualitative findings notice that the concept of “global citizenship”

plays an indispensable role in civic education. It is coincidental that three interviewees

all bring up the idea of global citizenship in the interviews when they are asked about

what civic education is to them. Although global citizenship is not a focus area in civic

education among GS, which the concept and phrase have never appeared in the

curriculum guide (Curriculum Development Council, 2017), GS teachers seem to be

beginning to pay more attention to cultivating global citizens in their classrooms under

the growing emphasis and discussion surrounding such notion. While the interviewees’

viewpoint on developing the global citizenship concept is in line with what Tse (2007)

highlights that citizenship education should not only be considered in local but also

national and global contexts. From Blakenship’s perspective (1990), he argues that it is

significant that citizenship education builds world-mindedness among students. For

certain scholars, they further claim that citizenship education is now even being
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reinterpreted to educate young people to engage in a global society (Anderson, 1979;

Becker & Anderson, 1980; Hahn, 1984).

7.2. Challenges General Studies Teachers Confront in Teaching Civic Education

Three common challenges indicated in the literature are revealed and supported in this

research.

Regarding teaching resources, statistics in Table 4 demonstrate that there are somewhat

sufficient teaching resources provided by government organizations, textbook

publishers and respondents’ working schools for teachers to deliver civic education

among GS in general. Particularly, the results in Table 7 highlight that GS teachers in

DSS and private schools have much greater resources than government and subsidized

schools. In fact, this result is not out of expectation as these types of schools typically

have greater resources to support teachers in their teaching. Despite the abundance of

resources for citizenship, results reveal that teachers suffer from accessing high-quality

ones, as shown in statement 3 of Table 5. This phenomenon can be explained by the

perception of Llewellin and Gearon (2014). They argue a core problem of teaching

citizenship is that there is an enormous number of resources available, which makes it

difficult for civic educators to select the most appropriate one. Although the prior

literature and findings in this research manifest a vast amount of teaching resources for

civic education, a specific problem of inadequate teaching resources for delivering the
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global citizenship concept is identified from the qualitative data. Through the review of

the GS Curriculum Guide (Curriculum Development Council, 2017), the concept of

global citizenship seems to be overlooked in civic education among GS. As a result,

even if some GS teachers, like Teacher B, have a strong intention and strive to convey

the concepts of global citizenship, there is a lack of relevant teaching resources to

support their teaching.

Insufficient training of civic educators has long been recognized in the literature

(Justine & Magasu, 2022), with the identical findings shown in Table 12. Overall,

respondents do not possess a highly positive attitude towards statements on professional

training for civic education. The findings, especially for statements 2 and 3, illustrate

the ineffectiveness of training offered by the EDB and the inadequate training provided

to GS teachers for teaching controversial political topics.

Regarding statement 2, it can be explained by the responses from interviewees when

they are asked about teacher training in civic education. As stated in the qualitative data,

Teacher A draws attention to the short duration of workshops that only allow teachers

to develop a basic understanding of civic education swiftly. Added by Teacher C, he

contends that the content covered in teacher training from EDB is excessively abstruse,

which is best suited for adults rather than practically being employed by teachers in the

actual classroom. While the interviewee reflects on the overly abstruse content in
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training provided by the EDB, the qualitative data also notes the significance of teachers

developing the correct civic concepts and knowledge through teacher training. Based

on the real example shared by Teacher C in the interview, GS teachers may suffer from

a lack of citizenship knowledge. It appears that certain GS teachers themselves may

also have a shallow or even faulty understanding of civic concepts and knowledge. As

Martens and Gainous (2012) point out, not every educator tasked with delivering

citizenship is a specialist in politics or civics. Therefore, in-depth training on political

science should be offered to civic educators (Niemi & Smith, 2001) in order to improve

their understanding of politics and their ability to teach (Niemi & Junn, 1998).

