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Abstract

School education is always an important domain for promoting nation-building,
regardless of whether the country is authoritarian, hybrid or democratic. Existing education
studies indicated that the structures and contents of school curricula in Hong Kong have
become more in line with Mainland China’s practices since the handover of its sovereignty
by Britain to China in 1997, demonstrating Beijing’s official nationalist agenda to cultivate in
Hong Kong students a sense of belonging to the Chinese nation. Ironically, two decades after
the handover, the number of Hong Kong youth identifying themselves as Chinese has
remained on the low side and even dropped to a historic low in recent years. This leads to the
question of why the Chinese nationalist school curricula and textbooks fail to build a solid
Chinese national identity among Hong Kong’s youth.

This thesis hypothesizes that the failure of Chinese nationalist education after 1997 is
the result of Hong Kong’s “competitive political socialization environment”. A mix-methods
research strategy was used to test this hypothesis through a self-administered campus survey
conducted in three secondary schools (which covered 1,146 valid questionnaires from
students in Forms 3-6, the final four years of the six-year secondary school structure) and
extended interviews with survey respondents (a total of 14 interviews). Based on these

quantitative and qualitative findings:

() Peer, local social media, and local online forums were found to be strong predictors of
Hong Kong youth's stronger sense of identity as Hongkongers than as Chinese.
Together these factors have created a competitive political socialization environment,

competing with, or even pushing back the official Chinese nationalist education.

(b) Family socialization was found to have some impact on the sense of national identity



iii
of the youth only before their secondary schooling— that is also before they can
engage efficiently with peers, the local social media, and local online forums using

their mobile phones.

(c) The teacher factor was found to have a limited impact on the youth's national identity.
This result was related primarily to the scarcity of students’ opportunities for political

discussion or co-participation with their teachers.

(d) The failure of nationalist education initiatives has its own uncertainties, as the
curriculum and extra-curricular activities have not been effective in promoting
national identity among young students. This is further compounded by the offsetting
external competitive political socialisation environment, which further affects young

people's national identity.

This study pioneered a comprehensive analysis of the failure of Chinese nation-
building for Hong Kong’s youth, based on an integrated assessment of family, peers,

teachers, and media factors.

Keywords: Chinese national building, national education, political socialization, China,

Hong Kong
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Chapter 1

Introduction:

In search of an explanation for Hong Kong youth’s national identity

In the eyes of China’s leaders in Beijing, the “return of hearts” of Hong Kong people is still
an uncompleted mission, even though it is more than 20 years since Hong Kong was returned
to China. Hong Kong people still do not have a strong sense of belonging to China, and this is
especially the case for Hong Kong youth, even though most of them have grown up and been
educated in the post-colonial period (HKPORI, 2020). The “1 July Demonstration” in Hong
Kong in 2003 opposed the National Security Law, which was deemed as suppressing Hong
Kong’s freedom to defend the central authority, and campaigned to safeguard the freedom of
Hong Kong. Following this, protesters in Hong Kong launched an “Anti-National Education
Movement” (& B i€ $)) in 2012 and the “Umbrella Movement” (7 421£ ) in 2014.
Another protest was the “Anti-Extradition Bill Movement” during 2019-2020. These
movements are described in the following section. These social movements hinted the
resistance of the Hong Kong people, particularly the youth, to identify themselves as Chinese,

or in other words, their preference to adopt a “Hongkonger” (& # A) identity with a sense of
alienation from or even rejection of the identity of “Chinese” (F B A) (Holbig, 2020;

Kwong, 2016; Veg, 2017; Yew & Kwong, 2014).

1.1 Localist Movements in Hong Kong

2010 Anti-High Speed Railway Movement

The resistance by some Hong Kong people to integrate with Mainland China (hereafter



referred to as “the Mainland”) was reflected in a campaign against the high-speed railway
project in 2009-10. In 2009, the Hong Kong Special Administrative Region (HKSAR)
Government planned to build a high-speed railway in Hong Kong to connect with the
mainland’s high-speed rail network. It would shorten the travel time between China and Hong
Kong and facilitate exchanges across the border to integrate Hong Kong into the national
construction of China’s high-speed rail network. The project was expected to create jobs in
China and Hong Kong, especially in the wake of the global financial crisis of 2008. After the
opening of the railway, the improvement in traffic was expected to promote economic
integration between Hong Kong and the Pan-Pearl River Delta region in South China (now

referred to as the “Great Bay Area”).

Although the authorities claimed that this would be of great benefit to the future development
of Hong Kong from a cost-effective point of view, they failed to convince the opposition in
the Hong Kong community. Opponents accused the Government of treating land only as a
profitable commodity and ignoring the meaning of the land (S. K. L. Chan, 2017). In
particular, there was a plan for one small village to be demolished along the railway line, and
this triggered a social movement against the high-speed rail project (S. K. L. Chan,

2017). The village stakeholders participated, along with some young people and public

figures who had no personal interests in the project.

The anti-high-speed rail movement reduced Hong Kong people’s support for this project’s

construction from 84% to 40%?. The event marked a new understanding of Hong Kong’s

1 Poll on XRL conducted by the City University of Hong Kong and released in May 2009 and Poll on XRL
conducted by the University of Hong Kong and released on 14 January 2010.
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identity, which later evolved into a response to China’s growing dominance of Hong Kong’s
political and economic affairs and heralded boycotts of the subsequent integrative
arrangements (N. Ma, 2011; Yew & Kwong, 2014). It showed that, apart from a culture of
Hong Kong people attaching importance to economic interests, for the local community
land/agriculture has also attracted people’s attention (Xia, 2016). This highlights a

consciousness of a Hongkonger identity.

2011-2013 local protests against Mainland

Since 2003, when travel restrictions were relaxed under the Individual Visit Scheme,
mainland tourists have flocked to Hong Kong. Apart from ordinary tourists, a large number of
parallel traders crowded in Hong Kong to shop and bring back to the Mainland for sale as
there were many goods in Hong Kong that are scarce or more expensive in the Mainland.
While mainland tourists shopping in Hong Kong promoted its economic development, it also
pushed up local prices and rental markets and even affected the life order of Hong Kong
residents. For example, some businesses previously serving local residents have been
converted for tourists. During this period there was a scandal in China with infant milk
powder adulterated by unscrupulous manufacturers, which prompted these traders to

purchase large quantities of “safe” products in Hong Kong, thus causing a shortage for the
local Hong Kong residents. There was also an influx of mainland residents coming to Hong
Kong to give birth, so that their children could have the citizenship (namely permanent
residence), resulting in the unavailability of maternity hospital beds for the locals. All of these

contradictions aroused the dissatisfaction of some Hong Kong people.

On 23 October 2011, about 1300 people in Hong Kong took to the streets to oppose pregnant
mainland women coming to Hong Kong to give birth. On 1 January 2012, about 1500

pregnant Hong Kong women marched to protest against “birth tourism’ from mainland China



(AFP, 2012). On 5 September 2012, at the call of netizens in Hong Kong, more than 100
demonstrators confronted parallel traders outside the Sheung Shui train station, one of the
sub-points of parallel imports, prompting the police to intervene. This eventually turned into
a conflict (J. Ng & Nip, 2012). This resistance to mainland tourists reflects the distinction
between Hong Kong residents and mainlanders, who are the “others”. This also highlights

Hong Kong people’s sense of local identity.

2012 Anti-National Education Movement

In July 2007, Hu Jintao, then the President of China, visited Hong Kong and delivered a
speech stressing that "attention should be paid to national education for young people" (Hu,
2007). In the following three years, the Chief Executive at the time, Donald Tsang, proposed
in policy addresses to strengthen national education. In his 2008 Policy Address, Tsang
explicitly proposed the establishment of an independent "Moral and National Education"
(MNE) subject in secondary and primary schools, and the Select Committee on MNE was set
up. This aroused social concern after the promulgation of the relevant syllabus and teaching
kits of the course cause revealed that it tended to eulogize China in order to cultivate students'
patriotism. Furthermore, the HKSAR Government intended to make the course compulsory,
which caused various stakeholders, including parents and students, to question and oppose
what they considered to be "brainwashing" education and to protest against it. In this
movement, some young students came to the front of the stage. On May 29, 2011, Joshua
Wong, a junior secondary school student, convened a student organization called
"Scholarism"(%* & 1) that opposed the national education. Wong and his "Scholarism"
became the backbone of the Anti-National Education Movement and launched various protest

activities from its founding to 2012. Finally, under pressure from all walks of life, the

HKSAR Government eventually decided to set MNE as an elective subject decided by



schools.

The Anti-National Education Movement was an indicator of the resistance to the Chinese
identity in a political sense, since it was concerned mainly with what it termed political
“brainwashing” through curricula content its supporters believed to present biased political
issues. Most studies describing the Anti-MNE have considered it to be a sign of tension
between values in Hong Kong and Beijing. Some people described the MNE dispute as a
conflict between promoting nationalist patriotism and strong local civic values (Kerry John
Kennedy, 2013). Chan (2012) believed that this resistance reflected the identity of Hong
Kong people, constructed against the mainland and the CCP as an alien “other”. Others
represented it as an attempt to inculcate Chinese nationalism that contradicts the more
universalistic values of the Hong Kong people (Y. W. Leung, 2012; K. W. Ma, 2012); the
promotion of uncritical patriotism that undermines officially promoted critical thinking and
active learning (Y. W. Leung, 2012); and the conflict between the values of mature civil
society and the authoritarian party-state (Y. W. Leung, 2012). All of these explanations
acknowledged a fundamental tension between the opposing concepts of identity and
citizenship. Morris and Vickers (2015) argued that the Anti-MNE movement indicated that
the localism of Hong Kong, which is rooted in ethnocultural qualities and civic attributes,
contradicts the official discourse of political socialization. The evolving sense of
"Hongkonger" was ultimately more rooted in popular culture than official propaganda--at
least, it failed to convince young people in Hong Kong. Veg (2017) also argued that a
previously uncontroversial rejection of the ethnocultural Chinese identity could be seen in the
2012 Anti-MNE movement. The young generation in Hong Kong “shift[ed] to a civic identity

as citizen[s] of Hong Kong (/2 &) rather than of China (B K.)” (Veg, 2017, p. 338), opposing

the Central and HKSAR governments’ programme to boost identification with the Chinese



state, and contesting the cultural-ethnic definition of the Chinese nation inherent in it.

2014 Umbrella Movement

Two years after the Anti-National Education movement, a more significant anti-government
movement with youth as the backbone, the Umbrella Movement (also known as the Occupy
Central Movement, because of its main location in Hong Kong’s Central district), broke out
in 2014. On 31 August 2014, the Standing Committee of the National People's Congress
formally adopted “The Decision of the Standing Committee of the National People's
Congress on the Selection of the Chief Executive by Universal Suffrage in the Hong Kong
Special Administrative Region and the Method for the Formation of the 2016 Legislative
Council” (8.31 Decision), which set the framework for the method of universal suffrage for
appointing Hong Kong’s Chief Executive in 2017. However, the proposal imposed
restrictions on the nomination of candidates for the Chief Executive, which was a far cry
from the aspirations of the Hong Kong people, thus triggering a series of protests with the
cumulative participation of more than one million people. The Umbrella Movement ran for
more than two months continuously (J. Chan, 2014; Ortmann, 2015). In this movement, the
youth group, as the hard-core group, stood in the spotlight. After adopting the 8.31 decision,
two student organizations, the Hong Kong Federation of Students (HKFSU) and the
Scholarism, launched a strike in academic circles from September 22 to September 26 to
protest the decision. After that, the young students became the backbone of the Umbrella
Movement. A survey conducted from late October to early November 2014 found that 44% of
people between the ages of 18 and 29 participated in the movement, but only 17% and 8% of
those were aged 30-49 and 50 and above, respectively (Chung & Pang, 2014). This large-
scale civic movement further demonstrated the dissatisfaction of young people with the

central policy.



Hongkongers share one of the core values of Hong Kong, democracy. Differing from the
regime in the mainland, this contributes to Hongkonger’s common values, memories and
experiences. The suffrage issues that triggered the Umbrella Movement carried the Hong
Kong people’s demands for democracy, “While the overwhelming focus of the movement
was universal suffrage, identification with Hong Kong and expressions of ‘localist’ discourse
were well-represented within it” (Veg, 2017, p.339). "The 2014 Umbrella Movement was
driven by and began to shape the students’ constructive Hong Kong identity because it raised
the desire to participate actively as members of the local political community while reducing

interest in the Chinese national identity" (Ortmann, 2021, p.1).

2019 Anti-Extradition Bill Movement

In February 2019, because of a murder committed by a Hong Kong citizen in Taiwan, the
HKSAR Government promoted an amendment to the Fugitive Offenders, which enabled the
surrender of fugitives in Hong Kong to Taiwan, but also to mainland China and Macao. This
triggered a series of conflicts and ongoing large-scale protests, known as the "Anti-
Extradition Bill Movement". The movement has been deemed the most significant political
crisis since the handover, with the enormous scale and number of participants in Hong Kong's
history; allegedly more than two million people participated in the largest demonstration on
16 June 2019. Young students once again became the main force of the social movement. The
groups of young students, including college and secondary school students, launched strikes
and parades. In particular, outbreaks of protests in several public universities triggered fierce
clashes between the police and the public (Purbrick, 2019). During the movement that from
June 2019 to May 2020, 8,981 arrests were made in connection with the protests. Among
those arrested, 1,707 were under 18, including 1,602 secondary students and eight primary

school pupils. Another 5,640 arrestees were between 18 and 30 years old (Adolfo, 2020).



These figures show the numbers of Hong Kong youth participating in movements and

highlight both their enthusiasm for their cause and their mistrust of the mainland government

(Holbig, 2020).

The participation of Hong Kong youth in the political movement has contributed to
strengthening the identity of the local community and weakening China's identity (Ortmann,
2021). Western democracies have always advocated the enthusiasm of young people to
participate in politics to maintain the operation of democratic systems (Kymlicka, 1997,
Kymlicka & Norman, 1994). The typology of political participation holds that identity
precedes political participation because it can be regarded as a potential form of political
participation (Ekman & Amna, 2012). On the other hand, some studies have suggested that
identity may also result from political participation, which fosters and strengthens the
individual’s sense of identity with the political community (Richey, 2011). In short, identity

and political participation interact and strengthen each other.

The events above reflect Hong Kong people's protection of Hong Kong's “core values”
embodied in the identity of "Hongkonger", which include human rights, the rule of law, clean
government, freedom and democracy (F. F. Cheung et al., 2015; N. Ma, 2011). The anti-
national education movement was aimed directly at the so-called "political brainwashing".
The Hong Kong people want to protect their inherent political attitude, which is very
different from that of the mainland, thus resisting the political identity of "Chinese". The
same is true of the “Umbrella Movement™ in 2014. As explained above, this movement was
striving for democratic "universal suffrage", mainly to safeguard the core value of
"democracy". The primary purpose of the Anti-Extradition Bill Movement in 2019 was to
maintain the "rule of law". The above three social movements all pointed to the resistance to

the identity of "Chinese" in the political sense, as well as the particularity of the
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"Hongkonger" identity, especially the maintenance of "core values", which leads to the rise

and fall of the "Hongkonger" and "Chinese" identities respectively.

This rejection of "Chinese" stands in stark contrast to the upsurge of nationalist sentiment in
the mainland (Pang & Jiang, 2019), even though the Chinese nation-building project, which
has worked well on the mainland and in Macao, has been present in Hong Kong for several

years.

1.2 Chinese nationalist education initiatives since the handover

There is no sufficient reason to attribute the anti-China sentiment among Hong Kong youth,
especially the students, to any negligence in relation to education. Since the reunification, the
HKSAR Government has been making great efforts to promote Hong Kong youth's
understanding of the mainland and cultivate their positive feelings towards it in the education

domain.

The Beijing authority has spared no effort to strive for the return of the hearts and minds of
Hong Kong people since it was confirmed that Hong Kong would return to China in the form
of "one country, two systems" (OCTS). It is challenging to cultivate Hong Kong people's
feelings for China and recognition of the central government because of the segregation of
the "two systems", hindering Hong Kong's exchanges with and understanding of the
mainland. On the other hand, under the constitutional arrangement of "one country", the
Central Government should not only bear the responsibility of maintaining the long-term
prosperity and stability of Hong Kong but also guard against this former colonial city, with its
close international ties, becoming a base for western countries to carry out a "peaceful
revolution" against China (S. Jiang, 2017, p.162). However, because of the legal segregation

of the "two systems", the Central Government cannot interfere directly in the political and
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social operation of Hong Kong. It is essential to win the hearts and minds of the Hong Kong
people and seek their emotional recognition and support to the central authority, that is, the

national identity (S. Jiang, 2017).

After the retrocession, the HKSAR government proposed to foster the Chinese national
identity of Hong Kong people through a nationalistic project (Ortmann, 2016; Zheng & Tok,
2007). The authorities officially and repeatedly stressed that younger generations need to
develop a Chinese national identity (Morris & Vickers, 2015; Tse, 2013a). In the year
following the reunification, the HKSAR Government began to promote the mother tongue
(Cantonese) as the main medium of instruction and set up Putonghua, the official language of
the mainland, as a curriculum in primary and secondary schools. There was even a tendency
to use Putonghua as the medium of instruction, to promote the integration of China and Hong

Kong through the unification of language (E. Chan, 2002; Evans, 2002; Poon, 2013).

The Education Commission Report issued in 1999 recommended that students should learn
more about China and feel a part of it. Two years later, The Hong Kong Curriculum
Development Council (CDC) published a curriculum reform document entitled Learning to
Learn - The Way Forward (CDC, 2001), in which Moral and Civic Education (MCE) was
identified as one of the Four Key Tasks to help students become good citizens. The following
year, it issued the Basic Education Curriculum Guide - Building on Strengths (Primary 1 to
Secondary 3) (CDC, 2002), which proposed a renewed focus on MCE, with national identity
as one of the “Five Priority Values” (i.e. perseverance, respect for others, responsibility,

national identity and commitment).

A core curriculum in senior high schools, named “Liberal Studies”, was implemented from
2009 onward. In this course the Modern China module focuses on issues of mainland China

in the contemporary era. In 2010, the HKSAR Government launched a controversial
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curriculum, “Moral and National Education”, to promote positive emotions towards China,
but this was discontinued for boycott of the aforementioned Anti-National Education

Movement.

During a visit to Hong Kong in 2007, the Chinese President at that time, Hu Jintao, called for
the need to "attach importance to national education for young people and strengthen
exchanges between young people in Hong Kong and the mainland" (Hu, 2007), and since
then the HKSAR Government has made great efforts to promote such exchanges. By 2018,
the cumulative investment had exceeded HK $570 million and nearly 460,000 students had

been involved. 2

1.3 The question: Why has Chinese nationalism education failed to work in Hong

Kong?

The perceived dilemma between rising localist movements and expanded official Chinese
nationalist education in post-handover Hong Kong gives rise to a critical research puzzle:
Why has the expansion of Chinese nationalist education initiatives failed to promote the
Chinese nationalist identity of Hong Kong students? Is it because of the limited impact of
education in the development of national identity? Or is it influenced by factors other than
education? What are the factors that affect the national identity of young people in the Hong

Kong context? These are the mysteries that this study seeks to unravel.

2 Compiled by the author from the replies to initial written questions raised by Finance Committee Members
in examining the Estimates of Expenditure-Director of Bureau over the years.
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1.4 Research framework: re-examining Chinese nation-building in Hong Kong amid

competitive political socialization environment

Existing literature on Chinese nationalism education in Hong Kong and its limitation

-Limitations of existing Chinese nationalism literature

Although there are many in-depth studies of Chinese nationalism, these nation-building
means cannot be applied directly to Hong Kong due to the OCTS model. Under the CCP-
state, those in power hold adequate control of all relevant departments to manipulate
education and media information to serve the Chinese nationalism exercise. However, these
nation-building approaches, which have been influential in the mainland, cannot be

implemented directly in Hong Kong because of the OCTS arrangement.

Based on the OCTS formula and the Hong Kong Special Administrative Region Basic Law,
Hong Kong, as an autonomous territory, has a separate executive, legislative and judicial
system coupled with higher freedom of speech and press and human rights protection, all of
which can complicate the implementation of Chinese nation-building measures in Hong
Kong. First, it is difficult for the CCP regime to “interfere in the affairs which the Hong Kong
Special Administrative Region administers on its own” (Basic Law Art 22)® under the OCTS
arrangement. Second, the separate legislative and judicial systems maintain judicial
independence in Hong Kong, making it a vital force in restricting administrative power (B. C.

H. Fong, 2018; Morris, 2009). In addition, the "opposition" of the Legislative Council and

3 The Basic Law of the Hong Kong Special Administrative Region of the People’s Republic of China, Chapter-Il,
Article 22.
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civil society all play a role in restricting the government's policies. The aforementioned "
Anti-National Education Movement" could be taken as the case, which forced the national
education plan to be withdrawn due to mass protests. In addition, Hong Kong enjoys high
freedoms and human rights, which renders information control more difficult to implement
effectively in Hong Kong (Morris, 2009; Morris & Vickers, 2015). Such factors make it
difficult to apply the methods of Chinese nationalism and nation-building, which are effective
in the mainland, to Hong Kong. Therefore, we need to examine the process of Chinese

nationalism and nation-building in Hong Kong from the perspective of the latter.

-Limitations of existing literature on nationalism education in Hong Kong

Existing studies focus mainly on the impact of Chinese nationalism on the education,
curricula and textbooks of Hong Kong. However, most of them have yet to examine if it has
worked well or why such reforms failed to strengthen Chinese identification among Hong

Kong’s youths.

Some scholars, especially Thomas Kwan Choi Tse, Paul Morris and Edward Vickers, have
systematically analysed the issue of national education and people's identity in Hong Kong.
These scholars have probed deeply into and discovered the process of Chinese nation-
building in the education domain in Hong Kong in the shadow of mainland China. Tse's
studies (2007, 2013) have made extraordinary contributions to the issues of the SAR
Government's policies and measures for implementing national education and the evolution

of national education in Hong Kong (T. C. Lau et al., 2016).

Kan and Vickers (2002) carried out a thorough analysis of some Hong Kong History
textbooks, mainly the Chinese History textbooks, which have targeted the orientation of

Chinese nationalism. Morris and Vickers (2015) analysed the 2012 "national education" crisis
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and pointed out some reasons for its ineffectiveness in Hong Kong, such as the impact of
media information. They argued that the failure of the National Education proposition for
Chineseness might be attributed to a clash with the derived civic identity in which
Hongkongeseness is rooted, apart from the common ethnocultural identity shared with their

counterparts in mainland China.

However, these studies have not pointed out why reforms of education policies and curricula
have failed to achieve the expectations of national education, i.e., the “return of hearts” of
Hong Kong people. As far as academic research is concerned, there is a pressing need to
explore the factors that have operated outside the official Chinese nationalist education
system and impacted upon the national identity of Hong Kong youth. In a significant sense,
the national identity of Hong Kong people is an issue of political identity (F. L. F. Lee &
Chan, 2005), so it might be valuable to explore this issue from the perspective of the

“political socialization environment” of Hong Kong.

Although some studies (F. L. F. Lee & Chan, 2005; Y. W. Leung, 2006) have explored the
young Hong Kong people’s social movement participation from the perspective of political
socialization, research targeting their national identity is scarce. Leung (2006) just focused on
the school factors in the political socialization process and did not explore the issues more
comprehensively. Lee’s (2016) study brought up one more important factor, the peers, into
the analysis. Multiple linear regression analysis that tests the impact of multiple socialization
variables, rather than not just one single socialization variable, on the national identity of

Hong Kong youth is crucial.

Research questions

Why has the expansion of Chinese national education initiatives in Hong Kong failed to build
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a Chinese national identification among Hong Kong’s youth; and whether and to what extent
is this failure related to the competitive political socialization environment in the territory?
This thesis addressed these critical research puzzles by exploring the following research

questions:

= Studying the Chinese nation-building projects in post-1997 Hong Kong schools: How
has Chinese official nationalist discourse been introduced into Hong Kong’s school

education from formal curriculum reforms to extra-curricular activities?

= Studying the contestation of Hong Kong’s political socialization environment: How
have Chinese official nationalist discourses been contested by the political

socialization environment in Hong Kong?

= Studying the limitations of Beijing’s ideological indoctrination: Whether (and to what
extent) has the political socialization environment of Hong Kong shaped the national

identity of Hong Kong youth, and how can we measure such effects?

Original contributions of this thesis: Competitive political socialization environment in

Hong Kong

Given the dilemma between the rising localist movement and expanded official Chinese
nationalist education in Hong Kong since 1997, there is a pressing need to examine the
intervening variables that influence the national identity of Hong Kong youth alongside the
Beijing and Hong Kong government’s efforts to promote Chinese nationalist education in

Hong Kong.

According to established literature, the formation of a national identity is usually led by the

processes of political socialization which are aimed at promoting "civic orientation" and
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fostering "psychological attachment to the polity and the community" of young people
(Crystal & DeBell, 2002), since the regimes are always concerned with the people’s attitudes
supportive of the political system and the nation (Dawson et al., 1977). Therefore, the factors
that influence national identity formation can be borrowed from the agents of political
socialization, including families, media, peers, teachers, and religions (Glasberg & Shannon,

2010).

In this study, I conceptualized that Hong Kong youth's national identity formation process is
influenced by two different sets of variables, namely the official education curriculum and the
political socialization environment. The former is the essential field for nation-building
narratives and has long been regulated extensively by the authority (the Education Bureau of
the Hong Kong Government), which can be assumed as constant and applied consistently to
all Hong Kong youth. The latter, which consist of family, teachers, peers and media, are the

primary agents of political socialization (Figure 1-1).

Figure 1-1. The model of influencing factors to national identity formation

Official education curriculum

ﬁ National Identity Formation

Family Teacher Peer Media

Source: Compiled by the author

Examinations of the influence of these four agents should utilize contact with youth as the
foothold of the investigation. The influence of official education on youths’ national identity
is reflected mainly in the formal curriculum and extracurricular activities. The influence of
families, peers and teachers can be measured through their discussions with youths about
political issues. The influence of the media can be assessed by examining youths’ media

preferences, that is, their exposure to different media on the political spectrum.
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Young people’s political and civic participation with their parents, and the parents' roles as
models of political and civic behaviour, are related to improvements in the children's
behaviour (Zukin et al., 2006). Citizen conversations in daily life are of great significance for
youths to cultivate political knowledge, democratic values and different forms of civic
practice. Civic discussions with peers can make unique contributions to all aspects of young

people's civic orientation (Ekstrom & Ostman, 2013).

The roles, personal beliefs and teaching methods of civic education teachers can help students
to establish civic concepts of active participation (Feldman et al., 2007). Promoting
discussion and the use of the Internet in class can improve students' knowledge and political
participation. Discussing politics openly in class can also increase their future voting
participation (D. Hess, 2000). Civic education teachers in Hong Kong prefer to be cultural or
cosmopolitan more than authoritarian, which is far different from their counterparts in

mainland China (K. E. Chong et al., 2020; Y. W. Leung & Print, 2002).

In Hong Kong, pro-democracy protesters tend to see their peers as the most important
motivators to mobilize them to join protests (F. L. F. Lee & Chan, 2011). Peers influence
political socialization mainly through interpersonal communication within peer groups and

mobilization to join major political events (C. W. Lee, 2016).

Since 1997, alternative media have created a virtual public space for Hong Kong people to
express their discontent because of the flexibility and convenience these media offer (F. L. F.
Lee, 2018a). People who have high respect for freedom of the press tend to obtain social and
political information through social media (Centre for Youth Studies, 2017; P. S. N. Lee et al.,
2017). Exposure to alternative media is related to radicalness. Alternative media consumption
has been related to the radical idea of using guerrilla tactics in social movements in Hong

Kong (F. L. F. Lee, 2018b).
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Given the considerable influence of the political socialization environment on people’s
political sense and the political environment that is habitually at odds with the Chinese
nationalist agenda, a number of hypotheses emerged relating to this study, for further testing

through a multiple linear regression model.

Previous studies have focused mainly on the changes in the domains of official education
curricula. Few studies have extended the scope of research into the broader political
socialization environment. The official education curriculum is an integral part of political
socialization, but not all of it. The influence of media and families on students' national
identity is often more significant than schooling (Fairbrother, 2003). When discussing
patriotism education, Hong Kong teachers in civic education also deem that the impact of
school education on students may be changed easily by the media outside (Mathews et al.,

2008).

Based on the existing research, and in view of the gaps in this research, this study was a
pioneering attempt to discuss the contestations of Chinese nationalist discourses in the
official education curriculum and political socialization environment within the broader
context of Hong Kong as a semi-democratic territorial autonomy from 1997 to 2020 (Figure
1-2).

Figure 1-2. Contestations of Chinese nationalist discourses between official education
curriculum and competitive political socialization environment

Political socialization
environment

Chinese nationalist
discourses in education

Hong Kong

First of all, this study explored the extent of the Chinese nationalism process in the official
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education domain of Hong Kong through an analysis of education policies. Second, analyses
of the effects of Hong Kong’s political socialization environment, which consists of family,
teachers, peers and media, on the national identity of Hong Kong youth explored some
reasons why Chinese nation-building through education is effective in the mainland but has

failed or is even counterproductive in Hong Kong.

1.5 Research design of the thesis

Mixed research methods

To address the research questions of this study, a mixed-methods approach was adopted,
combining quantitative and qualitative research methods and specifically the Explanatory
Sequential Mixed Methods Design (Creswell & Creswell, 2017) (Figure 1-3). These methods
were used to explore the diverse Chinese nation-building discourses in textbooks and media,
in particular the relationship between Hong Kong youths’ national identity and media

exposure, and their influence on each other.

Figure 1-3. Explanatory Sequential Mixed Methods Design

Quantitative Data Follow U Qualitative Data
Collection and with P Collection and Interpretation
Analysis (QUAN) Analysis (qual)

Source: Creswell & Creswell (2017)

In the Explanatory Sequential Mixed Methods Design, the first step is to collect and analyse
data using a quantitative approach and then follow up with qualitative methods for data
collection and analysis, which can “help to explain the quantitative results” and “provide

more depth, more insight into the quantitative results” (Creswell & Creswell, 2017).
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In this study, the first step was to use a campus survey to investigate the correlation between
the national identity of Hong Kong youth and their political socialization environment. First,
however, it was necessary to analyse the context of Chinese nation-building related education

policies and reforms in Hong Kong, for which an analysis of the archives was deployed.

The interviewees were selected from the questionnaire sample. The purpose of these
interviews was to investigate how these agents of political socialization affect their national
identity. The methodology of the questionnaire survey and interview is described in detail

below.

Unit of analysis: Hong Kong youth (operationalized as students in Forms 3 to 6, the latter

four years of the six-year secondary schooling)

1.6 Limitation of this study

First, it was not feasible to use a randomly-selected survey sample owing to insufficient
resources and budget. A quota-sampling was adopted, targeting two Chinese-medium schools
and one English-medium school, selected from the Education Bureau’s total distribution of
schools by the medium of instruction. This meant that the sampling method used for this
study was not diversified enough to cover schools of different brandings (i.e., Band 3
schools) or religious backgrounds. Therefore, a certain degree of sample bias was
unavoidable, and this study cannot be claimed to be fully, statistically representative of the
overall situation of Hong Kong youth. However, the study was not intended to depict a
comprehensive picture of the political socialization environment facing Hong Kong youth,
but to explore the impact of different socialization agents on their national identity and
investigate why the expansion of Chinese nationalist education has been ineffective. It will

provide the foundation for more comprehensive, rigorous surveys of Hong Kong youth’s
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national identity in future research.

Second, the survey data for this study may have been affected by the political climate at the
time of the study. The questionnaire survey was conducted from November to December
2020, a time when the 2019 Anti-Extradition Bill Movement had only just settled. The Hong
Kong National Security Law (Officially Law of the People's Republic of China on
Safeguarding National Security in the Hong Kong Special Administrative Region ) had been
implemented, and this political atmosphere may have had a specific impact on the
interviewees' political attitudes and responses, thus affecting the accuracy of the data of this
study. Furthermore, in my survey, some questions that have been used commonly in previous
surveys of this nature were declined by the schools due to being considered politically
sensitive. As a result, some questions had to be removed from the questionnaire, thus making

it difficult to analyse some issues in depth.

In June 2020, Hong Kong was also still in the haze of the COVID-19 epidemic, and the
mainland urgently enacted and passed the Hong Kong National Security Law, which was
promulgated and implemented on the anniversary of Hong Kong's handover. This move
seriously touched the nerves of the people of Hong Kong, given that the proposal of the
HKSAR Government to implement the National Security Law in 2003 had triggered a large
number of public protests. Hong Kong people were worried that this would have an impact
on the freedom of expression. This time, the National Security Law was directly formulated
by the National People's Congress (NPC) in Beijing, bypassing the legislature of Hong Kong,
and was added to the Basic Law in the form of Annex III to come into effect immediately.
The National Security Law triggered a series of reactions, such as the urgent dissolution of
radical political groups such as Demosisto, the exile of key members Nathan Law Kwun-

chung, the conviction of young political leaders such as Joshua Wong Chi-fung, the arrest of



22

Jimmy Lai Chee-ying, the founder of the Apple Daily newspaper, the removal of politically
sensitive books from bookstores and many citizens considering emigration. The "chilling
effect" caused by this move may worsen the perceptions of many Hong Kong people towards
the Central Government, the SAR Government and the mainland, and even affect the national

identity of the young students surveyed in this study.

Third, the findings of this study may best explain the national identity of Hong Kong youth
before 2020 and may not be directly applicable to the future situation following the
paradigm-shifting of Hong Kong in the post-National Security Law period. The principal
focus of this thesis is to examine whether and to what extent the competitive political
socialization environment has structured the national identity of Hong Kong youth, despite
the expanded official Chinese nationalist education. Following the introduction of the
National Security Law in June 2020, the Beijing and Hong Kong government have put into
practice many initiatives, such as refining the electoral system of the Hong Kong Legislative
Council (HKSAR, 2021; C. Lau & Cheung, 2021; NPC, 2021). At the time of writing, it is
still uncertain to what extent the paradigm-shifting since 2020 will change the degree of
“competitiveness” of Hong Kong’s political socialization environment and how it will result
in a corresponding change in the national identity of Hong Kong youth. Yet, this study has
firmly laid the foundation for the empirical relationship between the political socialization
environment and national identity for Hong Kong youth. It can facilitate future scholars’
analyses of the impact of the changing political socialization environment. For example, a
second round of research could be conducted a few years later to examine the political
socialization environment in the post-National Security Law period, again using the similar
mix-methods research adopted in this thesis. By doing so, future scholars can compare the
findings between the pre- and post-National Security Law periods in an attempt to examine

the impact of the changing political socialization environment on Hong Kong youth’s
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national identity.

Finally, this study only explains the influence of external factors, namely the competitive
political socialization environment and its conflict with Chinese nationalism education
outside the school domain. However, how Chinese nationalism education is actually taught
by teachers and absorbed by students in the classroom has remained a "black box" that cannot
be easily addressed by scholarly research. Nevertheless, given the sensitivity of class teaching
and privacy issues, researching the actual implementation of Chinese nationalism education
within the classroom and school settings remains difficult. It is a matter that awaits future

researchers’ exploration.

In addition to the objective constraints, there were also some deficiencies in the study itself.
There were some shortcomings in the questionnaire, such as the lack of detail in the questions
on national identity and the lack of a survey on courses related to nationalist education. It is
advisable to seek advice and suggestions from a variety of sources before conducting future

surveys, so that the questionnaire can be as detailed as possible.

1.7 Organization of the thesis

Chapter Title
Chapter 1 1ntr0(.1uct10n: In search of an explanation for Hong Kong youth’s national
identity
Chanter 2 Background: Modern Chinese nation-building from the late-Qing era to the
P People’s Republic of China period
Chapter 3 Research Question: Chinese nation-building project in Hong Kong and its

failure
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Chapter 4  Research Design: Theories, hypotheses, and operationalization
Chanter 5 Research findings and analysis: How does the competitive political

pte socialization in Hong Kong push back against the Chinese nation-building
Chapter 6 Conclusion: Rethinking Chinese nation-building under the One Country Two

Systems model
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Chapter 2

Background:

Modern Chinese nation-building from the late-Qing era to the

People’s Republic of China

2.1 Revisiting the theories of nation and state

The definitions of nation and state have been lacking unified views in academic circles, for
their connotations have changed in different periods and schools of thought (Minahan,
2016). What is more likely to be misunderstood is that, in the Chinese context, on the one

hand, both nation and state are usually translated in the same way, as "Bl K" (country), but on

AL

the other hand, nation is sometimes translated as " K. 7%", which can be confused with

“ethnic” and “race”. For example, in the Chinese version of president Xi Jinping’s Report at

the 19th CPC National Congress, both “National security” (B K 4% 4) and “Chinese nation”

(*F # K %) were translated with “nation”, but “ethnic and religious affairs” also

e 9

corresponded to “&.7%” which has the same meaning as “Chinese nation” (Xi, 2017). Indeed,
both nation and state contain some meanings related to “country” (B %), which includes a

definite territory wherein many people share the same past, traditions, values and culture, and
advocate autonomy. However, the critical difference is that the state has the physical force to
maintain territorial boundaries and autonomy, while the nation does not have this. At the
same time, “nation” and “ethnic” also share some the same elements, considering that the
term “ethnic” is regarded as the basis of the nation. Because of these varied interpretations of
the Chinese characters, it was necessary to make the concepts clear for this study before

going ahead.
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= Nation

A nation is a stable community of people formed based on a common language, territory,
economic life, ethnicity, or psychological make-up manifested in a common culture. A nation
is distinct from a people (Garner, 2014) and is more abstract and more overtly political than
an ethnic group (James, 1996). It is a cultural-political community that has become conscious

of its autonomy, unity, and particular interests (Smith, 1986).

“To be or not to be recognized as a nation entails different rights for the community which
claims to be one, since being a nation usually implies the attachment to a particular territory,
a shared culture and history, and the vindication of the right to self-determination”

(Guibernau, 2004, p.1251).

A nation is a human group conscious of forming a community, sharing a common culture,
attached to a demarcated territory, having a shared past and a joint project for the future and
claiming the right to rule itself. This definition attributes five dimensions to the nation:
psychological (consciousness of forming a group), cultural, territorial, political and historical

(Guibernau, 2004).

= Nationalism

“Nationalism” means the sentiment of belonging to a community whose members identify
with a set of symbols, beliefs and ways of life and have the will to decide upon their common
political destiny (Guibernau, 1996). As a modern concept, nationalism “combines the
political idea of territorial self-determination, the cultural idea of the nation as one’s primary
identity, and a moral idea of justification of action to protect the rights of the nation against

the other” in the anarchical world (Barrington, 1997, p.713).
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“Nationalism" is generally thought to have three origins, functionalist, culturalist, and
constructivist (W. Tang & Darr, 2012). Functionalists thinks that the nationalism of modern
society produced nation through the function of the state in order to develop the economy
(Gellner, 2008). Culturalists believe that the national culture is rooted in the pre-modern
period of religion, culture, customs, blood, and other factors, and that states use these existing
elements to shape the nations to maintain the legitimacy of their regimes (Smith,

1986). Moreover, constructivists argue that a nation is merely imaginary, with the elite or
ruling classes selectively extracting or even "inventing" elements according to their own
needs. The nation is a kind of imagination that exists in the public consciousness through

propaganda and education (Anderson, 2006).

= State

Weber’s definition of a “state” is a human community that (successfully) claims the
monopoly of the legitimate use of physical force within a given territory (Weber, 2009).
However, not all states have accomplished this, and some of them do not even aspire to

accomplish it.

= Nation-state

The nation-state is a modern institution characterized by the formation of a kind of state
which has the monopoly of what it claims to be the legitimate use of force within a
demarcated territory and seeks to unite the people under its rule through cultural

homogenization (Guibernau, 2004).

As can be seen from the definition above, a state is a coercive ruling force containing
multiple nations. Nevertheless, if a state is based on a unified or even a single nation it is

more convenient for it to obtain representation and access to power and for the ruling to have
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a stronger cohesion and legitimacy. Therefore, nation building is the task that the states are

committed to accomplishing to create a situation more conducive to their rule.

However, globalization causes communities to connect and influence each other and forces
many states to cede some of their power, such as transferring part of their economic power to
the WTO (Keating, 1996; Wenhua, 2008). This process weakens the independence of the
nation-state and encourages regional nationalism processes (Smith, 1986). The nation’s
tendency towards autonomy conflicts with the state’s nation-building project since the
establishment of one or more nations within a state may cause the state to relinquish some of
its power, and some nations may even seek autonomy from their states. Since nation and state
belong to different concepts and the nation has a tendency towards autonomy, nations that
have not established themselves as states or are ruled by other states can be called stateless

nations or nations against/without states.

“Nations without states” are those which, despite having their territories included within the
boundaries of one or more states, by and large, do not identify with them. “The nation's
members lacking a State of their own regard the State containing them as alien, and maintain
a separate sense of national identity generally based upon a common culture, history,
attachment to a particular territory and the explicit wish to rule themselves” (Guibernau,
2004, p.1254). A nation without a state is an independent community without a state based on
its own nation. Typical examples are Scotland and Wales to Britain, Catalonia and the Basque
Country to Spain, and Quebec to Canada, in which the communities fit the definition of the
nation given their unique histories, languages, religions, cultures and customs as well as
territories, and claims to autonomy, but do not have a state built based on a nation of their

own (Keating, 1997).

According to the United Nations, only about 3% of the recognized ethnic and nationality
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groups in the world have achieved statehood (Minahan, 2016), which means most states in
the world are not single-nation states. For the multi-nation states, the potential threat of
"stateless nations" seeking independence has made nation-building a high priority on the
authorities' political agenda. Even for the single-nation states, nationalism is also listed in the
authorities' efforts since it can make the regimes sturdier. Education plays an essential role in
nation building as a powerful tool to propagandize and cultivate national consciousness and

sentiment.

Nation building through school education

Educational institutions, particularly schools, are critical sites where national curricula are
implemented in order to construct national identity. Some studies have highlighted the role of
school and national education in creating national consciousness and the potential/use for
intensifying or relaxing political conflicts amongst the nations (Apple, 2003; Durrani &
Dunne, 2010; Leach, 2007; Tormey, 2006). Children’s mental and emotional susceptibility
during school years, which Jenks (2005, p.11) calls a period of “structured becoming”,
affords the ideologue a primal bedrock for cultivating national feelings. These feelings are
discursively constructed “through [the] processes of imaginative ideological labor” (Eley &
Suny, 1996, p.8) and are situated in the historicity of socio-political milieus. De Cillia et al.
(1999, p.156) maintained that “it is largely through its schools and education system that the
state shapes ... national common sense”. Hence, the study of these critical years in Hong
Kong’s history as a means to understand (national) identity construction is of fundamental

importance.

An essential part of nation-building is to shape a nation's shared memory (Podeh, 2000, p.65).
The school is the primary social institution for transmitting the official discourse and national

narratives of the past and is even a part of the state machinery under the authoritarian system.
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In both democracies and non-democracies, all nation-states focus on teaching their national
history to unite the individual and the state (E. A. Cole & Barsalou, 2006; L. Hein & Selden,
2000; Podeh, 2000). As the primary carrier of educational content, the textbooks have no
comparable social instruments for transmitting the unified official ideology (Mehlinger,
1985). Therefore, education and curriculum reform has become an essential means of nation-

building in various countries and regions.

= Singapore: Experiences of a hybrid regime

Building a national identity has been a top priority for the Singapore Government since
Singapore became independent in 1965. As part of this process, the national education system
plays a vital role in the socialization of students as future citizens. The educational
administration authority of Singapore is highly centralized in the Ministry of Education
(MOE) and political leaders who often wield direct influence over the citizenship education
programmes (C. Han, 2000; Koh, 2002). Therefore, the citizenship education of Singapore is

mainly subject to political leaders' wills and serves political purposes (Sim & Print, 2005).

From its attainment of self-government in 1959 until 1976 after its separation from Malaysia
in 1965, Singapore promoted citizenship education taught initially as Ethics, and later as
Civics at the lower secondary school level (Ong & Singapore Moral Education Committee,
1979). Civics aims to foster a sense of social and civic responsibility, and love for the country
and people (Chew, 1998; Ong & Singapore Moral Education Committee, 1979). Since 1967,
a series of citizenship education programmes with different themes was launched in
succession, from the "Education for Living" in the 1970s and religious knowledge in the
1980s to the "shared values and the introduction of Civics and Moral Education” in the early
1990s - and the list goes on and on. These citizenship education programmes were designed

to regulate students’ behaviour, cultivate their understanding of the history and current



31

situation of the country, and teach them to devote themselves to nation-building and
development (Sim & Print, 2005). However, independent and critical thinking, which are
essential to citizenship education in a democracy, are not reflected in citizenship education in
Singapore (M. N. C. Han, 1997). To understand the Singapore approach better, it is useful to

consider an example, such as the National Education programme launched in 1997.

In 1997, Singapore’s Deputy Prime Minister, Lee Hsien Loong, citing young people's lack of
understanding of the country's history, launched the National Education programme, which
significantly promoted the development of civic education in Singapore. The explicit goal of
this national education was "to develop national cohesion, the instinct for survival and
confidence in the future" (H. L. Lee, 1997), with the aim of socializing young people and
forming an ideal set of attitudes and values (Tan, 1998). These values included patriotism,

loyalty and the will to defend the country.

All teachers in Singapore were required to "infuse" the National Education information into
the formal curriculum. The press and television widely covered issues relating to national
education and Singapore's history. At the cost of $10 million, the Government produced and
displayed a multimedia exhibition of Singapore's history to attract young students and the

whole community.

= Russia: experiences from an authoritarian/hybrid regime

As an authoritarian regime, Russia has had many nations under its state since it inherited the
political heritage of the former Soviet Union. In the middle and late 1980s in the former
Soviet Union, the education under the leadership of President Gorbachev's Government had
begun to liberalize and to carry out the idea of democratization. Then the educational field

became an experimental place for democracy. For example, some education management
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power was devolved to schools, and respect for minority cultures and "universal human
values" were advocated. In the early 1990s, after the collapse of the Soviet Union, the
Government of the Russian Federation, led by President Yeltsin, continued to promote human
rights and legal education in school curricula, but on the other hand, re-emphasized solidarity
and loyalty to the state. In this, there was a certain contradiction in culturing citizens and
patriots at the same time (Janmaat & Piattoeva, 2007; Piattoeva, 2005). Then, by the time of
President Putin after 1999, the status of nation-building and patriotism education had been

further enhanced (Janmaat & Piattoeva, 2007; Piattoeva, 2005; Zajda, 2012).

After the collapse of the Soviet Union in 1992, the newly established Government of the
Russian Federation promulgated its first bill, the Education Act, which stated that
humanitarian character and the priority of universal human values was the primary principle
of State education policy, along with protecting the educational rights and interests of ethnic
minorities and using their own languages for teaching. Nevertheless, the bill also stated that
Russian should be taught in all state-licensed schools except pre-school (Zamyatin,

2012). Although the federal curricula promulgated in 1993 declared Russian to be a federal
language that needs to be taught in all schools, it is up to the regions and schools to decide at
their discretion (Zamyatin, 2012). Legal education received sufficient attention during 1994
and 1999, emphasising the study of the Constitution, elections and human rights. For
example, the two circulars issued by the Ministry of Education in 1995 and 1996, On
Citizenship Education and the Study of the Constitution of the Russian Federation and On
Citizenship and Legal Education of Students in Comprehensive Schools of the Russian

Federation, both emphasized the importance of legal education.

In the mid-1990s, Moscow's elite was concerned that it would move from cultural

renaissance to political independence, given the nation-building attempts by some of the
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country's ethnic minorities (Tishkov, 1997). While carrying out aspects of democratic
education such as the rule of law, the Russian government gradually emphasised unifying
national ideology. Although The Development Strategy of Historical and Social Science
Education in Comprehensive Schools, promulgated in 1994, emphasized the education of

ethnic, national and universal values, it prioritized Russian national values.

Based on the concerns about national unity, the Putin administration placed greater emphasis
on the importance of patriotic education from the late 1990s. In 1999, the Ministry of
Education implemented The Upbringing Development Programme, 1999/2001 and this was
followed by another programme for 2002/2004, by which citizenship and patriotic education
became one of the main objectives of the national education policy. In addition, the Russian
language received further attention by increasing the number of Russian hours in secondary
schools and promoting the teaching of national symbols (Janmaat & Piattoeva, 2007). In
particular, the implementation of The State Program of Patriotic Education in 2001 and
subsequently The Concept of Patriotic Upbringing in 2003 clarified the importance of
patriotic education. Clearly, it emphasized the cultivation of love and dedication to the
Fatherland, which elevated this patriotism towards Russia above the "minor Motherland". All
of the approaches focused on Russia's unified national identity. Resources from the
Government supported patriotic education projects while democratic education continued

simultaneously (Janmaat & Piattoeva, 2007).

Although the Government of the Russian Federation initiated democratic reforms and respect
for ethnic minorities, it has shifted gradually in favour of the nation-building process since
the mid-1990s. Furthermore, education plays a different and vital role in this process with the

change of policy.

= France: experiences from a democratic regime
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Civic education has played an essential role in the integration of different groups and
ethnicities into a unified Republican national culture in France, by instilling universal values
such as the concept of liberty, equality, fraternity and human rights to young people from
different family backgrounds and integrating this diverse population (Osler & Starkey, 2001;
Starkey, 2000). The school is the Republic's primary institution for socializing its citizens.
Students from different backgrounds have a consistent understanding of the rights and
obligations as citizens through the indoctrination of the school curriculum and participate in

social practice based on understanding the concepts of democracy and the republic.

French civic education can be traced back to the Third Republic of the 19th century (Starkey,
2000). In order to consolidate its democratic institutions, the Third Republic began to attach
importance to civic education at the beginning of its establishment (Lemaire, 2009). It even
prioritized civic and moral instruction over reading, writing, and literature in the first
Compulsory Primary Education Curriculum Statement published in Article 1 of the Jules
Ferry Law of March 28, 1882 (Osler & Starkey, 2001). Since 1981, the new Socialist
government has been committed to reformulating civic education and explicitly supporting
human rights education, and in 1985 detailed official instructions, study projects and time
schedules were published by ministerial decree. In 1996, the right-wing Government of the
time put forward an official decree which linked civic education with the overall goal of
running a school for secondary education. Officials believed that civic education in schools
should unify social culture and look at the differences between ethnic groups based on the
Republican idea of civic equality. The school itself should become a Republican site where
everyone is equal to feel the idea of the Republic for themselves. For example, class councils
are elected within the school following democratic principles, regardless of the actual
nationality of the students, even if they do not have the right to vote in France (Starkey,

2000).



35

According to the guidelines published in 1999, moving from the near and concrete to the
general and the abstract, the syllabus for the four-year lower secondary school introduced the
concepts of citizenship step by step, from “the individual contrasted with the citizen” to
“equality, solidarity, security”, to “freedoms, rights and justice” and finally to “the citizen and
the republic”. The study of the French constitution and international human rights texts is
emphasised. The national symbols of France, such as the Phrygian hat, the national day (14
July), Marianne (personification of the Republic), the flag, the national motto, and the
national anthem are taught for nationalism (Osler & Starkey, 2009). The syllabus, based on
advocating the basic principles of the Republic, does not shy away from citizens' possible
objections to the regime and even advocates action such as strikes and demonstrations for

civic movements (Starkey, 2000).

In the light of the above, France has a long tradition of using civic education to consolidate
democracy which can be traced to the Third Republic of the 19 century. The civic education
in France focuses mainly on the indoctrination of universal values such as freedom, equality,
fraternity, and human rights, by which the different ideas of various ethnic groups can be

integrated with the concept of democracy and republic to achieve national unity.

As can be inferred from the cases above, regardless of its position on the political spectrum
from democracy to autocracy, the regime needs a nation-building project to carry out its will.
At the same time, nation-building is an ongoing process since the states in which there are
always new community members joining are also confronting changing situations in the

world.

2.2 The origins of Chinese nation-building

According to the official narrative of the PRC, China's imperial era can be traced back to
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more than 2000 years ago as Qin Shihuang (&5 £) integrated the six Kingdoms (221 BC)

into one unified empire. However, China did not start to build a nation-state in the western
sense until the end of the 19th century (Ge, 2018; Zhao, 2004). Before that, China was not a
nation-state in the modern sense, given that it did not have the consciousness of nation or
nationalism (Hsti, 1960). The concept of nationalism did not exist in traditional China.
Instead, focusing on the "loyalty" of the ruled culturalism was the ideological means the
imperial power adopted to educate the people. The most famous is Confucianism, which has
been revered by imperial powers since Emperor Wu of the Han Dynasty (i &, ) (157-87
BC), advocating the concept of hierarchy and allegiance. In addition, the "Central Plains

Civilization" (/& L #), which is also constituted by the cultural system of Confucianism,
held itself to be the only centre of civilization in the whole world and “all under heaven” ( X
T) to enlighten and absorb the "barbarians" (% %) around it. The places or people willing to
accept Central Plains civilization, such as Mongolia and Manchuria in northern China, were
brought within its cultural boundaries. This created a kind of culturalist territory extending
from the centre to the periphery, rather than the well-defined and (often) strictly guarded
geographical territories of nations nowadays. Therefore, the traditional Chinese practise is
mainly "cosmopolitanism" (X T £ &) or “culturalism” (X 4L £ &), rather than
"nationalism" (Ge, 2018). Even China had no country name until the early 20" century, when
Liang Qichao pointed out this problem and gave the name “Zhongguo” (¥ B) (Liang, 1989).
However, other scholars argued that China had always been an "unconscious nation" ( B /£ &9
K. 7%) and became a "self-conscious national entity" ( & % 49 K 7% K #%) (Fei, 1989) in the

one century of conflicts between the late Qing Dynasty and the west.

However, it should be kept in mind that the narrative of nationalism, described above, is
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backed by a Han Nation-centred theme based on the idea of Han people holding the
prerogative of narrating history. It is not the point here to debate the “theme” issue, but to
keep moving to the discussion of nationalism being woken and constructed since the Qing

Dynasty.

In the 17th century, the Manchu established their regime in China and further expanded its
territory so that different nationalities (Manchu, Han, Mongol, Hui and Tibetan) were brought
under a single governing system, forming a loose entity similar to a multi-nation (or rather
multi-ethnic). The meeting of China's Emperor Qianlong (1711-1799), of the Qing Dynasty,
with Britain's mission headed by George Macartney in 1793 might have been the first formal
contact between China and the western nation-states and gave China's rulers access to another
civilized system that claimed to be on an equal footing with them. Many decades later, the
failure of the Opium War (the Opium War included the First Opium War (1839-1842) and the
Second Opium War (1856—-1860), both of which ended with defeats of Qing) in the late Qing
Dynasty, especially the Sino-Japanese War in 1895, finally changed the traditional Chinese

concept of "cosmopolitanism" and began to shift to the concept of "nationality" (Zhao, 2004,

p.17).

The Manchu dynasty finally, officially ended its rule in 1912 after suffering several kinds of
nationalist struggle. This empire, composed of different ethnicities, after different regime
changes such as the Beiyang Government, the Republic of China and now the People's
Republic of China, still almost wholly maintains its multi-ethnic pattern and has formed into
an almost complete and unified multi-nation state. It is quite unique in the evolution of the
nation-state, since other multi-ethnic empires that have undergone regime changes, such as
the Ottoman Empire, tend to split into separate and relatively homogeneous nation-states or

single-nation states. It went through a series of unique Chinese nationalist education
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processes in China, from the Qing Dynasty to the People's Republic of China.

2.3 Clash of two brands of Chinese nationalism in the late-Qing period

In the late Qing Dynasty of the 19th century, the Chinese elite and intellectuals were
disturbed by the weakness and incompetence of the Qing government and China in conflicts
with other countries. Particularly when the Qing government was defeated in the Opium War
in the 1840s, they had to admit the equal status of the "countries out of the civilized world"
(9 Z #) and that China was not the only centre of civilization in the world. However, the
national elite attributed the failure to the "strong ships and artillery" (#5 B }#]) of the west,
so they launched the "Westernization Movement" (# #i€ #)) to develop science and
technology and military industries. However, they still adhered to the idea of "Chinese-style
Westernization" (V% %1%, %% % ) and continued to uphold the superiority of Chinese
culture. The failure of the Sino-Japanese war in 1895 shocked the Chinese cultural elite to
observe how powerful the small countries that had long been seen as objects of China could
be. China's view of "cosmopolitanism" was shaken. And then, the idea of "Chinese-style
Westernization" was discarded. China looked for answers and methods from the west, so the
idea of "nation-state" began to spread, such as the basic concept of territorial awareness,

national equality. The construction of a modern "nation-state" has become necessary to unite

the people, seek development, and resist foreign enemies.

The "loose sand" (—#& #% /) of the Chinese people has become a thorny problem in urgent

need of improvement. Therefore, the establishment of a Nation-State based on Nationalism
has been listed on the agenda following the example of the western countries and

neighbouring Japan.

Liang Qichao: Chinese Nation
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At that time, Liang Qichao, a famous scholar and reformer, put forward the concept of the

"Chinese nation"( ¥ # &, 7%) (Liang, 1900). Liang called the nationalism with single
nation/ethnic “narrow nationalism” (+J» K. 7% £ %& ) and the nationalism of the unity of all
nationalities in the territory of the Qing Dynasty as "broad nationalism" (kX K. 7% £ &)

(Fitzgerald, 1995). Liang acknowledged the original differences and pluralistic phenomena
among various historical and cultural groups in China, but at the same time, he was happy to
see the trend of their integration. He hoped to build a nation like the United States and
become a great nation without discrimination in the future. Liang expected that, under the
concept of the "Chinese nation", different ethnic groups within China would be integrated

and united to avoid separatism.

Sun Yat-sen: Han Nation

Sun Yat-sen, as a revolutionary, believes that the modern world is an era of nationalism on
which all modern countries are based. Britain's dominance of the world stems from its Anglo-
Saxon nationalism. The rise of Japan in East Asia is also inseparable from its Yamato
nationalism. In contrast to Britain and Japan, the decline of China was due to the lack of
nationalism. Sun thought the autocracy of the Manchu regime was the main reason why
China was poor and weak, so he put forward the idea of "expelling the Manchu and restoring

=

the Chinese nation" (38 %£ )%, /5 ¥ %) in an attempt to overthrow the Manchu regime

to establish a single Han nation-state. However, in order to inherit completely the territory of
the Qing Dynasty, which included different ethnic groups, after the success of the 1911
revolution, Sun Yat-sen changed the concept of a mono-nation state to "five races under one

union" (#7%#=) in order to unify different ethnic groups such as Manchu, Han,

Mongolian, Hui and Tibetan.
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The main driving force of the transformation of the revolutionaries, represented by Sun Yat-
sen, from a single nationality to multi-ethnic integration lay in the maintenance of territorial
integrity, that is to say, the entire inheritance of the territory of the Qing Course (Leibold,

2007).

= Ethnic minority areas accounted for more than 60 per cent of the territory of the Qing
Dynasty that contained rich natural resources, making it impossible for the newly
established Republican Government to accept the consequences of abandoning this

large area.

= The enthusiasm of the people for maintaining the integrity of the territory of the Qing
Dynasty also forced the new Government to make even ostensible efforts to maintain
the national territorial integrity and unity to enhance its legitimacy in power. In 1912,
with the Qing government stepping down after the Revolution of 1911, Outer
Mongolia became independent with the support of tsarist Russia, which ignited the
anger of the Chinese people at home and abroad. Therefore, those in power must

make a gesture of safeguarding national and territorial integrity (Leibold, 2007, p.40).

= The interference of foreign forces in the border areas endangered the interests of
China's ruling government. In addition to the independence of Outer Mongolia with
the support of tsarist Russia, Tibet, with the support of Britain, also declared its
secession from the Republic Government. In addition, Japan also asked the Yuan
Shikai Government to take over Germany's interests in Shandong, China. The series
of events touched the nerves of those in power and the general public so that the
maintenance of unity among the various ethnic groups had to be emphasized to

maintain stability in the border areas.
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2.4 Chinese nation-building under the KMT regime (1911-1949)

After the fall of the Qing government in 1912 and until the establishment of the PRC in 1949,
the political situation in China was not stable, and the work of the Chinese nationalist
education could not be implemented fully and deeply. Before the Kuomintang (KMT),
headed by Chiang Kai-shek, roughly reunified the northern warlords in 1927, China did not
have a robust central government wherein the local warlords ran their affairs. However, soon
after that, Japan occupied the northeast of China in 1931 and then launched the war of
aggression against China from 1937 until 1945. However, immediately, the civil war between
the KMT and the Chinese Communist Party (CCP) broke out and ended until 1949 with the
retreat of the Kuomintang from Mainland China. Therefore, in the 30 years from the fall of
the Qing government to the establishment of the PRC, the Chinese Government was not able
to implement the Chinese nationalist education project effectively. However, the Central
Government and social groups still launched the Chinese nationalist education campaign to a

limited extent.

From the mid-1910s to the 1920s, the cultural and literary innovation movements with the
theme of "anti-tradition, anti-Confucianism, anti-classical Chinese" were launched by
western-educated cultural elites such as Chen Duxiu, Li Dazhao, Cai Yuanpei, Lu Xun and
Hu Shi. This was called the "New Culture Movement" (#7 X /i€ ) (Ouyang, 2016). Those
in Chinese intellectual circles abandoned the self-centred cultural view and actively
advocated the western (European) culture, especially democracy and science. The "New

Culture Movement" clearly criticized and reflected on the traditional Chinese culture and

thought represented by Confucianism, put away the traditional view of "all under heaven" (X
T) and placed the Chinese nation among the various national groups in the world rather than

regarding itself as a unique Confucian cultural community.
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It was mentioned earlier that Sun Yat-sen advocated the establishment of a Han nation-state
before the 1911 revolution, but he turned to the integration and reunification of all ethnic
groups after the victory of the revolution. Sun intended to integrate the Han nationality with

the ethnic minorities in order to establish a “great unitary nation-state” ( K —#. 4y
%). Chiang Kai-shek, Sun's successor, followed in his footsteps of national

integration. Chiang even believed that all ethnic minorities are the large and small branches

(K F &) under the same blood system (dz4%) so they belong to the same nation (Chiang,

1947). Therefore, during the Kuomintang rule, the Chinese nationalist education route was
mainly through national integration and assimilation to integrate different ethnicities into the
same (Chinese) nation. However, this integration and assimilation was essentially a plan

centred on the Han nationality, and Chiang even proposed to "Sinicize" (:X4L) all ethnic

groups to achieve national unity (Chiang, 1947). This national unity plan led to many
boycotts and conflicts from ethnic minorities because they felt their particularities were being

ignored (Zhao, 2004, p.172).

2.5 Chinese nation-building under the CCP state (1949 — present)

Today, China is a multi-ethnic country united under the "Chinese nation" while granting
certain autonomy to minority areas. Based on its multi-ethnic composition, China's national
identity is not based on a strict racial basis but instead on a state of inter-ethnic "republic" or

civic loyalty.

In addition to the majority group, the Han people, there are 55 ethnic minorities (identified by
the PRC), including Manchu, Mongolian, Hui, Tibetan and Uygur. Several of the major
ethnic minorities have their own languages. Dialects vary from place to place, and there are

also different religious beliefs, including Christianity, [slam and Buddhism. It is a vast
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Chinese nationalist education project to build a unified multi-nation state from these

diversities.

Mao Zedong: “Victor” narrative in the class struggle

The first stage of Chinese nationalist education after the establishment of the PRC in Mao
Zedong’s time was the narrative of the "victor", in which socialism overthrows feudalism and
capitalism, the proletariat conquers the bourgeoisie, the Chinese people defeat imperialism
and so on (Gries, 1999). "The Chinese people have stood up" was the central theme of the
propaganda. The CCP did not realize the role of nationalism (Zhao, 1998) during this phase.
Instead, the necessary form of expression of Chinese nationalist education was the class
struggle and socialist transformation to pursue a utopia of "egalitarianism". All the people,
regardless of nationality, were brought into this tremendous political movement (Fitzgerald,
1995). Materialistic ideology replaced various religious beliefs, Marxism-Leninism and Mao
Zedong thought replaced the position of traditional Chinese culture, and Confucianism was
denied and criticized. In particular, the "Cultural Revolution", which lasted for ten years from
the end of the 1960s, caused the Chinese society to fall into chaos and the communist ideal

encountered the belief crisis.

Deng Xiaoping: Pragmatism and Nationalism

In the late 1970s, with the end of the Cultural Revolution and the abandonment of the
communist ideals of the Mao Zedong era, the CCP leaders, with Deng Xiaoping at the helm,
began to take a pragmatic road, carrying out reform and opening up, and economic
development became the official theme. The disappointing Marxism-Leninism had to give
way to nationalism, that is, the Chinese Nation, in order to maintain the relationships among

all ethnic groups. The patriotism was moulded into a kind of glorious national tradition. The
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authority spared no effort to demonstrate the correctness of the socialist road, the inevitability
of the CCP to safeguard the nation-state and the necessity of maintaining a stable political

order for economic development.

The market economy and the western liberal democratic trend of thought gradually corroded
the communist ideology, and the ruling legitimacy of the Communist Party also began to be
questioned gradually. Furthermore, a series of social problems, such as corruption, high
inflation and unemployment rates, finally led to a social movement led by university students
in the spring of 1989 that eventually suffered a violent crackdown called the June 4th
incident (X. Deng, 1993, 2004). The CCP leader at that time, Deng Xiaoping, criticized the
disturbance and argued that the foremost reason for this movement was that the authority “did
not persist in doing ideological and political work well”, and that “our biggest mistakes are in
education, we did not have enough education for kids and young students” (Deng, 1993,

p.327).

The 4 June event and the disintegration of the Soviet Union sounded the alarm to the CCP to
put the prevention of "bourgeois liberalization" on the agenda again. The concept that "The
imperialists will never perish in their desire to destroy us" had begun to be instilled in the
public consciousness. China's experience in the past century has been described as a
humiliating history of being bullied by imperialists to alert people to guard against the
destruction and peaceful evolution of external hostile forces. While deepening reform and
opening up and developing the economyj, it also needed to pay close attention to ideological
and political education. Therefore, the integration of patriotism into socialism became the

guiding idea of education. It should not only "rejuvenate the country through science
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education", but also stick to patriotism and adhere to the "four Cardinal principles"# (adhere
to the socialist road, people's democratic dictatorship, the leadership of the CCP, and

Marxism-Leninism and Mao Zedong thought) (Hughes, 2009).

Then the (Chinese) nationalism was rediscovered when communist ideals and ideologies

failed, and "patriotism" became the new theme of political propaganda.

Jiang Zemin: “victim” narrative in Patriotic Education Campaign

Jiang Zemin, who was hand-picked by Deng Xiaoping as the state leader, inherited his
predecessors' legacy of nationalism and patriotism education. Chinese officials launched a
nationwide “patriotic education campaign” for young people in 1991 (Z. Wang, 2017; Zhao,
1998). After the subversive June 4th incident in 1989, the focus of the Chinese nationalist

education shifted to the narrative of the "one century of national humiliation" (& <F B )

from the mid-1800s to mid-1900s when China was attacked and bullied by imperialists,
emphasizing the humiliation and oppression suffered by the Chinese nation in modern history
(Z. Wang, 2017). The narrative of "victor" switched to "victim". This narrative ascribes
China's social problems at the time due to foreign aggression and oppression. The CCP, on
the other hand, was regarded as the leader of the Chinese nation in resisting foreign enemies,
and the people were encouraged to unite against foreign countries. China's traditional
Confucian culture, which was criticized before, was once again venerated, and the "Chinese
nation" was traced back to the common distant past. Through its comprehensive and

extensive Chinese nationalist education project, it attempted to shape a unified multiple-

4 The "four Cardinal principles" were first put forward by Deng Xiaoping in 1979 and re-emphasized during the
“southern tour” in 1992.
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nation state.

In 1991, the Publicity Department of the CCP Central Committee issued the Circular on
Making Full Use of Cultural Relics to Educate in Patriotism and Revolutionary Traditions
(Ministry of Education, 1991), which was the first official document on patriotic education.
However, it was not until 1992 that it began to be implemented fully, after Deng Xiaoping's
southern tour. Since the CCP regime has a solid and deep control network and power in
China, along with its policy documents, is often delivered with the same force as formal laws
and regulations, thus mobilizing all relevant departments and agencies from the top down.
Moreover, all public education institutions in China, from kindergartens to universities, are
under the control of the CCP, and the state runs even the vast majority of primary and
secondary schools and universities. As a result, the policies and decisions of the party

committees can be implemented effectively and promptly.

The Outline of Education Reform and Development in China in February 1993 took
patriotism as the guiding principle of China's educational reform (CCCPC & The State
Council, 1993). In November, the Publicity Department of the CCP Central Committee
(PDoCCPCC), the State Education Commission (SEC), the Ministry of Radio, Film and
Television (MoRFT), and the Ministry of Culture (MoC) jointly issued the Notice on the
Education of Patriotic Movie and Television Work in Primary and Secondary Schools Across
the Country. This Notice required all primary and secondary schools to arrange for students
to watch designated patriotic educational films and videos to promote "understanding of
history and national conditions" and to "stimulate patriotic feelings and aspirations"

(PDoCCPCC et al., 1993).

In June 1994, a national education conference adopted a document entitled Guidelines for

Patriotic Education, which was distributed to all educational institutions, from kindergartens
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to universities. The most important feature of this policy was that it replaced the old Marxist
indoctrination with the patriotic theme. On 6 September 1994, the Outline for the
Implementation of Patriotic Education, drafted by the Publicity Department of the CCP
Central Committee and published by "People's Daily", set off a climax of the patriotic
education movement. The Outline clearly set forth a series of goals for patriotic education,

including

"invigorating the national spirit, enhancing national cohesion, building up national
pride, and consolidating and developing the broadest patriotic united front, the
patriotic enthusiasm of the masses should be directed and condensed to the great
cause of building socialism with Chinese characteristics and to making

contributions to the reunification, prosperity, and strength of the motherland".

For young people, in particular, the Outline called for the inclusion of patriotic education in

all school curricula from kindergarten to university.

In 1995, on the occasion of the 50th anniversary of the victory of the War of Resistance
against Japan, the CCP leaders organized a wide range of activities to publicize the major
theme of the patriotic education movement. According to official reports, there were more
than 10,000 official and various celebrations to celebrate the victory. From July to September,
Jiang Zemin and other senior party leaders took part in 17 such events (Zhao, 2004). The
upcoming return of Hong Kong in 1997 was primarily a significant event in promoting the

rise of China and arousing patriotic enthusiasm.

As the campaign was targeting young people, all schools were required to use their
classrooms as platforms to cultivate patriotism and inculcate patriotic views in their curricula.

Each school also added a new general education course, "National Conditions "( B %), as a
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requirement parallel to the two major political education courses of Marxist Theory and
Ideological and Political education. The education of "National Conditions" mainly
introduced the realistic problems of China, and its historical roots emphasized "Chinese
characteristics", thus negating the appropriateness of western thought such as democracy and
freedom. In addition, China's problems were attributed mainly to obstruction and suppression
by hostile international forces, and it was only by uniting around the CCP Central Committee

that these oppressors could be resisted.

In order to create a social atmosphere conducive to patriotic education, all tourist attractions,
such as museums, memorials, historical (especially revolutionary) sites, heritage reserves,
popular architectural sites and even local community centres, were asked to stand up as
patriots. Many historical sites were designated as "patriotic education bases", such as the
Northeast region, where atrocities were suffered from the Japanese invaders during the Anti-
Japanese War. Students attending the course "National conditions" were organized to visit
these historical sites and various museums related to the course, such as the Museum of
Revolutionary Martyrs. The National Flag Law, passed in 1990, was also highlighted in the
“Outline”. This decreed that, to cultivate patriotism, the primary and secondary schools and
universities should hold flag-raising ceremonies on important occasions such as the opening

of the school year, graduation, and the National Day.

The two main themes of this patriotic education campaign were "China's long history" and
"national unity and territorial integrity" (Zhao, 1998). The history of the Chinese nation can
be traced back to the legendary ancient tribal leaders, the Yan and Yellow Emperor, who
unified all Chinese people under the concept of "Descendants of the Yan and Yellow

Emperor" (¥ #& ¥ ) and established common historical and cultural ties among all ethnic

groups with a vague "theory of lineage". The National Unity, as a theme against Ethnic
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Nationalism, maintains the unity of the various ethnic minorities. In order to conform to this
request, this "campaign" specially aimed at the minority nationality areas, especially Tibet
and Xinjiang, in which some special requests and the adjustment had been made, such as the
inclusion of minority heroes in the compilation of textbooks to balance the relationship with
the Han nationality. The officials emphasised that patriotism is not "narrow nationalism". The
"territorial integrity" is used to oppose all forms of separatism, including several border areas

and Taiwan.

Hu Jintao: Patriotism as moral code and national spirit

The patriotic education was brought to the fourth generation leadership alongside the political
power passed to General Secretary (President) Hu Jintao in 2002. He continued the patriotic
education line of his predecessor and further sublimated it from a personal moral code to the

height of the Chinese national spirit.

In 2002, the 16th CCP National Congress proposed to "carry forward the national spirit" (54
5 R % #54¥), which emphasised that “...the Chinese nation has formed a great national spirit
of unity, peace-loving, diligence and courage, and continuous self-improvement with
patriotism as the core” (Z. Jiang, 2002). Patriotism education continues to play an essential
role in "carrying forward the national spirit". "...we must take the promotion and cultivation
of the national spirit as a crucial task of cultural construction and incorporate it into the whole

process of national education" (Z. Jiang, 2002).

In February 2004, following the guideline of the “carry forward the national spirit”, the CCP
Central Committee and the State Council promulgated Some Opinions on Further
Strengthening and Improving the Ideological and Moral Construction of Minors (CCCPC &

The State Council, 2004), which began by emphasizing that "strengthening and improving
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the ideological and moral construction of minors is a major and urgent strategic task". It was
considered necessary to "carry out in-depth education about patriotism, collectivism,
socialism and the spirit of the Chinese nation...". And then, in March, in response to the
“opinions”, the Propaganda Department of the Central Committee of the CCP and the
Ministry of Education jointly issued the Implementation Outline of Education for Carrying
Forward and Cultivating National Spirit in Primary and Middle Schools (Propaganda
Department of the CCCPC & Ministry of Education, 2004). The Outline required that the
education about the national spirit should be infiltrated into all school subjects and the whole
process of primary and secondary education by “holding high the banner of patriotism”, in
addition to continuing and enhancing the patriotic education campaign started in the early

1990s.

In 2006, Hu Jintao put forward the Eight Honors and Eight Shames (-\ & \Ji), officially
titled the Socialist Concept of Honour and Disgrace (7t 8% 7% & 4 #), emphasizing the

need to educate the broad masses of cadres and people, especially young people (CCCPC,
2006; Y. Dong, 2006; Propaganda Department of the CCCPC & Ministry of Education,
2004). The first code of the eight is "Honour to those who love the motherland, and shame on
those who harm the motherland", which sets patriotism as the foremost place. Then at the
beginning of the sixth Plenary session of the 16th CCP Central Committee in 2006, “the
national spirit with patriotism as the core” was written into the socialist system with Chinese

characteristics as the guiding principle of Chinese nation-building (CCCPC, 2006).

The Hu Jintao government regards patriotism as the core of the "national spirit" and strives to
regard it as the spiritual core of the entire Chinese nation and the moral requirements for each
individual. The patriotic connotation of Hu Jintao's era is like that of his predecessor, which is

still used to safeguard the legitimacy of the CCP regime, socialist road, national unity, and
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other elements for building the Chinese nation.

Xi Jinping: “Chinese Dream” and Ideological campaign

Taking the helm of the Chinese Communist Party (CCP) in 2012 and rising as the paramount
leader of China, President Xi Jinping has launched the most extensive campaign in post-Mao
China to champion an official ideology mixing communism, nationalism, and Leninism under

the theme of the “Chinese Dream” (*F B $~) (Zhao, 2016).

Xi Jinping delivered his first public speech on the Chinese Dream when he visited the
exhibition "The Road to Revival" with the Standing Committee of the Political Bureau of the
CCP Central Committee at the National Museum of China. The exhibition shows the national
experience from the First Opium War to present China, with particular emphasis on the
history of "one century of national humiliation" from the First Opium War (1839-1842) to the
end of the Sino-Japanese War in 1945 (Xinhua, 2012). President Xi then formally proposed
the "Chinese Dream" in his speech at the first session of the 12th National people's Congress
in 2013, at which he was elected president (Xi, 2013). In that speech, he stressed again the

need to regard "great rejuvenation” as the fundamental concept of the "Chinese Dream".

The theme of the Chinese Dream is "Chinese Revival", which earlier Chinese political
leaders such as Sun Yat-sen have often taken to support their legitimacy, encourage the spirit
of nationalism and mobilize people to support social change (Z. Wang, 2014). In addition,
similar to the era of Jiang Zemin, the exposition of "one century of national humiliation" is
still used as the background of the dream of Chinese revival. Xi’s Chinese Dream continues
the tradition of CCP to provide a bright future for the people. It is all to make the Chinese
people believe that only under the leadership of the CCP can the dream of a better life be

realized. The Chinese Dream's promotion campaign can be said to be the renaming of a new
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round of patriotic education activities.

To some extent, the goal of the Chinese Dream is to play the role of an adhesive, to bring
people together (Z. Wang, 2014). President Xi said in his speech at the 2013 session of the
National People's Congress, "We 1.3 billion Chinese people should bear in mind our mission,
unite as one, and unite into an invincible force with wisdom and strength" (Xinhua, 2013). In
addition, not as individualistic as the "American Dream" that emphasizes personal success
through effort, the "Chinese Dream" is collectivist or nationalistic, giving priority to the
whole country while encouraging citizens' dreams to "integrate into the cause of the nation
and the state" (People’s Daily Online, 2013). President Xi's exposition on the Chinese Dream
explicitly or covertly resorts to a variety of resources to persuade people to enter the

imagination of a common community that supports the rule of the CCP (J. Wang, 2017).

Chinese nationalism, similar to its predecessors, is still included in the ideological campaign
because it has provided the most reliable claim on the Chinese people’s loyalty and the values
shared by both the regime and its critics. Chinese people with different political views are
usually unified under Chinese nationalism. That is, they regard themselves as patriots and
safeguard the interests and unity of the country (S. Wang, 2014). Xi Jinping’s Government
has been vigorously promoting the historical mission and goal of "national rejuvenation",
safeguarding national interests and maintaining political stability and economic prosperity as
its main basis of ruling legitimacy to unify dissidents under its command. Beyond that, Xi has
stressed the importance of ideology to the legitimacy of government. Drawing on the
historical lessons of the collapse of the regime in the former Soviet Union, Xi believes that it

is necessary to strengthen the construction of ideology and put forward such concepts as "two
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cannot be negated" (WM 1E 7~ & % 52 5, "four self-confidence" (W18 & 13) 8, "four
consciousness (Y918 &) ™ and "two to be safeguarded" (w7 1B 4:3%) 8. This emphasizes the
necessity for the current development path and the legitimacy of the CCP regime from the
past to the present. The proposal of these ideas and their corresponding measures can be seen
as an ideological campaign, with further tightening of speech control on television, mass
media and internet platforms. Under this requirement, the tradition of patriotic education has
continued in the Xi era, and more emphasis is placed on uniting all the Chinese people with

"loving the Party" and "loving socialism" as the core.

On November 12, 2019, the CCP Central Committee and the State Council issued the
Implementation Outline of Patriotic Education in the New Era (CCCPC & The State Council,
2019). In addition to continuing the patriotism education measures of the Jiang era, such as
integrating patriotism into all walks of life, and building and making use of patriotism
education bases, the Outline defines the core role of ideological construction more clearly.
The "guiding ideology" at the beginning of the Outline emphasizes the need to "enhance the
‘four consciousnesses’, strengthen the ‘four self-confidences’, and achieve the ‘two
maintenances’ ”, that is, to uphold the leadership of Xi and the CCP under his leadership and

adhere to the socialist road. Moreover, the document pointed out that "the essence of

5 That s, "It cannot use the historical period after reform and opening up to negate the historical period
before it, nor can we use the historical period before reform and opening up to negate the historical period
after it."

6 That is, "self-confidence in the road, theory, system and culture of socialism with Chinese characteristics"

7 That is, "political consciousness, overall situation consciousness, core consciousness and alignment
consciousness"

8 Thatis, "Resolutely safeguard General Secretary Xi Jinping's core position of the CCP Central Committee and
the whole Party, and resolutely safeguard the authority of the CCP Central Committee and centralized and
unified leadership."
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patriotism is to adhere to a high degree of unity of patriotism, loving the party and loving
socialism" to negate the abstract patriotism model of "loving the country but not the Party." In

terms of nation-building, the Outline proposes to

"...constantly strengthen the recognition of the great Motherland, the Chinese
nation, Chinese culture, the Communist Party of China and socialism with
Chinese characteristics, resolutely safeguard national sovereignty, security and
development interests, and take a clear-cut stand against attempts to split the

country and undermine national unity."