For statement 3, the result of inadequate training provided to GS teachers for teaching

controversial political topics happens to be normal since discussing controversial

political issues is always discouraged in Hong Kong classrooms (Fairbrother, 2010). In

Fok’s (1997) study, he points out the inherent sensitivity of politics in Hong Kong

schools. With society being increasingly polarized due to political conflicts in recent

years, the stance of the government has been more apparent. From their perspective,

they do not want politics to enter the school campus. In 2019, Mr. Cheung Kin-Chung,

the Chief Secretary for Administration at that time, explicitly stated that the Hong Kong

government refused to accept bringing political arguments on school campuses in order

to provide a safe and harmonious learning environment for students so that students can
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be protected and concentrate on their learning (News.gov.hk, 2019). Subsequently,

more politicians like Mr. Wong Kam-Leung, the deputy to the National People’s

Congress in Hong Kong, and Mr. Kwok Wai-Keung, a current member of the

Legislative Council of Hong Kong, also indicate that politics should not be brought

onto campuses. Under such conditions, the result of inadequate training provided to GS

teachers for teaching controversial political topics can be justified because teachers are

actually not expected to teach controversial political issues in their classrooms.

However, as Teacher A mentions in the interview, there are always some students who

may take the initiative to ask about some sensitive topics. Consequently, teachers may

lack the necessary skills to hold a rational discussion with students from various

perspectives effectively or guide students to think about sensitive political issues from

multiple angles due to deficiencies in teacher training.

Given the government’s discouraging stance on the discussion of sensitive political

issues on campus, as aforementioned, it leads to another difficulty GS teachers confront

in teaching civic education: reluctance or fear to touch controversial issues, which has

also been discovered in the previous literature. Long before the millennium, it was

already found that teachers in Hong Kong were eager to stay away from politically

sensitive issues and hardly ever delve into politics when teaching citizenship (Lee,

1999). Even though schools in Hong Kong were permitted to teach political topics after
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1997, teaching sensitive political topics continued to be difficult for educators (Wong

etal., 2019). Until now, the result of this research shows that the situation does not seem

to be improving but rather deteriorating. Both the mean scores of statements 2 and 3 in

Table 15 display that GS teachers have low self-efficacy in teaching political, sensitive

and controversial topics. Reported by Teacher A in the interview, he argues that GS

teachers may be concerned about potential parental complaints and suffer from pressure

from schools when mentioning controversial topics. In fact, these findings are

consistent with the research findings by Wong et al. (2019) that teachers often steer

clear of controversial or sensitive political issues to refrain from parental complaints.

More than that, their research also reveals that principals of some schools will even

remind teachers to be careful when delivering political or sensitive topics. A similar

situation is also observed in the quantitative data, as can be seen from statement 3 in

Table 13. The mean statistic reflects that the respondents’ schools do not hold a positive

attitude in encouraging teachers to discuss sensitive issues with students as part of civic

education.

Although this research and other literature support well that the primary reason for

teachers’ fear or reluctance to touch controversial or sensitive political issues may be

caused by pressure from various relevant stakeholders, the perspective of Teacher B

adds that teachers’ fear or concerns may also possibly stem from their excessive
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apprehensions rather than external factors. Yet such excessive apprehensions can be

attributed to teachers’ realization of the need to meet the expectations of society and

authorities (Wong et al., 2019). In the end, teachers are internally pressured in an

intangible way, even if parents or schools do not explicitly pressure them.

Apart from the three critical challenges that are extensively noted in the literature with

the support of this research, a fresh discovery on teachers’ challenges is drawn based

on qualitative findings. Notably, GS teachers seem to find it difficult to teach some

relatively informative topics in civic education, like history, legal systems, and political

systems. The interview data suggest that it can be largely tied to two key factors: dull

content and abstract concepts. As mentioned by Teacher A, the dull content nature of

these topics leads to a low level of interest and learning motivation for students, making

it hard for them to undertake civic education on these topics effectively. He further

accentuates that some abstract concepts involved in these topics also contribute to the

demotivated learning attitude of students. For Teacher B, he points out that students in

the junior primary stage are significantly more prone to this problem. In this case,

Teacher A states that students’ low learning motivation resulting from dull content can

be remedied by utilizing diversified teaching materials so as to increase students’

interest in learning. However, as for the inability of junior students to understand some

abstract concepts, even though teachers are aware that certain civic concepts are more
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appropriately left to students in senior grades, like the concept of “one country, two

systems” mentioned by Teacher B, they are bound to follow the curriculum framework

based on the EDB centralized curriculum guide. For instance, primary 1 to 3 students

are expected to develop basic knowledge about “one country, two systems”, according

to the GS Curriculum Guide (Curriculum Development Council, 2017). However, even

if teachers know that teaching this civic concept is not optimal for students to learn at

this stage, they lack the authority to modify the curriculum. This condition is evidenced

by the quantitative findings, with the mean score of statement 6 in Table 8 making clear

that GS teachers have low autonomy in planning the curriculum for civic education.

Consequently, GS teachers are at their wits’ end since this problem is rooted in the

defective curriculum design.

Based on this research finding, it is evident that GS teachers indeed face several

challenges in delivering civic education. Yet their approaches to overcoming those

challenges may differ. Some may attempt to make use of diverse teaching materials to

address the problem of students’ low motivation, as previously noted. When teaching

abstract citizenship concepts, some may strive to explain them by using daily life items

and linking the contents to students’ daily life experiences. For teachers with less

experience, they may seek assistance from senior and experienced colleagues. But for

some senior and experienced teachers, they may rather try to make improvements and
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adjustments by self-reflecting on their pedagogical skills. When it comes to some

sensitive issues, teachers may choose to avoid having discussions with students or brush

it over. Regarding the coping strategies GS teachers adopted, some of them are

obviously not the best option for fostering civic education effectively in the long run,

such as avoiding the discussion on controversial issues with students, which has been

widely recognized as undesirable to civic education in the literature (Cowan & Maitles,

2012; Llewellin & Gearon, 2014).

8. Limitation

For this project, most respondents to the questionnaire are teachers in subsidized

schools (34 out of 43). If the respondents are distributed more evenly across school

types, it will better reflect the situation of GS teachers teaching civic education in

different schools.

Meanwhile, this research does not take into account the school religious background of

the questionnaire respondents and interview participants. However, the school religious

background of the research targets may also be a contributing factor affecting how they

perceive civic education and the condition of teaching civic education in GS.

9. Future Research Recommendations

It is suggested that the current difficulties GS teachers face in teaching civic education

can be investigated again following the separation of GS. Considering that GS is going
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to be split into Humanities and Science sections, many GS teachers expect that more

teaching resources and teacher training will be established in accordance with the new

curriculum. Therefore, studies on civic education among Humanities can be conducted

to find out whether the situation has improved or altered after the split of GS.

10. Conclusion

To conclude, the findings show that GS teachers perceive civic education as the channel

for helping students develop citizenship knowledge, values and the abilities to practice

citizenship. Ultimately, they aim at enabling students to become contributing members

of society. In addition, the importance of integrating the concept of global citizenship

into civic education among GS is also emphasized.

In this research, four primary challenges GS teachers confront in teaching citizenship

are identified, of which three align with findings from local and international literature.

Particularly, teachers’ lack of correct citizenship knowledge and concepts caused by

ineffective teacher training must be seriously treated since it affects whether students

learn the correct knowledge directly. Based on the research findings, there is also a fresh

discovery that GS teachers suffer from teaching informative topics in civic education,

including history, legal systems and political systems.