It further emphasizes the need to unite all ethnic groups with the leadership of the CCP and
unite into the nation-state under the "Chinese nation". Specifically, it is shown as a blow to

opinions that are at odds with the official ideology in the higher education domain.

Higher education is usually a field with relatively free speech. In the eras of Deng, Jiang and
Hu, colleges and universities could enjoy a little more freedom of thought and speech than
other institutions. However, given the frequent criticism of the authorities in colleges and
universities, Xi responded at the national higher education party-building conference in
December 2014. Calling for “positive energy’ and a ““bright attitude’” toward the party and
state, X1 urged the party to enhance ideological guidance to turn universities into breeding
grounds of Marxist studies: “Institutions of higher education should shoulder the important
tasks of studying, researching and publicizing Marxism, as well as training builders and

successors of the socialist cause with Chinese characteristics” (H. Dong, 2014).

On January 19, 2015, the CCP Central Committee and the State Council issued nationally
circulated Document 30, which relayed Xi’s speeches, demanding strengthened party control

and cleansing western-inspired liberal ideas from universities. This document called for
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establishing the “three identities” (theoretical, political, and emotional) in university teachers
and students. Specific measures included the creation and standardization of textbooks on
socialist theory and the strengthening of political training sessions for faculty. Greater focus
was put on moulding the social sciences—journalism, law, economics, political science,

sociology, and ethnic studies—to be politically correct (CCCPC & The State Council, 2015).

Yuan Guiren, the Minister of Education, then proposed two “reinforcements” at a speech on
January 29, 2015: “reinforce the management of ideology in universities” and “reinforce the
management of the use of western teaching materials”. He specifically called for enhancing
the management of western textbooks in the original language as well as translated. He
emphasized that “there is no way that universities can allow teaching materials preaching
western values into our classrooms, nor should slanders and smears against party leaders and
socialism be tolerated on campuses” (Liu, 2015). ( After Yuan’s speech, the Ministry of
Education started running checks on western teaching materials, sending a notice on March 3

to universities in Beijing and provincial education departments (Cao, 2015)).

The campaign had a chilling effect on Chinese academia: scholars self-censored or avoided
specific topics altogether. Ideological vigilantes played a pivotal role in the downfall of some
university professors. It can be heard from time to time that college teachers are punished for
disobeying ideological construction, such as criticizing the authorities. Political loyalty
became the top priority not only for professors but also for students. An instruction from the
Ministry of Education on the management of 2016 master’s degree student admissions
required universities to interview applicants who passed written exams for the first time, to

find out whether they were politically qualified (Thepaper News, 2015).
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2.6 The effects of patriotic education

Some scholars (Gries, 2004; Pyle, 2007; Zhao, 2004) believed that the campaign for patriotic
education contributed significantly to the rise of nationalism in China in the 1990s. The
promotion of this nationalist program has achieved relatively noticeable results in all walks of
life. First, according to a global survey, China has one of the highest levels of popular
nationalism in the world, scoring the highest (80/100) on a national identity survey (Figure 2-

1) (W. Tang & Darr, 2012).

Figure 2-1. Nationalism: An international comparison
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Note: Nationalism is an imputed factor index of four survey questions. The scale ranges from
0 to 100.

Source: National Identity Survey II, International Social Survey Programme, 2003, and 2008
China Survey (W. Tang & Darr, 2012).

Second, although the young people who have received higher education have a lower sense
of national identity (Li & Liu, 2018; W. Tang & Darr, 2012) and the college students who

have gone through patriotism education still maintain the critical patriots (Fairbrother, 2003),



57

during the 2008 Beijing Olympic Games, the Chinese students studying at home and abroad
spontaneously launched a protest against the negative comments about China in the western
media (L. Yang & Zheng, 2012), evidence to support the effectiveness of the patriotic
education movement in China since the 1990s (Z. Wang, 2008). More importantly, the
differences in national identity or patriotism between higher education groups and non-higher
education groups may suggest the effectiveness of primary school education, which is the

leading carrier of patriotism education.

2.7 The unfinished journey of Chinese nation-building

Following the regime of the Qing Dynasty, the Republic of China (ROC) Government
claimed authority over all the territory of the Qing Empire in the 18" century. In fact, until
the 1920s, Chiang Kai-shek's Government failed to have complete control over Xinjiang and
other peripheral regions throughout the ROC regime in Mainland China (Hung, 2016). In
1949, the CCP replaced the Kuomintang (KMT) to establish the PRC in the mainland. Then
they gave up the concept of federalism before the establishment of the Government because
the "situation had fundamentally changed" (Y. Chen, 2009) and brought the ethnic minority
areas under the central regime (Mullaney, 2011). However, there are still challenges in
promoting Chinese nation-building, which has struggled to build a unified Chinese nation-
state in regions with significant ethnic differences. Even in Hong Kong, where there seems to

be no ethnic difference, there are many contradictions.

CCP China's nationalism didn’t combine tradition with modern times, there was scholar
agued that China still does not have real modern nationalism as the basis of Chinese
nationalist education (Pye, 1993). Since the early 20t century, China had ever rejected the
traditional culture (e.g. the New Cultural Movement) and the integration of China and the

west (e.g. despised the East-meets-West culture that originated in the treaty ports of China),
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but it failed to find a path of local nationalism with the combination of tradition and modern
times (Pye, 1993). CCP China's class struggle model died down after the turmoil of the
Cultural Revolution. After experiencing the flow of free thought in the 1980s, the ideological
education based on Marxism-Leninism and Mao Zedong thought faded gradually, and the
CCP regime turned to nationalism to or even equated it with patriotism and loyalty to the
Communist Party. For example, filial nationalism fosters youth’s unconditional loyalty to
their country by emphasizing the filial duty of children to their families and parents (V. Fong,

2004). However, this patriotic and party-style nationalism has many defects.

First, the notion of "patriotism" is relatively vague since it does not provide a clear concept of
"country", whether state, national or ethnic. Even in post-1949 China, the Han regime, which
occupies a strong position, still has some confusion and ambiguity about how to deal with the
history of ethnic minorities, which can be seen from how the middle school history textbooks
define the concept of "China". How do middle school history textbooks describe the
historical conflict between the Han regime in the Central Plains and the ethnic minorities
under the current CCP regime rule, that is to say, whether the Xiongnu, Qidan, Nuzhen and
other ethnic minorities belonged to China in history? There is some vagueness and even some
contradiction in textbooks in dealing with this problem. On one hand, to safeguard the unity
and integrity of all ethnic groups in the current territory, the textbook discusses the history of
ethnic minorities with jus soli logic since they belong to China now. On the other hand, jus
sanguinis logic highlights the internal unity and superiority of the Han nation, which accounts

for the absolute majority (Lu, 2017).

Second, there are also some risks associated with the emphasis on "loving the party". Since
the Cultural Revolution, the CCP has mainly taken China's economic development

achievements under its leadership as the basis of its ruling legitimacy. However, with the
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speed of economic development having slowed down in recent years, some social problems
brought about by the previous rapid economic development, such as the gap between the rich
and the poor (especially those in the backward ethnic minority areas), have challenged the
legitimacy. Maintaining the identity of the Chinese nation in all ethnic groups in China may
require a more solid nationalist foundation and a more effective path and model of Chinese

nation-building.

The setbacks of the Chinese nation-building in Hong Kong are also part of its unfinished
enterprise in China. Based on 150 years of colonial history and different understandings of
nation, nationalism and national identity, many Hong Kong people disagree with the concept
and measures of Chinese nation-building. The ethnic discourse of jus soli seems to be less
potent for Hong Kong, with its history as a colony under the British regime from 1842 to
1997. Hong Kong distanced itself from Mainland China during colonial rule, especially in the
turbulent decades after the establishment of the PRC (such as the Great Famine and Cultural
Revolution during the 1950s-1970s). Coupled with the Hong Kong people’s vagueness about
and indifference to their national identity and the particularity of the "one country, two
systems" model that was established after the reunification, there is still a need for
adjustments if the people are adopt a particular national identity. In addition, the argument on
economic development as the legitimacy of governance seems to have limited appeal to Hong
Kong, a developed economic entity. Furthermore, unconditional patriotism and even love for
the Party also pose difficulties for Hong Kong people who have had freedom and advocated

critical thinking for a long time.

The seemingly simple but contradictory problem of Chinese nation-building in Hong Kong

will be discussed in detail in the next chapter.
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Chapter 3
Research Question:

Chinese nation-building project in Hong Kong and its failure

“The majority of Hong Kong people have felt little sense of national
belonging: China has been their cultural home, but also a dictatorship from
which many in Hong Kong once fled; and Great Britain was felt as no home

for most, but only a distant colonizer.” (Mathews et al., 2008, prologue)

Since the signing of the Treaty of Nanking in 1842 and other subsequent treaties, Hong Kong
Island, Kowloon and the New Territories were all ceded or leased to Britain. Hong Kong was
separated politically from China, but it continued to maintain close ties with the mainland
culturally, economically and socially. In the century from the 1840s-1940s, people were free
to come and go between China and Hong Kong, and they shared the same economic, cultural
and social links. However, since a checkpoint between China and Hong Kong was established
in the 1950s, the two places were increasingly alienated in economic, cultural and social
exchanges. The contrast between the communist movement of the 1950s-1970s in the
mainland and the capitalist construction in Hong Kong has also caused the social habits and
economic development of the two places to deviate gradually from each other (S. Tsang,
2003). The colonial Government’s discursive and institutional immigration practice also
contributed to the boundaries and distinctions between Hong Kong people and others, which
helped establish the indigenous identity of Hong Kong (Ku, 2004). On the other hand, the
Chinese in Hong Kong also need a solid common identity to distinguish themselves from the
"others", represented by the colonial rulers, so the traditional Chinese culture then became the

identity of the Chinese in Hong Kong.
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Hong Kong ushered in its Golden Years of the 1970s with a “growing economy, improving
living standards, and increasing opportunities for social advancement” (Mathews et al., 2008,
pp-36). The opening of the upper ladder of social class was the promise of the “Hong Kong
dream” that hard work can change fate, which “gave the emergent Hong Kong identity the
practical basis for the “market mentality” that sundered many Hong Kong people from the
idea of “belonging to a nation” as the basis of one’s life” (Mathews et al., 2008, pp.36).
Furthermore, in the face of immigrants from “backward mainland China”, Hong Kong people
began to make a distinction between "us" and "them". There were social problems brought
about by the new immigrants, and Hong Kong people had become defensive and self-
protective in the late 1970s, drawing a line to define who belonged and who did not belong to

the local community (Mathews et al., 2008, pp.37).

After the handover of Hong Kong's sovereignty to China in 1997, its Chinese identity was
established politically, but the "Chinese" identity in Hong Kong was not strong, its local

identity has been on the rise (Figure 3-1).

"Chinese + Chinese in Hong Kong" identity refers to respondents identifying with the
Chinese or Chinese in Hong Kong, while "Hongkonger + Hongkonger in China" identity
means answers of identifying with the Hongkonger or Hongkonger in China. As can be seen
from the Figure above, the overall figure declined to 20.9% in 2019 after the "Chinese +
Chinese in Hong Kong" identity peaked in 2008 (51.9%), which surpassed the "Hongkonger

+ Hongkonger in China" identity (47.3%) that went all the way up to 77.7% in 2019.

At the beginning of the reunification, the Central Government gave a free hand to Hong
Kong’s affairs and even offered policy assistance after the impacts on Hong Kong of the
Asian financial turmoil in 1997 and SARS in 2003. For example, the signing of the

“Mainland and Hong Kong Closer Economic Partnership Arrangement” (CEPA) and the
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“Individual Visit Scheme" played a role in boosting Hong Kong's economy (Y. W. P. Chiu,

2006; Sung et al., 2015).

Figure 3-1. The national identity of Hong Kong people from 1997 to 2020
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Source: PORI, 2020

In addition, the progress of the mainland's space industry, the success achieved by
competitors in the Olympic Games, and particularly the successful hosting of the 2008
Beijing Olympic Games, enhanced the reputation of the mainland and pushed the "Chinese"
identity of Hong Kong people to a high point. However, what started as the mainland's
support for Hong Kong has increasingly been perceived by locals as interference, and its
intention to assimilate Hong Kong has become increasingly prominent. This has caused the

Hongkonger identity to fluctuate since around 2003. As the temporary boost from the 2008

Olympic Games faded, the Hongkonger identity quickly rebounded and rose.

The success of the Olympic Games and China’s economic achievement had a positive but

limited impact on the national pride of the people of Hong Kong (van Hilvoorde et al.,
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2010). First, the Hong Kong people in the "post-material" era pay more attention to economic
equity than only economic growth (B. C. H. Fong, 2017b; Yew & Kwong, 2014). Second,
and especially crucially, the Chinese nationalist education exercise of Central Government
only focuses on the assimilation of the Hong Kong people but ignores their uniqueness,
including their values such as freedom, democracy and the rule of law as well as cultural
habits such as the Cantonese language and the use of traditional written characters , while
Mainland Chinese use Putonghua and a simplified version of the characters. This single focus
has aroused vigilance and self-protection of the "Hongkonger" identify (Yew & Kwong,
2014). It is also believed that, from the perspective of the centre-peripheral relationship, the
resistance in Hong Kong intensified, with Hong Kong people wanting to protect its
uniqueness as the Central Government became more closely involved in its political,
economic, ideological and other affairs from 2003 (B. C. H. Fong, 2017b). As a result, as
Beijing gradually stepped up its intervention in Hong Kong, the “Hongkonger” identity began

to rise, and rose sharply after 2008.

3.1 Cultural Chinese identification in colonial Hong Kong

Qian Mu and other mainland intellectuals who came to Hong Kong in the 1940s had
continued to maintain and carry forward the traditional Chinese culture by running schools
and pursuing academic studies in the territory. In the 1960s, the colonial Government
depoliticized educational to avoid talking about the KMT-CCP dispute. Therefore, classical
Chinese culture came to be the only option to be propagated for the Chinese identity. Under
these influencing factors, the “Hongkonger” identity based on traditional Chinese culture has
been established; in other words, the Chinese identity of Hong Kong people is based mainly

on their consciousness of the traditional Chinese culture.

First of all, before the founding of the CCP regime in 1949, there was a slight separation
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between Hong Kong and the mainland, with frequent population movements and a large
number of immigrants from the province of Canton going to work in Hong Kong, while most
of their families remained in the mainland. These migrant workers only regarded Hong Kong
as a place to earn a living and eventually returned to the mainland (M. K. Chan, 1995; S.
Tsang, 2003). At that time, Hong Kong people had not yet formed any clear “Hongkonger”

identity. Therefore, they mostly maintained the life and cultural habits of the mainland.

Besides that, the depoliticized education of the colonial Government strengthened the
consciousness of “cultural China”. After the Chinese civil war, the Kuomintang Government
retreated to Taiwan, while Hong Kong became the base of the struggle between the
Kuomintang and the CCP. In order to avoid conflicts with the mainland CCP and the Taiwan
Kuomintang Governments, after the pro-Kuomintang “double Tenth riots” in 1956 and the
1967 pro-CCP “June 7 riots”, the colonial government tried to depoliticize education and
downplay issues related to the Kuomintang and the CCP. Therefore, Hong Kong textbooks
only introduce the ancient history of China in order to avoid talking about the modern history
related to the Kuomintang and the CCP. For example, the context of “Chinese History”
mainly emphasized the ancient and abstract Chinese culture, which has continued and has
influenced the curriculum reform since Hong Kong’s return to China. This content was
intended primarily to maintain a Chinese cultural identity and even national identity after
“Chinese History” became an independent subject in all years of schooling in the 1960s, but
while trying to avoid the content of state identity so as not to cause disputes between the
Kuomintang and the CCP. The aim was to maintain local stability rather than the colonial rule

in the traditional sense (F. L. F. Kan, 2007).

Therefore, the maintenance and inheritance of traditional Chinese culture in Hong Kong and

its deliberate cultivation by the British colonial Government have led the people of Hong
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Kong to have a relatively strong cultural identity with China, which is an integral part of the

“Chinese” identity, but not all of it.

3.2 The rise of Hongkonger identification in the post-war period

The “Hong Kong identity” began to germinate in the 1950s, was formed in the 1960s, and
gradually consolidated in the 1970s. Since the Sino-British negotiations started in the 1980s,
the people of Hong Kong began to take the initiative to protect their Hong Kong identity. As
Beijing became more involved in Hong Kong affairs since 2003, Hong Kong people placed

more emphasis on their local identity.

Hong Kong identity formation

After 1949, contacts between China and Hong Kong became rare, due to the establishment of
checkpoints between the two. Then the Chinese who lived in Hong Kong began to settle and
take root there (Hambro, 1955), and this laid a solid foundation for forming a Hong Kong
identity. In particular, the refugees who fled to Hong Kong during the economic turmoil (e.g.
the Great Leap forward, the Famine) and the political movement (e.g. the Cultural
Revolution) in the mainland had negative perceptions of it and regarded Hong Kong as a

permanent foothold, with no going back. Hence the Hong Kong identity began to take shape.

Identity consolidation

The 1967 riots marked the transition of immigrants from a refugee mentality to one of native
status. They regarded themselves no longer as mere passers-by in Hong Kong but as entitled
to express their dissatisfaction as masters of the territory (Mathews et al., 2008). Because of
the causes and effects of the riots, The British Hong Kong Government also embarked on a

series of social reforms in order to ease social conflicts and maintain the stability of colonial
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rule, such as the formation of the City District Office to enhance communication with the
people, increased advisory committees and consultative forums, establishment of basic
welfare and rights, and setting up of the Hong Kong Independent Commission Against
Corruption (ICAC). Besides giving Hong Kong a unique society, these reforms also enhanced
the Hong Kong people’s sense of ownership and localism (Bhattacharya, 2005; Yew &
Kwong, 2014). At the same time, Hong Kong's post-war baby boom also occurred during this
period. Born and raised in Hong Kong and "isolated" from the mainland, these Hong Kong
people grew up under the colonial control and education system and identified with Hong

Kong, thus the Hongkonger identity became a vital force (Ku & Pun, 2004).

Since the 1980s, because of the differences in development between China and Hong Kong,
Hong Kong people started to resist the mainland "hillbillies" across the border who were
regarded as uneducated and not abiding by the law (Mathews et al., 2008). The mainland

Chinese were represented by an image of "Ah Chan" (T %), a symbolic pathetic and

backward figure in a popular television programme during the 1980s (Siu, 1986). In Hong
Kong films and TV productions they were mostly portrayed as “bumpkins”, speaking poor
Cantonese in sharp contrast to the fashionable and civilized Hong Kong people (Mathews et
al., 2008, pp.58-77). This reflects the relatively mature status of Hong Kong people and the
strict distinction of Hong Kong people from "others", and their sense of superiority. The
formation of identity requires the establishment of opposites and ‘others’ whose actuality
depends on the continuous interpretation and reinterpretation of their differences from ‘us’

(Said, 1995), which is clearly what was happening in Hong Kong at this time.

Identity defence

The Sino-British negotiations on the issues pertaining to Hong Kong began in 1982. Panic

arose among the Hong Kong people when the Chinese side made it clear that it was
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determined to recover all sovereignty over Hong Kong Island, Kowloon and the New
Territories (So, 1993). This showed to the mainland Government the sense of a Hong Kong
identity to the exclusion of the mainland regime. The Sino-British Joint Declaration of 1984
and the proposal of "one country, two systems" also objectively recognized the uniqueness of

Hong Kong.

The impact of the "4 June" incident in 1989 dealt a severe blow to the Hong Kong people’s
confidence in the implementation of "one country, two systems" and intensified their
resistance to the Central Government. On May 28 of that year, 1.5 million Hong Kong people
marched in support of the Beijing Students' Movement, and one million people marched to
protest against the Central Government's crackdown on students on June 4. While
maintaining the particularity of their own identity, under the influence of this incident, the
Hong Kong people became more and more sensitive to the assimilation and interference of
the mainland. Democratization emerged as a hot topic in Hong Kong, as an important feature
that distinguishes Hong Kong from Mainland China. In response to Hong Kong's fierce
opposition to it, the Central Government added a new last-minute provision, Article 23, to the
Basic Law developed by the National People's Congress. This requires the of the HKSAR
Government to legislate against acts endangering national security at an appropriate time,

which also set the stage for the July 1st Demonstration in 2003.

The year 1997 witnessed the Asian financial turmoil, which caused a downturn in Hong
Kong's economy, and the sudden SARS epidemic further damaged it in 2003. Hong Kong
people's discontent rose with both of these events. At the same time, the Hong Kong
Government proposed legislating the Basic Law Article 23, igniting this accumulating
discontent and triggering a July demonstration in which 500,000 people took part. After this

massive demonstration, the Central Government began to tighten its control over Hong Kong
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(B. C. H. Fong, 2017b; So, 2011). Prior to this, the Central Government had earnestly
implemented the principle of "Hong Kong people ruling Hong Kong with a high degree of
autonomy" and had very little involvement in Hong Kong affairs. Nevertheless, as the civil
opposition grew stronger, the Central Government began to step up its intervention in Hong
Kong, not only to further strengthen ties and influence in economic and social fields but also
to try to exert influence in areas such as education (Tse, 2013a) in order to bring about the
"return of people's hearts". However, some Hong Kong residents were wary of these moves,

which led to a backlash against Chinese identity.

The signing of the CEPA in 2003, the implementation of the "Individual Visit Scheme", the
opening of the Guangzhou-Shenzhen high-speed railway and the Hong Kong-Zhuhai-Macao
Bridge in 2018, as well as the promotion of the "Belt and Road" and "Grand Bay Area"
projects, have all promoted continuous economic exchanges between Hong Kong and the
mainland. The Hong Kong people have shown, even more, their commitment to the
preservation of their own local identity. In the early 2012, a newspaper advertisement with

the image of "locusts" (¥2 z%) was raised to criticise the issue of mainland couples coming to

Hong Kong to give birth and uncivilized behaviour of some mainland tourists in Hong

Kong(V. Chow, 2015; WSJ, 2012).

In July 2007, Hu Jintao, then general secretary of the Central Committee of the CCP, visited
Hong Kong and delivered a speech stressing the importance of "national education for young
people". Within three years after that, Hong Kong’s Chief Executive, Donald Tsang Yam-
kuen, responded to the Central Government’s insistence by proposing in his "Policy Address"
to strengthen national education. In 2010, Tsang explicitly proposed an independent "Moral
and National Education" in his policy address. In 2012, the Hong Kong Government claimed

that, through continuous learning, students could become proud of the rapid development of
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their country® and build a national identity guided by values and attitudes to help them
develop good character and national quality, thereby enriching meaning of life, and
establishing personal identity in the family, community, country and the world (ISD of
HKSAR, 2012a, 2012b). The Education Bureau (EDB) planned to introduce this subject as
compulsory in the new academic year in September 2012, referring to it as a three-year
development period (Education Bureau, 2011). The move ignited fierce opposition from
teachers, students and parents in Hong Kong and sparked a march of tens of thousands of
people against the plan on July 29 2012, along with a series of opposition movements.
Finally, the HKSAR Government left it to individual schools to decide whether to implement
the "Moral and National Education". The opposition to this subject highlighted the sensitivity

of Hong Kong people to maintaining their Hongkonger identity.

3.3 The national identity taught before 1997

The main goal of the British Hong Kong Government, during the more than 150 years of the
colonial period, was to prevent threats to its rule over Hong Kong and to maintain social
stability and economic development, which also shaped its orientation towards civic
education (Bray & Lee, 1993; Morris & Sweeting, 1991). It can be said that the British Hong
Kong Government never deliberately cultivated a particular national identity in Hong Kong

people but often actually played it down. Before the signing of the Sino-British Joint

9 Moral and National Education Curriculum Guide (Primary 1 to Secondary 6), p.153: “Affective Level: It aims
to develop students’ affection for the country and enable them to connect their personal emotions to the
country’s development by learning the real situation of the country and show concerns on their compatriots.
In this way, apart from being proud of the country’s rapid development, students will care about the
challenges and adversities facing the country and be willing to take responsibilities in improving the future for
the country”. https://www.edb.gov.hk/attachment/en/curriculum-development/moral-national-
edu/MNE%20Guide%20(ENG)%20Final_remark_09102012.pdf


https://www.edb.gov.hk/attachment/en/curriculum-development/moral-national-edu/MNE%20Guide%20(ENG)%20Final_remark_09102012.pdf
https://www.edb.gov.hk/attachment/en/curriculum-development/moral-national-edu/MNE%20Guide%20(ENG)%20Final_remark_09102012.pdf
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Declaration in 1984, the British Hong Kong Government was not interested in fostering the
national identity of Hong Kong residents, and the educational content was mainly apolitical
and a-nationalistic. Although it did promote the identity of "Chinese", this was only limited to
the cultural sense and had nothing to do with the state (Luk, 1991; Vickers, 2003; Vickers et
al., 2003). It was not until the signing of the Sino-British Joint Declaration, when the
sovereignty of Hong Kong was preparing to return to China, that the British Hong Kong

government gradually relaxed its restraint on the identity of the PRC.

The 1940s-1980s

Along with the establishment of the PRC in 1949 and the retreat of the KMT regime to
Taiwan, the two sides continued to confront each other and fought both openly and secretly in
Hong Kong, a "neutral" colony, refusing to yield to each other on the issue of Hong Kong
people's national identity. Both sides set up educational institutions in Hong Kong to expand
their influence. In the face of this struggle and the estrangement between the Communist
regime and the British Government, the British Hong Kong Government tightened its control
of Hong Kong's political issues. This included stricter regulation of local education to avoid

provoking conflicts with either side of the Taiwan Strait (T. C. Lau et al., 2016).

The British Hong Kong Government revised the Education Ordinance 1948 to set up a
Special Bureau to tighten curriculum design and teaching material selection and set up
diploma examination bodies. The purpose of all of these measures was to restrict state-
centred nationalistic education and the spread of communism (T. C. Lau et al., 2016; Morris
& Sweeting, 1991; Tse, 2013b). Issues related to democracy and nationalism were also
sidestepped in classroom teaching to avoid conflicts (S. Lau, 1993; Morris, 1997; T. W. W.
Yuen & Mok, 2014). The British Hong Kong Government also took great care to integrate

and emphasize Hong Kong's local culture and traditional Chinese culture in education to
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prevent Hong Kong people from identifying with governments on either side of the Taiwan

Strait (T. C. Lau et al., 2016; T.-H. Wong, 2002).

From 1950s to the 1970s, subjects such as Social Studies (1953-1996) at primary school level
and “Civics” (1942-1965 and later to become Economic and Public Affairs) in junior
secondary school avoided politically sensitive subjects such as Hong Kong's colonial status,

its links with mainland China, and contemporary Chinese issues (Tse, 2013b).

With the reform and opening up of mainland China, especially the signing of the Sino-British
Joint Declaration in 1984, the British Hong Kong Government began to abandon the past
passive and apolitical stance, and to promote civic education actively in preparation for Hong

Kong’s future "one country, two systems'".

In 1997, the British Hong Kong Government promulgated Guidelines on Civic Education in
Schools and introduced and revised most of the social subjects during the transition period of
the reunification, in preparation for "Hong Kong people ruling Hong Kong" after Hong
Kong's return to the Motherland in 1997 (T. C. Lau et al., 2016; Morris, 1988; Morris &
Chan, 1997). However, the focus on national identify still emphasized civic education rather

than political orientation (Y. Leung & Ng, 2004; Tse, 1997; T. W. W. Yuen & Mok, 2014).

In 1996, on the eve of Hong Kong's return to the Motherland, the British Hong Kong
Government promulgated the second and last civic education syllabus. The 1996 Guidelines
on Civic Education in Schools emphasized critical thinking and education about human rights
and democracy. In addition, the contribution of individual citizens to the national collective
was mentioned, but there was still no particular emphasis on national identity (Y. W. Leung &

Yuen, 2012b; T. W. W. Yuen & Mok, 2014).

In short, the British Hong Kong Government's handling of Hong Kong people's national



72

identity was based mainly on its regulatory interest to suppress nationalism and political
identity, to avoid provoking conflicts with the locals and both sides of the Taiwan Strait. It
regulated education utilizing education regulations, syllabi, examinations, textbook selection,
and supervision of classroom teaching to avoid the political enthusiasm of Hong Kong people
with a depoliticized orientation of education, especially of any bias towards either side of the
Taiwan Strait. It was also confined in the cultural domain, with nothing to do with politics,

even if there were Chinese education elements.

3.4 Chinese nation-building projects in education domain in post-1997 Hong Kong

Beijing s perspective of the need to impose Chinese nationalist identity in Hong Kong

The “return of heart” has long been a concern since Beijing regained Hong Kong's
sovereignty in 1997, given that it was unable to directly control the latter's internal affairs
under the OCTS arrangement. A former researcher of the Liaison Office of the CPC Central
Committee, Jiang Shigong (2017), claimed that the central government had to devote itself to
the cultivation of Hong Kong people's identity in order to maintain the political situation of
"one country" because of the segregation of the "two systems". Since then it has been difficult
to cultivate Hong Kong people’s positive feelings about China or their loyalty to the Central
Government, as the segregation of the "two systems" hinders Hong Kong's exchanges and
understanding with the mainland to a certain extent. Citizenship is not an abstract legal
concept but a natural emotion closely related to one's life and destiny. The state is not an
abstract symbol but an actual existence that people can feel in their daily lives (p.114).
However, under the constitutional arrangement of "one country", on the one hand, the Central
Government has to shoulder the responsibility of maintaining the long-term prosperity and
stability of Hong Kong. On the other hand, it is also necessary to prevent this former colonial

city, with its close international ties, from becoming a base for western countries to carry out
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a "peaceful revolution" against China (p.162). Because of the legal segregation of the "two
systems", the Central Government does not have financial, tax, or judicial sovereignty over
Hong Kong and cannot exercise day-to-day governance. Therefore, it is vital to win the hearts
and minds of the Hong Kong people, that is, the national identity, to seek their emotional

recognition and support for the Central Government (p.200).

HKSAR Government s response to the call of Beijing

With the transfer of sovereignty to the PRC in 1997, the HKSAR Government introduced
more education policies on the teaching of information about China and the "national
education" theme. Starting with two former chief executives, Tung Chee-hwa and Tsang
Yam-kuen, the Government has significantly increased its support for activities aimed at
enhancing the pride of Hong Kong people in returning to the Motherland (Vickers, 2011).
Through organising a series of activities to enhance the "national pride" of Hong Kong
people, such as subsided visits to the mainland, strengthening Putonghua education, raising
the national flag and singing the national anthem at ceremonies, and having mainland

astronauts and Olympic athletes visit Hong Kong.

After the reunification, with the HKSAR Government was more powerful than the British
Hong Kong Government in proposing and implementing nationalization policies. For
example, during the colonial period, the British Hong Kong Government encouraged
secondary schools to use their mother tongue as the medium of instruction, but this was only
a verbal arrangement, and the implementation was left to the discretion of each school. After
the reunification, however, the HKSAR Government required all but 114 secondary schools
to use Chinese as the medium of instruction. At the same time, the Government also cut the
power of school sponsoring bodies, a measure that mainly affected religious groups who are

the most prominent educational sponsors. The most apparent educational objective of the
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HKSAR Government after the reunification was to gradually tighten the regulation of
curricula to cultivate a stronger sense of patriotism and national identity. The curriculum
reform initially focused on developing students' pride in China's long history and culture. The
government's attempts to foster a sense of nation-state in students increased despite the
resistance. Given that the mainland was also gradually downplaying its emphasis on Mao
Zedong thought and Marxist-Leninist dogma, it can be said that the national education of

Hong Kong and the mainland was gradually converging (Morris, 2009; Vickers, 2011).

After the handover, the Hong Kong government tightened its control over textbooks,
requiring publishers to tailor the content to the syllabi and pass official approval before being
listed as candidates. On the other hand, "developing identity" was regarded as one of the
crucial objectives of civic education in Hong Kong. Tung Chee-hwa, the Chief Executive at

that time, said that:

“...We must step up civic education so that our youngsters will have a better
understanding of China, the Chinese culture and history, the concept of “one
country two systems”, and the Basic Law. Through better understanding we
hope to inculcate in them the passion, and the concern for China, the pride of
being Chinese, and a constant readiness to contribute towards the wellbeing
not just of Hong Kong but of the entire country.”

(Tung, 1997)

This was echoed by the 2002 Curriculum Guide, which interpreted national identity as the
main theme: "The return of HK to China since 1997 calls for a deeper understanding of the
history and culture of our motherland" (Curriculum Development Council, 2002). Under the
guidance of this idea, the contents of textbooks should focus on introducing the positive

aspects of China while avoiding the negative aspects such as the Cultural Revolution, the
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Great Leap Forward, the Famine, and the 4 June incident (Vickers, 2003). The aim was to
enhance student sentiment to the nation mainly through eulogizing "the motherland’s
excellent rivers and mountains" and the splendid cultural heritage. As a compulsory subject
for secondary schools in Hong Kong, the content of Liberal Studies textbooks discussed the
history and current situation of Mainland China with an entirely positive orientation, avoiding
sensitive or controversial topics related to the mainland for trying to cultivate the identity of
the national identity of students as well as the sense of trust with the mainland (Vickers,

2011).

In addition to the school curriculum, the Hong Kong Government also organised a series of
activities to promote Hong Kong people's national identity and sense of pride. It included
advocating the raising of the national flag in schools, organizing Hong Kong principals,
teachers and students to visit and exchange in the mainland, Yang Liwei, the first Chinese
astronaut and outstanding Olympic athletes visiting Hong Kong (M. Lee, 2003; Xinhua News
Agency, 2008). The patriotic song "We Love China" was even promoted in kindergartens.
The Chinese national anthem, accompanied by patriotic videos, was broadcast on major
television channels in Hong Kong before the evening news. Schools were instructed to teach
students to sing the national anthem in Putonghua and raise the national flag (Mathews et al.,

2008, p.89).

In addition, as mentioned above, the Museum of History was a substantial "patriotic
education base" in the Patriotic Education Campaign launched in the mainland in the 1990s,
and Hong Kong’s museums have also made some changes in this direction. For example,
after the Hong Kong Museum of History's reopening in 1998, more patriotic elements were
added to the Hong Kong Story themed exhibition (Vickers, 2003). The new Hong Kong

Museum of Coastal Defence, which opened in 2000, also added more Chinese elements
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(Vickers, 2011) and invited senior officers of the People's Liberation Army garrison in Hong

Kong to attend the opening ceremony (HKSAR Gov, 2000).

For the common language: Putonghua promotion as the medium of instruction

As a communication tool within the community, a unified language is an integral part of
nation-building, for that language is important, although not the only factor in defining a
nation (Calhoun, 1997; Canovan, 1996; Miller, 1995). The CCP government has spared no
effort to regulate and promote Putonghua over the whole country since its power was

established (You, 2018), which the path also extends to Hong Kong after the handover.

Hong Kong people usually use Cantonese as a means of oral communication, which is quite
different from the Putonghua used in most of the mainland (except the Cantonese area). As
with many post-colonial societies, language is always connected with building up a national
identity (W. M. Lam, 2005). In September 1997, two months after the handover, the
Education Department of the HKSAR issued guidance for secondary schools on the medium
of instruction. The guidance stipulated that all public-sector secondary schools were required
to use Chinese as the medium of instruction for Secondary 1 to 3 students in the coming
school year, except for those who had applied successfully for exemption (Education

Department, 1997a).

Besides that, the Government introduced a funding scheme to promote “Using Putonghua as
the medium of instruction for teaching the Chinese Language Subject” (PMIC)This aimed at
promoting the national identity of Hongkongers. The idea was introduced by the Standing
Committee on Language Education and Research (SCOLAR) in 2003 (SCOLAR, 2003). Its
objective was to enhance students’ language abilities. The scheme was later proposed in 2008

by the SCOLAR. The participating schools were able to enjoy funding from the government
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to promote the curriculum (SCOLAR, 2008). About 70% and 40% of primary and secondary
schools respectively joined the scheme and adopted the PMIC in 2015. This was quite a
considerable number since the scheme had only been promoted for eight years (Education
Bureau, 2015). Whenever the SCOLAR or government officials mentioned PMIC, they were
keen to emphasize the promotion of PMIC as a long-term goal (SCOLAR, 2003; Wiseman,
2014). The objective of the PMIC was clearly to enhance the level of Putonghua usage and
better students’ Chinese writing skills since Putonghua is almost identical to modern written
Chinese, while Cantonese has always been used for dialogic purposes only (S. F. Tang, 2008).
It was thought that the promotion of Putonghua could simultaneously develop the national

identity (Yau & Yung, 2014).

In 2015, the Education Bureau released a document requiring primary school students to
learn to read simplified Chinese — so that they could have a more expansive reading range
and be more well-placed to capitalise on the booming Chinese economy — as another goal
was to promote the widespread usage of simplified Chinese (Curriculum Development Panel,
2015). The government adopted a more conservative approach to teaching simplified
characters than the PMIC, as the Education Bureau always emphasised that schools should
adopt the “traditional Chinese characters first, simplified Chinese characters later” strategy

(The Stand News, 2016).

The post-reunification language reform policy further consolidated the dominance of English
and the predominance of Cantonese as the lingua franca of Hong Kong. Although some
citizens had the urge to switch to Putonghua at certain moments, the Cantonese with
creolized style continued to cultivate a localized Hong Kong identity in the context of

decolonization and globalization (Kuah-Pearce & Fong, 2010).

Funding for national education projects
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The Quality Education Fund (QEF), was established by the HKSAR Government “to finance
projects for the promotion of quality education in Hong Kong” following Tung’s Policy
Address in 1997, and approved 428 national education-related projects worth more than 205
million HK dollars during 1998-2016, according to incomplete statistics (Table 3-1). These
projects were aimed mainly at experiencing and understanding the Mainland, and

strengthening ties with the mainland in order to promote national identity.

Table 3-1. Grant projects related to national education

No. of Approved Projects

related to national Sum of Grant Approved (round

Year education to nearest $000)
1998 52 14856
1999 51 45716
2000 39 44902
2001 2 10002
2002 20 9058
2003 12 3607
2004 13 3900
2005 11 6570
2006 2 556
2007 100 24630
2008 63 20628
2009 34 8620
2010 8 2648
2011 7 2861
2012 2 3120
2013 6 2139
2014 1 141
2015 3 940
2016 2 577

Grand Total | 428 205471

(Source: Compiled by the author based on data from QEF website
https://www.qef.org.hk/en/project_info/info_approved_projects.php)

The titles of all of these funded projects were searched and screened according to keywords
such as “national conditions”( B /%), “nation”( & K,), “motherland” (2 B ), “patriotic”(%% &),

“China”( ¥ B), “mainland”( N #), “inspection”(# %), “exchange”(3i#) and “Basic


https://www.qef.org.hk/en/project_info/info_approved_projects.php
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Law”(#& A& k). Then the original application materials were checked to clarify the intentions
of the projects. The number of relevant projects and the amount of funding after screening

were as the Table 3-1 indicates.

3.5 Curriculum reforms for Chinese nation-building

The transmission of culture in schools is not a value-free or neutral process as curricula and
pedagogies always reflect both the distribution of power and the ideology of the dominant
groups. As part of a cultural-political package, education helps authorities maintain power
through socialization on behalf of the ruling group, thereby obviating the need for coercion
(Apple, 1996; Lall & Vickers, 2009; T. C. Lau et al., 2016). National education in Hong Kong
is integrated into the nationalism-related education curriculum to develop young people's
understanding of the (Chinese) nation-state, thereby shaping their sense of national identity,

patriotism and loyalty to the nation-state (Y. W. Leung & Yuen, 2011).