It is sorrowful that GS teachers likewise suffer from those challenges that have long

been outlined in literature. When facing challenges in teaching citizenship, they often

46



try to overcome them in their own way and receive limited support from different

parties. Hopefully, this research can help demonstrate a clearer picture of the current

challenges GS teachers confront in teaching civic education so that more support and

assistance can be provided to enhance their teaching in the future.
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Appendix A

Questionnaire for Collecting Quantitative Data

T
The Education University

-- of Hong Kong
Default Question Block

THE EDUCATION UNIVERSITY OF HONG KONG
ERBEFAR
CONSENT TO PARTICIPATE IN RESEARCH
BHMRERE
SURVEY ON GENERAL STUDIES TEACHERS' PERCEPTIONS OF
THE TEACHING OF CIVIC EDUCATION IN GENERAL STUDIES
BRNBOMERNBRARRENEERE

| consent to participate in the captioned research supervised by
Dr. PAN Suyan and conducted by YU Chak Chau, who are staff/
students of the Education University of Hong Kong.

FARESNEEERSLRFTES  REFESPTOMRIRE - it / fih
MEEERBREABENRL /HBR -

I understand that information obtained from this research may
be used in the teaching and learning in INS4056 Honour Project II:
Research Report. However, my right to privacy will be retained,
i.e., my personal details will not be revealed.

RABRIHRFTESHNZ RN RAEINS4056 Honour Project II:
Research ReportBE ik - AMAABERER KR » AANME
ABRBHEREERIR

The procedure has been fully explained by the interviewer. |
understand the risks involved. My participation in the project is
voluntary.

MARECHAMRMBEBRQEANET BHOER - NIRRT HIRN
Rz - ZAZBRZRERAR -

I acknowledge that | have the right to question any part of the
procedure and can withdraw at any time without negative
consequences.

FAEBRBRAREARBEPRLBE  BETARERERLHAR
EFERALMHMRITFELENZERBEARIE -

O 1 agree to participate in this project. BEESMILHE «
O 1 do not agree to participate in this project. BRREE MR

Block 7

Have you ever taught General Studies in the past?

REBEBEEREEM?

Oves®
O no B
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All answers will remain confidential
FREEMANERTERE

Part I: Civic Education and its attributes (i)
B85 ARJEREFHE (1)

Please click your answer

MERTAER

Civic education
about lettng students
understand and
practce the rights and
responsiciities as a
citizen RERNBIRESE
BRURRFA—ELR
BNORRIRN -

Civic education i
abaut cutwvating
students into active
citizens who contrbute
to society's growth and
wel-being. RRENE
BREERDMENL
R - Bt K RRDHL e
AR

Civic education
about delvering the
concepts of
democrocy, freedom,
Jstice and the uke of
law, equipping students
with the abiity to fulfil
them RREEEBAE
£ - Al - DREEERE
BT BREENNRE
AEHTNHWD

Civic educaticn i
abaut kettng students
undarstand the law
and political systern. £
ERERRTE TR
ey -

Civic education =
about lettng students
undarstand the history,
cutture and curent
stuation of society. £
RRNRRRETHIR
Ml - {RRS -

Civic education =
about cutvating
students’ sense of
entity and belonging
to the nation. 22 ERE
BNRETHEENRA
RN -

strongly Somewhat  Somewhat
disagree Dsogee disagree  ogroe #E  Agree @
#RFNE FRAR NEFTME nE "

Strongly
ogree 1F%
AR

The Education University
of Hong Kong Library
For private study or research only.
Not for publication or further reproduction.
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Part 2: Civic Education and Teaching Resources (i)
B ARMERHBER (i)

Please click your answer

HERRRYER
strongly Somewhat  Sormewnat strongly
disagres Disogree dizagree ogece ¥ Agree @ ogree IFR
FRFRE Fme NEFRE mE = AR

1 think the Education
Bureau and other
officid departments of
the Hong Kong
Gavernment have
provided sufficient
teoching rescurces to
hetp ganercl stuctes o o O o o o
teochers execute chic
education FABRFEN
RRERREBRFAYSEM
PROZ MRS -
ARSI R NT R
" -

1 think the textbook
publshers in Hoog

Kong have provided

sufficient teaching

rescurces to help

general studies (@] (@] (@] @] (@] (@]
teochers execute chic

education FABRF BN

RERLEANIENEN

ENSES - DlarwieE

REERTRRRE -

My working school has
sufficient teaching

rescurces to help me

teoch cvic education

related topics in O (@] (@] @] (@] @]
Gereral Studes. REM

RN ENORERS

HEpEEIER PR

REER -

1 think the existing
teoching rescurces for

civic educamon are

e ey © o o o o o
HAENERITESS

AR -

1 think the present
teoching rescurces can
effectively help me
ochieve learning
outcomes (Le. civic
nowledge. skils and
dapositiors) of O O @) O @) O
students. REARAMN
BORERIANTILNE
RMBERR LRPIREE
DR - 2R
RESSENEHER -

1 think there were timely
and cantinuous

updates of teaching

rescurces for civic (@] (@] (@] @] (@] @]
education EBANER

WEOWS RSN ET

RIETRS -

I can easity abtain
high-qualtty teaching

rescurces for civic

education EAEMB RN O ) o O o O
WENEHNPFINT

DR -

1am able to seloct the

most approprate

materials from a wide

range of teoching

resourcas for civic @) o o o o o
education FAMERS

HREEREIREL RS

SEHBRLATLER

»-

I have made good use

of the community itsolf

oz aresource for civic

coucomon gEmmn O o o © o ©
FAHELF2REFIR

PR

I general | think the
present teaching

rescurce for ciic

education i sufficient O (@] (@] @] (@] @]
BRTN - BEARSH

NEANRSRREEN

-

I general, | think the

prezent teaching

rescurce for cuic

education i high- O (@] (@] (@] (@] (@]
quaity. BTN - #43

ANEFNLENERER

RN -
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Part 3: Civic Education and Teaching Autonomy (i)
B85 ARBERREHEHM (i)

How much autonomy do you think you have in the following
statements?

RN TR S ARBNE TR ?

Please click your answer
HERTER

Toa Toa
extremely  Toawvery Tea Toa Toavery  extremely
small small smal arge large large

otert i odentf oxtent@ adent®  otert®  extet
SRE VRE D r0E ARE ARE

| can froely decide on the

student learning

cbjectives for a citizenship O o O O O O
hsson BEIMABRELR

REMNEELHEM -

| can froely deckie on
leaming activities for o

citizenship lesscn. ®eh O o O O O O

RHRERRRERPHY
LR

I can freely allocate
resources ond select

tooching materials for o 0 0 0 O 0 0

citizenship lesscn. #eb
RASRRSRERLER
RREOBEHH

| can froely deckde on
pedogoges and

apgreaches for a 0 0 0 O 0 0

citizenship lesson. el
HERELRRERNRY
ARRES

| can freely deckie on
ossessment procedures

ond tools for a cazership

keszon HINABRELR O 0 0 0 o) 0
RESDERIRAGET

n-

I'have autonomy in

planning the cumiculum

for chic education. BN # o o O O O O

LN LR TR
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Part 4: Civic Education and Professional Training (iv)

BNES ARBEREREN (iv)

Please click your answer
MERTNER

Strongly
dsagree Somewhat  Somewhat
#MFR Dsogoe dsogree  agee HE Agee R
B FRAE HNETRAR nE
I think the professional
developmant training for
civic educaton affered by
the EDA is sufficient. BALA O O O O
RADEMHLEREINE
RigHoRR -
I think the professional
development training for
civic educaton offered by
the EDE is helpfu. RBA%K O O O O
RREMHOEENSRER
SRR MR -

I thirk General Studes

teochers are odequaotely

traned on haw to teach

controversial political O O O O
topcs. FEAAMEHRNE

FRGTENEEA Tt

FEaE -

My warking school

provided sufficient

opportunities for

professional sharing to

suppart high-quadity civic O O O O
education EFRNHPEN

ANARZHFRREE DL

BRWNNLERE -

1 thirk the pre-service

General Studes teochers

have sufficient traning n

delvering civic education O O O O
n the future. RIS2RMR

WHENN RN ER

SNELERN

Strangly
agree 1F
RAR

The Education University
of Hong Kong Library
For private study or research only.