The colonial Government intended to create a harmonious, stable and non-politicized civil
society before the reunification (Tse, 2013b). Since the reunification in 1997, the Government
of the HKSAR has been committed to promoting a comprehensive sense of China through the
school curriculum (C. Chan, 2013; E. Chan, 2002; Kam, 2012; F. L. F. Kan, 2011; Y. W.
Leung & Yuen, 2012a; S. M. Ma, 2010; Vickers & Kan, 2003). National or patriotic
education advocated by the pro-Beijing camp was supported by resources, administrative
backup and the propaganda machine of the Beijing and HKSAR Governments (Tse, 2007).
Official recognition and support from the state shaped the orthodoxy of national education
discourse and practice in Hong Kong. Nationalist education, with a focus on Chinese national
culture, seems to be designed to subliminally strengthen young students' political

identification with the PRC (Tse, 2007).
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After Hong Kong's return to China, the SAR government adopted the reform to the personal
and social education curriculum to add more Chinese elements, including abstract traditional
culture and the current situation of contemporary China. It attempted to promote young
students' Chinese identity by enhancing their understanding of China (Kam, 2012). The first
outline of the education plan after the establishment of the HKSAR Government included “to
develop pupils who can write English and Chinese and speak Cantonese, Putonghua and
English” and “to promote the teaching of Chinese culture and heritage and to strengthen civic

education” (Morris et al., 2000).

In the post-colonial era, national education was justified by the political reunification with the
Motherland and “we should . . . enhance our understanding of our country, our culture, and
strengthen our sense of belonging and commitment to our country” (Education Commission,
2000, p.2). The first three of five official documents were issued after the handover (the other

two were promulgated before the handover).

(1) Learning to Learn: The Way Forward in Curriculum Development (1997-2008)

This policy made an official affirmation of nationalistic education. The document changed
the term 'Civic Education' to 'Moral and Civic Education', integrating civic education with
sex education, religious education, and ethics and healthy living, and minimising political
content. Although the document proposed a national identity, it focused primarily on cultural
rather than political identity. And values such as human rights and democracy were relegated
to a position where they were only mentioned in the appendix (CDC, 2001). Cultural and
ethnic education was promoted, as well as national identity and patriotism in a non-political
sense. The document focused on the achievements of the PRC (the bright side) and avoided
discussing its politics and political system (which may touch on negative political topics).

Although the document did not specify what constitutes “good citizenship”, the depoliticised
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orientation and strong support for uncritical cultural patriotic education may have led to a
decline in political awareness. It appeared that the government was trying to produce “good

citizens” who were “uncritical and depoliticized patriots” (Y. W. Leung & Yuen, 2011).

(2) Liberal Studies Curriculum (2009 onward)

The year 2009 could be perceived as a watershed for the curriculum of Liberal Studies (LS)
being proposed as a mandatory subject for senior secondary students (Curriculum
Development Council & The Hong Kong Examinations and Assessment Authority, 2014).
This curriculum, for the first time, explicitly allowed all Hong Kong senior secondary
students to study and explore political issues, although the official curriculum guidelines
confined the political element to a limited scope and conservative attitude (Y. W. Leung &

Yuen, 2011).

The Contemporary China module of the LS was to introduce the current situation in the
Mainland from a relative neutral and positive perspective, emphasizing its achievements after
the Reform and Opening Up (since the 1980s). The discourse of the official LS curriculum
generally emphasized the bright side of the mainland, although the curriculum committee did
not receive any intervention from the Beijing or the HKSAR Governments (Fok, 2016).

Emphasis was placed on the economic achievements of the mainland.

(3) Moral and National Education Curriculum Guide -National domain (Primary 1 to

Secondary 6) (Consultation Draft) (2009 onward)

In parallel with the implementation of Liberal Studies, the Central Government and the local
pro-Beijing camp had been calling for the strengthening of national education for Hong
Kong's young people. Against this backdrop, the Moral and National Education Curriculum

Guide (Primary 1 to Secondary 6) (Consultation Draft) was announced in May 2011 after the
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release of the Chief Executive's Policy Address in 2010. The syllabus included five domains
of study: personal, family, social, national and global. Of these, the national domain was the

most controversial.

In fact, the MNE curriculum was still depoliticized, although there was a small amount of
discussion of Chinese politics. The national domain aimed at Chinese culture, history,
traditions, people's livelihoods, economics, technologies and advancements, and paid little
attention to the PRC’s politics. Only three of the national domain's 20 learning goals were
related to politics (Curriculum Development Council, 2012). For example, the CCP and
political parties did not appear in the curriculum, and the National People's Congress (NPC)
and the Chinese People's Political Consultative Conference (CPPCC) only appeared twice. Of
course, the syllabus did not mention the politically sensitive issues in China and avoided

“critical thinking” about them (Y. W. Leung & Yuen, 2011).

However, although the MNE bypassed political issues and the cultivation of political identity,
it emphasized national sentiments. In the Learning and Teaching session of the syllabus,
according to the curriculum evaluation criteria, students had to be assessed against the criteria
of "to identify with my national identity and feel happy to be a Chinese", and "be happy and

proud of the achievements of our counterparts" (Curriculum Development Council, 2012).

Educational circles, parents and students opposed Morality and National Education because
of its "political brainwashing" tendency. The National Education Service Centre, a
government-funded organization, described the Communist Party of China as a "ruling group
of progress, selflessness and unity" in its 2012 book "Teaching Handbook on National
conditions of the Chinese Model" (¥ B 4% X B 1§ % A 4 & F M) (National Education
Service Centre, 2012, p.10). Moreover, it described that "China's democratic centralism can

ensure the continuation of political power, but the Democratic and Republican parties in the
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United States take turns in power, with the fierce struggles making a disaster for the people"
(p-10). Besides that, it avoided politically sensitive topics such as the historical mistakes of
the CCP. This content aroused resentment from stakeholders such as parents and students and

eventually triggered a massive "anti-national religion" protest in 2012.

(4) Chinese History

National history plays a prominent role in the construction of a national identity (Berger,
2007). The history section mainly talks about the past of the state or community, so it will not
only impact the legitimacy of the current regime (F. L. F. Kan, 2011) but also affect the
establishment of the current community through the discussion of "collective memory". The
importance of history in standardised educational curricula and identity formation has never
been doubted. People often refer to history when tracing their national identities since people
can examine the development of their nation through exploring the nation’s history
(Sulaymanov, 2008). Learning Chinese history can impact upon the interpretation of
“Chineseness” because such learning may affect how Hongkongers perceive China (Kuah-

Pearce & Fong, 2010).

The independence of Chinese History from the (foreign) History subject highlights its
importance and uniqueness. As early as 1975, during the colonial period, a proposal was
made to launch a new Social Studies subject that would integrate Chinese history with several
other courses, which Chinese history teachers and scholars vehemently opposed because it
was regarded as an attempt by the colonists to dispel the Chinese identity of Hong Kong
students. Then the Chinese History subject continued to maintain its status as an independent
curriculum (Morris et al., 1997). In 2000, the Education Bureau proposed that the schools
decide the Chinese History on a discretionary basis, which could be an independent subject or

merged into others. This proposal, which seemed to weaken the status of Chinese History,
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aroused objections from the stakeholders, mainly its teachers, and triggered the discontent of
the Central Government (F. L. F. Kan, 2011). The subject of Chinese History seems to have

spontaneously become the "spokesman" for the identity of the Chinese nation.

From the previous narrative way of keeping a distance from China under the rule of the
Communist Party of China, the Chinese History subject was adjusted to increase its attention
in textbooks after the handover. Based on the depoliticalizing idea, it tended to avoid the
content related to the CCP and its regime before the Sino-British Joint Declaration (Kam,
2012). After Hong Kong's return to the Motherland, several adjustments gradually increased
the content of modern and contemporary Chinese history and emphasised the role of the CCP
regime than before the reunification (Vickers & Kan, 2013). The Chinese History curriculum
shaped Hong Kong's national identity in the historical narrative way of Han centralism.
Although this nation-building model of ignoring ethnic minorities is not so consistent with
the mainland, it is of great significance for the centre (i.e. Central authority) to build

nationalism in the periphery (i.e. Hong Kong).

3.6 Extra-curricular activities: study tours of culture and politics of China

The origin of exchanges between China and Hong Kong

As early as in the 1998 Policy address, the Chief Executive at the time, Tung Chee-hwa
(Tung, 1998), proposed that “I also encourage our young people to participate in more
activities that will deepen their knowledge of the Mainland". However, this was treated as a
general study activity “to enhance the students’ knowledge of Chinese culture, geography and
history, as well as to promote civic education and improve their standard of Mandarin”
(Education Department, 1997b). At that time, the Education Bureau did not have large-scale

or systematic exchanges, and exchange activities were organized mainly by non-
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governmental education organizations or conducted in cooperation with the Education

Bureau.

Until former President Hu Jintao proposed, in June 2007, that Hong Kong needed national
education (Hu, 2007), the then Chief Executive Donald Tsang (D. Y. Tsang, 2007) mentioned
in his 2007-2008 Policy address: "...the HKSAR Government will make every effort to
promote national education. In particular, we will attach great importance to promoting
national education among our young people so that they grow to love our Motherland and
Hong Kong, aspire to win honour and make contributions for our country, and have a strong
sense of pride as nationals of the People's Republic of China". The “extra-curricular activities
and exchanges with young people from the Mainland" were defined as part of national
education, which could “enhance our young people's awareness and understanding of our
country's development, the land and the people, the history and the culture”. Since then,

youth exchanges occupied a place in the policy address for the next ten years.

Arrangement of the activities

The mainland exchange programme, mainly funded by the Education Bureau, Home Affairs
Bureau and other government funds (such as the Quality Education Fund) in Hong Kong, was
implemented for more than ten years from 2007. The Education Bureau's exchange
programme was divided into three main modes of operation: (1) Education Bureau entrusts:

including regular mainland exchange programmes, such as “One route, one heart” (5] 4% 7]
) and “Traveling Thousands of Miles Together” (] 4T % 2), which subsidised students and

teachers of junior secondary and upper primary school students and secondary school
students for 70% of the tour fee. (2) In addition to the school-based subsidy scheme, the

Education Bureau subsidized schools to run their own subsidy schemes for senior high school
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student exchange activities and the “Understanding Our Motherland” (#F & F B )
scheme. The former was aimed at senior high school students and teachers, while the latter
was for senior and junior high school students and teachers. The subsidy ratio was 50% (for
activities in Hong Kong) and 70% (for mainland activities). (3) Other schemes were
introduced, such as the "Sister School Scheme", which offered primary and secondary
schools in Hong Kong an annual subsidy of $120000. Of all these activities, "one root, one
heart" (OROH) was the most representative plan with the most significant number of
participants and greatest investment. According to its content, the guiding ideology could be

divided into two stages (Fung & Leong, 2019):

In the first stage, between 2008 and 2014, the main goal of the central government was to
cultivate the Hong Kong students’ feelings of loving the country and Hong Kong. In addition,
the Central Government was also concerned about the life planning of young people in Hong
Kong and hoped they could be emotionally patriotic and understand the development of the
Motherland from ancient to modern times. The policy addresses of the SAR Government
since 2008 had mentioned measures to develop exchanges among young people in the
mainland. At this stage, Hong Kong's national education and mainland exchanges were
mainly led by the HKSAR Government, while the vision and objectives of young people's

exchanges in the mainland were relatively general.

The second stage considered the development of culture, nationality and country. After 2015,
the Central Government put forward specific directions for developing youth exchanges
between Hong Kong and Macao in reports and meetings every year. It also proposed some
specific proposals for the HKSAR Government as implementation guidelines, including
increasing experiential learning and inspection, accurately understanding "one country, two

systems", loving the country and Hong Kong, and enhancing national, ethnic and cultural
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identity. At this stage, most of the exchange delegations of the HKSAR Government still
focused on the themes of culture, history, and conservation. The direction of the HKSAR
Government's policy on exchanges with the mainland has not changed much since 2008.
Although the theme and location were extensive, the focus of the exchange delegation was
still on Chinese culture and history. Little attention had been paid to "one country, two
systems" and participation in national development rather than mere cognition and personal

experience.

The changes in the themes of the two stages also show the thinking of the Central
Government in promoting young Hong Kong people to identify with China. It started from
Hong Kong's long-standing "cultural China" identity and then took the mainland's economic
development achievements as a window to guide young Hong Kong people to identify with

China, especially in a political sense.

Number of participants and financial support

According to the figures from the past decade (Table 3-2), the Hong Kong Education
Bureau’s expenditure on subsidizing exchanges in the mainland for post-secondary,
secondary and primary schools rose, with the highest being $115.6 million in 2018-2019. The
number of students participating was also the highest in that year, with more than 76,000.
From 2007 to 2020, the number of students going to the mainland for exchange was more

than 560,000, with the subsidy exceeding HK $740 million.

In addition, the SAR Government also supports young Hong Kong people to go to the

mainland for exchanges and internships through the Funding Scheme for Youth Exchange in
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the Mainland (FSYEM)'® and the Funding Scheme for Youth Internship in the Mainland
(FSYIM)™. These two schemes have funded more than 132 thousand Hong Kong youths for
exchange or internship in Mainland China, with HK$639 million fiscal appropriation from

2015-2021 (Home Affairs Bureau, 2020).

Table 3-2. Number of Students Receiving Government Subsidies for Mainland Exchange
Programs and Relevant Government Expenditures, 2007/2008 to 2019/2020.

Number of students Expenditure (HK$ million)
Financial Post- Secondary Primary Post- Secondary  Primary
year zz;gg?ary school school Total :iﬁgrol(liary school school Total

students students students students students students
2007-2008 - 7,937 7,937 - 4.0 4.0
2008-2009 - 10,300 10,300 - 12.0 12.0
2009-2010 - 34,800 34,800 - 43.6 43.6
2010-2011 - 22,000 16,500 38,500 - 36.0 12.4 48.4
2011-2012 1,200 19,700 19,900 40,800 3.7 33.1 13.6 50.4
2012-2013 5,900 12,800 7,400 26,100 17.8 27.8 4.5 50.1
2013-2014 7,100 26,200 16,700 50,000 21.4 30.6 10.6 62.6
2014-2015 4,000 31,700 18,900 54,600 12.0 40.1 12.6 64.7
2015-2016 3,900 35,800 23,400 63,100 11.9 46.8 15.1 73.8
2016-2017 3,400 35,300 24,500 63,200 10.4 50.3 13.9 74.6
2017-2018 2,700 40,200 26,800 69,700 8.4 57.6 27.8 93.8
2018-2019 2,200 42,100 32,400 76,700 6.7 66.7 42.2 115.6
2019-2020 4,000 9,300 11,200 24,500 15.0 18.9 16.2 50.1
Cumulative total (Number of students) 560,237 Cumulative total (Expenditures) 743.7

Source: Replies to initial written questions raised by Finance Committee Members in
examining the Estimates of Expenditure-Director of Bureau (Year 2013-2014, Reply serial
No. EDBO019; Year 2018-2019, Reply serial No. EDB00S; Year 2019-2020, Reply serial No.
EDB067; Year 2020-2021, Reply serial No. EDB289.)

10 Refer to “Youth Development Commission--Funding Scheme for Youth Exchange in the Mainland” at

https://www.ydc.gov.hk/en/programmes/ep/ep fundingscheme.html

11 Refer to “Youth Development Commission--Funding Scheme for Youth Internship in the Mainland” at
https://www.ydc.gov.hk/en/programmes/ip/ip_fundingscheme.html
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3.7 The ‘failure’ of constructing Chinese nationalist identification among Hong Kong

youth

The effect of exchange activities to Mainland China to promote national identity

Study tours and exchange programmes to the mainland may promote students' understanding
of the social and economic aspects of the mainland, but it is uncertain whether these activities
will lead to these students forming a strong political identification with China (Kuah-Pearce

& Fong, 2010).

In a survey conducted in 2017 (S. W. K. Chiu et al., 2017), most of the respondents who had
participated in mainland exchange activities said the experience was effective in changing
their stereotyped and negative impressions of China. The experience gave them a more
comprehensive view of China and they thought it would lead to a more critical understanding
of the images of China they might receive through various channels in the future. However,
the breaking down of stereotypes does not mean a change of identity, so the impact of short-
term exchanges on students' identity may well be minimal. Fung and Leong (2019) reached a
similar conclusion in a survey of relevant instructors in the mainland. The teachers surveyed
believed the role of exchange activities in the mainland to be mainly to cultivate students'
abilities and personal growth, "enable students to have real Chinese experiences" and "enable
students to learn Chinese history". However, for issues related to China, such as "one country,

nn

two systems", "great rejuvenation of the Chinese nation", and "patriotism", the exchanges are

not effective, or at least fall far short of teachers' expectations.

The decline of Chinese identity and rise of localism among Hong Kong youth

Although there have been many measures added to the Chinese nationalist education project,

due to the "one country, two systems" formula and the lack of adequate control on the media
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and information distribution in Hong Kong, the effectiveness of its national education

reduced in Hong Kong and even backfired (Morris & Vickers, 2015).

According to a summary of identity polls conducted by the Hong Kong Public Opinion
Research Institute (HKPORI) from 1997 to 2020 (HKPORI, 2020), in a broad sense of
Hongkonger and Chinese identity, Hong Kong youth’s (18-29 years old) identification with
China was consistently lower than the older group’s (30+) (Figure 3-2). At the same time, the
identification with China was consistently lower than the Hongkonger identity, and the gap
has continued to widen since 2008. The Hongkonger identity reached its peak of 96.4% in

2018, and the Chinese identity declined to its lowest at 3.6% correspondingly (Figure 3-2).

Figure 3-2. National identity of Hong Kong people from 1997 to 2020 (by age group)

Hongkonger Vs. Chinese Identity (in broad sense*)

120.0%

100.0%

80.0%

60.0%

40.0%

20.0%

e Hongkonger (18-29) === Chinese (18-29) Hongkonger (30+) Chinese (30+)

*Hongkonger + Hongkonger in China, Chinese + Chinese in Hong Kong
Source: HKPORI, 2020

In a survey conducted by the Chinese University of Hong Kong on Hong Kong youth, in line
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with the HKPORI’s survey above, the respondents showed a strong sense of identification as
Hongkongers, with 47.6% identifying themselves as “Hongkongers,” while 37.5% said that
they were “Hongkongers but also Chinese”. Only 3.7% reported themselves as being
“Chinese”, with 9.9% identifying themselves as “Chinese but also Hongkongers” (Centre for

Youth Studies, 2017).

In recent years, these young people have become more vocal in their opposition and taken a
more active and aggressive stance. For example, Joshua Wong Chi-fung, born in 1996,
became well known in Hong Kong for promoting the "Anti-National Education Movement"
from 2011 to 2012. The massive "Umbrella Movement" in 2014 and the “Anti-Extradition
Bill Movement” were also dominated by young people (J. Chan, 2014; Ortmann, 2015; Shek,

2020).

On 31 August 2014, the Standing Committee of the National People's Congress (SCNPC)
adopted the Decision of the Standing Committee of the National People's Congress on the
Question of Universal Election of the Chief Executive of the Hong Kong Special
Administrative Region and the Method for the Formation of the Legislative Council in 2016
(August 31 Decision) (The Tenth Session in 2014). Failing to provide a proposal for universal
suffrage for electing Hong Kong's Chief Executive that the Democrats camp in Hong Kong
expected led directly to the "Umbrella Movement", a protest that involved 1.2 million people
from September to December that year. Young students were at the centre of the protest. The
Hong Kong Federation of Students (HKFS) and the "Scholarism", two student organisations,
launched the strike. This campaign aroused a strong sense of local identity of Hong Kong
people, especially the younger generation, and a strong recognition of the particularity of the
Hong Kong identity. The variation of identity between 2013 and 2014 also reflects the

"Umbrella Movement" effect. The "Hongkonger" identity rose 4.9 percentage points between
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the end of 2013 and the middle of 2014, while the "Chinese" identity dropped 5.6 percentage

points in the same period (Figure 3-2).

Apart from the lower levels of "Chinese" identity, the youth group also emerged as a vital
force of the radical "localism". Hong Kong's pan-Democrat camp has been fighting for
democracy in Hong Kong for decades. However, all along, especially as the Central
Government tightened its control over Hong Kong after 2003, the pan-Democrats have been
unable to achieve remarkable results; the number of their seats in the Legislative Council has
been reduced and they seemed to fall into a kind of "transit fatigue" state. Against this
backdrop, a growing number of radicals was not content with the filibuster by traditional pro-
democracy, which they saw as having little success (Kwong, 2016). As a result, there were
divisions within the democratic camp, with radical advocates of “localism”. The localists
advocated “Hong Kong First”, to put the interests of Hong Kong first, oppose the Chinese
Government and its people (mainlanders); completely abandon the identity of "Chinese" and
establish the identity of "Hong Kong people"; advocate a high degree of autonomy or even
independence; and not rule out the use of violence and other radical means to achieve these

goals (Kwong, 2016).

Although the ordinary Democrats often opposed the control policies of the Central
Government and the HKSAR Government, they still flaunted their "patriotism" at the root
and included themselves in the category of "the Chinese nation". For example, in the case of
the Diaoyu Islands dispute, a territorial dispute over a group of uninhabited islands in the East
China Sea, they appeared to be more active than the mainlanders in defending the national
interest. They included the mainland in their pursuit of democratization and were concerned
about mainland democracy campaigners. Therefore, they held annual vigils to commemorate

the 4 June incident. That is to say, the arguments among the Democrats were all conducted
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within the framework of "one country" and recognizing the cultural unity of Hong Kong and
the mainland. The "localists", on the other hand, advocated cutting ties with the mainland and
focusing only on Hong Kong's local issues. It is worth noting that the localists were

represented mostly by youth groups (Table 3-3).

Table 3-3. Age of principal members of localism organizations

Name Core Political Advocacies Key Founder Eiei;()f
Advocating self-determination Baggio Leung

Youngspiration  and putting “independence” (participant in the Umbrella 1986
as one of the options Movement)

Hong Kong Advocating independence to éiﬁ?iiﬁf in the Umbrella 1991

Indigenous resist political control

Movement)

Hong Kong Establishing a “Republic of Chag P.Io—tin'

National Party Hong Kong” to curb (participant in the Umbrella 1990
intervention by China Movement)
Establishing a “Republic of

Studentlocalism Hong Kong” and do not rule Tony Chung Han-lam 2001
out violent protest
Right to external self-

Demosisto determination Nathan Law Kwun-chung 1993

(including the options of
“independence”)

Source: adapted from Kwong (2016), p.65; adapted by the author from Wikipedia.

The youngest localism activist listed in in Table 1 was only 17 years old in 2018, and grew up
entirely in the post-1997 era; this offers a glimpse of the localism and more extreme sense of

local identity among Hong Kong youth.

In sharp contrast, as mentioned before, the outcomes of soaring nationalism in China satisfied
the endeavours of patriotic education campaigns in the Chinese nation-building process.
Therefore, since Hong Kong had been in the process of reforming its national education
curriculum and identity before the handover, and with a similar Chinese nationalist education
process in Mainland China, however, why have young people, who have grown up with this

educational content similar to that of the mainland, become more assertive about their Hong
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Kong identity and even repelled the Chinese identity?

Indeed, under the OCTS formula, there are still many differences in the political socialization
environment of Hong Kong and the mainland since the reunification. As a hybrid regime, the
freedom of the mass media and of expression was ensured largely by Hong Kong’s liberal
authoritarianism political system (B. C. H. Fong, 2017a). The Anti-National Education
Movement in 2012 also showed that the mode of the state relying on total (information)
control to achieve the purpose of education seemed to be no longer effective in the multi-
channel information environment (Morris & Vickers, 2015). The national education
curriculum was effective in the mainland because of the Central Government’s

comprehensive and strict information control.

Nevertheless, Hong Kong's legacy from colonial times and its plural information channels
made it impossible to rely solely on education to change its national consciousness.
Therefore, the puzzle of this study lay in why the Chinese nationalist education, represented
by the education reform, has failed with Hong Kong youth and how other information
represented by other socialization agents, including family, peers, teachers, and media, affects

their national identity.

3.8 Conclusion

After the reunification, the HKSAR Government has constantly put forward policy
requirements to promote the integration of China and Hong Kong and the national identity of
Hong Kong youth and has instigated a series of reforms in the education domain to cultivate
Hong Kong students' recognition of Chinese identity. The education for Hong Kong people's
"Chinese" identity has shifted gradually from cultural to political. Contemporary Chinese

affairs were no longer avoided as sensitive content in textbooks, and political affairs in
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mainland China were also discussed. The Hong Kong Government even implemented the
MNE curriculum to cultivate Hong Kong people's national sentiments beyond the cultural

level of identity from the heart.

Apart from the regular school curriculum, the Hong Kong Government, at the request of the
Central Government, organizes extra-curricular activities to actively promote exchange visits
by young Hong Kong people to the mainland, to enhance their awareness of the mainland and

change their stereotypes or prejudices.

However, these nation-building measures implemented in education have failed to achieve
the desired results or are even counterproductive. On the contrary, the identification of Hong
Kong youth with China is even lower. Curricula like the MNE, which are suspected of
"brainwashing" students, have come to nought because they are at odds with the views of the
critical thinking of Hong Kong people. Upholding core values of freedom, the rule of law,
democracy and integrity, Hong Kong people are full of mistrust and even resistance in the
face of the authoritarian regime of the CCP. This difference in values may determine that the
indoctrinating type of patriotic and nationalist education used in the mainland is difficult to

implement in Hong Kong.

Therefore, why did the nation-building efforts in the education domain in Hong Kong fail?
Why do young students form opinions that are at odds with what they are taught at school?

This issue may attract our attention to another factor, political socialization.
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Chapter 4

Research Design:

Theories, hypotheses, and operationalization

4.1 Introduction

Since the return of Hong Kong to China, a series of educational efforts to enhance Hong
Kong students' identity as Chinese people have not achieved the official objectives or have
even resulted in a counterproductive rise of youth-led localist movements. So, what are the
factors that have brought about such a powerful "counterreaction"? Since the identity of
"Chinese" is essentially a political identity (F. L. F. Lee & Chan, 2005), this study started
with several main factors that affect youths’ political views and explores whether and what

kind of influence these factors may have.

"Political socialization" is a fundamental theory for analysing political influence. It is linked
to several critical factors, including family, school, peer and media, that significantly
influence young people’s political attitudes and political participation. This study built upon
these theoretical constructs and a mixed method research design was adopted to explore

mechanisms underlying the formation of Hong Kong youths’ national identity.

This chapter discusses the theory of political socialization, puts forward the research

hypothesis, and finally introduces the paths and methods used to investigate the hypothesis.

4.2 Youngsters’ formation of national identity

Approaches to national identity formation
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The essential and primordial viewpoint is that "nations are defined by a shared heritage,
which usually includes a common language, a common faith, and a common ethnic ancestry"
(Muller, 2008, p. 20). The identity involves "relatively stable, role-specific understandings
and expectations about self" (Wendt, 1992, p. 397), and is " the way individuals and groups
define themselves and are defined by others on the basis of race, ethnicity, religion, language,
and culture" (F. M. Deng, 2011, p. 1) . This means that the formation of national identity is

based on inherent rather than arbitrary elements.

But from the modernist and constructivist viewpoints, a nation is a “socially constructed
community, imagined by the people who perceive themselves as part of that group”
(Anderson, 2006, pp. 6—7). Ang (2001) suggested that identity is strategically fabricated to
present oneself to the outside world for the purpose of communication. In other words,
national identity is an identity construction with a specific purpose that can be shaped from

the outside.

Based on its long-standing close ties with Mainland China, Hong Kong's national identity
has, on the one hand, essentialist/primordial elements, such as a shared history with the
Mainland, a common cultural lineage and extensive blood ties. But on the other hand,
because of over a century of colonial experience, Hong Kong's national identity has a strong
modernist/constructivist element, especially in the civic sense. Hong Kong has a legal
system, values and behaviour that are very different from those of mainland China. It is for

this reason that it is important to explore the specific national identity of Hong Kong people.

National identity formation in youngsters

Given that national identity is a form of cognition and attitude, its formation in adolescents is

first and foremost a matter of psychology. Academics have explored the formation and
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development of national identity based on the research of Piaget and Weil (1951) on the
psychology of children's cognitive development (Jahoda, 1963; Lambert & Klineberg, 1966;
Piaget & Weil, 1951). This research has focused on children's geographical knowledge of
countries and their attitudes towards foreign nationals. One study found that children
typically develop clear attitudes towards nationality between the ages of 5 and 11, which
exceeds the predictions of their cognitive development (Jahoda, 1963). This finding
highlights the important influence of external factors on the formation of national identity,
including family, education, media, peers and other factors that children are exposed to on a

daily basis.

Young people's psychological maturity and stability develop as they move into adolescence,
with cognitive abilities and knowledge growing. Young people's identities are often formed
through direct, micro-level experiences in specific contexts (Deaux, 2008), and national
identity, although abstract, is also formed through concrete experiences. These experiences
include political and civic participation (Jensen & Flanagan, 2008; Youniss & Levine, 2009),
media coverage of political issues, family attitudes (Flanagan et al., 1998), school climate
(Flanagan et al., 2007), and classroom learning. These experiences dominate adolescence, an
important period of identity formation (Erikson, 1968), when various features of identity
begin to emerge. These formative experiences occur in a variety of contexts, such as the
family, peers, the school and the community. The influence of political socialization is of

great concern for the establishment and development of adolescent national identity.

In addition, national identity can be formed in collective identity or a sense of belonging to a
particular group, typically, for example, as participation in various social or political
movements. As Polletta and Jasper (2001, p. 284) claimed, "if people choose to participate

because doing so accords with who they are, the forms of protest they choose are also
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influenced by collective identities .... models of strategic choice that had movement

leaders .... reflect what we believe, what we are comfortable with, what we like, who we are."
Given the aforementioned social movements and political activities that have been emerging
in Hong Kong since the handover from Britain to China, in which many young people have

been active, this could be an important pathway for them to form a collective identity.

4.3 The importance of the “political socialization environment” on the political

attitudes/participation of youths

Overall discussion

The concept of political socialization was first put forward by Hyman (1959) in his landmark
work of the same name. There were many studies in the 1950s-60s, mainly focusing on
voting behaviour in American political elections, and gradually extended to the study of
political socialization. In a narrow sense, political socialization is the deliberate instillation of
political information, values and practices by teaching staff who formally assume this
responsibility. The broader concept covers all political learning at every stage of the life
cycle, formal and informal, deliberate and unplanned, including not only explicit political
learning but also non-political learning that nominally affects political behaviour, such as
learning politics-related social attitudes and acquiring politics-related personality traits

(Greenstein, 1968).

The researchers first paid more attention to the influence of family and parents (primary
group) on their children's political attitudes, that is, the vital role of the family in the process
of political socialization. In addition to the family factor, there is also the influence of school,
peers, media and current affairs (secondary group). Family, school, peers, media and key

events can influence the process of political socialization in many ways and through some



100

intermediary factors. They influence the political socialization of different groups and types
of people, and there are potential socialization differences in age, political status, gender,

education, social economy, race and intergenerational differences (Bouché, 2011).

Inspired by psychological theories (Conover & Searing, 1994; Lave & Wenger, 1991), a
political socialization model, also referred to as an “octagonal model”, was proposed by the
International Association for the Evaluation of Educational Achievement (IEA) to summarize
and echo the previous political socialization theories (Figure 4-1). The "octagonal model",
adopted for the IEA's Civic Education Research, reflects the concept of interaction between

the environment and the individual. The model includes both personal and social aspects.

Figure 4-1. Model for IEA Civic Education (CIVED)

School: Teachers; Intended
Curriculum; Participation

Opportunities

Source: Torney-Purta, Schwille & Amadeo (1999)
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In the octagonal centre are individual students, surrounded by the discussion of the goals,
values and practices of civic education. Surrounding the centre are the political socialization
agents, including families, peers, formal/informal communities, and schools. Macroscopic
systems that show constrained interaction processes on the periphery of the octagon, such as
politics, economy, education, media, symbols and religion, mean that the influence of the
agents of political socialization is limited to the institutional and cultural environment

(Torney-Purta et al., 1999).

Based on his Social Learning Theory, Bandura (2019) argued that behaviour can be
influenced by the environment. Adolescents will repeat (political) behaviours that have been
reinforced by parents, peers or other agents of socialization. Political participation is a habit
that is developed early in life (Aldrich et al., 2011; Valentino et al., 2009). Thus, political
socialization already has an impact in the early stages of human development, i.e.
adolescence (Campbell, 2006; Youniss & Yates, 1997). Civic identity can be formed
relatively early in life, as adolescents' life experiences, such as group identity, rights and
responsibilities, are relevant to political issues (Flanagan, 2003). At the same time, attitudes
related to politics develop in tandem with habits of political participation. Politically active
adolescents perceive participation as a moral and collective value (Metzger & Smetana,

2009).

The next section will discuss the role of family, teachers, peers and the mass media in the
process of political socialization. These are the four agents that are related closely to

adolescents in the early years of their social lives.

Family:

Davies drew lessons from behavioural theories such as Maslow's Hierarchy of Needs Theory
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to demonstrate the influence of family, especially in the early stages, on children's
psychology, thus implying the family’s influence on individual political ideas (Davies, 1965).
The socioeconomic status of the family can also affect political socialization. As far as
political participation is concerned, as important as political learning in the family is the
range of opportunities brought about by the socio-economic status of the original family,

especially access to education (Verba et al., 2005).

In the family environment, parents are most likely to be agents of socialization and are crucial
to forming their children's worldviews and political behaviours, as children usually spend
much time with their parents from a very young age. Direct socialization occurs when the
parents are involved actively in politics (Jennings & Niemi, 1974; Nesbit, 2012). Some
earlier studies emphasized the importance of parents' socio-economic influence (Davies,
1965; Jennings & Niemi, 1974; Langton & Jennings, 1968; Merelman, 1980). The students
whose parents are in an advantageous socioeconomic status are likely to grow up in a
politically rich environment and to have experiences related to future political activities and
to obtain high levels of education themselves, which in turn increases the possibility of
acquiring many other attributes that promote political participation. Later studies have
pointed out the importance of parents' civic participation, political knowledge and political

participation (Andolina et al., 2003; MclIntosh et al., 2007; Meirick & Wackman, 2004).

Teachers:

First, schools, where teachers are in a position to exert the political socialization effect, have
long been regarded as "incubators of democratic participation” (in democratic countries)
(Pasek et al., 2008). Most young people are educated in schools in which political education
is one of the essential functions. Political socialization is critical for developing citizen

participation, which constitutes the basis of attaching importance to and being eager to
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establish and develop a national identity. The education systems that take advantage of the
influence of political socialization must create functional models of citizenship and political
participation so that young people can acquire the values and habits of civic participation.
These socialization processes are aimed at promoting "civic orientation" and fostering
"psychological attachment to politics and the community" in young people (Crystal &
DeBell, 2002). The teachers, the performers who have the direct contact with young students,

can play a crucial role in political socialization.

Although earlier studies have shown that, for most students, traditional teaching and teacher-
student interactions do not have a systematic or significant impact on youths’ political
attitudes and behaviours (Ehman, 1980; Patrick, 1977), there is evidence that these factors
play a role in specific subgroups under exceptional circumstances. Students' attitudes from
low socio-economic and/or ethnic minority backgrounds are susceptible to the influence of
courses in civic and social studies (Langton & Jennings, 1968; Merelman, 1971). Children
with lower social status seem to be influenced more easily by their teachers' political attitudes
(R. D. Hess et al., 2006). In some cases, innovative curricula and/or teaching methods are
associated with changes in behaviour and attitudes (Jones, 1975). The roles, personal beliefs
and teaching methods of civic education teachers can help students establish a civic concept
of active participation. Students gradually form a strong sense of civic responsibility and
civic ability in the process of socialization through social inquiry and political action (S. W.

Ng, 2009).

Teachers may exercise their influence through their instruction based on the established
courses. Formal courses on political socialization, such as civic courses, can influence the
results of civic knowledge (Ehman, 1980; R. D. Hess & Easton, 1962; Ichilov, 1991; Langton

& Jennings, 1968). Promoting discussions and using the internet in classrooms can increase
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students' knowledge and participation in politics (Feldman et al., 2007). Discussing politics
openly in class can also increase these youths’ voting participation in the future (D. Hess,
2000) — given that voting is not compulsory in Hong Kong. In addition, students' activities

and participation at school can also impact positively on their participation and civic skills.

Some researchers have pointed out that schools have achieved only limited success in
spurring political outcomes (Quintelier, 2015) or favourable political attitudes towards a
country (Langton & Jennings, 1968; Rosenberg, 1985). Some studies have revealed that
teachers might partly invalidate attempts by the authorities to implement change through the
curriculum by exercising their professional judgment to negotiate between the expected
curriculum and its implementation (Clark & Yinger, 1979; Morris, 1998). However, in the
context of Hong Kong, a study by Leung and Print (2002) pointed out that civic education
teachers reject totalitarian nationalism education in favour of cosmopolitan, civic and cultural
nationalism education (T. Yuen & Byram, 2007), which often runs counter to official
nationalist advocacy. In particular, the controversial Liberal Studies curriculum has long been
criticized by the pro-establishment camp for its disputed content, teaching about political
issues and initiating of young students’ participation in social movements (J. Lam & Chiu,
2019). Therefore, the influence of teachers needed to be examined in this study in the Hong

Kong context.

Peers:

Interacting with others of a similar age is an integral part of young people's lives. Youths
develop their views and political skills through discussions with peers (Verba et al., 1995).
Political discussions among peers have led to more political participation because they serve
as mechanisms for recruitment (Klofstad, 2011; McClurg, 2003). In addition, some studies

have suggested that contact with diverse interpersonal networks with different political views
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is associated with low political participation (Mutz, 2002), while other studies have held the
opposite view (Pattie & Johnston, 2009; Quintelier et al., 2012). In general, peers have a
specific influence on political participation. The friendship network established with peers
has an independent influence on youths’ political attitudes and political participation in
adulthood, even in the school environment or controlling indicators such as their parents'

socio-economic status and civic participation (Settle et al., 2011).

Coleman (1961) expressed the belief that peer groups of students play a role in setting the
values of their members. Newcomb (1962) found evidence that college peers or prestigious
groups may impact upon the process of political re-socialization. However, perhaps one of
the functions of a peer group is to spread the culture of the wider society to which it belongs.
Although peer groups of students may have their own subcultures, they also teach the adult
subculture they belong to and strengthen adult society's norms and social patterns. Social
class, religion and ethnic subculture can be spread through peer groups (Langton, 1967). In
other words, the political attitude acquired in the family may be strengthened further among
peers from the same background. Whether the political attitude of national identity is also

affected by this needs to be explored explicitly.

Media:

The political social media of recent years is probably creating more discussion than ever
before, with the increasing popularity of the internet (Quintelier, 2015). As early as 1970,
studies showed that mass communication played a role in political socialization in political
knowledge, and that the media was an independent factor for political socialization, not just
attached to other factors such as family or peers. At least there is ample evidence that mass

media can influence access to political information (Chaffee et al., 1970).
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Media use is important in shaping citizens' orientations towards democratic values by
providing information on public affairs and increasing their understanding of democratic
politics. In this role, media use can contribute to the socialization of democracy and then
more political participation (Chang, 2017). On the other hand, media under political control
will also have the opposite effect on its audience. In China, where the Government controls
the media, for example, the higher the level of media consumption, the higher the trust in
administrative and legal institutions. People's trust in the national system is the product of
Chinese traditional values and the result of government indoctrination (Q. Yang & Tang,

2010).

4.4 The importance of family, peers, and teachers in structuring the political

attitudes/participation of youths

The value acquisition process is regarded widely as an essential aspect of adolescent identity
formation (Erikson, 1994; Marcia, 1983). Parents are deemed to play a primary role in
children's value acquisition through establishing basic cultural norms and values for the next
generation in the early stage of socialization of their children (Schmid, 2012). Parents’
political participation can have a significant influence on the political participation of youths
(Warren & Wicks, 2011). Parents talking with their young children about public affairs as
they occur can have a considerable positive impact on the civic development of these young
people (Ekstrdom & Ostman, 2013; Mclntosh et al., 2007). The frequency of communication
with parents on political issues will affect the formation of a young person’s sense of social
responsibility (Schmid, 2012). Kiousis and McDevitt (2008) and Hively and Eveland (2009)
found that citizen talk seems to increase youths’ political knowledge and political
participation. Informal conversations in daily life are essential to people's civic orientation.

Empirical research provides convincing evidence that talking about political and social issues
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is also an essential resource for youth political development (Ekstrém & Ostman, 2013).

However, by adolescence, as socialization expands and peers become more prominent in
adolescents' social networks (e.g., Furman & Buhrmester, 1992), the influence of other
factors such as friendships, school, and mass media may become increasingly significant.
Based on the premise that adolescents cannot choose their parents but have the freedom to
choose their friends, Kerr et al. (2003) suggested that if adolescents have low levels of trust
with their parents or feel rejected or over-controlled, they are likely to have negative similar
feelings towards other adults. Youths usually choose friends with the same interests and
attitudes (Hartup, 1996, 2005). In other words, peers complement the influence of the family
on young people’s values formation and even play a "replacement" role when the influence of

the family is insufficient.

Two studies in Sweden and Belgium have shown that peers are more influential in getting
young people to socialize politically than other agents such as parents or teachers (Ekstrom &
Ostman, 2013). Peers can promote socialization through pressure on social networks
(Sinclair, 2012) or discussions about politics and current affairs (Klofstad, 2011). As
Flanagan and Gallay (1995) emphasised, peer influence is one of the promoting factors in the
process of behaviour transformation of political participation. The research of Cho et al.
(2006) confirmed that the neighbourhood environment has a social influence on the behaviour
of political participation. In Hong Kong, pro-democracy protesters tend to see their peers as
the most prominent force to mobilize them to join protests (F. L. F. Lee & Chan, 2011). Other
studies based in Hong Kong have also suggested that peers influence political socialization
mainly through interpersonal communication within peer groups and major political events

(C. W. Lee, 2016).

In Hong Kong, school education can be seen as a vital force in promoting young people’s
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political socialization and encouraging them to participate actively in political activities,
especially younger people studying Liberal Studies in secondary schools, as this course was
designed to develop their awareness and understanding of political issues (C. W. Lee, 2016).
This is the active core school subject and teachers play an essential role in it. Teachers may
affect students' political attitudes and participation. They can influence students' political
attitudes and participation through guidance in teaching, resorting to their own authority,

using the power to judge students and even their personal charisma.

Teachers are the most critical factor influencing the subjects' commitment to radical politics
(Kane, 2013). Some studies suggested that teachers play a crucial role in helping middle
school students to become political active in Hong Kong (Y. W. Leung, 2006). Although
teachers may not be the key to cultivating traditional forms of political participation, they
may play a more influential role in influencing students to develop critical attitudes towards
the current situation and some may even go as far as to radicalize their students (C. W. Lee,
2016). For example, for the sensitive political event in the mainland - the 4 June incident,
which has had a significant influence in Hong Kong, the teacher's description has become the
primary mechanism by which the memory of this event is passed on to the next generation (F.

L. F. Lee & Joseph, 2013).

In Hong Kong, the definition of national identity, the roles of schools, and teachers'
responsibilities are far from clear. In practice, teachers sometimes have to elaborate their own
answers to questions, which also leaves some space for expressions of their own views (T.
Yuen & Byram, 2007). At least before the implementation of the National Security Law in
Hong Kong, secondary school teachers enjoyed greater autonomy in their teaching, especially
in Liberal Studies, for which they could choose their textbooks and teaching kits. Most Hong

Kong teachers prefer cultural or cosmopolitan orientations to the nationalism civic education
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rather than authoritarian, a preference that is far different from Mainland China (K. E. Chong
et al., 2020). For this study it was considered worthwhile to probe the teacher’s role in
shaping the political attitudes of Hong Kong youngsters and their national identity formation

and development.

4.5 The importance of media in structuring the political attitudes/participation of youth

The influence of the media is everywhere, and it plays a vital role in the formation and
development of youths’ political consciousness (Henslin, 2015). The media plays one of the
key roles in political propaganda and social movements. Political and social movements need
the help of media publicity to win more support and sympathy for their demands (Gamson &
Wolfsfeld, 1993). Hong Kong has a freer and more diverse media environment for various
views to be expressed which is very different from the mainland. In addition to the official

discourse, the public can also have easy access to many alternative voices.

Social movements usually need media coverage to expand their influence. The dissemination
of information in the media can create a kind of "collective awareness", in which the
dissatisfaction expressed by the protesters will resonate with the dissatisfaction in the lives of
the audience (Kielbowicz & Scherer, 1986). Media reports can maintain protesters because
they justify their efforts to seek national propaganda through their campaigns. They can also
expand the scope of a struggle by attracting sympathy and new members from "third parties"
such as the public and interest groups (Rucht, 2004). However, on the other hand, media
reports can also have independent points of view and narrative frameworks, which may not
be consistent with those of the social movement. Different media narration will show
different effects. However, the social movement itself will also use various means to
influence the media coverage and strive for the media narrative to be consistent with its own

(Kutz-Flamenbaum et al., 2012).
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With the development of networking and communication technology, everyone can become a
publisher of information, and it is very convenient for people to get information. Social
media, represented by social platforms such as Facebook and Twitter, have become essential
for information dissemination. These non-professional media organizations usually constitute
"alternative media" different from the traditional media. Alternative media often present
ideologically partisan or anti-establishment points of view. Content is usually produced by
ordinary citizens or amateurs, who are not restricted by mainstream media practices and news
practices, and do not follow the news practices of mainstream news professionals. Party
coverage in alternative media also includes producing and maintaining content that benefits
the protagonist, criticizes opponents, and arouses the sympathy of bystanders. This view was
endorsed by Boyle and Schmidbach (2009), who explored the use of mainstream and
alternative media in an American city. They found that alternative print media and alternative
online news heralded participation in protests. This suggests that exposure to alternative

media may affect the political socialization of youths (M. Chan, 2017).

Some studies have suggested that alternative media exposure may make people radical.
Through the study of social movements in Hong Kong, Lee (2018b) found a link between
alternative media consumption and radical ideas about guerrilla tactics in social movements,
which he described as being only the result of “message learning”. That is, users of

alternative media channels will accept ideas that are less available or not available elsewhere.

Alternative media, especially social media, have provided an important public arena for Hong
Kong people to disagree with China since 1997. Since most of the local mainstream media
(e.g. newspapers, TV) are in co-operation with the authority, alternative media have offered a
secondary public domain (F. L. F. Lee, 2018a). Young people who prefer to read Apple Daily

usually have higher expectations for local autonomy and respect for press freedom, and tend
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to obtain social and political information from social media (P. S. N. Lee et al., 2017).
According to a survey conducted in 2016 with young Hong Kong people aged 15-29, social
media was their major source of public affairs information (46.6%), followed by television
(21.7%), websites (15.5%), newspapers and magazines (13.1%) then radio (2.8%). (Centre
for Youth Studies, 2017). Social media have penetrated so deeply among Hong Kong's young

population that they have become key agents in political socialization.

4.6 The value and shortcomings of the political socialization approach

The construction of national identity requires relevant cultural and collective narratives,
which change in response to these discourses. The formation of national identity requires a
combination of collective discourses and individual experiences, the interaction between
which is part of the political socialization procedure (Habashi, 2017). It can, therefore, be
argued that political socialization is one of the most important tools for analysing the
formation of national identity. However, two issues that have often been overlooked in the
existing research on political socialization are the relationships and interactions within the
political socialization system, or between the individual agents, and the initiative of the

person as an object, especially the adolescent, in the political socialization process.

Firstly, political socialization and its main agents have been discussed above. However, it is a
complex ecosystem and further research is needed on what other influences are present
within this system, how these factors work and how they interact with each other. Amna et al.
(2009) argued that the role of these influences varies across political and social contexts, and
that there is a need to investigate it from perspectives of sociology, social psychology,
political psychology, political science, anthropology, mass communication, education, and
other fields. However, many studies have focused on only one of the key factors in political

socialization and have neglected the interrelationships and influences between them (e.g.
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Camino & Zeldin, 2002; Dudley & Gitelson, 2002). For example, mass media can be
connected to other agents in the political socialization procedure, and the socialising
influence on adolescents is often complemented and reinforced by communication with

parents, schools and peers (McLeod & Shah, 2009).

Secondly, most studies of the political socialization of adolescents have treated these minors
as passive recipients and have failed to scrutinise their subjective agency. Most notably, the
shaping of national identity by the government is usually placed in a top-down model of
political socialization, focusing on the institutionalization of national identity such as
ideological structures and education (Edensor, 2020). In fact, adolescents do have the ability

to act as agents themselves (McDevitt & Chaffee, 2002; Sapiro, 2004).

Learning theory suggests that learning is reciprocal and that parents' political socialisation of
their minor children is, therefore, also a reciprocal process (McDevitt & Ostrowski, 2009). In
the process of communication between parents and children, changes are also made in
response to their reactions and other information they receive, which is known as the “trickle-
up” effect. The top-down view has been challenged by those advocating “trickle-up”
socialization (N. J. Lee et al., 2013; McDevitt & Chaffee, 2000). Rather than children
learning by a direct top-down transmission of information, a “social interaction approach” is

a more inclusive model (Habashi, 2017).

Young people are not shaped passively by political socialization agents from the top down,
but rather through an interactive process. They also have the initiative to choose, accept or
resist external political socialization, especially in Hong Kong, an environment of fierce
political conflict and even confrontation, where the different messages conveyed by political
socialization agents make it all the more important for young people to use their own

initiative, as political socialization attempts to convey political awareness, including the
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shaping of political identity. In the Hong Kong context, however, there are at least two
different political identity camps or identity priorities, the Chinese identity promoted by the
authorities and the Hong Kong identity that exists among the people. Furthermore, political
socialization initially focused on the issue of youths’ political apathy, arguing that many
young people are apathetic and disengaged (Mindich, 2005; Putnam, 2000; Turow, 1997).
However, the opposite seems to be true in the Hong Kong context, where the active political
participation of youth (as the opposition) has even caused concern to the authorities. The
application of political socialization as a tool in Hong Kong is unique and may contribute to

the development of the theory.

4.7 Political socialization in the context of the rise of social media and intensive political

mobilization

Over the years, the influence of parents as political socialization agents for their children has
been challenged, and research has found that the political values conveyed by parents often
do not align with the values of their children (Hatemi & Ojeda, 2021). An important change is
that the media has had more influence than parents on young people's political socialization.
The increased use of media, the exposure to wider information, and the consequent freedom
of choice experienced by adolescents has led to changes in their political knowledge, norms,
attitudes, values and participation (de Vreese & Moller, 2014; Ohme & Vreese, 2020). The
development of information technology has changed the shape of communication and the
forms in which information is generated and accessed. The spread of mobile devices and the
internet and the ease of sharing information have facilitated young people's access to political
information. They learn about social norms and values from the political information they
receive, build their knowledge, and eventually internalise it into their behaviour. Media

outlets, and especially social media, clearly play a more important role in the dissemination
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of political information than do other political socialization agents (Walker & Matsa, 2021).
Today's young people "sample their information more broadly as media genres blur and

information channels proliferate" (Bennett et al., 2010, p. 399).

The use of the internet as the primary means of communication has made it easier for young
people to bypass parents, teachers and other traditional authority channels to access
information directly, to communicate with a wider range of peers, and to communicate
directly with the political elite. These have changed the traditional patterns of political
socialisation (Denton Jr & Kuypers, 2007; Gainous & Wagner, 2011). Van Deth et al. (2011,
p. 158) noted that "media should not simply be regarded as a separate socialization influence,

but as one that exists in relation to other main influences".

However, it is worth noting that this is accompanied by the influence of false or alternative
information on young people. The ease of information generation and dissemination has also
led to a proliferation of disinformation, to which adolescents with lower discernment skills
are more susceptible (Edgerly et al., 2019). Disinformation is more likely to spread and be
prevalent during particular times such as social movements or elections (Vosoughi et al.,
2018). Disinformation exploits people's inherent biases to promote the political claims it
connotes and can even consequently reduce the information recipients’ trust and confidence
in politics and government (Tynes et al., 2021), or contribute to the polarisation of ideology

and politics.

In addition to providing greater access to political information, the Internet offers unique
avenues for political participation, including public discussion and online voting, which have
greatly reduced the cost of political participation. It has also facilitated connections and
interactions between various political groups and encouraged individuals with common goals

to combine and even form a collective identity (Bimber, 2001; Farrell & Drezner, 2008). This
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feature of the Internet increases the capacity for political mobilisation and makes Internet-
based civic mobilisation and group behaviour more dynamic. Moreover, political
participation is less costly and can include more voices, including those of politically

excluded social groups (Norris, 2001; Vegh, 2003).

While participation in social movements during adolescence may not necessarily be
sufficiently mature or successful, these experiences can lead to increased political
responsibility and expectations of social change (Youniss et al., 1997). Young people who
have participated in social movements can develop political awareness by learning about
politics and by gaining direct political experience. In addition, some successful social
movement experiences can encourage them to become more involved in social movements in
the future. Social movement experiences do not only affect those who are active participants,
but are equally effective for most occasional and passive participants (Polletta & Jasper,
2001). Examining the process of political socialisation and its theoretical changes in the
context of large-scale political mobilisation is a new topic. In the face of the social
movements of recent years in Hong Kong, there is a need for a new consideration of the use

of political socialisation in this political environment.

4.8 The analysis model

Based on the role of nationalist education in fostering national education, mentioned in
Chapter 1, and the officially initiated nationalist education reform in the field of education in
Hong Kong (see Chapter 3), combined with the influence of political socialization agents
discussed above, the analytical model for this study was developed. This is shown in Figure

4-2.

The first step in this model was to analyse the impact of nationalist education and possibly its
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opposing agents of competitive political socialization, including family, teachers, peers and
media, on national identity. The analysis also included the relationship between these five

factors.

Figure 4-2 The analysis model of nationalist education and competitive political
socialization environment impacting on national identity

Nationalist
education

National

identity

Source: Compiled by the author

4.9 Hypotheses: Testing the impact of nationalist education and agents of competitive

political socialization

There has been a sharp contrast between the declining Chinese identity and rapid rise of
nativist identity in young people in Hong Kong, and the efforts invested by the HKSAR
Government to reform the curriculum in the direction of China's national identity since the
reunification. Education, as one of the agents of political socialization and one of the main
tools of nation-building, plays an important role in cultivating national identity generally (E.
A. Cole & Barsalou, 2006; L. Hein & Selden, 2000; Podeh, 2000), and specifically in the
context of Hong Kong (Tse, 2007, 2013a; Vickers, 2011). Identity-related knowledge
education (e.g., national flag, national emblem, patriotism), extracurricular activities (e.g.,

exchange activities to the Mainland), and participation in activities organized by the Central
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Government in Hong Kong are common forms of nationalist education initiatives.

Citizen participation constitutes the basis for attaching importance and eagerness to establish
and develop a national identity. However, citizen participation in Hong Kong is more about
promoting local (Hong Kong) identity than national (Chinese) identity. It may be assumed
that other agents of political socialization have contributed to dispelling the role of education
in developing national identity since the rise of Hong Kong nativism and the prevalence of
Hong Kong core values in Hong Kong society. In other words, it can be supposed that
political discussions between young people in Hong Kong and their families, peers and
teachers have an opposite effect on national identity because political discussion itself

represents a positive political consciousness and a practical method of political socialization.

The idea that discussion is essential to democracy (Dahlgren, 2006) has been explored in
different theoretical contexts (Dahlgren, 2009; Eveland, 2004). Talking about politics is
considered a fundamental activity in the public domain (Habermas, 1984). It is also
considered to be a way to foster knowledge and democratic values, promote people's sense of
identity as citizens and encourage all forms of civic behaviour (Barber, 2003; Dahlgren,

2009).

Classroom activities involved in consultation and democratic peer norms contribute to civic
action by youth. However, the influence of these peers and teachers is mainly indirect, with
the expression and discussion of political opinion outside the classroom and family acting as
a bridge (N. J. Lee et al., 2013). Talking about politics and civic participation between parents
and children and parents' role models of political and civic behaviour are all related to the
increase in the same levels of behaviour in their children (Zukin et al., 2006). Civic talk in
daily life is vital for young people to develop political knowledge, democratic values and

different forms of civic practice. Civic conversation in a peer environment makes a unique
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contribution to all aspects of young people's civic orientation (Ekstrom & Ostman, 2013).
However, the impact of democratic and civic discussion on youth citizen participation usually
requires media intermediaries to play a role, which needs media to provide information for it.
In particular, online political participation relies more on news consumption and political

expression, in which the media plays a key role (N. J. Lee et al., 2013).

The previous studies also revealed that Hong Kong has a relatively free media and public
opinion environment, which challenges the function of legacy media in political socialization
of the youth (Kwong, 2015; F. L. F. Lee, Chen, et al., 2017). Young people who take social
media as the primary source of public affairs are more likely to be dissatisfied with and
distrust the HKSAR Government, participate in online and offline political activities, and
identify as Hongkongers more than those who obtain public affairs information from other
types of media (Centre for Youth Studies, 2017). Therefore, it can be assumed that Hong
Kong youths’ exposure to “opposition media” such as local social media/forums has a

negative effect on their national identity as Chinese.

The research presented in this thesis endeavoured to advance the study of Hong Kong youths’
national identity by building a multiple linear regression model. The essence of the model is
to simultaneously test the variation in the potential predictors of Hong Kong youths’ national
identity. The hypotheses for the model were built upon the existing research described in this

and earlier chapters.

H1. Nationalist education experiences could promote youngsters’ Chinese identity.

HI-1: Students who have more experiences of national identity knowledge education will
have a higher probability of having a stronger Chinese identity vis-a-vis Hongkonger

identity.
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H1-2: Students who have more experiences of extra-curricular activities in Mainland
China will have a higher probability of having a stronger Chinese identity vis-a-vis
Hongkonger identity.

H1-3: Students who have more experiences of participating in activities of Central
Government institutions in Hong Kong will have a higher probability of having a stronger

Chinese identity vis-a-vis Hongkonger identity.

H?2. Political interaction with family members could promote youngsters’ Hongkonger

identity.

H?2-1. Students who discuss political issues with family members will have a higher
probability of having a stronger Hongkonger identity vis-a-vis Chinese identity.
H2-2. Students who co-participate in political movements with family members will have a

higher probability of having a stronger Hongkonger identity vis-a-vis Chinese identity.
H3. Political interaction with peers could promote youngsters’ Hongkonger identity.

H3-1. Students who discuss political issues with peers will have a higher probability of
having a stronger Hongkonger identity vis-a-vis Chinese identity.
H3-2. Students who co-participate in political movements with peers will have a higher

probability of having a stronger Hongkonger identity vis-a-vis Chinese identity.

HA4. Political interaction with teachers could promote youngsters’ Hongkonger identity.

H4-1. Students who discuss political issues or co-participate in political movements with
teachers will have a higher probability of having a stronger Hongkonger identity vis-a-vis

Chinese identity.

H4-2. Students who co-participate in political movements with teachers will have a higher
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probability of having a stronger Hongkonger identity vis-a-vis Chinese identity.

H35. Being exposed to local media could promote youngsters’ Hongkonger identity.

H5-1. Students who are frequently exposed to local traditional media will have a higher
probability of having a stronger Hongkonger identity vis-a-vis Chinese identity.

H5-2. Students who are frequently exposed to local social media will have a higher
probability of having a stronger Hongkonger identity vis-a-vis Chinese identity.

H5-3. Students who are frequently exposed to local online forums will have a higher

probability of having a stronger Hongkonger identity vis-a-vis Chinese identity.

4.10 Operationalization of the variables

Independent and control variables

A questionnaire was developed to ask the participating students about their experiences

relating to these variables.

-Hypothesis 1: Nationalist education experiences

To test this hypothesis, a selection was made of several forms of education promoting
national identity in Hong Kong that secondary school students are often exposed to, as
described in the previous section, including curriculum instruction, related extracurricular
activities, and activities of central government institutions in Hong Kong. The participants
were asked 1) whether they had ever learned knowledge about national identity (such as the
national constitution, national flag, national anthem, patriotism) at school, 2) whether they
had ever participated in extra-curricular activities in Mainland China (such as study tours,
exchange activities, volunteer activities, internship programs), and 3) whether they had ever

participated in any activities related to Central Government institutions in Hong Kong (such
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as the Hong Kong Youth Military Summer Camp, the Open Day of the Military Camp of the
People's Liberation Army in Hong Kong, the Liaison Office of the Central People's
Government, the Office of the Special Commissioner of the Ministry of Foreign Affairs in

Hong Kong, etc.). All of these questions required “Yes” or “No” responses.

-Hypotheses 2-1, 3-1 & 4-1: Discussion of political issues with Family

members/Peers/Teachers

To address these hypotheses, the students were asked how often they discuss political issues
with their parents/friends or classmates/teachers. Their responses were expressed through a
five-point Likert-type scale, representing: "often" (5), "quite a lot" (4), "sometimes" (3),
"rarely" (2), "never" (1) and "have no idea/hard to say" (0). For those who answered “often”
or “quite a lot” an open-ended question was attached to ask them about the main political

topic(s) they discuss.

-Hypotheses 2-2, 3-2 & 4-2: Co-participation in political movements with Family

members/Peers/Teachers

In the questionnaire, the respondents were asked a yes/no question about whether they had
ever participated in protests or rallies with family/friends or classmates/teachers. For those
who answered “yes”, an open-ended question asked about the theme of the protests or rallies

they participated in.

-Hypothesis 5: Exposure to local media.

The respondents were asked how often they had access to local traditional media, local social
media, and local online forums. This question was answered on a five-point Likert scale

where: "often" (5), "quite a lot" (4), "sometimes" (3), "rarely " (2) and "never" (1) to reflect
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the degree of contact with different media types. According to previous studies, the local
social media represented by Facebook and Instagram have a high rate of utilization by young
students in Hong Kong. According to a survey conducted in 2016, Facebook was the social
media platform (67.7%) used most frequently by Hong Kong youth (Centre for Youth
Studies, 2017), and this can be regarded as a pro-democracy alternative, that is, opposition
media (M. Chan, 2020; F. L. F. Lee, Lee, et al., 2017; D. K. K. Leung & Lee, 2014). A local
online forum represented by HKGolden (% %) and LIHKG (i %) was also a base for the pro-
democracy camp and has played a significant role during the social movements in Hong
Kong (e.g. Anti-Extradition Bill Movement) (F. L. F. Lee, 2020). Therefore, those with
frequent exposure to local social media and online forums will have a much higher
probability of receiving pro-democracy and pro-localist information. Hong Kong's traditional
media, such as television, radio, newspapers and magazines, except for Apple Daily, which is
a now folded tabloid known for its criticism of the authorities, can be regarded as having
neutral or pro-establishment standpoints, given that most of them have been influenced by the
Central Government (Frisch et al., 2018; F. L. F. Lee, 2018a). All of the media in Mainland
China can be regarded as pro-establishment media because of the strict information

censorship.

Dependent variables

In this study, the "Linz-Moreno Question" (LMQ) was used to measure the respondents’
subjective sense of local national identity vis-a-vis national identity. The LMQ here was
adapted from a questionnaire designed by Moreno (2006) in 1992, which initially aimed to
survey and describe the dual national identity in Scotland. The LMQ also fits the Hong Kong

case given its dual identity situation (Chinese and Hongkonger).

Although there may be some flaws in the LMQ (Guinjoan & Rodon, 2016), it has been used
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to investigate dual identities or national/regional identities for a long time. It has thus been
included in the Eurobarometer since 1992 (Serricchio, 2012). Many studies have adopted
LMQ ( see, for instance, Bond & Rosie, 2008; A. Cole, 2006; Lago & Montero, 2009; Mundz
& Tormos, 2015). Most of the literature on regional politics uses LMQ to assess the existence
of dual identities in territories with higher self-government requirements and even
secessionist tendencies. Hong Kong's subordinate and autonomous relationship with China is

also suitable for using LMQ to investigate identity, using a 5-point Likert scale as follows:

Which of the statements below best describes how you regard yourself?

o Hongkonger, not Chinese

e More Hongkonger than Chinese

e FEqually Hongkonger and Chinese
e More Chinese than Hongkonger

o Chinese, not Hongkonger

e  Others/Don 't know/No answer

4.11 Data collection

This study used mixed methods to investigate and analyse the relationship between political
socialization agents and national identity. A campus survey was used first to investigate and
analyse the relationship between each political socialization agent and the participating

youths’ national identity. The mechanisms of these relationships were then explored further

through extended interviews.

(1) Quantitative method: Campus survey

Campus survey of more than 1,000 sampled students (operationalized as Form 3 to 6
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secondary students) from three schools in Hong Kong.

This study adopted the method of purposive quota sampling from schools using English as
the medium of instruction and those using Chinese. Students from Forms 3 to 6 in three six-
year secondary schools were selected to participate in the questionnaire survey. Language has
a strong national character, and it is also a symbol of identity (Calhoun, 1997; Colley, 2003;
Jenkins, 1994, 2006; Miller, 1995). Especially in Hong Kong, bilingualism is one of the
factors that Hong Kong people use to identify their identity (S. Chow et al., 2020). Medium
of instruction thus needed to be considered as a possible distinguishing factor when selecting
the sample. Therefore, this study considered medium of instruction to be the index, with the
sample selected from both Chinese as Medium of Instruction (CMI) schools and English as
Medium of Instruction (EMI) schools. It was also necessary to control school factors such as
teachers, teaching environments, and textbooks within each school to more accurately
examine the relationship between the political socialization environment to which the

students were exposed and their national identity.

The ratio of CMI and EMI middle schools in Hong Kong is 1.6:1 (286 CMI and 181 EMI
schools) (Schooland, 2020). The author’s base institution, the Academy of Hong Kong
Studies, has maintained an extensive network with more than 100 local secondary schools.
Through referrals from Academy colleagues, it was possible to complete the purposive quota

sampling by securing the support of two CMI schools and one EMI to participate in the
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campus survey.'> Written consent from these three schools was obtained before conducting

the surveys. The information about the sample schools is shown below (Table 4-1):

Table 4-1: Profiles of sample schools

Medium of Religion

School Location  Band Sex Scheme . Form  Students
Instruction  background
Direct . ..

I Kowloon 1 . English Christian 3t06 503

Subsidy
All are
II Kowloon 2 Mixed-  Caput Chinese Christian 3t06 498
Sex

111 N.T. 1 Aided Chinese Secular 3to6 484

Sum 1485

In conducting the campus surveys, Form 4-6 students were the principal targets because they
focus on Liberal Studies, which is a controversial curriculum concerned with political issues
between China and Hong Kong. The study also included Form 3 students because they
usually have primary political cognitive ability and orientation, which can be seen from many
junior high school age students participating in the Anti-Extradition Bill Movement in 2019-

2020 (Adolfo, 2020).

(2) Qualitative method: Extended interviews

The interview methodology was used to investigate the question of to what extent and how
the political socialization agents have shaped Hong Kong youths’ national identity and how

the effects can be measured. The respondents were asked in detail about their perceptions of

12 Apart from purposive quota sampling, the author also tried to send invitations to about 200 secondary
schools, based on random sampling from the official list of the Education Bureau of Hong Kong; unforunately,
no response was returned from this random sampling owing to the lack of manpower and expertise to follow
up with the schools.
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national identity and whether and how the various political socialization agents influenced
their national identity. The interactions between the various agents were also examined,
especially their relationship with nationalist education. Details of the interview outline are

described in Appendices C and D.

Table 4-2: Profiles of interviewees

Interviewee School Form  Birthplace Sex Interview
Code mode
I-1 I 3 / Female Group
I-2 I 3 / Female Group
1-3 I 3 / Female Group
I-4 I 4 / Female Group
I-5 I 4 / Female Group
1-6 I 5 / Female Group
I-7 I 5 / Female Group
1-8 I 6 / Female Group
1-9 I 6 / Female Group
I-10 I 6 / Female Group
I-11 I 4 HK Male Individual
1-12 I 6 HK Female Individual
1-13 I 6 HK Male  Individual
I-14 I 6 HK Male  Individual
I-15 / 6 China Female Individual
I-16 / 6 HK Male  Individual
1-17 / 6 HK Male  Individual

The campus survey provided a broad picture of the relationship between the independent and
dependent variables, while the extended interviews helped to further inform the national
identity formation process in detail. In this study, the interviewees were obtained through the
students’ voluntary participation and teachers’ invitations in the three sampled schools. The
interviewees were asked in the questionnaire if they were willing to leave their contact
information to be invited to participate in the extended interviews. At the same time, the
author also asked teachers’ help to invite students to join in. Finally, 17 interviewees were

enrolled, of whom seven each participated in a one-hour online one-to-one interview each,
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while the other ten had a one-hour face-to-face group interview (Table 4-2).

The recruitment of the interviewees was unavoidably affected adversely by the sensitivity of
the research topic and the Covid-19 epidemic in Hong Kong. Therefore, the author had to
conduct interviews remotely via an online meeting platform. All interviews were conducted
in Cantonese, the interviewees first language, to enable them to talk smoothly. Interview
audio recordings were transcribed into manuscripts and then encoded in Nvivo software for

scrutiny and analysis.
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Chapter 5

Research findings and analysis:
How does the competitive political socialization in Hong Kong

push back against the Chinese nation-building?

Of the 1485 students of Forms 3 to 6 from three schools who were invited to complete the
survey, 1146 valid questionnaires were returned (i.e. those that were completed according to
the requirements, without too many blanks or multiple choices). This was a response rate of
77.2%. In terms of region, religion, sex and MI distribution, the sample met the needs of
analysis and had a certain degree of representativeness since extreme cases were avoided,
such as sex bias (boys' or girls' schools), or obvious political tendencies (patriotic schools). In
addition, other similar surveys are also cited below to verify the representativeness of this

study.

Demographical information of the sample

The distribution of the sample across grades (Forms 3-6) was relatively balanced, being
28.9%, 23.6%, 22.1% and 25.3%, respectively. The sex distribution was roughly the same,
with 39.0% of males and 40.8% of females. Most of the respondents were born in Hong

Kong, accounting for 81.6%, while only 10.9% were born in the mainland (Table 5-1).

Table 5-1. Frequency of demographic information of samples

Frequency Percent

Form
3 331 28.9
4 271 23.6

5 253 22.1
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No Answer

Sex
Male
Female

No Answer

Birthplace
Hong Kong
Mainland China

Other

No Answer

290

447

468

231

935

125

18

68

25.3

0.1

39.0

40.8

20.2

81.6

10.9

1.6

6.0

5.1 Quantitative findings and discussion

Table 5-2. Descriptive statistics (percentage of respondents)

Secondary
school
students
(N =1146)

Independent variables
Learning knowledge about national identity

Yes 56.0

No 39.8

No answer 4.2
Participating in extra curricular activities in Mainland China

Yes 27.0

No 70.5

No answer 2.5
Participating in activities of Central Government in Hong Kong

Yes 3.1

No 94.2

No answer 2.7
Discussion of political issues with family members

Often 6.6

Quite a lot 12

Sometimes 33.3

Rarely 31.1

Never 9.7

Don’t know/Hard to say/Refuse to answer 7.4
Co-participation in political movements with family members

Yes 10.3
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No 87.6
Don’t know/Hard to say/Refuse to answer 2.1
Discussion of political issues with peers
Often 7.2
Quite a lot 13.7
Sometimes 32.7
Rarely 28.4
Never 10.8
Don’t know/Hard to say/Refuse to answer 7.2
Co-participation in political movements with peers
Yes 18.3
No 79.4
Don’t know/Hard to say/Refuse to answer 2.3
Discussion of political issues with teachers
Often 0.8
Quite a lot 1.4
Sometimes 13.7
Rarely 35
Never 39.1
Don’t know/Hard to say/Refuse to answer 10.0
Co-participation in political movements with teachers
Yes 1.0
No 96.7
Don’t know/Hard to say/Refuse to answer 2.3
Exposure to local traditional media
Often 20.7
Quite a lot 26.9
Sometimes 29.8
Rarely 14.7
Never 6.3
No answer 1.7
Exposure to local social media
Often 50.3
Quite a lot 23.8
Sometimes 14
Rarely 6.4
Never 4.2
No answer 1.4
Exposure to local online forums
Often 11.9
Quite a lot 12.9
Sometimes 21.6
Rarely 21.8
Never 29.5
No answer 24
Dependent variable
Subjective sense of national identity vis-a-vis local identity
Hongkonger, not Chinese 354
More Hongkonger than Chinese 20.1
Equally Hongkonger and Chinese 21.6
More Chinese than Hongkonger 1.2
Chinese, not Hongkonger 1.3
Don’t know/Hard to say/Refuse to answer 20.4
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-Limited nationalist education experiences

More than half (56.0%) of the interviewees reported having ever learned knowledge about
national identity at school, and nearly 40% of the respondents reported not having done so (or
having forgotten that they had). Only a low percentage indicated that they had participated in
exchange activities in the Mainland (27.0%), and the majority (70.5%) of students indicated
that they had not participated in those activities. Despite the aforementioned subsidies from
the SAR government for youth exchanges to the Mainland, it seems that their participation
was not very active. There were very few interviewees who indicated they had ever

participated in the Central Government’s activities in Hong Kong (Table 5-2).

-Moderate political discussion frequency

The students surveyed indicated that they did not discuss political issues very frequently, the
least interactions being with teachers, followed by parents, and the most with peers.
Similarly, their participation in social movements was not very high as a whole. Those who
did participate did so mostly with their peers (18.3%), while 10.3% joined these activities

with their family members, and only 1.0% with teachers (Table 5-2).

-Long exposure to local social media

The survey in this study is consistent with the 2016 survey on Hong Kong youth media
preferences conducted by the Centre for Youth Studies of the Chinese University of Hong
Kong (Centre for Youth Studies, 2017). More than half (50.3%) of the respondents "often"
consumed local social media. They had less exposure to local traditional media and online
forums, with only 20.7% reading traditional local media often. Perhaps contrary to common
impressions, only 11.9% of respondents said they browsed local online forums such as

HKGolden (% %) and LIHKG (i %) often (Table 5-2).
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-Overwhelming Hongkonger identity

There was a overwhelming identity of “Only Hongkonger" to that of "Chinese", the former
accounting for the majority (35.4%) and the latter accounting for the least (1.3%). With the
"More Hongkonger than Chinese" included, the proportion of people more likely to identify
with the identity of "Hongkonger" reached 55.6%. In contrast, only 2.5% of the respondents
identified with "Chinese" and "More Chinese than Hongkonger" (Table 5-2). These figures

are consistent with the survey of 15-29-year-olds conducted by the Chinese University of

Table 5-3. Multiple linear regression analysis (predictors of subjective sense of national
identity vis-a-vis local identity)

Secondary
school students

Independent variables

Learning knowledge about national identity[H1-1] -.064
Participating in extra curriculum activities in Mainland China[H1-2] -.081
Participating in activities of Central Government in Hong Kong[H1- 1145
3] -
Discussion of political issues with family members [H2-1] -.071
Co-participation in political movements with family members [H2-

2] .006
Discussion of political issues with peers [H3-1] 234%%*
Co-participation in political movements with peers [H3-2] .040
Discussion of political issues with teachers [H4-1] -.056
Co-participation in political movements with teachers [H4-2] -.010
Exposure to local traditional media [H5-1] -.061
Exposure to local social media [H5-2] 160%**
Exposure to local online forum [H5-3] 247THE*
Control factors
Sex -.014
Age -.019
Place of birth 134
Number of years living in Hong Kong -.088
Father’s place of birth .081
Mother’s place of birth .032
Household income 057
Total R’ 34.3

Note: Regression entries are standardised beta coefficients; *** p < .001, **p < .01, *p
<.05.

Hong Kong in 2016 (in which 47.6% identified as "Hongkongers," while 37.5% were
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"Hongkongers but also Chinese", and only 3.7% reported themselves as being "Chinese,"

with 9.9% identifying as "Chinese but also Hongkongers.") (Centre for Youth Studies, 2017).

-Hypothesis 1: Students who have more nationalist education experiences will have a higher

probability of having a stronger Chinese identity vis-a-vis Hongkonger identity.

Regression analysis showed that the hypothesis was partially supported. Firstly, students'
nationalist education knowledge learning and participation in exchange activities in the
Mainland had no significant predictive power on their national identity (p > .05). This means
that nationalist education and exchanges in the Mainland did not have a significant effect on
the students' national identity. However, participation in the activities of the central
government agencies in Hong Kong had a significant predictive power on the youth's national
identity (f =-.114, p <.01) (Table 5-3). This means that respondents who had participated in
such activities identified more as "Chinese". However, it is not possible to conclude that
participation in such activities by the central government agencies in Hong Kong was
effective in promoting the youth's identification as Chinese, because the linear relationship
here was not directional. It is also possible that respondents who preferred a Chinese identity
were more likely to participate in such activities. The directionality of this effect and if/how
participation in such activities influenced respondents' national identity requires the use of
further research methods such as interviews. Unfortunately, however, given the very small
number of survey respondents who had participated in such activities (3.1%, see Table 5-2), it
turned out that none of the interviewees in this study had done so. Therefore, the data from

this study did not yet allow for an in-depth analysis of the question.

-Hypothesis 2-1: Students who discuss political issues with family members will have a high

probability of having a stronger Hongkonger identity vis-a-vis Chinese identity.
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This hypothesis could not be confirmed for there was no significant predictive power of the
variable “Discuss political issues with family members” for “National identity” (p > .05)
(Table 5-3). Thus, it cannot state that students who frequently discuss political issues with

family members identified more with Hongkonger identity vis-a-vis Chinese identity.

-Hypothesis 2-2: Students who co-participate in political movements with family members
will have a high probability of having a stronger Hongkonger identity vis-a-vis Chinese

identity.

This hypothesis could not be supported since the variable of “Co-participate in political
movements” was found to have no significant predictive power for national identity (p > .05)
(Table 5-3). There was no relationship between co-participating in political movements with

family members and national identity.

However, the main reason this hypothesis could not be confirmed may be the insufficient
sample size, which means that there are too few respondents, accounting for only 10.8% of
the total sample, indicating that they had participated in social movements with their families
(Table 5-3). Furthermore, this factor does not appear to have been critical since the
respondents tended to have Hongkonger identity regardless of whether they had participated

in social movements with their families.

-Hypothesis 3-1: Students who discuss political issues with peers will have a high probability

of having a stronger Hongkonger identity vis-a-vis Chinese identity.

This hypothesis validated as the "peers" factor had a relative strong predictive power for
national identity ( 6 =.234, p <.001) (Table 5-3). In other words, the young people who

often discussed political issues with peers or had ever participated in social movements were

more likely to identify with the identity of "Hongkonger", and accordingly, less likely to
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identify with the "Chinese" identity.

-Hypothesis 3-2: Students who co-participate in political movements with peers will have a

high probability of having a stronger Hongkonger identity vis-a-vis Chinese identity.

This hypothesis could not be supported due to its insignificant predictive power for national
identity in the multiple linear regression analysis (p > .05) (Table 5-3). Therefore, it cannot be
claimed that the students who co-participated in political movements with peers would

identify more with the Hongkonger identity than with the Chinese.

-Hypothesis 4-1: Students who discuss political issues with teachers will have a high

probability of having a stronger Hongkonger identity vis-a-vis Chinese identity.

The variable of “Discuss political issues with teachers” had no significant predictive power
for “National identity” (p > .05) (Table 5-3), which means it could not be confirmed that the
students who discussed political issues more frequently with their teachers would identify

more with the Hongkonger than with the Chinese identity.

-Hypothesis 4-2: Students who co-participate in political movements with teachers will have

a high probability of having a stronger Hongkonger identity vis-a-vis Chinese identity.

This hypothesis could not be accepted as the variable of “Co-participate in political
movements with teachers” had no significant predictive power for “National identity (p > .05)
(Table 5-3). However, this may have been because there were too few (1.0%) respondents (N
= 12) (Table 5-3) who indicated they had ever co-participated in social movements with

teachers.

As mentioned earlier, most secondary school teachers in Hong Kong maintain a neutral role

and do not guide their students' political tendencies directly, so they usually do not encourage
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their students to participate in social movements.

Overall, the analyses suggest that the influence of peers on national identity among Hong
Kong youth is more significant than the other two political socialization agents of families

and teachers.

-Hypothesis 5-1: Students who are exposed to local traditional media will have a high

probability of having a stronger Hongkonger identity vis-a-vis Chinese identity.

This hypothesis was not supported due to its insignificant predictive power for “National
identity” as indicated by the regression analysis (p > .05) (Table 5-3). This means that the

students’ exposure to local traditional media had no evident impact on their national identity.

-Hypothesis 5-2: Students who are exposed to local social media will have a high probability

of having a stronger Hongkonger identity vis-a-vis Chinese identity.

Hypothesis 5-2 was confirmed due to the significant predictive power of local social media
exposure for “National identity” as regression analysis indicates (f = .160, p <.001) (Table 5-
3). This means that the students who were exposed more to local social media had a higher

probability of having a stronger Hongkonger identity vis-a-vis Chinese identity.

-Hypothesis 5-3: Students who are exposed to local online forums will have a higher

probability of having a stronger Hongkonger identity vis-a-vis Chinese identity.