Not for publication or further reproduction.
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RS R

My warking school
encourages students to
participate in schoal
odmnstration (e.g,
revsing school rules
together, etc.) for chic
kamnng. BERYPRN
HRESNRN (05
RSATERE) RAfF
o8-

My warking school
encourages students to
participate in different
school actwities (eg,
student council
clections, class monitor
voting ectc.) to
exparnence and learn
civic rights and
resporsiitios. EERE
FHERET R NRENT
RFEW (MO ERn

B FIERES) DAY
SUPNRTLRLES
MENRW -

My warking school
encourages General
Studies teachers to
dscuss sensitve and
controversial topics
with students rationaly
n the lesson os part of
civic loarning. BERY
E2ialid g Bt e 3
RERETANHRRE
N PR EEUFOR
L

Please click your answer

Strongly Somewhat  Somewhat
disagree Dogoe disogree  agroe W&
#ERFEE FRE nEFRE 21 3

@) O @) @)

Part 5: Civic Education and School Administration (V)
BRES ARBERBRTH (V)

Strongly
Agree @ ogree IFR
a AR

For private study or research only.
Not for publication or further reproduction.

The Education University
of Hong Kong Library
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Part 6: Civic Education and Self-efficacy (V1)
BAES ARBFREZRE (V)

Please click your answer

AR ER

Strongly Someahat  Somewhat
dsogree Diagree dsogee agroe W&
IRFRE FRARE NETRE RE

| am conhdent in
teaching socal topics
(eg. cultures,
ecocnomies
ermircnments and
— O O O O
communication). 3§
REBHAEREAREC
(3G - A - IMIATD
ARSI -

| am confident in
teaching polrical topics
{e.g. rights, consttution,
poiticd systerms and
EEERE RO (1

WH - Wi - avIER
R -

| am confident in

teoching sensitive and

controversid topics. O o O O
Lot b R ol

BERRG -

| am confident in

developing studants’

abilty to think, analyze

and judge O O O O
ndependently. RS #E

PEMUBE - GHRM

BEORE ) RO »

lam confidence in

fostering students

sense of balonging to

Hong Kong and China. O O O o
BHRIREEHTANS

BN TR0 -

Iam confident in

creating a democratic

clossrcom climate. §H O O O O
BARTHRTNIRE

L UP

n general, | am

confident in teaching

citizenship. BTN - & O o O O
HRELERE R

e

Agree [@
=

Strongly
ogree
wRE
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Part 7 Personal Information (Vil)
B85 AR (Vi)

Please click your answer
AT R

What is your gender?
TREGTERIR ?

O Male B
O remale &

How many years of teaching experience do you have?
A SO FRBLER ?

O Less than 3 years PR=F
O 3-9years =FENE
O 10 years or above 45

What is your position at your school? (Allow multiple answers)
FESROEIR ? (TWSR—IASE)

[ reacher &
[J panel head or Vice panel head of General Studies M i#% = FRSIEFE

O Primary School Master/Mistress for Curriculum Development (PSMCD) FIE b4
EREERE

[0 school principal or vice-principal #2 S e8I %
[ Member in Moral and Civic Education Committee EER A RNEEHN

O I:lmhers (Please specify) Hftt (iiiR)

Which of the following categories is your working school?
RETERSREMRATH—58R ?

O Government school BIT &

O subsidized school iR

O school under Direct Subsidy Scheme (DS$ School) ER$#
O erivate school I

Did you study a General Studies education or social science-
related degree in university?
FARRESEREBHENLENPEMORL ?

O vYes
Ono

Would you be willing to take about an hour to have an interview
with the researcher to give the researcher a better
understanding of the challenges General Studies teachers
encounter in delivering civic education?
RESRER—/ LA RERA A 8T XK - DMEAFTA
SERATHRESEBNBONELRBFOBRBPAETEOHRERMS ?