Hypothesis 5-3 was accepted, with a significant predictive power of local online forum
exposure for “National identity” (f = .247, p <.001) (Table 5-3). This means that the students
who were exposed more to local social media had a higher probability of having a stronger

Hongkonger identity vis-a-vis Chinese identity.
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5.2 Qualitative findings and discussion

The interviews focused on the factors of nationalist education, peers, media, family and
teachers to explore their influence on the process of adolescents' national identity. Because
the purpose of this study was to explore reasons for the high level of Hong Kong identity and
the corresponding low level of Chinese identity in Hong Kong youths, the qualitative analysis
was concerned with the reasons why they identify as Hongkonger rather than Chinese and the

role of the political socialization agents in this process.

Overall, the extended interviews qualitatively validated the quantitative findings from the
campus surveys. Discussion of political issues with peers, exposure to local social media, and
exposure to local online forums were highlighted by the interviewees as contributing to the

conception of their national identity.

The feeble impact of nationalist education

Uncertainty about the impact of Chinese History on the identity of Hong Kong youth

The subject of Chinese History is one of the important national education courses in Hong
Kong. The changes in this subject’s curriculum before and after the handover were described
in Chapter 3. Chinese History is a subject that focuses on China and its common past with
Hong Kong, Chinese national culture, glory and trauma, and other topics related to national

identity. It is, therefore, a subject that is inseparable from the study of nationalist education.

According to the interviews, the impact of Chinese History on the identity of Hong Kong
youth is uncertain. From a cultural dimension, this course may foster some appreciation of
traditional Chinese culture among students. And from a political perspective, students could
learn about the political mistakes of the past. Some treat it as “dark history”, but others just

see it as policy mistakes that do not necessarily lead to a negative impression of the current
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regime. Typical comments included:

“The influence of Chinese History course on national identity ...... half and half,
there are some positive ones such as the prosperity of the Han and the Tang
Dynasty. Some are not so good, such as the Five Dynasties and Ten Kingdoms, the

Northern and Southern Dynasties, or the Song Dynasty.

Modern history seems to have no effect. I remember that the most impressive thing
was the Cultural Revolution. ...... There were some policies of Mao Zedong in the
founding of the country. For example, the land reform, I think that was really

good, so that the peasants would no longer be so inferior.

I thought that the Chinese people are not really bad. Then there were some ones
like Mao Zedong who was better at the beginning, but what he did later really

made a lot of Chinese people die in vain, then I changed my mind.” (I-12)

Obvious impact of Liberal Studies

From the interviews, the impact of the Liberal Studies (LS) subject was relatively obvious. It
was connected directly to the participants’ resistance to Chinese identity and their affiliating

to Hongkonger identity.

First, in the “Modern China” module students may learn about the remarkable achievements
in economics and technology since the reform. However, they may also be exposed to some

negative issues behind the development, such as environmental pollution, migrant workers,
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left-behind children?3, or the gap between the rich and poor. Students may know about the
development, but may also understand the costs behind it. Thus, the bright facet of China
cannot cover its dark corners. The strong academic achievement may not be enough to

motivate young students’ pride in or admiration of China. As some interviewees said:

“I learned about some negative issues in China from the Liberal Studies. |
remember that it was called “Modern China” and talked about the system of
petitions and letters of appeal, that is, some peasants had to appeal to the
government because their houses were demolished, but the government ignored
them. They failed the petition and were left in a terrible situation. Then I felt so
sad about such events in the dark ...... and from the injustice I learned about in the

LS, 1 felt that it is not good to live in China.” (I-17)

“I learned more about China through Liberal Studies. Maybe [ understand

that there are some aspects of China that are very good, such as their technology
and industries. But at the same time, we got to know about many problems arising
from these developments. That is, we learned how China is so powerful, and what
is behind it, such as migrant workers, the left-behind children. That is, we know
what is great in China, but at the same time we all understand that there are so

many (negative) things.” (I-14)

Another module, “Hong Kong Today”, introduces core Hong Kong values which have been

13 The term “left-behind children” refers to children who are left in their hometowns, lodged in the homes of
rural relatives, because one or both of their parents have gone to work in cities or towns. These children live
separately from their parents for a long time.
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built on universal values. As mentioned before, the Chinese and Hongkonger identities are

distinguished by different values.

Extra-curricular activities (exchange to Mainland)

The first reason the interviewees did not participate in extra curricular activities was “lack of
interest”, which may have been linked to the negative images of China in their minds.
Frequently they attached the word “dangerous” to the Mainland. This may have resulted from
some criminal cases reported in local media or just to their fear of unfamiliar surroundings.
But a more critical issue was they concerns they expressed about the lack of freedom and
prevalence of surveillance in the Mainland. The most notorious of these are its strict
restrictions on foreign network access and the rigorous censorship of online content, which

was mentioned several times in the interviews.

For the students who had participated in Mainland exchange activities, this experience was
also not necessarily effective in promoting positive perceptions of the Mainland or even
Chinese identity. Most of these students viewed the Mainland exchange as an ordinary trip,
and some of them were impressed by the local food and recalled it with great fondness.
However, the deep impressions about the Mainland that were often mentioned were negative

ones. such as 'dirty and messy' and people spitting everywhere.

Going to the Mainland to experience it first-hand can help improve students’ understanding
of China, but it was not clear from the interviews whether it promoted understanding or
aspiration. Some interviewees mentioned that they were touched by seeing scenes of urban
construction that showcased the country's rapid development and modernization, but that this
did not seem to add to their 'patriotic feelings'. Even though some of the interviewees had

participated in aerospace technology, which demonstrates the strength of a great nation, the
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novelty and amazement of the technology would only go so far and would not rise to the

level of their national identity.

Apart from some adverse experiences, for the interviewees who had participated, the
exchange activities may have built some personal emotional ties with China. An interested
case was that of a boy who went to Beijing on an excursion related to space technology
during his primary school years. The very warm hospitality he received from his host family

there touched him so much that it made him feel better about the Chinese people.

“I went on a tour to Beijing to learn about space technology when I was in
elementary school. I went to a host family for a few days. Wow, the family was
really nice! They really took care of me, they looked after me, the kids in their
house were my friends, they protected me. ...... They impressed me almost as much
as my peers in secondary school. As I said that I stick to my Hongkonger identity
because my peers were very supportive of me as I grew up. I think the value of my

host family was the same.” (I-12)

It is clear from the analysis here that, as described in Chapter 3, Hong Kong officials have
launched numerous initiatives in the field of education aimed at fostering young students'
identification with Chinese identity. However, nationalist education itself may have been
implemented with many contradictions, at least in terms of failing to have the desired effect

in fostering national education among young students.

The attempt to cultivate a common memory and cultural connection to China through
promoting Chinese history and traditional culture focuses on the "perception" of China,
which seems to perpetuate the sense of "cultural China" or even "Chinese national" identity

since the colonial period. However, the contradiction appears in the current political identity.
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Interviewees often mentioned the conflict between the "values" of China and Hong Kong.
Apart from the media and other factors, the education system in Hong Kong has always
emphasized values education based on universal values. When the concepts of democracy,
freedom, human rights, rule of law, and clean government are deeply rooted in people's
minds, the alternative discourse by Chinese officials have aroused a sense of self-protection
and even hostility among the Hong Kong youth. The "Chinese" identity, which is based on
political sense, has to be avoided. While superficial exchanges with the Mainland may be
able to enhance the youth's sensory perceptions of China, it is doubtful whether a short period
of exposure can elicit positive feelings towards the Mainland. However, using exchange
programs to strengthen the emotional ties between Hong Kong youth and mainlanders

(students, host families, etc.) may be an approach worth considering.

In short, in the past, the official nationalist education initiatives in Hong Kong have been
contradictory in their implementation. In addition to the widespread social media information
and peer influence among secondary school students, social movements and other key events
reveal the social and value conflicts between Hong Kong and China, which make it difficult
for young students to identify themselves as "Chinese", as represented by the Mainland and

its authority.

Peers

Just as the quantitative analysis revealed the peer factor to be a significant predictor of
national identity, this emerged as a key theme from the qualitative interview data. According
to the interviews, this influence of peers on national identity is manifested in two ways. The
first of these is the attention to political issues reflected in the political discussion itself
among peers, and the identification and mutual reinforcement of cohorts with the same

political orientation by the discussion of political topics. Second, there is also a collective
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identity among peers based on emotional ties.

The discussion of political issues between teenagers and their peers seems to reflect, first and
foremost, the respondents' concerns about political issues, which often lead to politically
controversial topics and thus reinforce dissatisfaction with government policies. Discussion
of political issues spreads and reinforces young people's perceptions of China, especially its
negative aspects. Political issues are often related to the policies of the Beijing government
towards Hong Kong and the SAR government, and these discussions often include
controversial topics. Thus, reflections on political issues are often accompanied by discontent

with Beijing and the Hong Kong government, which affects their identity as Chinese:

“l usually discuss political topics with my classmates and friends, mainly about
what is happening in Hong Kong and the society. For example, people with
different political views were arrested because of the National Security Law,
and our views on these things are not very positive. Because I think Hong
Kong's freedom seems to be getting less and less, academic freedom are getting

less and less ...... these issues we will discuss.” (I-14)

In fact, however, the main source of topics for political discussion among peers is mostly the
media. In this respect, the influence of the peer and media factors seems to be inter-related,

which will be considered in more detail later, in the section on the media factor.

In addition to political discussions, the emotional connection between peers also emerged
from the interviews as an important factor in the development of a national identity. The
concept of a collective based on emotional connections is one of the key features of national
identity (Edwards, 1985). The participants in the interviews for this study revealed that the

peers who are classmates or friends create a collective identity and influence each other. The
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experience of spending time with each other provides an emotional bond that sustains the
collective identity, which in turn reinforces the identification with their common
“Hongkonger” identity. In addition, peers sometimes exclude “deviants” (e.g. peers who are

close to China) to reinforce the collective identity.

The collective identity of peers is particularly evident in Hong Kong's social movements. The
youth indicated in their interviews that they were more likely to be infected to identify with
Hongkonger and resist Chinese identity by even just witnessing their peers participation in
social movements. This is an interesting contradiction since the regression analysis described
above found that the variable of co-participation in social movements with peers had no
significant predictive power for students’ national identity. The interviewees sympathized
with peers involved in social movements and were emotionally inspired even if they,
themselves, had never participated. Several respondents mentioned the impacts their peers

had on their national identity during the 2019 social movement.

"Generally speaking, the peer factor has had the greatest impact on my identity. In
fact, I am a bit resistant to the Chinese identity now, because I think that the
things I come into contact with actually come from my peers. ...... 1 think if 1
identify as Chinese, on the one hand, I am really uneasy. ...... If I had accused
those anti-government peers during the social movement, no one would have
criticised me, but then I think my own heart would be very uneasy, I just don't

have enough peace of mind. We can't write off what they've done ......

I was touched by the fact that my peers took good care of me during the
movements. Why do I cling to the identity of Hongkonger? It’s because of my
classmates who have given me a lot of support in my growth. During the 2019

social movement, I would feel uneasy if I accused them of being anti-government
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or such, because when I was just in junior high school, my peers grew up with me

every day, and they were very important to me. " (I-12)

"Through the social movement in 2019, I could see that Hong Kong people are
very caring (# %). They helped each other in the protests. When the police caught
the participants, even strangers would rush to rescue them. This kind of

brotherhood moved me so much. " (I-17)

"[ think the main reason why (my peers) identify with Hong Kong people is
because of the influence of their peers ...... because, for example, the Anti-
Extradition Bill Movement, at the beginning, many young people actually felt a
sense of sympathy for them. They felt like their own peers, they were in the same

generation, so they felt a sense of empathy. "(I-12)

"The source of information, my friends, has the greatest influence on my thoughts
about national identity. Earlier it was my family, when I was young. But later, the
influence of friends has gradually increased. Because it’s usually the media or
some platform that someone around us uses, we will follow them. The media we
use often change, but we usually choose information around a specific political

orientation if we have the same group of friends. "(I-13)

"The male students might then ostracise those who go to China for fun. Maybe
there's a guy who went to China and then came back, then he’d get ostracised.
Don 't know why, they would say things like, ‘Don t stay in Hong Kong, go back to

China’ for fun, and things like that that didn't make much sense. " (I-11)

Exposure to local social media

Hong Kong's relatively free media environment and professionalism (Kwong, 2015; F. L. F.
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Lee, 2018a; F. L. F. Lee & Chan, 2008) enabled the media to provide fair, or at least
pluralistic, political views, making them more able to win the trust of readers. The
interviewees in this study generally preferred news media that they perceived as “fair and

balanced” (4 -F) and “rational” (3Z£) rather than overtly biased, in fact mainly local news

media based on the internet.

First, the local media in Hong Kong, especially the online media, tend to be negative in their
coverage of China (W. Chen, 2012), which is also reflected in our interviews. Even
respondents who were fond of China admitted that the local media they used were mostly
negative about China. To some extent, these negative messages shaped the respondents’
negative images of China, such as regarding it as unjust, unfree, and backward. They
explained that they often see news in the local news media reflecting injustice in the
mainland, such as petitions, the wide gap between the rich and the poor and corruption. There
is also information reflecting the lack of freedom in the mainland, such as the control of the
press. In addition, as the mainland population is large, there is naturally more negative social
news, and frequent exposure to such information will also affect readers' impressions. For
example, the interviewees pointed out that reports on vicious crimes, even if only occasional,
may give the impression that the mainland is "dangerous". These negative images of
Mainland China tend to influence the perceptions of young people towards China, and hence

their identity as Chinese.

"The two media outlets I follow, Apple Daily and The Stand News, have more
negative stories about China than positive...... which have influenced my view of
the mainland for sure to a certain extent. Because when the local pro-democracy
media talk about human rights issues in China, of course, they will give me a

relatively bad impression. But other media may not report or even ignores these
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problems. But I think it's a good thing to have a report that tells what kind of
problems there are in China. And this definitely has affected my identity with the

Chinese." (I-14)

Second, young people are exposed to news of conflicts and contradictions between China and
Hong Kong on social media (e.g. social movements), which, on one hand, reinforces their
resistance to being Chinese and, on the other, strengthens their identity as Hongkongers. The
conflict between Hong Kong and China reflects, first and foremost, the differences in
"values" between the two sides, mainly in terms of their understanding of and adherence to
(western) "universal values". The respondents felt that the concepts of respect for human
rights, democracy and freedom in China and Hong Kong are contradictory and difficult to
coexist with. They also found it difficult to reconcile Hongkonger with Chinese, as expressed

in the "Hong Kong core values".

In addition to this, other past conflicts between Hong Kong and China, such as excessive
parallel importers, the double non-permanent residents giving birth in Hong Kong, and the
milk powder stashing, have also made respondents feel that there is an incompatibility
between Chinese and Hong Kong people. Such discourses have been spread extensively on
social media, and this contributed to reducing the respondents' sense of Chinese identity,

while reinforcing their identity as Hongkongers.

"Maybe if I had filled in the questionnaire six or seven years ago, I think I would
have chosen ‘Hongkonger of China’. But in the past three to four years, I would
have chosen "Hongkonger", probably because the influence of some social events
has strengthened my identity as a Hongkonger. For example, the conflict between
China and Hong Kong, the "doubly non-permanent resident" issue, the milk

powder scramble, although it was actually many years ago. I feel the conflict and
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contradiction between Hong Kong people and mainlanders. The Individual Visit
Scheme has changed to several times per week. Hong Kong people's rejection of
Chinese people has been strengthened, and the concept of identifying as

Hongkongers has also been strengthened." (I-13)

"[ think that at this stage, the identities of Chinese and Hongkonger seem to be
incompatible. I have seen that apart from the Chinese who have a high level of
xenophobia ......have a strong sense of local identity. In fact, many Hong Kong
people do too. Because we have different histories and cultures. That means there
are conflicts. The Chinese don't accept that Hong Kong people have the same
mindset. Hong Kong people also think that Chinese people are selfish and self-

serving, and that they are only doing it for themselves." (I-12)

In addition, the discourse describing the conflict between Hong Kong and China, which has
been circulated widely in local social media, has also triggered a crisis among young people
about the uniqueness of the Hong Kong identity, which in turn has made them more likely to
defend it. The media discourses received by the respondents suggested that the Central
Government's policy towards Hong Kong would change its characteristics and it would
"become the same as the mainland", which led to an identity crisis. This is also in line with
the discourse of peripheral identity rising in Hong Kong from the centre-periphery

perspective mentioned earlier (B. C. H. Fong, 2017b; Lave & Wenger, 1991; Wu, 2016).

"The central government's control of Hong Kong makes me think that it will
become one of the cities in China and lose its flavour...... Hong Kong may lose a
lot of local things, such as the Cantonese language, which may become less and
less common... ...I would feel much more comfortable living in Hong Kong for

there are less injustice or so. I think the characteristics of Hong Kong need to be
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preserved and not made identical to Mainland China... ...not to say exactly the
same, even if it's not as good as it is now, life is not comfortable. So I would want

to preserve this 'Hongkonger' identity even more.” (I-17)

Exposure to the local online forum

Local online forums, represented by LIHKG, became a space disseminating radical opinions
during the Anti-Extradition Bill Movement period in Hong Kong. Although this study did not
intend to focus on a particular event, it was inevitably affected since the survey was carried
out just after this large-scale movement had been de-escalated. The particular role of local
online forums arose with this movement. In a newspaper poll conducted during the Anti-
Extradition Bill Movement on July 1, 2019, 55% of respondents regarded the LIHKG as the
most popular form of media (Apple Daily, 2019). Since then, LIHKG has increasingly
become the primary source of information for participants in the Anti-Extradition Bill
Movement (F. L. F. Lee et al., 2021). More noteworthy is that protesters using LIHKG have
more positive attitudes towards radical action and show a stronger sense of solidarity (F. L. F.

Lee etal., 2021).

The relationship between online forum use and social movement participation can also be

verified from the correlation between the two in this survey (Table 5-4).

Table 5-4: Correlation between local media and family/peers/teachers factor

1. Discuss 3. Discuss 5. Discuss
political political political 2. Political 4. Political 6. Political
issues with issues with issues with participation participation participation

families peers teachers with families with peers  with teachers
7-2. Exposure to 240" 360" 178 .104™ .240™ .012
social media of HK
7-3. Exposure to 310" 496" 3277 133" 392™ 093"

online forums of HK
**_Correlation is significant at the 0.01 level (2-tailed).

*. Correlation is significant at the 0.05 level (2-tailed).

The correlation of co-participation in movements with exposure to online forums was



150

stronger than with exposure to social media. More important is that the correlation was also
stronger between online forum exposure and political discussion (with family/peers/teachers).

As well, it had a moderate correlation with the factor of “political discussion with peers” (r

=.496, p < .05). At the same time, the regression analysis described earlier in this chapter

showed a close relationship between political discussions with peers and national identity.

Online forums have, first and foremost, the main attribute of social media, namely the sharing
of information. Therefore, the impact of social media exposure on national identity, including
differences in values, negative images of China and the preservation of Hong Kong's identity,
as described above, is largely present in online forums. At the same time, the free discussion
mode of online forums allows users to be exempt from the journalistic norms required of
professional news media, and they may be filled with radical political views and statements.
Exposure to or endorsement of these views may lead to or reinforce youth antipathy towards
China. In addition, the freedom of users to participate in discussions and express their views
on forums is a feature that follows on from the aforementioned political discussions among
peers, and therefore affects the national identity of young people. But the most striking
feature of online forums, mainly the LIHKG, has to be its focus on social movements in

2019.

The interviewees revealed that they often browsed the LIHKG for information about the
social movement during 2019, including analyses of the Extradition Bill and tactics or acts of
demonstration. However, most of the discussion turned into emotional catharsis after the
movement subsided, which also implied that lots of fierce objections were gathered on the
forum. Then the youths who were often exposed to online forums side with or were affected

by the radical opinions presented on this medium.

"I often used LIHKG during the 2019 social movement to learn some information
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about it. Some users there analyzed the impact of the Extradition Bill, which was
very different from what the Government had said. The government only talked
about the good side, but it was analyzed on LIHKG that this Bill may allow Hong

Kong people to be arrested and sent to the mainland arbitrarily. " (I-15).

"During the 2019 social movement, I often browsed on LIHKG to learn about the
discussion on the actions of the movement. But later (after the movement
subsided), most of the discussion was to vent their emotions or ‘blow water’
(meaningless gossip) or to abuse each other, which was meaningless. [Now] I

only take a look at it once in a while when I am bored. " (I-16)

To sum up, youths who often used the local online forum (under the influence of the Anti-
Extradition Bill Movement) preferred or were more likely to be exposed to radical political
views and related more closely to social movement participation and political discussion.

Those who preferred LIHKG content were more likely to prefer the Hongkonger identity.

Parents: Effect faded after the youths entered into secondary school and accessed media

Quantitatively, parents have limited influence on their children’s national identity. Although
the frequency of youths’ political discussions with their parents was found to be similar to
their discussion with peers (Table 5-2), its predictive power for national identity was much
lower than that of the latter. The interview found that just because they do not often discuss
political issues with their parents does not mean these youth do not care about politics, but
they just disagree with their parents. Furthermore, the parents may influence youths’
perceptions of and identity with China before they enter junior secondary school. After that,
the youths will gradually form political views and their own national identity because of the

convenient access to social media on their mobile phones.
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There are two aspects of political discussion in Hong Kong youths’ families since the
members (i.e. parents) may be pro-democracy or pro-establishment/China. Political
discussions in pro-democracy families may work with the factors of peers and media to

promote young people's preferences for the Hongkonger identity.

Nonetheless, the youths were interviewed in this study suggested that when they started
secondary school they were unlikely be affected by their parents’ pro-China views. The
influence of this kind of family may provide one more dimension (mainly positive) to the
information about China for their children to consider. They suggested that some junior
secondary school students are more likely to identify with Chinese identity due to the earlier
influence of their families, but then their political orientation can take a sharp turn after being
affected by the media, peers and school education. Then they no longer discuss political

issues with families too much because of widening discrepancy with them on political issues.

"In the past, I had many discussions on political issues with my parents, but now
they are less, because of different views. They are more supportive of China or
what the Government does. Of course, I don't agree with them. So, there will be
arguments in these topics. No one give way to each other, so there is less

discussion than before. " (I-14)
A student whose mother was pro-China indicated the change in his political attitude:

"l used to spend much time with my family when I was young, and I believed what
they said. I didn't know what "yellow silk" and "blue silk" [indicate the pro- and
anti-social movement camps respectively] are, I had no idea of politics, and 1
believed entirely what my mother said. I thought my classmates would hold the

same political views as me before the 2019 social movement. However, it was
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unexpectedly found that both students and teachers were in favour of those who
opposed the government in private. So I began to reflect that what my mother had

always said was not all correct, if there was something wrong. " (I-12)

The interviews revealed two different directions of influence in the political discussions
between young people and their parents, which may be pro-Hong Kong or pro-China.
However, because of the increase in knowledge, the respondents explained that when they
entered secondary school they had more pro-Hong Kong political discussions with their
parents and fewer pro-China. Therefore, those who had more political discussions with their

families were more likely to identify with the Hongkonger identity vis-a-vis Chinese.

According to the interviews, family factors’ impact on youth’s political views may be
diverted by the media. As they developed different sources of information from their family
members (parents), this led to discrepancies in their political views. The story of one of the

interviewees is representative:

"I don't quite agree with my parents' political views because we have different
sources of information. They prefer "Ming Pao", "Ta Kung Pao" and "TVB
News™4. We get information in different ways. The way I get information is
usually online, which I think is relatively unbiased. [ watched TV and other media
with them before 2014 (Umbrella Movement) and we didn't have much difference
in political views, though I seldom discussed it with them. Since 2014, the

differences went greater as I browsed on the internet more often. " (I-14)

14 Three media deemed as pro-China.
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The interviewees thought that parents who prefer traditional media may tend to be more pro-
China than teenagers. On the other hand, they suggested that young students who rely on
online media due to the popularity of mobile phones are more likely to be pro-democracy and
to identify with Hongkonger identity vis-a-vis Chinese. Therefore, to some extent, it can be
said that the political discussion between youths and family members is also based on the

factor of media.

Teachers: Indirect influence

Quantitatively, the factor of political discussion with teachers was shown to have little effect
on students' national identity. The primary reason may be that the students were less likely to
discuss political issues with their teachers (Table 5-2), which was also reflected in the
interviews. The students indicated that they seldom discussed political issues with their
teachers, and that teachers were usually more cautious about exposing their own political

standpoints.

"In fact, I seldom discuss political issues with my teachers. Different students have
different understandings of what they say as teachers. So they will be more careful
of what they say. They try not to affect us because of their political positions =*++*+

The lessons that teachers teach about politics or national identity can tell us much

knowledge, but they may not help us much with our national identity. " (I-14)

"Usually the teachers are not bold enough to talk about political topics. They just
gloss over in classes and then say it's not going to be tested. Basically, it's an

avoidance attitude, because it's important to have a job." (I-16)

Nevertheless, this is not to say that teachers have no influence on students' political attitudes

or national identity. It appears from the interviews that the influence of teachers on students is
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mainly indirect. Several students in the interview mentioned that they learned "universal
values" in school (and the media) and then resisted Chinese identity based on the conflict

between the Chinese authorities and those values.

The correlation analysis showed that the agents of media and peers stand out from the other
two (parents, teachers) in taking leading roles in political socialization contributing to the
national identity of Hong Kong youth. Nevertheless, the extent of their contributions to the
dependent variable (i.e. national identity) and the internal relationship among the independent

variables warranted further regression analysis, which will be discussed later.

5.3 Supplementary empirical findings and analysis

Variety of national identity among schools and grades

Since the schools from which the sample was drawn for this study had different backgrounds
with regard to religion, region and band (the system in Hong Kong of classifying schools
according to academic achievement), it was deemed helpful to observe whether the
differences in these factors were related to the national identities of students in these different
types of schools. grade and educational levels, and especially whether or not the students
have studied "Liberal Studies", may impact upon national identity, so it was necessary to
observe whether there were significant differences in national identity among the different

schools and forms (i.e. grades) from which the respondents were drawn.

Among different schools

A one-way ANOVA analysis indicated no significant difference in national identity indicators

among the three schools (p > .05) (Table 5-5, 5-6).

The data indicated that there was no significant difference in national identity among the
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three sample schools in this case. In other words, there was no significant difference in
national identity between religious (school-1&II) and non-religious schools (school-III), or
between Band-1, the highest level of the three-band system) (school-I) and Band-2 (schools-

[I&I1D). In other words, students from different religious beliefs and academic levels in this

Table 5-5. Variety of national identity between schools by One-way ANOVA analysis (1)

95% Confidence Interval for

School N Mean  Std. Deviation Std. Error Mean Minimum  Maximum
Lower Bound Upper Bound
I 244 1091 918 .059 1.79 2.02 1 5
II 388 1.92 929 .047 1.83 2.02 1 5
11 280  1.88 1.032 .062 1.76 2.00 1 5
Total 912 1.91 958 .032 1.84 1.97 1 5

Table 5-6. Variety of national identity between schools by One-way ANOVA analysis (2)

Sum of Squares df Mean Square F Sig.
Between Groups 0.267 2 0.134 0.145 0.865
Within Groups 835.623 909 0.919
Total 835.89 911

case all showed strong Hongkonger identity vis-a-vis Chinese identity. However, due to the
limitation of the sample, this result cannot confirm or falsify the influence of religion or

schools at different levels on students' national identity.

Among different forms

In terms of national identity, from the perspective of the sample as a whole, there was a
significant difference found between Form 3 and Forms 4/6. That is to say, the Form 3
seemed to have a higher degree of "Chinese" identity than those in the senior forms (M
=2.10) (Table 5-7). There was no significant difference, however, between Form 3 and Form
5 on national identity (Table 5-8). Therefore, based on this survey it cannot be claimed that

the junior students identifies more as Chinese than the senior students.
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Table 5-7. Variety of national identity between Forms by One-way ANOVA analysis (1)

Form N Mean  Std. Deviation  Std. Error _95% Confidence Interval for Mean  \finjmum ~ Maximum
Lower Bound Upper Bound

3 269 2.10 1.042 0.064 1.98 2.23 1 5

4 216 1.75 0.936 0.064 1.62 1.88 1 5

5 204 1.89 0.925 0.065 1.76 2.02 1 5

6 223 1.83 0.863 0.058 1.72 1.94 1 5

Total 912 1.91 0.958 0.032 1.84 1.97 1 5

Table 5-8. Variety of national identity between Forms by One-way ANOVA analysis (2)

Multiple Comparisons

Tukey HSD
Mean Difference 95% Confidence Interval
(I) Form (J) Form (I-) Std. Error Sig. Lower Bound Upper Bound
3 4 .354%* 0.087 0 0.13 0.58
5 212 0.088 0.077 -0.01 0.44
6 274%* 0.086 0.008 0.05 0.5
4 3 -.354% 0.087 0 -0.58 -0.13
5 -.142 0.093 0.418 -0.38 0.1
6 -.080 0.091 0.816 -0.31 0.15
5 3 -212 0.088 0.077 -0.44 0.01
4 142 0.093 0.418 -0.1 0.38
6 .063 0.092 0.905 -0.17 0.3
6 3 -.274* 0.086 0.008 -0.5 -0.05
4 .080 0.091 0.816 -0.15 0.31
5 -.063 0.092 0.905 -0.3 0.17

*. The mean difference is significant at the 0.05 level.

Given this interesting finding, regression analysis was used to look further at whether there
were differences in the predictive power of individual political socialization agents for
different grades. Similar to the above, the predictive power of each independent variables on
the national identity was calculated separately for each of Form-3 to Form-6 as the

demographic variables were controlled. The results are presented below in Table 5-9.

Table 5-9 indicates that there were no significant patterning differences between the different
independent variables in relation to the coefficients of national identity across grades. At least
the Form-3 results did not show significant variability when compared to the other three

grades.
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Table 5-9. The standardized regression coefficients “ for the national identity on political

socialization agents in different grade levels

F3 F4 F5 F6

B Sig. B Sig. B Sig. B Sig.
Sex .065 429 -.064 515 -.031 .673 -.036 .653
Year of birth .007 .940 .002 .982 -.127 .094 -011 .894
Birthplace 124 212 .149 238 144 171 123 297
Years lived in HK -.009 931 -.053 .665 -.064 .540 -.201 .105
Father's birthplace .074 460 132 251 138 .093 -.072 463
Mother's birthplace .093 383 .060 621 -.051 551 .075 470
Household income .021 .809 .082 427 .061 440 153 .087
1-1.Learning Knowledge of -.072 382 -.043 .665 -.083 276 .002 984
national identity
1-2.Participating extra -.104 192 -.016 875 -.024 744 -.092 253
curriculum activities to
mainland China
1-3.Participating activities of  -.117 .143 -.127 203 -.014 .853 -.200 011
institutions of the Central
People’ s Government in
Hong Kong
2-1. Discuss political issues -.095 330 -.089 425 -.063 480 -.024 799
with families
2-2. Political participation .074 375 .025 .805 -.067 410 -.031 721
with families
3-1. Discuss political issues 207 .046 138 274 262 .006 171 .106
with peers
3-2. Political participation .046 570 120 290 .048 582 .007 942
with peers
4-1. Discuss political issues -.043 .622 -.112 302 -.116 187 -.001 995
with teachers
4-2. Political participation /b / -.022 .827 -.031 714 .053 496
with teachers
5-1. Exposure to traditional -.057 483 -.038 .700 -.078 310 -.076 373
media of HK
5-2. Exposure to social media .130 154 .074 492 208 .019 176 .062
of HK
5-3. Exposure to online 241 .017 339 .010 251 .005 248 .017

forums of HK

 Dependent Variable: National identity
b The variable here was deleted from analysis given no respond of “yes”

Possible reasons why senior high school students identify as Chinese significantly less than

lower grades can be inferred from the differences between the grade levels. The first

difference is the age. The process of political socialisation differs for those in early (12-14

years) and late adolescence (15-17 years) (Gotlieb et al., 2015), these being the two stages

that also correspond roughly to the age distribution of junior and senior secondary school

students in Hong Kong. From early to late adolescence there are significant political shifts in
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identity formation, cognitive development, parent and peer relationships, school environment
and communication practices (Flanagan, 2013; Jennings & Stoker, 2001; Ruck et al., 2002;
Smetana et al., 2006). There are, therefore, differences in the development of national
1dentities. The second is the difference in curricula. As mentioned earlier, Liberal Studies,
which is started in Form 4, may promote students' identification with the Hongkonger
identity. The third is the growth of overlapping perceptions of key social events. In the year
before the survey, Hong Kong experienced a vigorous Anti-Extradition Bill Movement.
During that period, through media information dissemination and peer discussion, the cohort
was confronted visually with the contradictions and conflicting values of China and Hong
Kong. This event may have had a greater impact on the older students and those who were
about to enter senior secondary school at that time, thus making the senior students more

supportive of the Hong Kong identity and more distant from the Chinese identity.

Internal relationship of the political socialization agents and nationalist education factor

Hierarchical regression analysis

In order to further analyse the influence of each variable, that is, each political socialization
agent and nationalist education factor, on the national identity of Hong Kong adolescents, the
author conducted a regression analysis of the variables. This was followed by a further
analysis of the contributions of the media factors which had been found in the preceding

regression analysis to have the most substantial predictive power for national identity.

Hierarchical regression analysis was conducted to examine the power of the five sets of
independent variables, nationalist education/family/teacher/peer/local media, to predict the
dependent variable, “National identity”. First, the demographic information, including “Sex”,

“Age”, “Birthplace”, “Parents' birthplace”, “Household income”, and “Years lived in Hong
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Kong”, were input into Block 1, then the related variables of nationalist education
experiences, family, teachers, peers and local media were put into Blocks 2 to 6 step by step.

Six prediction models were output by the regression analysis, as shown in Table 5-10 & 5-11:

Table 5-10. Model summary of the hierarchical regression analysis

_ Std. Change Statistics
Model R R? Adj;gted Error of
the AR? AF dfl df2 Sig. AF
Estimate
1 3192 102 .090 914 .102 8.242 7 508 <.001
2 3670 135 117 .900 .033 6.342 3 505 <.001
3 .386° .149 .129 .894 .014 4.252 2 503 .015
4 3974 158 134 .891 .009 2.603 2 501 .075
5 S515¢ 265 242 .834 .107 36.437 2 499 <.001
6 .586f .343 318 791 .078 19.618 3 496 <.001

¢ Predictors: (Constant), Household income, Sex, Year of birth, Father's birthplace, Birthplace, Mother's
birthplace, Years lived in HK

b Predictors: (Constant), Household income, Sex, Year of birth, Father's birthplace, Birthplace, Mother's
birthplace, Years lived in HK, 1-3. Participating activities of institutions of the Central People's
Government in Hong Kong, 1-1.Learning Knowledge of national identity, 1-2.Participating extra
curriculum activities to mainland China

¢ Predictors. (Constant), Household income, Sex, Year of birth, Father's birthplace, Birthplace, Mother's
birthplace, Years lived in HK, 1-3. Participating activities of institutions of the Central People's
Government in Hong Kong, 1-1.Learning Knowledge of national identity, 1-2.Participating extra
curriculum activities to mainland China, 2-1. Discuss political issues with families, 2-2. Political
participation with families

4 Predictors: (Constant), Household income, Sex, Year of birth, Father's birthplace, Birthplace, Mother's
birthplace, Years lived in HK, 1-3.Participating activities of institutions of the Central People's
Government in Hong Kong, 1-1.Learning Knowledge of national identity, 1-2.Participating extra
curriculum activities to mainland China, 2-1. Discuss political issues with families, 2-2. Political
participation with families, 4-2. Political participation with teachers, 4-1. Discuss political issues with
teachers

¢ Predictors. (Constant), Household income, Sex, Year of birth, Father's birthplace, Birthplace, Mother's
birthplace, Years lived in HK, 1-3.Participating activities of institutions of the Central People's
Government in Hong Kong, 1-1.Learning Knowledge of national identity, 1-2.Participating extra
curriculum activities to mainland China, 2-1. Discuss political issues with families, 2-2. Political
participation with families, 4-2. Political participation with teachers, 4-1. Discuss political issues with
teachers, 3-2. Political participation with peers, 3-1. Discuss political issues with peers

I Predictors: (Constant), Household income, Sex, Year of birth, Father's birthplace, Birthplace, Mother's
birthplace, Years lived in HK, 1-3.Participating activities of institutions of the Central People's
Government in Hong Kong, 1-1.Learning Knowledge of national identity, 1-2.Participating extra
curriculum activities to mainland China, 2-1. Discuss political issues with families, 2-2. Political
participation with families, 4-2. Political participation with teachers, 4-1. Discuss political issues with
teachers, 3-2. Political participation with peers, 3-1. Discuss political issues with peers, 5-1. Exposure to
traditional media of HK, 5-2. Exposure to social media of HK, 5-3. Exposure to online forums of HK
Dependent Variable: D. National identity

First, all six models except the teachers factor were found to have significant explanatory
power for “National identity ”. Demographic factors contributed 10.2% of the “National

identity ” of the survey respondents. The nationalist education factor contributed 3.3%, peer
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factor contributed 10.7% when the nationalist education, family and teacher factors are
controlled. With the above variables controlled, there was still a 7.8% contribution left for
exposure to the “Local media” model. The family-related factors thus appeared to have a
minor influence on the respondents’ national identity, and the media factors affected it the

most.

Table 5-11. ANOVA* of hierarchical regression analysis

Model Sum of Squares Df M? F Sig.

1 Regression 48.194 7 6.885 8.242 .0000
Residual 424.345 508 0.835
Total 472.54 515

2 Regression 63.601 10 6.36 7.854 .000¢
Residual 408.938 505 0.81
Total 472.54 515

3 Regression 70.401 12 5.867 7.338 .000¢
Residual 402.139 503 0.799
Total 472.54 515

4 Regression 74.537 14 5.324 6.702 .000¢
Residual 398.003 501 0.794
Total 472.54 515

5 Regression 125.254 16 7.828 11.248 .000"
Residual 347.286 499 0.696
Total 472.54 515

6 Regression 162.092 19 8.531 13.63 .0008
Residual 310.448 496 0.626
Total 472.54 515

@ Predictors: (Constant), Household income, Sex, Year of birth, Father's birthplace,
Birthplace, Mother's birthplace, Years lived in HK

b Predictors: (Constant), Household income, Sex, Year of birth, Father's birthplace,
Birthplace, Mother's birthplace, Years lived in HK, 1-3.Participating activities of
institutions of the Central People's Government in Hong Kong, 1-1.Learning Knowledge of
national identity, 1-2.Participating extra curriculum activities to mainland China

¢ Predictors. (Constant), Household income, Sex, Year of birth, Father's birthplace,
Birthplace, Mother's birthplace, Years lived in HK, 1-3.Participating activities of
institutions of the Central People s Government in Hong Kong, 1-1.Learning Knowledge of
national identity, 1-2.Participating extra curriculum activities to mainland China, 2-1.
Discuss political issues with families, 2-2. Political participation with families

¢ Predictors: (Constant), Household income, Sex, Year of birth, Father's birthplace,
Birthplace, Mother's birthplace, Years lived in HK, 1-3.Participating activities of
institutions of the Central People’s Government in Hong Kong, 1-1.Learning Knowledge of
national identity, 1-2.Participating extra curriculum activities to mainland China, 2-1.
Discuss political issues with families, 2-2. Political participation with families, 4-2.
Political participation with teachers, 4-1. Discuss political issues with teachers
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¢ Predictors. (Constant), Household income, Sex, Year of birth, Father's birthplace,
Birthplace, Mother's birthplace, Years lived in HK, 1-3.Participating activities of
institutions of the Central People's Government in Hong Kong, 1-1.Learning Knowledge of
national identity, 1-2.Participating extra curriculum activities to mainland China, 2-1.
Discuss political issues with families, 2-2. Political participation with families, 4-2.
Political participation with teachers, 4-1. Discuss political issues with teachers, 3-2.
Political participation with peers, 3-1. Discuss political issues with peers

! Predictors: (Constant), Household income, Sex, Year of birth, Father's birthplace,
Birthplace, Mother's birthplace, Years lived in HK, 1-3.Participating activities of
institutions of the Central People’s Government in Hong Kong, 1-1.Learning Knowledge of
national identity, 1-2.Participating extra curriculum activities to mainland China, 2-1.
Discuss political issues with families, 2-2. Political participation with families, 4-2.
Political participation with teachers, 4-1. Discuss political issues with teachers, 3-2.
Political participation with peers, 3-1. Discuss political issues with peers, 5-1. Exposure to
traditional media of HK, 5-2. Exposure to social media of HK, 5-3. Exposure to online
forums of HK

Dependent Variable: D. National identity

Further examination of the Coefficients of the variables in each Model showed that (Table 5-

12):

The results indicated the change in the predictive power of nationalist education on national
identity when the four agents of political socialization were entered step-by-step. First, it is
worth noting that, in contrast to the results reported at the beginning of this chapter, national
identity knowledge learning had a weak but significant predictive power (f = -.085, p <.05)
in Model 2 at the beginning, and this predictive power changed little after the entry of family,
teacher, and peers-related variables. It was not until the media factor was entered that the
predictive power of national identity knowledge learning became insignificant. Therefore, it
can be speculated that the effect of local media on adolescents' national identification
dissipated the already weak effect of national identity knowledge learning. In addition, as in
the linear regression analysis at the beginning of this chapter, participation in extracurricular
activities also had no significant predictive power in this round of analysis. Participation in
Central Government institutions' activities had significant predictive power in the first three
levels of the regression analysis, with little variation (f =-.127, - .128, - .124, p <.05),

decreasing only slightly after the entry of peers and media factors (f =-.115, - .114, p <.05).

In Model 5, the variable "Discuss political issues with peers" was found to play an important



role (f =.353, p <.001) once the Peers factor stepped in. In Model 6, with the greatest

contribution to “National identity”, with all the other factors controlled, the local media

factor, with the exception of traditional media, still had significant predictive power. The
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variable of “Exposure to local online forum” had a significant predictive power (f = .247, p

<.001), followed by “Exposure to local social media” (f =.160, p <.001). In other words,

the Hong Kong local media (i.e. online forum and social media) still had a significant

predictive power for national identity even with all other variables controlled.

Table 5-12. Coefficients of the hierarchical regression analysis

Model

(Constant)
Sex
Year of birth
Birthplace
Years lived in HK
Father's birthplace
Mother's birthplace
Household income
(Constant)
Sex
Year of birth
Birthplace
Years lived in HK
Father's birthplace
Mother's birthplace

Household income

1-1.Learning
Knowledge of
national identity
1-2.Participating
extra curriculum
activities to mainland
China
1-3.Participating
activities of
institutions of the
Central People’s
Government in Hong
Kong

(Constant)
Sex

Unstandardized
Coefficients

B
1.471
.021
.002
446
-.048
155
.071
.018
3.276
.009
.004
443
-.047
129
.086
.013

-.164

-.149

-.699

2.962
.010

Std. Error
559
.081
.002
177
.017
.099
.103
.019
719
.080
.003
174
.017
.098
102
.019

.082

.098

230

764
.080

Standardized
Coefficients

p

011

.043
150
-.162
.079
.037
.041

.005
.076
.149
-.161
.066
.045
.031

-.085

-.070

-127

.005

2.633
254
.891

2.524

-2.771

1.562
.688
925

4.557
.109

1.507

2.546

-2.790

1.322
.840
.693

-2.004

-1.527

-3.035

3.879
124

Sig.

.009
.800
373
.012
.006
119
492
355
.000
914
132
011
.005
187
401
489

.046

127

.003

.000
901



Year of birth
Birthplace

Years lived in HK
Father's birthplace
Mother's birthplace
Household income

1-1.Learning
Knowledge of
national identity
1-2.Participating
extra curriculum
activities to mainland
China
1-3.Participating
activities of
institutions of the
Central People’s
Government in Hong
Kong

2-1. Discuss political
issues with families
2-2. Political
participation with
families

(Constant)

Sex

Year of birth
Birthplace

Years lived in HK
Father's birthplace
Mother's birthplace
Household income

1-1.Learning
Knowledge of
national identity
1-2.Participating
extra curriculum
activities to mainland
China
1-3.Participating
activities of
institutions of the
Central People’s
Government in Hong
Kong

2-1. Discuss political
issues with families
2-2. Political
participation with
families

4-1. Discuss political
issues with teachers
4-2. Political
participation with
teachers

.004
438
-.049
120
.061
.018

-.184

-.174

-.705

.107

.058

2.458
.001
.003
447
-.046
115
.061
.017

-.193

-.169

-.684

.080

044

115

.061

.002
173
017
.097
102
.019

.082

.097

229

.040

137

1.107
.080
.003
174
.017
.097
102
.019

.082

.097

228

.042

138

.052

394

071
.148
-.166
.061
.032
.042

-.095

-.081

-128

116

.019

.001

.058
150
-.157
.058
.032
.038

-.099

-.079

-.124

.087

.014

099

.007

1.415
2.532

-2.882
1.238
598
.937

-2.249

-1.788

-3.081

2.655

425

2.221
.015
1.157
2.570
-2.710
1.180
.604
.859

-2.363

-1.738

-2.992

1.907

318

2.229

155

158
.012
.004
216
.550
.349

.025

.074

.002

.008

671

.027
.988
248
.010
.007
.239
.546
391

.019

.083

.003

.057

751

.026

877

164



(Constant)

Sex

Year of birth
Birthplace

Years lived in HK
Father's birthplace
Mother's birthplace
Household income

1-1.Learning
Knowledge of
national identity
1-2.Participating
extra curriculum
activities to mainland
China
1-3.Participating
activities of
institutions of the
Central People’s
Government in Hong
Kong

2-1. Discuss political
issues with families
2-2. Political
participation with
families

4-1. Discuss political
issues with teachers
4-2. Political
participation with
teachers

3-1. Discuss political
issues with peers
3-2. Political
participation with
peers

(Constant)

Sex

Year of birth
Birthplace

Years lived in HK
Father's birthplace
Mother's birthplace

Household income

1-1.Learning
Knowledge of
national identity
1-2.Participating
extra curriculum
activities to mainland
China
1-3.Participating
activities of
institutions of the

2.518
-.021
.001
414

-.033
131
.051
.016

-.164

-.168

-.632

-.031

.013

-.048

-213

312

254

2.120
-.013
.001
392
-.026
.143
.060
.025

-.110

_.144

-.627

1.036
075
.002
163
016
.091
.095
018

077

.091

214

.041

132

.052

372

.043

111

.989
071
.002
154
.015
.086
.090
017

.073

.087

203

-.011
.019
.140

-112
.067
.027
.037

-.084

-.079

-115

-.034

.004

-.041

-.023

353

104

-.007

.015

132

-.088

.073

.031
.056

-.057

-.067

-114

2431
-.286
391
2.547
-2.055
1.441
538
.897

-2.142

-1.850

-2.951

-.756

.095

-921

-.573

7.275

2.294

2.143
-.184
337
2.541
-1.692
1.659
.668
1.428

-1.506

-1.657

-3.087

.015
75
.696
.011
.040
150
591
370

.033

.065

.003

450

924

357

567

<.001

.022

.033
.854
736
.011
.091
.098
.504
154

133

.098

.002

165
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Central People’s
Government in Hong
Kong

2-1. Discuss political

. . - -.062 .040 -.067 -1.532 126
issues with families

2-2. Political

participation with .025 125 .008 .198 .843
families

4-1. Discuss political = _ ¢ 050 060 11395 164
issues with teachers

4-2. Political

participation with -.113 353 -.012 -.321 749
teachers

3-1. Discuss political 206 043 233 4.783 <.001
issues with peers

3-2. Political

participation with .088 .108 .036 .822 412
peers

5-1. Exposure to

traditional media of -.051 .032 -.062 -1.607 .109
HK

5-2. Exposure to

social media of HK 135 .036 .160 3.746 <.001
>-3. Exposure to 174 033 247 5.278 <.001

online forums of HK

Dependent Variable: National identity

Overlapped Effectiveness: Media Vs Peers

Both the factors of peer (Political discussion with peers) and local media (Exposure to local
social media/Online forum) had prominent predictive power for “National identity” in the
regression analysis (Table 5-3). It was necessary to distinguish the relationship between the

two independent factors, for which commonality analysis (Nimon et al., 2008) was deployed.

To identify the unique contributions of peers and media factors towards national identity, two
hierarchical multiple regression analyses were conducted separately. Table 5-13 shows the
summary of the results from the two fixed-order multiple regression analyses with national
identity as the outcome. In each model, controlling for the demographic variables in step 1,
two independent factors, “Peer” (Political discussion with peers) and “Media exposure”
(Exposed to local social media/online forums) were entered step-by-step. In Model 1, the
“Political discussion with peers” was entered first (in step 2), followed by “Exposed to local

social media” & “Exposed to local online forums”, and vice versa for Model 2.
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Table 5-13. Prediction of national identity: multiple regression results

R? AR?
Model 1
Step 1: Demographic 1027 1027
Step 2: Peers 222k 120%%*
Step 3: Media .304% 082k
Model 2
Step 1: Demographic 10275 102%%*
Step 2: Media 279%* 77
304%** L025%**

Step 3: Peers
Note: *** p < .001

First, the results show that the Peer and Media factors explained 20.2% of the variance of
“National identity”. Second, according to Model 1, the unique contribution of the “Media
exposure to national identity” was 8.2% (p < .001). Third, according to Model 2, the Peers
factor explained a variance of 2.5% in “National identity” after controlling for Media
exposure (p <.001). The shared and unique contributions of the two factors are illustrated in

Figure 5-1.

Figure 5-1. Decomposition of variance accounted for by Peers and Media exposure factors
in National identity

Unique of
Media:
8.2%

Unique of Shared:

Peers: 9.5%
2.5%

Political discussion Exposed to local
with Peers media

This result is also reflected in the interviews described earlier in this chapter. In addition to
discussing hot political issues face-to-face with classmates and friends, students also share
information online through likes, posts or reposts, which occurs more frequently than face-to-

face discussions. It could also be argued that the political discussions among peers also stem
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from the media. It can be said that the political discussion among peers is a further extension

of media exposure.

5.4 Conclusion

The influential factor: Exposure to local social media and local online forums

The multiple linear regression model of this study found that peers, local social media, and
local online forums are strong predictors of Hong Kong youths’ national identity. In other
words, peers, local social media and local online forums were the most influential political
socialization agents identified in this study. Together, these agents create a competitive
political socialization environment that competes with, or even pushes back against, the

official Chinese nationalist education initiatives introduced by the Hong Kong government.

The respondents who discussed politics frequently with peers and were exposed more to local
social media and online forums were more likely to identify with Hongkonger identity vis-a-
vis Chinese identity. Nevertheless, there was no significant correlation found between youths’
exposure to traditional media and their national identity, despite the fact that most of the
traditional media in Hong Kong have been tamed by the authorities to take a pro-China or
neutral standpoint (J. M. Chan & Lee, 2007; M. Chan, 2017; Frisch et al., 2018; F. L. F. Lee,

2018a).

The relatively free cyberspace in Hong Kong provides young people with multi-perspective
information. This is coupled with journalism ethics, which are more conducive to winning
readers' trust, thus making young people more inclined to trust the local online media. At the
same time, young people in Hong Kong are more likely to have access to negative news

about China through their access to online media, thus affecting their perceptions of China.
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Moreover, the regression analysis also found the important role of media factors in other

political socialization agents, the family and peers, which will be discussed below.
A significant impact of the peer factor combined with the local media

In addition to the media, the peer factor, especially political discussions with peers, was

found to have a strong predictive power for the national identity of teenagers. The more they
discuss political issues with peers or co-participate in social movements, the more likely it is
that they will identify themselves as Hongkongers. It seems that the impact of the peer factor

is stronger when it is combined with the local media.

The collective consciousness or personal emotional connection established by youths, based
on communicating and interacting with their peers, strengthened the Hongkonger identity, in
particular when it was combined with discussion or participation in social movements, which
further forged personal emotions and identity (C. W. Lee, 2016; Ortmann, 2021). However,
although peer factors were found to have a strong predictive power for national identity, this
power can be reduced sharply once media factors are added in. In other words, the influence
of peer factors on national identity overlaps considerably with the local media factors. It can
be conjectured that social network-based likes, reposting, sharing and other behaviours are
the main approaches through which youth discuss political issues, especially for the
forwarding and sharing of political-related news and topics since they rely on online
platforms to connect with their peers. Therefore, it can be said that the media factor was in

part a substitute for political discussion with peers.

An indirect impact of family and teacher factors

Family and teacher factors, which are also considered crucial political socialization agents,
were found to have an insignificant correlation with the national identity of Hong Kong

youths. Family and teacher factors seem to have less of a relationship with the national



170

identity of young students in this survey from the perspective of regression analysis.

With regard to the factor of family, its contribution to national identity is significantly lower
than that of peers, even though the frequencies of discussing political issues and co-
participating in social movements were similar for these two factors. A plausible explanation
is that parents’ influence on their children may be most effective during the childhood period.
The youths’ attitudes will be adjusted through access to media information and school
education. In fact, the children will probably be inclined towards the pro-democracy camp
once they have gained access to pro-democracy/pro-localist information through their mobile

phones after entering secondary school—regardless of the political standpoints of their family

members.

The unimpressive relation of the teacher factor with the youths’ national identity is
understandable due to the scarcity of politics-related interactions. This also corresponds to the
claims that most secondary school teachers in Hong Kong usually adopt politically neutral
positions in their teaching (K. L. Wong et al., 2015; T. Yuen & Byram, 2007). However, this
cannot support a claim that Hong Kong teachers have nothing to do with their students’
national identity. Teachers’ contributions to the formation of the national identity is mingled
with the education requirements that are in line with the universal values or Hong Kong
values, which echo the spread of pro-democracy/pro-localist information through local social

media/local online forums.

Feeble effect of nationalist education

In this case, there was uncertainty about the effect of nationalist education on the formation
of the national identity of adolescent students. First, according to the results of quantitative

data analysis, no significant association was found between national identity knowledge
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learning experiences / exchange activities in the Mainland and the respondents' national
identity. That is to say, the respondents' learning of national identity-related course content
and the experience of visiting the Mainland may have had limited influence on their national
identity. These two forms are the common approaches of education related to national
education in schools. The results of the qualitative data analysis also confirmed the
conclusions of the quantitative data analysis. In terms of learning about national identity, for
example, the study of Chinese History, which was expected to promote students' identity with
China by disseminating the common history and culture of the Chinese nation, did not
achieve its expected goal. The students showed detached attitudes toward knowledge of
Chinese history and culture, preferring to learn about it objectively rather than necessarily
being emotionally invested in it. This may be related to the teaching mode of the subject (e.g.,
mechanical memorization), but also to the fact that the Hongkonger identity is more focused

on civic identity.

In the interviews, the adolescent students also showed a clear tendency towards
modernists/constructivists rather than essentialists/primordiality in relation to national
identity, and they emphasized the central role of "values" in national identity. As a result,
Liberal Studies, another curriculum subject intended to promote students' national identity,
not only failed to achieve its purpose, but even reinforced the respondents' local identity and
correspondingly weakened their Chinese identity. An important reason for this is the
promotion of universal values and Hong Kong's core values in Liberal Studies. When such
values conflict with the Chinese authorities and the 'Chinese' identity they represent, Hong
Kong youth tend to choose the Hongkonger identity and the local values and on which it is

based.

Exchange activities in the Mainland may be beneficial in terms of experiencing traditional
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Chinese culture at close quarters and promoting a visual understanding of the current
situation in China among young people in Hong Kong, but they do not seem to have had a
significant impact in terms of national identity. Firstly, these young students were not very
motivated to participate in such activities even if they were promoted actively by the
authorities. The mindset of these young people towards the usual (short-term) exchange
activities 1is closer to that of tourism. So-called visits that showcase the Mainland's
developmental achievements and cultural splendour do not seem to be effective in promoting
emotional attachment or even identity among Hong Kong youths. Such activities usually do
not involve the 'values' factor that is crucial for Hong Kong people. Sometimes they even
confirm the negative impressions that young Hong Kong people have of the Mainland, such

as the lack of access to information.
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Chapter 6

Conclusion:

Rethinking Chinese nation-building under the One Country Two Systems model

6.1 Summary of findings

The failure of the Chinese nation-building project in Hong Kong, with local identity rising

Hong Kong was retroceded to China in 1997 and enjoyed a high degree of autonomy in the
executive, legislative and judicial domain, which was guaranteed by the "one country, two
systems" formula. China’s Central Government did not interfere in Hong Kong's internal
affairs in the years after the retrocession. Since 2003, contacts between China and Hong
Kong have become more frequent due to the signing of the CEPA and the Individual Visit
Scheme. Since then, contradictions have gradually emerged, such as the social problems
caused by a large number of mainland tourists coming to Hong Kong, that have led to the
dissatisfaction of some residents. In 2007, then-President of China Hu Jintao proposed that

Hong Kong needed to promote national education to enhance the youths’ identification with

China (Hu, 2007).

However, the Chinese nation-building project, effective in the mainland, could not be
implemented directly and fully in Hong Kong, hindered by the OCTS arrangement. Despite
the influence of Chinese nation-building, national education in Hong Kong has not achieved

its aim of promoting national identity, and may even have backfired.

Since the 2007-2008 Policy Address, the HKSAR Government has stressed repeatedly the

need to implement national education to foster the national identity of young people (D. Y.
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Tsang, 2007). In the education domain, the curricula of "Liberal Studies" and "Moral and
National Education" were implemented, young students were organized to participate in
exchange visits or to study in the mainland, and the Quality Education Fund provided funding

to support national education-related projects.

However, since its peak in 2008, Hong Kong people's national identity with China has
declined steadily, accompanied by the rise of localism (HKPORI, 2020; Yew & Kwong,
2014). In particular, young people are more resistant to the Chinese identity and more
aggressive in dealing with the contradictions between China and Hong Kong, as can be seen
in their participation as the backbone of several large-scale anti-government social

movements.

Revisit the failure: Political socialization perspective

Based on the theoretical framework of political socialization borrowed from the IEA’s
“octagonal model” of civic education, this study comprehensively examined the reasons why
Hong Kong national education has failed to achieve the authority’s expectations for
promoting national identity. With young students in Hong Kong secondary schools as the
research object, this study explored several of the main factors influencing youths’ national

identity through questionnaires and interviews.

This study found that of all the main political socialization agents, including family, teachers,

and peers, the media has the most critical influence on national identity of youths.

Media: First, regression analyses indicated that exposure to Hong Kong’s local social media
and online forum had a strongest predictive power for youth’s national identity than did the
other agents. The higher the frequency of exposure to local media, the more likely the study

participants were to identify with the Hongkonger identity rather than as Chinese.
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The relatively free speech environment in Hong Kong can accommodate a variety of voices,
which enables young Hong Kong people to have access to different views. Because of its
professionalism, the local opposition media can attract and win readers' trust more than pro-
China media. As youths begin to have their own mobile phones in secondary school, they
gain more access to online media on social platforms, which in turn increase their exposure to
opposition media. The credibility of the Hong Kong media is more conducive to guiding

young people to Hongkonger identity than media of mainland China.

In addition, according to the regression analysis conducted in this study, media factors had a
strong predictive power for the participants’ national identity and covered or mediated the

predictive power of other agents, even the peer factor that also has a strong influence.

Peer: The peer factor was found to be significantly related to national identity, second only to
the media. This suggests that the more young people discuss political issues with their peers,
the more likely they are to identify as Hongkongers. The emotions and interactions with peers
can affect their political orientations. The basis of peer friendship can guide youths to identify
with each other. Furthermore, the factors of “Local media exposure” and “Political discussion
with peers” together made most of the contribution to the variance in National Identity.
Information sharing and discussion among peers can also influence or strengthen youth’s
political orientations and national identity. The exchanges of information and political
discussions between peers are related to the media's influence because the discussion of
political topics among youths comes mostly from media coverage. In other words, the Peer
factor combined with the Media can prompt Hong Kong youths to identify more as

Hongkongers than with China.

Family: According to the results of this study, the impact of families on youths’ political

orientations seems to happen mostly before they enter junior secondary school. Most Hong
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Kong students will have mobile phones at this time, which gives them convenient access to
social and news media. The media gradually took over this parental influence in the sample
studied here. As a result, most of the youth tended to identify with Hongkonger identity

regardless of whether their parents’ influence was pro-China or pro-Hong Kong.

Teacher: Most of the teachers in secondary schools in Hong Kong adhere to professional
ethics and stand politically neutral in teaching and avoid guiding students' political tendencies
in public or private. However, it seems that the value-neutrality itself is enough to have a
negative impact on students' identification with China. There are some differences between
the "universal values" and "Hong Kong core values" upheld by Hong Kong education and
China's political values advocated by the authorities. Hong Kong people's understanding of
values such as "democracy", "freedom", and "human rights" is different from that of these
concepts in China. On one hand, this causes Hong Kong youth to resist the Chinese identity
after recognizing the contradictions between China and its values. On the other hand, the
common understanding of these "Hong Kong core values" has strengthened their

Hongkonger identity.

The feeble impact of nationalist education

- Contradictions in the implementation

Along with the continuous promotion of nationalist education initiatives by the Hong Kong
authorities at the urging of the Central Government, the identity of "Chinese" has declined
and that of "Hong Kong people" has increased. In this sense, official nationalist education can
be said to be a failure. Firstly, nationalist education itself has not been effective in promoting

Chinese identity in young students.

With regard to intellectual education about national identity, the essentialist discourses of
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shared history, culture and descent are inadequate in the face of a constructivist identity based
on Hong Kong's core values. In other words, the national identity discourse in Chinese
History is not able to compete with the persuasive power of Liberal Studies for students.
Participation in short-term exchange activities in the Mainland is also limited to some
discourses on tracing traditional culture and blood ties, similar to the History of China
section, and does not effectively promote participants' identification with China. Moreover,
the young people in this study did not seem to have been very motivated to participate in such
activities. It is evident from the cases in this study that increasing opportunities to interact
with their Mainland counterparts and promoting mutual trust and understanding may be a

more effective pathway to enhance Hong Kong youths' understanding of Mainland China.

- Offset of competitive political socialization environment

In addition to the education factor, the study participants’ daily contact with family members,
teachers, peers and the media created a whole environment that influenced their national
identity formation. In Hong Kong, there is a wide range of freedom of expression that is
different from the official nationalist education initiatives, due to the relatively free speech
environment in which young people have easy access to these messages. In particular, after
several recent major social movements, such as the "Umbrella" and " Anti-Extradition Bill "
movements, the various media discourses focusing on these undertakings have highlighted
the contradictions between Hong Kong and China, especially the fierce conflict between the
two places in terms of values. These discourses have intensified Hong Kong people's embrace
of their local identity. This can contribute more directly to young people's identification with

their local identity, coupled with the collective identity formed by peer influence.
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6.2 Additional discussion

Impact of school context on national identity formation

The micro level of school background is also worthy of attention, since this study aimed to
examine the impact of political socialization agents on the national identity of adolescent
students in Hong Kong at a macro level. In most of the time that adolescent students spend in
school, contexts such as the quality of education, teacher quality, peer quality, alumni
resources and even the economic status of the school, may influence the process of political
socialization (S.-W. Leung, 1997). For example, schools with better financial resources may
organize more extra-curricular activities; students in high-quality schools usually perform
better academically and may be exposed to and understand more aspects of social events and
thinking; and a more educated teacher may bring a more diverse range of perspectives to
students. These factors may influence political socialization agents themselves and even their
patterns of influence on students' national identity. That is, the performances of individual
agents, including media exposure, political discussion with family members/teachers/peers,
and participation in social movements, will vary across school contexts, as was the case in

Leung's (1997) study.

It is worth considering whether these different patterns of political socialization agents in
different school contexts also have different paradigms of influence on students' national
identity formation. In order to see whether there were differences in the effects of the
independent variables (i.e. political socialization agents) on students' national identity across
school contexts, regression analyses were conducted for each school. The results are shown

in Table 6-1.

From the analysis, it was clear that the main difference between the three schools was that
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Participating in activities of Central Government institution activities in Hong Kong was
only significant in School-III and Exposure to social media was not significant in School- I.
The former difference can be ignored in this case because there were too few ‘Yes’ responses
to this variable (only 6 in School-III). The focus should be on the difference in social media

exposure.

Table 6-1. Standardized regression coefficients for the national identity on political
socialization agents in different schools

Coefficients * School-I School-11 School-III

B Sig. B Sig. B Sig.
Sex -.092 215 -.002 978 .030 .661
Year of birth -.062 498 .005 .949 .008 933
Birthplace 183 .057 143 .169 .048 .602
Years lived in HK .032 716 -.120 232 -.132 .166
Father’s birthplace -.006 932 .083 294 .100 211
Mother’s birthplace .082 324 .014 .863 .053 510
Household income .006 .929 .041 575 .079 266
1-1.Learning Knowledge of national -.051 478 -.055 446 -.047 493
identity
1-2.Participating extra curriculum activities -.009 .909 -.111 133 -.019 .816
to mainland China
1-3.Participating activities of institutions of -.081 259 -.091 198 -.189%* .006
the Central People ‘s Government in
Hong Kong
2-1 Discuss political issues with families -.064 457 -.060 478 -.089 261
2-2. Political participation with families .074 .368 -.034 .640 .002 982
3-1. Discuss political issues with peers 264** .005 237* 011 219* .017
3-2. Political participation with peers 115 205 .054 521 -.023 758
4-1. Discuss political issues with teachers .011 .898 -.156 .051 .030 .700
4-2. Political participation with teachers -.062 433 .012 .861 -.017 811
5-1. Exposure to traditional media of HK -.037 .619 .007 928 -.133 .058
5-2. Exposure to social media of HK 115 .166 176* .028 .168* .041
5-3. Exposure to online forums of HK 216* .018 270%* .003 247%* .005

® Dependent Variable: National identity
**p<.01, *p<.05

From Table 4-1 (see Chapter 4, Section 4.11), School-I was a Band 1 (as was School-III)
Christian secondary school (as was School-II). It differed from both of these comparably
schools in that it used English as the medium of instruction (EMI). It might then be
speculated that the EMI students in this case were less exposed to local political information

when browsing social media, and therefore local social media exposure did not have a
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significant impact on their national identity. It is also worth noting that the political
discussion with peers factor had a significantly greater effect on School-I than on the other
two schools (f = .264, p <.01). This may have been related to the school's political climate,
teaching style, students' study habits, etc. But all the speculations need to be explored further,

based on more data.

Reflection on political socialization agents’impact on national identity

The findings of this study show that some theories about political discussion and political
participation were somewhat inapplicable in an environment that is not fully democratic.
Political discussion and political participation are not fully utilised in the political climate of
Hong Kong. These two indicators were somewhat weak predictors of people's political

attitudes in this study.

In Hong Kong, where information flows freely, media exposure does influence or reflect
people's political attitudes. In this study, the local online forum exposure was one media
platform having a significant impact on the national identity of teenagers. However, rather
than being influenced by these forums, the youths in this study were influenced more by
social movements. This is because most of the respondents indicated that their main purpose
of browsing local forums was to follow the social movements of that time (2019). In addition
to giving participants a collective identity, the social movements themselves were also
influenced bystanders through the extensive discussions they generated. This influence is
reflected in the national identity, mainly in the discussion of the values of China and Hong

Kong, which has led to concerns and reflections.

6.3 Implications

Hong Kong youth in the political socialization environment of the past two decades have
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found it difficult to develop the same patriotism as their counterparts in the Mainland. This
study shows that the free flow of information and the contradiction between the belief in
universal values and reality have made it difficult, or even counterproductive, for the
narrative of “patriotism” to win hearts and minds in Hong Kong. After identifying some of
the problems, it is desirable to identify possible ways to address them. This study found that,
with little change in the information and education environment, increasing practical
exchanges and cooperation between young people in Hong Kong and China may be a more

effective pathway.

Although short-term exchange activities in the Mainland seemed to have little impact on
Hong Kong youths' national identity in this study, several interviewees mentioned that their
exchanges with their Mainland peers had changed their images of the Mainland greatly. Even
if they only interacted in online gaming platforms, the Hong Kong youths could actually feel

the friendly side of their Mainland counterparts.

Changing the national identity based on the difference in values will not be achieved
overnight. Hong Kong students are also hardly passive recipients of educational
transformation, and they in turn have their own critical views on the discourse about Chinese
and Hongkonger identity (Lai & Byram, 2011). How to find a consensus between Hong Kong
and China to mitigate the conflict in the light of the real situation is an issue that both

nationalist education and the local media should focus on.

6.4 Further research agenda

Keep observing Hong Kong youths’ national identity in paradigm-shifting political

socialization environment

The political environment of Hong Kong has changed dramatically since the implementation
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of the Hong Kong National Security Law on 30 June 2020. Several political socialization
agents that have influenced the national identity of Hong Kong youth greatly, as indicated in
the conclusion of this study, have been intervened with by the authorities under the National
Security Law. The implementation of the Security Law initially demonstrated the power to
exclude radical dissidents. Politically sensitive books were taken off the shelves; localist
groups were disbanded or banned; and activists were shunned, arrested, or kept a low profile.
Furthermore, with the overhaul of the electoral system, the pan-democracy (the de facto

opposition) was suppressed in the political arena.

Curriculum reform: In 2021 the long-controversial "Liberal Studies" was replaced by a
similar curriculum. Citizenship and Social Development. The curriculum aim of
“develop(ing) critical thinking skills” was removed from this, and patriotic content added,
requiring official approval of textbooks. The status of this subject was lowered by reducing
class hours and lowering assessment requirements. In addition, visiting the mainland was set

as a compulsory module (Education Bureau, 2021).

The inculcation of Western Universal Values in Hong Kong's civic education in the past has,
on the one hand, strengthened local identity while, on the other hand, highlighting the
differences between Hong Kong and the Mainland. As the Beijing government instil its
discourse of “positive values” in Hong Kong’s citizenship education domain, it remains to be
seen whether it will be able to bridge the conflict of values between Hong Kong and the

Mainland.

Media intervention: The HKSAR Government has also started to intervene more in the
media. The most obvious case is the severe sanctions imposed on the Apple Daily tabloid,
which has long been known for expressing dissent. Its founder and executives were arrested

for violating the National Security Law, and funds were frozen. In the end, the last local
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radical (traditional) form of media that had operated for 26 years was closed entirely (T.
Cheung, 2021). The Stand News, a popular online news outlet (alternative media) that was
mentioned frequently in the interviews, was also shut down at the end of 2021 due to legal

sanctions for its coverage during the social movement of 2019 (C. Leung et al., 2021).

Whether the changed political socialization environment will lead to new problems, such as
rebellious psychology or a fierce rebound, is a question that can continue to be observed and
discussed. As to whether the national identity of youth growing up in this new political
environment will be affected differently, Hong Kong, as a sample that can be compared
before and after, is worthy of continued observation and study, allowing for further

inspections of the impact of the authoritarian system in a free-oriented region.

Comparative studies of Hong Kong and Macao

The identity of Macao, which is also a special administrative region under the arrangement of
"one country, two systems", is in sharp contrast to that of Hong Kong. According to a survey
conducted by Hong Kong Public Opinion Research Institute (PORI, formerly HKPOP),
Macao maintains a high recognition of both "Macao citizens" and "Citizens of the PRC", with
the latter often higher than the former (Figure 6-1). This is very different from the Hong
Kong situation, in which the people’s recognition of "Citizens of the PRC" is always lower

than that of "Hongkongers", with the gap getting wider and wider.

The low level of Hong Kong youths’ political identification with the mainland is the main
reason for their low national identity, although their cultural identification with China is
similar to their mainland counterparts and even higher than their pan-economic identity (Pang
& Jiang, 2019). In Macao, the Chinese nation-building programmes have been carried out

smoothly and in an orderly way in Macao, and the National Education which was boycotted
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in Hong Kong, has been implemented successfully there (E. K. Chong, 2018).

Figure 6-1. National identity in Hong Kong and Macao

Hong Kongers Vs. Citizens of PRC in Hong Kong and Macao
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Hong Kong and Macao share a similar OCTS model but different national identity outcomes.
Both territories were European colonies for a long time and are Cantonese-speaking cultural
regions, and both were returned to China under the OCTS arrangement in the 1990s. It would
be interesting, therefore, to find out more about why, as stated above, the young people in

Macao identify significantly more strongly as Chinese than those in Hong Kong. The media
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factor had a significant influence on the national identity of youths in Hong Kong, but there is

very little difference between the media in Hong Kong and Macao.

In fact, Hong Kong media have always been used in Macao (H. Wang, 2017). Since it has the
same OCTS arrangement and a similar media environment, it would be worthwhile to
conduct a comparative study to explore why the national identify effects are so different

there.



186

References

Adolfo, A. (2020, June 11). Arrested Hong Kong protesters: how the numbers look one year
on. South China Morning Post. https://multimedia.scmp.com/infographics/news/hong-

kong/article/3088009/one-year-protest/index.html?src=article-launcher

AFP. (2012). Hong Kong women protest against mainland mothers. Bangkokpost.
https://www.bangkokpost.com/world/275348/hong-kong-women-protest-against-

mainland-mothers

Aldrich, J. H., Montgomery, J. M., & Wood, W. (2011). Turnout as a Habit. Political
Behavior, 33(4), 535-563. https://doi.org/10.1007/s11109-010-9148-3

Amna, E., Ekstrom, M., Kerr, M., & Stattin, H. (2009). Political socialization and human
agency. The Development of civic engagement from adolescence to adulthood.
Statsvetenskaplig Tidskrift, 111(1), 27-40.
http://usyd.summon.serialssolutions.com/document/show?Button=Go&id=FETCHMER
GED-
proquest_abstracts_605004531&keep_r=true&s.cmd=&s.q=%22Political+socialization+
and+human+agency.+The+development+of+civic+engagement+from+adolescence+to+

a&spelicheck=true

Anderson, B. (2006). Imagined Communities: Reflections on the Origin and Spread of

Nationalism (3rd ed.). Verso.

Andolina, M. W., Jenkins, K., Zukin, C., & Keeter, S. (2003). Habits from Home, Lessons
from School: Influences on Youth Civic Engagement. Political Science and Politics,
36(2), 275-280. https://doi.org/10.1017/S104909650300221X

Ang, 1. (2001). On not speaking Chinese: Living between Asia and the West. Routledge.
Apple, M. W. (1996). Cultural politics and education. Teachers College Press.
Apple, M. W. (2003). The state and the politics of knowledge. Routledge.

Bandura, A. (2019). Social learning theory of aggression. In R. A. Falk & S. S. Kim (Eds.),



187

The War System: An Interdisciplinary Approach (First publ). Routledge.

Barber, B. (2003). Strong democracy: Participatory politics for a new age (First publ).
University of California Press.

Barrington, L. W. (1997). “Nation” and ‘“Nationalism”: The Misuse of Key Concepts in
Political Science. PS: Political Science and Politics, 30(4), 712.
https://doi.org/10.2307/420397

Bennett, W. L., Freelon, D., & Wells, C. (2010). Changing citizen identity and the rise of a
participatory media culture. In L. R. Sherrod, J. Torney-Purta, & C. A. Flanagan (Eds.),
Handbook of research on civic engagement in youth. (pp. 393-424). John Wiley &
Sons, Inc. https://doi.org/10.1002/9780470767603.ch15

Berger, S. (2007). History and national identity: why they should remain divorced. In History
& Policy. http://www.historyandpolicy.org/papers/policy-paper-66-html

Bhattacharya, A. (2005). Chinese nationalism contested: The rise of Hong Kong identity.
Issues and Studies, 41(2), 37-74.

Bimber, B. (2001). Information and political engagement in America: The search for effects
of information technology at the individual level. Political Research Quarterly, 54(1),
53-67. https://doi.org/10.1177/106591290105400103

Bond, R., & Rosie, M. (2008). National Identities and Politics after Devolution. Radical
Statistics, 97, 47-65.

Bouché, V. P. (2011). Political Socialization. In J. T. Ishiyama & M. Breuning (Eds.), 21st
Century Political Science: A Reference Handbook (pp. 805-812). SAGE Publications,
Inc. https://doi.org/10.4135/9781412979351.n6

Boyle, M. P., & Schmierbach, M. (2009). Media use and protest: The role of mainstream and
alternative media use in predicting traditional and protest participation. International
Journal of Phytoremediation, 57(1), 1-17. https://doi.org/10.1080/01463370802662424

Bray, M., & Lee, W. O. . (1993). Education, Democracy and Colonial Transition: The Case
of Hong Kong. International Review of Education, 39(6), 541-560.



188

Calhoun, C. (1997). Nationalism (1st ed.). University of Minnesota Press.

Camino, L., & Zeldin, S. (2002). From periphery to center: Pathways for youth civic
engagement in the day-to-day life of communities. Applied Developmental Science,
6(4), 213-220. https://doi.org/10.1207/S1532480XADS0604_8

Campbell, D. E. (2006). What is education’s impact on civic and social engagement? In R.
Desjardins & T. Schuller (Eds.), Measuring the Effects of Education on Health and
Civic Engagement (1st ed., pp. 25-126). CERI: OECD.

Canovan, M. (1996). Nationhood and political theory. Edward Elgar Publishing.

Cao, S. (2015). Schools check foreign textbooks. Global Times.
https://www.globaltimes.cn/content/912597.shtml

CCCPC. (2006). 7 X FH# 7L 2 £ X Foiif 7t 23 F & £ /5] 2 49 # % [Decision
of the CCP Central Committee on some Major issues of Building a Socialist

Harmonious Society]. http://www.gov.cn/gongbao/content/2006/content_453176.htm

CCCPC, & The State Council. (1993). ¥ F# 7 % # =% 4 29% [Outline of Education

Reform and Development in China].

http://www.moe.gov.cn/jyb_sjzl/moe_177/tnull_2484.html

CCCPC, & The State Council. (2004). 72 # %& [E#/E X T — 2 4o iffo 2 R K FA
B 5E 2 ¢ 693 F & 2 [Some Opinions on Further Strengthening and Improving
the Ideological and Moral Construction of Minors].

http://www.gov.cn/gongbao/content/2004/content_62719.htm

CCCPC, & The State Council. (2015). X F7&# —# o faX #HH B TF HK & #FH8L
1£49 & £ [Opinions Concerning Further Strengthening and Improving Propaganda

and Ideology Work in Higher Education Under New Circumstances].
http://www.gov.cn/xinwen/2015-01/19/content_2806397.htm

CCCPC, & The State Council. (2019). # 7K £ F £ X # 7 5 7292 [Implementation
outline of Patriotic Education in the New era]. The State Council.
http://www.gov.cn/zhengce/2019-11/12/content_5451352.htm



189

CDC. (2001). Learning to learn - The way forward.
http://www.edb.gov.hk/attachment/en/curriculum-development/cs-curriculum-doc-

report/learn-learn-1/overview-e.pdf

CDC. (2002). Basic Education Curriculum Guide - Building on Strengths (Primary 1 to
Secondary 3). https://cd1.edb.hkedcity.net/cd/EN/Content_2909/html/index.html

Centre for Youth Studies. (2017). Youth political participation and social media use in Hong
Kong. http://www.cuhk.edu.hk/hkiaps/cys/wp-content/uploads/2017/04/Research-
Report_Youth-Political-Participation-and-Social-Media-Use-in-Hong-Kong.pdf

Chaffee, S. H., Ward, L. S., & Tipton, L. P. (1970). Mass Communication and Political
Socialization. Journalism Quarterly, 47(4), 647-659 & 666.
https://doi.org/10.1177/107769907004700401

Chan, C. (2013). Young activists and the anti-patriotic education movement in post-colonial
Hong Kong: Some insights from twitter. Citizenship, Social and Economics Education,
12(3), 148-162. https://doi.org/10.2304/csee.2013.12.3.148

Chan, E. (2002). Beyond pedagogy: Language and identity in post-colonial Hong Kong.
British Journal of Sociology of Education, 23(2), 271-285.
https://doi.org/10.1080/01425690220137756

Chan, J. (2014). Hong Kong’s Umbrella Movement. Round Table, 103(6), 571-580.
https://doi.org/10.1080/00358533.2014.985465

Chan, J. M., & Lee, F. L. F. (2007). Media and Politics in Post-handover Hong Kong: An
introduction. Asian Journal of Communication, 17(2), 127-133.
https://doi.org/10.1080/01292980701306456

Chan, K. (2012). ¥ & X # £ % $2 24 [China’s Heavenly Doctrine and Hong Kong].
Oxford University Press (China) Ltd.

Chan, M. (2017). Media Use and the Social Identity Model of Collective Action: Examining
the Roles of Online Alternative News and Social Media News. Journalism and Mass
Communication Quarterly, 94(3), 663-681. https://doi.org/10.1177/1077699016638837



190

Chan, M. (2020). Partisan selective exposure and the perceived effectiveness of contentious
political actions in Hong Kong. Asian Journal of Communication, 30(3-4), 279-296.
https://doi.org/10.1080/01292986.2020.1781219

Chan, M. K. (1995). All in the family: the Hong Kong-Guangdong link in historical
perspective. In R. Y.-W. Kwok & A. Y. So (Eds.), The Hong Kong-Guangdong Link:
Partnership in Flux (1st ed., pp. 31-63). Routledge.