O Yes (if yes, please leave your contact methods like email oddress or phone
number here) 2 (2 - WRTHROWSES - FINWINLLE RWIFINE)

[ ]

OnoF
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Appendix B

Transcript of Interview 1 (Teacher A)

Transcript of Interview 1

Interview Date: 22 February 2024

Interviewee: Mr Yu (General Studies Teacher in a Private Primary School)

Interview Language: Cantonese

O RBE (5 R — (B SRR M - I (EER R ERG
HEEHEAR - HEHRTS - A REE GG ?

PELEEE A RBEE - HEER A H B R AT LA F0H /I
FORFACH] LU Ry — B B 2 A TR A B » THHE > Br
FESHEHEATR 2 (5 2t > (R Rt E0E - Bt i SR esiie
Al HEH G SERERE - HEHGASEGRENAREER
iy - HEE R U2E S REEETR AR AR - {ET2UAEE
EBERAIEEN E CAW TR - TREA ISR (T 2
SPHL > U ERE R EB T RE » Br o 7R T H OIS - HCESE
HTU L2 TR N A > N R ERAE A — (SR 57
ONERMEL - WHEE 0 Er o ATLARAES - BEE PRh RS R sh
B E (8N RECE AR I SR A -

WH AR IEEEE SR AR TR AT > BB ] 2 ER R AH BN R 2 ff
IRE AT ZIREEN 52 2 AU E B & LR R Ry B 228 2

- QO RS FRATF At & B N B E F SRR 2R - Bt
BRARAEL R E SR EE S AL - MHHE (A 2 B8
MU (ASRIEE - AR Er AL - PR SRS AIERRES - Er > £
GEARZEE > ST AT REVE (R SR WA HEARBEE—E
PERHE AR AGER R FTRE (A B SR RO — ST - AI5RIR
SR A HOEYE T R > FTRE R EE AR HE AR AL
& > Er > SEEMEEEE 2 (L & - HRAUEE gt —(E
RSN EEIH RS M AT E A MERE A e Br o BlA0(REE
— W RS (R o O E SRR L (BB B st — i AT A
HIRREIE 1+ et — S BN - A E D FEH T RE R — I -
Er > S5 — R Al - B A i — A B S e - T
WED B EN S AR L, -

BHEA -

UH BEZRURA T ELRERE 2 FRFBCA HH BRI SRREML (SR A > HE
TRFZARATAD R R R ER 2 AR R R L - (v
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115G — R E SR (R B 2

2EE

W CBGE ML > S5 REE(IIER - Er > 1HEELIRIIM - I
HHMEAEVERR SR R (R BE— A BHY AR L
T > B > Br o — MRS BT > ATREA S R IIEALAR
UEHEL (AR AREERRWEE — 7 1. S NER IR » Bz mo R T sE (& 7]
RE (ks — IR S » B — A A AN SR REEIR (6 - BERES [HESR
A SRR - U IR R FRESER AR AR TR, 55— Sty — oy ogf
R St S (A IR BRI > MHE (55— ST ( PT REE (o8 2B R
FRUES,  MH e — WO S » B A b B A A R S s
BHL o JEE ST DA - RG2S fR T HME N > RERER — AR 5
AT BUEREEELAE > FH SR (- B R 2282 FAR(SE(E
(PRSI - TS99 —( > Er > T A O S LRl (R > of
RERL (AR T WA A _E R A - AT REE B (E R EPE P - (E
WER | B S YEMY AP - FRESE . » Er o BEFSHRVE - BIAIREEL
MREL - — BRI A - o EERRE - LT RENEMIRES - (R
Bt B EE A D DI GIE - IHEERE Bt S S i Sty
6% > FTREED AL BN AR BRI - R AR RAR (S BhEE
FETHEBE RUEHER R (L SR » 5 S FEni Ak -

BHER -

W B o M ORUETE TSR W 8 £ R — (B —
S BRI AR (5% » AR R0 BRI » AT MAUREE L2 f]
S > BT RE SRR REPERCRE B A0S FTREIZ ST LA LS
LT - U E IR ORI S R R BRI 2% - 1R B
C AT AEEHE - HE (R RS E T RE g R - 1R
FERENY - MR S A MR BT » S BB eI TR EE
RO VEMYSE A STACHE R » MR S T A S BB STACHE
BRI » 75T ONE T3 A ] DA I E e e - 5 B E Bk
wg ?

S

(a2 Br o AAYAEE SLE —JTTHVE » FRERISHE T LALLM LLATEE
fE] 5 0 - B MR ELAE e PR R (E M B 18G5 ey -
M YEE LR o= 7 L BB TE (RRRH AR UE - HEERE A ST
T - B G AR/ - IEE (R RS0 - o 5 T eE
SRREVE > MR EE - RE RIS @ T Pl 4
FAGHH G AR, > ST REIREIYE(E - Er - BEERREE AR
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FEVE(E R SR (20fE > U ATRES - Br > AFIRZS (BN H 5 A4 50 > o]
REAREESEE— 1 (517061 » I8t mT BE BB Bt (R BT R > BN
BT R - s H AR A - TR TS Br o Z—1gf—ii{E H
AT P T 5 IR L - IS B (o B A R
IEEARE SR -

EHfEA -

W B - HERRERE TR R > St BRI —(ERR R
WP EEE - B — BRI HIVE RS - SR A2, - AT
RSB N A BHEB RS T RE G LR S IR IRt
FERANE - IR B RIS B - W] REITERVELTIN - WIS H A
LB — (B O 1 A (B ~ B (I A » IR SR I S
JiENe ?

2o

=P (a2 AR B RTE(E G —(E = FIIRERE - FRE2RE
SRS (E — R H L E F R E AR - RIHERE]
EEFHRUE > BB SCATREAR I © TR (A R BEIE A > (BN —of)
DL ~ —MUEERE (I T REMEEr > Br o HNENRAT > BCEER
R RA TR > B R A RE ~ SRR - e — iy
HEB H S G R ELE > LS AT DU — 5 H
EATF -

PigA :

HE - HE - RS RIS B SRR E A G A R IE
ENE R TE R IIMY « B FHBLSF AR ~ BBRRRL « — B
A ~ [ERR AR AR B A e TSR - MRS (S Ent eyt
REIERRF{o% - AR PR S PR ERE (8 15 B i 2

0%

Er> $ie > Br o BCETHRERIL - HAT 2R 1 S eies - 33
TGV SR — (B —W9EE > Er BESEUE - EEVETZIE
— R T RS o X EE (R 0 Br o MEMORTSRIL o BESEE

BHER ¢

B ] R 0 S g 2

ErE

AU ~ (i | S BRI SRR > Lo (R R AR > ST
HEEGAREEAS - [EOREE AR REAREE T
RER » HERGE TR (EE CHMISERER - Z2T0 2 JHE - 5
HAR B AT % SR AT LUSIEEPE RN - FrARSR S il 7T
FEEHEEEE > 5 FRBLSTARTE I I A A T DA - THE(RIE - ARRES
ELI I mT AE I (5 (Bt W Al T EIWE MR AL 4R » AR LA A — 1
FRAMREL © (BRI RIREEEISIT ~ A EREE A > HE R -
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> PALIF B EIAFE - B RATEEEphEL - BASLSIeEE ek - B
U8 MR R A R -

HHE

W B - BMAREBEET A4S - B AW A EREEE R - 1AW
W (A EE RS > L S SRR - RIS (ORI 2

REE
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Appendix C

Transcript of Interview 2 (Teacher B)

Interviewee:

Transcript of Interview 2
Interview Date: 14 March 2024
Mr Wong (General Studies Teacher in a Subsidized Primary School)

Interview Language: Cantonese
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Appendix D

Transcript of Interview 3 (Teacher C)

Interviewee:

Transcript of Interview 3
Interview Date: 16 March 2024
Mr Wong (General Studies Panel Head in a Private Primary School)

Interview Language: Cantonese
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