Chan, S. K. L. (2017). Prostrating walk in the campaign against Sino-Hong Kong express
railway: Collective identity of native social movement. Cosmopolitan Civil Societies,
9(1), 20-41. https://doi.org/10.5130/ccs.v9i1.4986

Chang, W. C. (2017). Media Use, Democratic Values, and Political Participation: Empirical
Evidence from Taiwan. Japanese Journal of Political Science, 18(3), 385-406.
https://doi.org/10.1017/S1468109917000081

Chen, W. (2012). The Image of China in Hong Kong Media : Content Analysis of the
Coverage in Hong Kong Newspapers (Issue 119).

Chen, Y. (2009). (£ RIRATY B Rk X8 &% B L—F KT B Kok X%
B & BUR 9 F5 A [The Common Program and the formation of the nationalities

regional autonomy system—also on the formation of the nationalities regional autonomy
policy in New China]. # %4 £ 47 % [Study on CCP History], 8, 13-20.

Cheung, F. F., Zheng, V., & Wan, P. (2015). Changes in Hong Kong’ s Core Values: An
Analysis from the Viewpoint of Public Opinion. Hong Kong and Macao Journal, 1, 61—
73.

Cheung, T. (2021, June 21). Final edition of Hong Kong’s Apple Daily could come on
Saturday. South China Morning Post. https://www.scmp.com/news/hong-

kong/politics/article/3138174/hong-kongs-apple-daily-decide-friday-whether-shut-down

Chew, J. O. A. (1998). Civics and Moral Education in Singapore: lessons for citizenship
education? Journal of Moral Education, 27(4), 505-524.
https://doi.org/10.1080/0305724980270405

Chiang, K. (1947). China’s Destiny (1st ed.). Roy Publishers.



191
Chiu, S. W. K., Leung, H. C., & Wong, H. (2017). A 3253t & & &5 F B WA R A
Bl &9 %A [Hong Kong Youth’s China Perception and Identity: The Influence of
Mainland Experience]. Hong Kong and Macao Journal, 3, 38-47.

Chiu, Y. W. P. (2006). CEPA: A milestone in the economic integration between Hong Kong
and Mainland China. Journal of Contemporary China, 15(47), 275-295.
https://doi.org/10.1080/10670560500534921

Cho, W. K. T., Gimpel, J. G., & Dyck, J. J. (2006). Residential Concentration, Political
Socialization, and VVoter Turnout. The Journal of Politics, 68(1), 156-167.
https://doi.org/10.1111/j.1468-2508.2006.00377.x

Chong, E. K. (2018). Nationalistic education in the Hong Kong and the Macao SARs of
China. Asian Education and Development Studies, 7(4), 395-411.
https://doi.org/10.1108/AEDS-07-2017-0064

Chong, K. E., Hu, J., Cheng, C. E., Davies, I., Tang, H. H., Leung, Y., & Hung, C. S. (2020).
Conceptualizing national education and methods of teaching national education in Hong
Kong. Citizenship Teaching & Learning, 16(1), 69-94.
https://doi.org/10.1386/ctl_00047_1

Chow, S., Fu, K., & Ng, Y.-L. (2020). Development of the Hong Kong Identity Scale:
Differentiation between Hong Kong ‘Locals’ and Mainland Chinese in Cultural and
Civic Domains. Journal of Contemporary China, 29(124), 568-584.
https://doi.org/10.1080/10670564.2019.1677365

Chow, V. (2015, February 1). Anger at mainland visitors escalates with “locust” ad. South
China Morning Post. https://www.scmp.com/article/991355/anger-mainland-visitors-

escalates-locust-ad

Chung, T.-Y. R., & Pang, K.-L. K. (2014). Ming Pao sponsored "Survey on CE Election and
Occupy Central Campaign” (Seventh round). In Public Opinion Programme, The
University of Hong Kong.
http://hkupop.hku.hk/english/report/mpCEnOCCw7/index.html

Clark, C. M., & Yinger, R. J. (1979). Teachers’ thinking. In P. L. Peterson & H. J. Walberg



192

(Eds.), Research on teaching: concepts, findings, and implications (pp. 231-263).
McCutchan Publishing.

Cole, A. (2006). Decentralization in France: Central Steering, Capacity Building and Identity
Construction. French Politics, 4(1), 31-57. https://doi.org/10.1057/palgrave.fp.8200091

Cole, E. A., & Barsalou, J. (2006). Unite or Divide? The Challenges of Teaching History in
Societies Emerging from Violent Conflict (No. 163; Special Report). United Institute of
Peace. https://www.files.ethz.ch/isn/39202/2006_june_sr163.pdf

Coleman, J. S. (1961). The adolescent society. Free Press of Glencoe.

Colley, L. (2003). Britons: Forging the Nation, 1707-1837 (3rd ed.). Pimlico.
https://www.jstor.org/stable/2947490?0origin=crossref

Conover, P. J., & Searing, D. D. (1994). Democracy, citizenship and the study of political
socialization. Developing Democracy, 24-55.

Creswell, J. W., & Creswell, J. D. (2017). Research design: Qualitative, quantitative, and
mixed methods approaches. Sage publications.

Crystal, D. S., & DeBell, M. (2002). Sources of civic orientation among American youth:
Trust, religious valuation, and attributions of responsibility. Political Psychology, 23(1),
113-132. https://doi.org/10.1111/0162-895X.00273

Curriculum Development Council. (2002). School policy on assessment: Changing assesment
practices. In Basic education curriculum guide: Building on strength.
https://cd1.edb.hkedcity.net/cd/en/content_2909/be_eng.pdf

Curriculum Development Council. (2012). Moral and National Education Curriculum Guide
(Primary 1 to Secondary 6). In Education.
https://www.edb.gov.hk/attachment/en/curriculum-development/moral-national-
edu/MNE Guide (ENG) Final_remark_09102012.pdf

Curriculum Development Council, & The Hong Kong Examinations and Assessment
Authority. (2014). Liberal Studies: Curriculum and Assessment Guide (Secondary 4-6).
Education Bureau HKSARG. https://334.edb.hkedcity.net/new/doc/eng/curriculum/LS



193

C&A Guide_updated_e.pdf

Curriculum Development Panel. (2015). & #7 o & 72 X # 7 & % 454 284 [Renewing the
curriculum of Primary schools’ Chinese Language subject].

https://www.edb.gov.hk/attachment/tc/curriculum-
development/renewal/CLE/brief_CLE KLA.pdf

Dahlgren, P. (2006). Doing citizenship: The cultural origins of civic agency in the public
sphere. European Journal of Cultural Studies, 9(3), 267-286.
https://doi.org/10.1177/1367549406066073

Dahlgren, P. (2009). Media and political engagement: Citizens, Communication and

Democracy. Cambridge: Cambridge University Press.

Davies, J. C. (1965). The Family’s Role in Political Socialization. The Annals of the
American Academy of Political and Social Science, 361(1), 10-19.
https://doi.org/10.1177/000271626536100102

Dawson, R. E., Prewitt, K., & Dawson, K. S. (1977). Political socialization (2nd ed.). Little,
Brown and Company.

De Cillia, R., Reisigl, M., & Wodak, R. (1999). The discursive construction of national
identities. Discourse and Society, 10(2), 149-173.
https://doi.org/10.1177/0957926599010002002

de Vreese, C. H., & Mdller, J. (2014). Communication and political socialization. In C.

Reinemann (Ed.), Political communication (pp. 529-546). De Gruyter Mouton.

Deaux, K. (2008). To Be an American: Immigration, Hyphenation, and Incorporation.
Journal of Social Issues, 64(4), 925-943. https://doi.org/10.1111/j.1540-
4560.2008.00596.x

Deng, F. M. (2011). War of visions: Conflict of identities in the Sudan. Brookings Institution
Press.

Deng, X. (1993). Y. )-FXi# (% =4#&) [Deng Xiaoping’s Selected Works, Vol.3]. AR
& i AL iR [People’s Publishing House].



194
Deng, X. (2004). X5 -F-F# (1975—1997) - F [[Deng Xiaoping Chronology (1975-
1997)- Vol. 2/2]. # s L #k & #a 4t [Central Party Literature Press].

Denton Jr, R. E., & Kuypers, J. A. (2007). Politics and communication in America:

Campaigns, media, and governing in the 21st century. Waveland Press.

Dong, H. (2014). 7 -F3t 24K 5 & TAETEH# £ 7 [Xi Jinping gave important
instructions on the work of party building in colleges and universities]. People’s Daily
Online. http://cpc.people.com.cn/n/2014/1230/c64094-26297225.html

Dong, Y. (2006). %7 & 7t 2 £ X K £ [Strive to practice the socialist concept of
honor and disgrace]. s£8 M [Guangmingwang]. https://www.gmw.cn/01gmrb/2006-
03/21/content_391819.htm

Dudley, R. L., & Gitelson, A. R. (2002). Political literacy, civic education, and civic
engagement: A return to political socialization? Applied Developmental Science, 6(4),
175-182. https://doi.org/10.1207/S1532480XADS0604_3

Durrani, N., & Dunne, M. (2010). Curriculum and national identity: Exploring the links
between religion and nation in Pakistan. Journal of Curriculum Studies, 42(2), 215-240.
https://doi.org/10.1080/00220270903312208

Edensor, T. (2020). National identity, popular culture and everyday life (2nd ed.). Routledge.

Edgerly, S., Mourdo, R. R., Thorson, E., & Tham, S. M. (2019). When Do Audiences Verify?
How Perceptions About Message and Source Influence Audience Verification of News
Headlines: Https://Doi.0rg/10.1177/1077699019864680, 97(1), 52-71.
https://doi.org/10.1177/1077699019864680

Education Bureau. (2011). Consultation on Moral and National Education Curriculum
(Summary) (22/06/2011). Education Bureau. https://www.edb.gov.hk/en/curriculum-

development/moral-national-edu/index.html

Education Bureau. (2015). Legislative Council Panel on Education Using Putonghua as the
Medium of Instruction for Teaching the Chinese Language Subject in Primary and

Secondary Schools in Hong Kong: Vol. LC Paper N. https://www.legco.gov.hk/yr14-



195

15/english/panels/ed/papers/ed20150413ch4-748-1-e.pdf

Education Bureau. (2021). Citizenship and Social Development Curriculum and Assessment
Guide (Secondary 4-6).
https://ls.edb.hkedcity.net/file/C_and_A _guide/202106/CS_CAG_S4-6_Eng_2021.pdf

Education Commission. (2000). Education blueprint for the 21st century — Learning for life
learning through life: Reform proposals for the education system in Hong Kong (Issue
May). https://www.e-
c.edu.hk/doc/en/publications_and_related_documents/consultation_documents/Full-
Eng.pdf

Education Department. (1997a). [Archive] Medium of Instruction: Guidance for Secondary
Schools. https://www.edb.gov.hk/en/edu-system/primary-secondary/applicable-to-

secondary/moi/guidance-index.html

Education Department. (1997b). 245 A £ # F 7 & 49 X /% [Educational exchanges
between Hong Kong and the Mainland China]. https://www.legco.gov.hk/yr97-
98/chinese/panels/ed/papers/ed2111 5.htm

Edwards, J. R. (1985). Language, Society, and Identity. B. Blackwell.
https://books.google.com.hk/books?id=WHV9QgAACAAJ

Ehman, L. H. (1980). The American School in the Political Socialization Process. Review of
Educational Research, 50(1), 99-119. https://doi.org/10.3102/00346543050001099

Ekman, J., & Amna, E. (2012). Political participation and civic engagement: Towards a new
typology. Human Affairs, 22(3), 283-300. https://doi.org/10.2478/s13374-012-0024-1

Ekstrom, M., & Ostman, J. (2013). Family talk, peer talk and young people’s civic
orientation. European Journal of Communication, 28(3), 294-308.
https://doi.org/10.1177/0267323113475410

Eley, G., & Suny, R. G. (1996). Introduction. In Becoming National: A Reader. Oxford

University Press.

Erikson, E. H. (1968). Identity: Youth and crisis (Issue 7). W.W. Norton.



196

Erikson, E. H. (1994). Identity and the life cycle. WW Norton & Company.

Evans, S. (2002). The medium of instruction in hong kong: Policy and practice in the new
English and Chinese streams. Research Papers in Education, 17(1), 97-120.
https://doi.org/10.1080/02671520110084030

Eveland, W. P. (2004). The effect of political discussion in producing informed citizens: The
roles of information, motivation, and elaboration. Political Communication, 21(2), 177—
193. https://doi.org/10.1080/10584600490443877

Fairbrother, G. P. (2003). The Effects of Political Education and Critical Thinking on Hong
Kong and Mainland Chinese University Students’ National Attitudes. British Journal of
Sociology of Education, 24(5), 605-620. https://doi.org/10.1080/0142569032000127161

Farrell, H., & Drezner, D. W. (2008). The power and politics of blogs. Public Choice, 134(1—
2), 15-30. https://doi.org/10.1007/s11127-007-9198-1

Fei, X. (1989). # & R %49 % L—4k4& & [The pluralistic unitary pattern of the Chinese
nation]. 7&F A FFR (HFF#L2FF5#%) [Journal of Peking University

(Philosophy & Social Sciences), 4, 3-21.

Feldman, L., Pasek, J., Romer, D., & Jamieson, K. H. (2007). Identifying best practices in
civic education: Lessons from the student voices program. American Journal of
Education, 114(1), 75-100. https://doi.org/10.1086/520692

Fitzgerald, J. (1995). The Nationless State: The Search for a Nation in Modern Chinese
Nationalism. The Australian Journal of Chinese Affairs, 33(33), 75-104.
https://doi.org/10.2307/2950089

Flanagan, C. A. (2003). Developmental Roots of Political Engagement. PS: Political Science
and Politics, 36(02), 257-261. https://doi.org/10.1017/S104909650300218X

Flanagan, C. A. (2013). Volunteerism, Leadership, Political Socialization, and Civic
Engagement. In R. M. Lerner & L. Steinberg (Eds.), Handbook of Adolescent
Psychology: Second Edition (2nd ed., pp. 721-745). John Wiley & Sons, Ltd.
https://doi.org/10.1002/9780471726746.ch23



197

Flanagan, C. A., Bowes, J. M., Jonsson, B., Csapo, B., & Sheblanova, E. (1998). Ties that
bind: Correlates of adolescents’ civic commitments in seven countries. Experiencing

Social Research, 54(3), 457—-475. https://doi.org/10.1111/0022-4537.771998077

Flanagan, C. A., Cumsille, P., Gill, S., & Gallay, L. S. (2007). School and community
climates and civic commitments: Patterns for ethnic minority and majority students.
Journal of Educational Psychology, 99(2), 421-431. https://doi.org/10.1037/0022-
0663.99.2.421

Flanagan, C. A., & Gallay, L. S. (1995). Refraining the Meaning of “Political” in Research
with Adolescents. Perspectives on Political Science, 24(1), 34-41.
https://doi.org/10.1080/10457097.1995.9941863

Fok, P. K. (2016). Liberal studies reform in Hong Kong secondary education: contrasting
desirability with feasibility. Educational Research for Policy and Practice, 15(3), 209—
230. https://doi.org/10.1007/s10671-015-9190-3

Fong, B. C. H. (2017a). In-between liberal authoritarianism and electoral authoritarianism:
Hong Kong’s democratization under Chinese sovereignty, 1997-2016. Democratization,
24(4), 724-750. https://doi.org/10.1080/13510347.2016.1232249

Fong, B. C. H. (2017b). One Country, Two Nationalisms: Center-Periphery Relations
between Mainland China and Hong Kong, 1997-2016. Modern China, 43(5), 523-556.
https://doi.org/10.1177/0097700417691470

Fong, B. C. H. (2018). Executive-Legislative Disconnection in the HKSAR: Uneasy
Partnership Between Chief Executives and Pro-Government Parties, 1997-2016. Hong
Kong 20 Years after the Handover, 45-71. https://doi.org/10.1007/978-3-319-51373-7_3

Fong, V. (2004). Filial nationalism among Chinese teenagers with global identities. American
Ethnologist, 31(4), 631-648. https://doi.org/10.1525/ae.2004.31.4.631

Frisch, N., Belair-Gagnon, V., & Agur, C. (2018). Media capture with Chinese
characteristics: Changing patterns in Hong Kong’s news media system. Journalism,

19(8), 1165-1181. https://doi.org/10.1177/1464884917724632

Fung, J. C. C., & Leong, K. K. H. (2019). A Review of Two Major Mainland Exchange



198

Programmes: After Ten Years of Operation. Education Policy Research Centre, Hong
Kong Policy Research Institute Ltd.
http://www.hkpri.org.hk/en/research/detail/20191014-01

Furman, W., & Buhrmester, D. (1992). Age and Sex Differences in Perceptions of Networks
of Personal Relationships. Child Development, 63(1), 103-115.
https://doi.org/10.1111/j.1467-8624.1992.tb03599.x

Gainous, J., & Wagner, K. M. (2011). Rebooting American politics: The internet revolution.
Rowman & Littlefield.

Gamson, W. A., & Wolfsfeld, G. (1993). Movements and Media as Interacting Systems. The
ANNALS of the American Academy of Political and Social Science, 528(1), 114-125.
https://doi.org/10.1177/0002716293528001009

Garner, B. A. (2014). Black’s Law Dictionary (10th ed.).

Ge, Z. (2018). What is China?: Territory, Ethnicity, Culture, and History (M. G. Hill Trans.)
(Original w). Harvard University Press.

Gellner, E. (2008). Nations and nationalism. Cornell University Press.

Glasberg, D. S., & Shannon, D. (2010). Political sociology: Oppression, resistance, and the
state. SAGE Publications.

Gotlieb, M. R., Kyoung, K., Gabay, I., Riddle, K., & Shah, D. V. (2015). Socialization of
lifestyle and conventional politics among early and late adolescents. Journal of Applied
Developmental Psychology, 41, 60—70. https://doi.org/10.1016/j.appdev.2015.06.004

Greenstein, F. (1968). Political socialization. In International encyclopedia of the social
sciences (Vol. 14, pp. 550-556). New York: The Macmillan Company and the Free

Press.

Gries, P. H. (1999). Face nationalism: Power and passion in Chinese anti-foreignism. In
ProQuest Dissertations and Theses (Vol. 162, Issue 2, pp. 316-316 p.).
http://search.proquest.com/docview/304496469%accountid=14553%5Cnhttp://openurl.li

brary.uiuc.edu/sfxlcl3?url_ver=239.88-



199

2004 &rft_val_fmt=info:ofi/fmt:kev:mtx:dissertation&genre=dissertations+&+theses&si
d=ProQ:ProQuest+Dissertations+&+Theses+Full+Text&atitl

Gries, P. H. (2004). China’s new nationalism: Pride, politics, and diplomacy (1st ed.).
University of California Press. https://doi.org/10.5860/choice.42-0569

Guibernau, M. (1996). Nationalisms: The nation-state and nationalism in the twentieth
century (1st ed.). Polity Press.

Guibernau, M. (2004). Nations without States: Political Communities in the Global Age.
Michigan Journal of International Law, 25(4), 1251-1282.

Guinjoan, M., & Rodon, T. (2016). A Scrutiny of the Linz-Moreno Question. Publius, 46(1),
128-142. https://doi.org/10.1093/publius/pjv031

Habashi, J. (2017). Political Socialization of Youth. In Political Socialization of Youth.
https://doi.org/10.1057/978-1-137-47523-7

Habermas, J. (1984). The theory of communicative action. Beacon press.

Hambro, E. 1. (1955). The problem of Chinese refugees in Hong Kong: report submitted to
the United Nations High Commissioner for Refugees. AW Sijthoff.

Han, C. (2000). National Education and ‘Active Citizenship’: Implications for Citizenship
and Citizenship Education in Singapore. Asia Pacific Journal of Education, 20(1), 63—
72. https://doi.org/10.1080/0218879000200106

Han, M. N. C. (1997). Education for Citizenship in a Plural Society; with special reference to
Singapore. Unpublished Doctoral Dissertation, University of Oxford.

Hartup, W. W. (1996). The Company They Keep: Friendships and Their Developmental
Significance. Child Development, 67(1), 1-13. https://doi.org/10.1111/j.1467-
8624.1996.tb01714.x

Hartup, W. W. (2005). Peer interaction: What causes what? Journal of Abnormal Child
Psychology, 33(3), 387-394. https://doi.org/10.1007/s10802-005-3578-0

Hatemi, P. K., & Ojeda, C. (2021). The Role of Child Perception and Motivation in Political



200

Socialization. British Journal of Political Science, 51(3), 1097-1118.
https://doi.org/10.1017/S0007123419000516

Hein, L., & Selden, M. (2000). The Lessons of War, Global Power, and Social Change. In L.
E. Hein & M. Selden (Eds.), Censoring History: Citizenship and Memory in Japan,
Germany, and the United States. ME Sharpe, Inc. https://doi.org/10.2307/4126783

Henslin, J. (2015). Sociology: A down-to-earrth approach, core concepts (6th ed.). Pearson.

Hess, D. (2000). Developing Strong Voters through Democratic Deliberation. Social
Education, 64(5), 293-296.

Hess, R. D., & Easton, D. (1962). The Role of the Elementary School in Political
Socialization. The School Review, 70(3), 257-265. https://doi.org/10.1086/442625

Hess, R. D., Torney, J. V, & Valsiner, J. (2006). The Development of Political Attitudes in
Children. Routledge. https://doi.org/10.4324/9781315131726

Hively, M. H., & Eveland, W. P. (2009). Contextual antecedents and political consequences
of adolescent political discussion, discussion elaboration, and network diversity.
Political Communication, 26(1), 30-47. https://doi.org/10.1080/10584600802622837

HKPORI. (2020). People’s Ethnic Identity. https://www.pori.hk/pop-poll/ethnic-

identity.html?lang=en

HKSAR. (2021). Decisions of the National People’s Congress and its Standing Committee.
HKSAR Improve Electoral System.

HKSAR Gov. (2000, August 31). & # & b5 1547484 B £ X M % [Hong Kong Museum of
Coastal Defence officially opened today]. Press Releases-The Government of the Hong

Kong Special Administrative Region.
https://www.info.gov.hk/gia/general/200008/31/0831188.htm

Holbig, H. (2020). Be Water, My Friend: Hong Kong’s 2019 Anti-Extradition Protests.
International Journal of Sociology, 50(4), 325-337.
https://doi.org/10.1080/00207659.2020.1802556

Home Affairs Bureau. (2020). Replies to initial written questions raised by Finance



201

Committee Members in examining the Estimates of Expenditure 2020-21 (Reply Serial
No. HABOQ7). https://www.legco.gov.hk/yr19-20/english/fc/fc/w_g/hab-e.pdf

Hsu, 1. C. Y. (1960). China’s Entrance into the Family of Nations: The Diplomatic Phase,
1858-1880. Harvard University Press. https://doi.org/10.4159/harvard.9780674863781

Hu, J. (2007). #A%% % & & B4 AT BUR 3K 4 0% 52 L9353 [Hu Jintao’s speech at the
welcoming Dinner of the Hong Kong Special Administrative Region Government]. In
Xinhua News Agency. http://www.gov.cn/ldhd/2007-07/01/content_668530.htm

Hughes, C. R. (2009). After 1989: Nationalism and the new global elite. In A. Kipnis, L.
Tomba, & J. Unger (Eds.), Contemporary Chinese Society and Politics: Critical
concepts in Asian studies (1st ed., pp. 361-394). Routledge.
http://eprints.Ise.ac.uk/id/eprint/24183

Hung, H. fung. (2016). From Qing Empire to the Chinese nation: an incomplete project.
Nations and Nationalism, 22(4), 660—665. https://doi.org/10.1111/nana.12249

Hyman, H. H. (1959). Political Socialization: A Study in the Psychology of Political
Behavior (1st ed.). The Free Press.

Ichilov, O. (1991). Political Socialization and Schooling Effects among Israeli Adolescents.
Comparative Education Review, 35(3), 430—446. https://doi.org/10.1086/447046

ISD of HKSAR. (2012a). Government'’s statement on MNE subject. Press Releases,
September 9. https://www.info.gov.hk/gia/general/201209/09/P201209090026.htm

ISD of HKSAR. (2012b). LCQ20: Moral and National Education subject. Press Releases,
June 13. http://www.info.gov.hk/gia/general/201206/13/P201206130256.htm

Jahoda, G. (1963). The development of children’s ideas about country and nationality. Part 1:
The conceptual framework. British Journal of Educational Psychology, 33, 47—60.

James, P. (1996). Nation formation: Towards a theory of abstract community (Vol. 45). Sage.

Janmaat, J. G., & Piattoeva, N. (2007). Citizenship education in Ukraine and Russia:
Reconciling nation-building and active citizenship. Comparative Education, 43(4), 527—
552. https://doi.org/10.1080/03050060701611920



202

Jenkins, R. (1994). Language, culture and sociology: Pierre Bourdieu in context. History of
the Human Sciences, 7(4), 95-104. https://doi.org/10.1177/095269519400700406

Jenkins, R. (2006). Pierre Bourdieu. In Pierre Bourdieu (3rd ed.). Routledge.
Jenks, C. (2005). Childhood (2ed ed.). Routledge.

Jennings, M. K., & Niemi, R. G. (1974). The Political Character of Adolescence: The
Influence of Families and Schools. In Princeton Legacy Library. Princeton University
Press. http://www.worldcat.org/oclc/1173498557

Jennings, M. K., & Stoker, L. (2001). Generations and civic engagement: A longitudinal
multiple-generation analysis. Annual Meeting of the American Political Science

Association, San Francisco.

Jensen, L. A., & Flanagan, C. A. (2008). Immigrant civic engagement: New translations.
Applied Development Science, 12(2), 55-56.

Jiang, S. (2017). China’s Hong Kong: A Political and Cultural Perspective (1st ed.). Springer
Singapore. https://doi.org/10.1007/978-981-10-4187-7

Jiang, Z. (2002). £ @ # X ) EFER, T ¢ P EH &7t 2 Z X FAb# 4 [Build a well-
off society in an all-round way and create a new situation in the cause of socialism with
Chinese characteristics: Report at the 16th National Congress of the Communist Party
of China]. https://www.fmprc.gov.cn/web/ziliao_674904/zyjh_674906/t10855.shtml

Jones, R. (1975). Student political involvement and attitude change. Teaching Political
Science, 2(3), 256-274. https://doi.org/10.1080/00922013.1975.10740052

Kam, C. P. I. (2012). Personal identity versus national identity among Hong Kong youths -
personal and social education reform after reunification. Social Identities, 18(6), 649—
661. https://doi.org/10.1080/13504630.2012.708994

Kan, F. L. F. (2007). Hong Kong’s Chinese History Curriculum from 1945 (1st ed.). Hong
Kong University Press. https://doi.org/10.5790/hongkong/9789622098367.001.0001

Kan, F. L. F. (2011). The politics of national history in post-colonial Hong Kong. Curriculum
Journal, 22(1), 29-42. https://doi.org/10.1080/09585176.2011.550764



203

Kan, F., & Vickers, E. (2002). One Hong Kong, two histories: “History” and “Chinese
history” in the Hong Kong school curriculum. Comparative Education, 38(1), 73-89.
https://doi.org/10.1080/03050060120103865

Kane, L. (2013). The influence of teachers on the development of political radicals: A case
study of members of the Scottish Socialist Party. British Educational Research Journal,
39(5), 872-891. https://doi.org/10.1002/berj.3015

Keating, M. (1996). Nations against the state: The new politics of nationalism in Quebec,

Catalonia and Scotland. Springer.

Keating, M. (1997). Stateless nation-building: Quebec, Catalonia and Scotland in the
changing state system. Nations and Nationalism, 3(4), 689-717.
https://doi.org/10.1111/j.1354-5078.1997.00689.x

Kennedy, Kerry John. (2013). The Making of Hong Kong Citizen. In & #7492 R # 7 : #
7 F R B RH#F F# 4 # [Our Civic Education: From countroversy of moral

Education and national Education] (pp. 118-120). Hong Kong Institute of Education
Student Union Editorial Board/Committee (19th session).

Kerr, M., Stattin, H., Biesecker, G., & Ferrer-Wreder, L. (2003). Relationships with parents
and peers in adolescence. In Handbook of psychology: Developmental psychology, Vol.
6 (pp. 395-419). John Wiley & Sons, Inc. https://doi.org/10.1002/0471264385.wei0616

Kielbowicz, R. B., & Scherer, C. W. (1986). The role of the press in the dynamics of social
movements. In L. Kriesberg (Ed.), Research in social movements, conflicts and change
(Vol. 9) (pp. 71-96). JAI Press.

Kiousis, S., & McDevitt, M. (2008). Agenda Setting in Civic Development: Effects of
Curricula and Issue Importance on Youth Voter Turnout. Communication Research,
35(4), 481-502. https://doi.org/10.1177/0093650208315978

Klofstad, C. A. (2011). Civic talk: Peers, politics, and the future of democracy (1st ed.).
Temple University Press. https://doi.org/10.5860/choice.48-7201

Koh, A. (2002). Towards a critical pedagogy: Creating “thinking schools” in Singapore.
Journal of Curriculum Studies, 34(3), 255-264.



204

https://doi.org/10.1080/00220270110092608

Ku, A. S. (2004). Immigration policies, discourses, and the politics of local belonging in
Hong Kong (1950-1980). Modern China, 30(3), 326—360.
https://doi.org/10.1177/0097700404264506

Ku, A. S., & Pun, N. (2004). Introduction: remaking citizenship in Hong Kong. In A. S. Ku
& N. Pun (Eds.), Remaking Citizenship in Hong Kong: Community, Nation and the
Global City (1st ed., pp. 1-14). RoutledgeCurzon.
https://doi.org/10.4324/9780203400333

Kuah-Pearce, K. E., & Fong, Y. C. (2010). Identity and sense of belonging in post-colonial
education in Hong Kong. Asia Pacific Journal of Education, 30(4), 433-448.
https://doi.org/10.1080/02188791.2010.519691

Kutz-Flamenbaum, R. V., Staggenborg, S., & Duncan, B. J. (2012). Media Framing of the
Pittsburgh G-20 Protests. In J. Earl & D. A. Rohlinger (Eds.), Research in Social
Movements, Conflicts and Change (Vol. 33, pp. 109-135).
https://doi.org/10.1108/S0163-786X(2012)0000033008

Kwong, Y. H. (2015). The dynamics of mainstream and internet alternative media in Hong
Kong: A case study of the umbrella movement. International Journal of China Studies,
6(3), 273-295.

Kwong, Y. H. (2016). The Growth of “Localism” in Hong Kong. China Perspectives,
2016(3), 63-68. https://doi.org/10.4000/chinaperspectives.7057

Kymlicka, W. (1997). Education for Citizenship. In Political Science Series (Issue 40).

http://www.ihs.ac.at/vienna/IHS-Departments-2/Poli...

Kymlicka, W., & Norman, W. (1994). Return of the Citizen: A Survey of Recent Work on
Citizenship Theory. Ethics, 104(2), 352-381. https://doi.org/10.1086/293605

Lago, I., & Montero, J. R. (2009). Coordination between electoral arenas in multilevel
countries. European Journal of Political Research, 48(2), 176-203.
https://doi.org/10.1111/].1475-6765.2008.00832.x



205

Lai, P.-S., & Byram, M. (2011). Re-shaping education for citizenship: Democratic national
citizenship in Hong Kong (1st ed.). Cambridge Scholars Publishing.

Lall, M., & Vickers, E. (2009). Education as a political tool in Asia. Routledge.

Lam, J., & Chiu, P. (2019, July 3). Former Hong Kong leader Tung Chee-hwa blames liberal
studies at secondary schools for encouraging violent protests among young people.
South China Morning Post. https://www.scmp.com/news/hong-

kong/politics/article/3017180/former-hong-kong-leader-tung-chee-hwa-blames-liberal

Lam, W. M. (2005). Depoliticization, Citizenship, and the Politics of Community in Hong
Kong. Citizenship Studies, 9(3), 309-322. https://doi.org/10.1080/13621020500147467

Lambert, W. E., & Klineberg, O. (1966). Children’s views of foreign peoples: A cross-
national study (1st ed.). Appleton-Century-Crofts.

Langton, K. P. (1967). Peer Group and School and the Political Socialization Process. The
American Political Science Review, 61(3), 751-758.

Langton, K. P., & Jennings, M. K. (1968). Political Socialization and the High School Civics
Curriculum in the United States. American Political Science Review, 62(3), 852-867.
https://doi.org/10.2307/1953435

Lau, C., & Cheung, T. (2021, May 21). Hong Kong electoral changes: lawmakers pass

landmark bill to drastically reshape political system. South China Morning Post.
Lau, S. (1993). Society and politics in Hong Kong (1st ed.). Chinese University Press.

Lau, T. C., Tse, T. K., & Leung, Y. W. (2016). Dynamics of Chinese nationalistic education
in Hong Kong from 1945 to 2012. Oxford Review of Education, 42(6), 677—691.
https://doi.org/10.1080/03054985.2016.1203301

Lave, J., & Wenger, E. (1991). Situated Learning: Legitimate Peripheral Participation. In

Cambridge University Press.

Leach, F. (2007). Education, conflict and reconciliation: International perspectives. Peter

Lang.



206

Lee, C. W. (2016). Schools, Peers, and the Political Socialization of Young Social Movement
Participants in Hong Kong. Taiwan Journal of Democracy, 12(2), 105-125.
http://www.tfd.org.tw/export/sites/tfd/files/publication/journal/105-125-Schools-Peers-

and-the-Political-Socialization.pdf

Lee, F. L. F. (2018a). Changing Political Economy of the Hong Kong Media. China
Perspectives, 2018(3), 9-18. https://doi.org/10.4000/chinaperspectives.8009

Lee, F. L. F. (2018b). Internet alternative media, movement experience, and radicalism: the
case of post-Umbrella Movement Hong Kong. Social Movement Studies, 17(2), 219—
233. https://doi.org/10.1080/14742837.2017.1404448

Lee, F. L. F. (2020). Solidarity in the Anti-Extradition Bill movement in Hong Kong. Critical
Asian Studies, 52(1), 18-32. https://doi.org/10.1080/14672715.2020.1700629

Lee, F. L. F., & Chan, J. M. (2005). Political attitudes, political participation, and Hong Kong
identities after 1997. Issues and Studies, 41(2), 1-35.

Lee, F. L. F., & Chan, J. M. (2008). Professionalism, Political Orientation, and Perceived
Self-Censorship.pdf. Issues and Studies, 44(1), 205-238.

Lee, F. L. F., & Chan, J. M. (2011). Media, Social Mobilisation and Mass Protests in Post-
colonial Hong Kong: The power of a critical event (1st ed.). Routledge.
https://doi.org/10.4324/9780203835999

Lee, F. L. F., Chen, H. T., & Chan, M. (2017). Social media use and university students’
participation in a large-scale protest campaign: The case of Hong Kong’s Umbrella
Movement. Telematics and Informatics, 34(2), 457-469.
https://doi.org/10.1016/j.tele.2016.08.005

Lee, F. L. F., & Joseph, M. C. (2013). Generational Transmission of Collective Memory
about Tiananmen in Hong Kong: How young rally participants learn about and
understand 4 June. Journal of Contemporary China, 22(84), 966-983.
https://doi.org/10.1080/10670564.2013.795311

Lee, F.L. F., Lee, P.S. N., So, C. Y. K, Leung, L., & Chan, M. C. (2017). Conditional

impact of facebook as an information source on political opinions: the case of political



207

reform in Hong Kong. Asian Journal of Political Science, 25(3), 365-382.
https://doi.org/10.1080/02185377.2017.1352523

Lee, F. L. F., Liang, H., Cheng, E. W., Tang, G. K. Y., & Yuen, S. (2021). Affordances,
movement dynamics, and a centralized digital communication platform in a networked
movement. Information, Communication & Society, 1-18.
https://doi.org/10.1080/1369118X.2021.1877772

Lee, H. L. (1997). Speech on national education at TCS TV Theatre ON FRIDAY, 17 MAY
1997 AT 9.30 AM. https://www.nas.gov.sg/archivesonline/speeches/record-
details/77e6b874-115d-11e3-83d5-0050568939ad

Lee, M. (2003, October 31). Chinese astronaut meets Hong Kong. NBC News.
https://www.nbcnews.com/id/wbna3341661

Lee, N. J., Shah, D. V., & McLeod, J. M. (2013). Processes of Political Socialization: A
Communication Mediation Approach to Youth Civic Engagement. Communication
Research, 40(5), 669-697. https://doi.org/10.1177/0093650212436712

Lee, P.S.N., So, C. Y. K, Leung, L., Lee, F. L. F., & Chan, M. (2017). The struggle for
hegemony: the emergence of a counter-public sphere in post-1997 Hong Kong. Chinese
Journal of Communication, 10(4), 338-359.
https://doi.org/10.1080/17544750.2017.1396230

Leibold, J. (2007). Introduction. In Reconfiguring Chinese Nationalism: How the Qing
Frontier and its Indigenes Became Chinese (1st ed., pp. 14-17). Palgrave Macmillan
US. https://doi.org/10.1007/978-1-137-09884-9

Lemaire, E. (2009). Education, integration, and citizenship in France. In J. A. Banks (Ed.),
The Routledge International Companion to Multicultural Education (1st ed., pp. 323—
333). Routledge.

Leung, C., Tsang, E., & Yiu, W. (2021, December 29). Hong Kong’s Stand News shuts down
after national security police arrest 7, freeze HK$61 million in assets. South China
Morning Post. https://www.scmp.com/news/hong-kong/law-and-

crime/article/3161360/hong-kong-national-security-police-arrest-6-ties-stand



208

Leung, D. K. K., & Lee, F. L. F. (2014). Cultivating an Active Online Counterpublic:
Examining Usage and Political Impact of Internet Alternative Media. International
Journal of Press/Politics, 19(3), 340-359. https://doi.org/10.1177/1940161214530787

Leung, S.-W. (1997). The Making of an Alienated Generation: Political Socialization of
Secondary School Students in Transitional Hong Kong (1st ed.). Ashgate Publishing
Ltd.

Leung, Y., & Ng, S. (2004). Back to Square One: The “Re-depoliticizing’ of Civic Education
in Hong Kong. Asia Pacific Journal of Education, 24(1), 43-60.
https://doi.org/10.1080/0218879040240105

Leung, Y. W. (2006). How do they become socially/politically active: case studies of
political socialization of Hong Kong secondary students. Citizenship Teaching and
Learning, 2(2), 51-67.

Leung, Y. W. (2012). B K. # & 49 F3& [The Moral and National Education Controversy].
## K7 #2 [Christian Times], 1304-1305.

Leung, Y. W., & Print, M. (2002). Nationalistic education as the focus for civics and
citizenship education : The case of Hong Kong. Asia Pacific Education Review, 3(2),
197-209. https://doi.org/10.1007/bf03024912

Leung, Y. W., & Yuen, T. W. W. (2011). 2R # 7, B KAE— 4 @3 # A2 A
[Citizenship Education Made in Hong Kong: Advancing a New Era of Civil Society]. In
Press Books and Hong Kong Christian Institute.

Leung, Y. W., & Yuen, T. W. W. (2012a). Competition between politicized and depoliticized
versions of civic education curricula: The case of Hong Kong. Citizenship, Social and
Economics Education, 11(1), 45-56. https://doi.org/10.2304/csee.2012.11.1.45

Leung, Y. W., & Yuen, T. W. W. (2012b). The development of civic and moral education in
Hong Kong’s changing context. In J. J. Cogan & D. L. Grossman (Eds.), Creating
socially responsible citizens: Cases from the Asia-Pacific region. (pp. 35-56). IAP

Information Age Publishing.



209
Li, C., & Liu, S. (2018). B KiAR &9 % rh H & & L KIR4FIE £ FF—HF 2013 F+F
AR E 4% [Factors Affecting National Identity and Differences in
Intergenerational Characteristics: Based on Data from the Chinese Social Survey for

2013]. # A £t A4+ [Social Sciences in China], 7, 132—150.

Liang, Q. (1989). ¥ E#233# /& [On the Source of China’s Weakness]. In £k £ 4%
X #z Z [Collected Essays from the Ice-Drinker’s Studio (Coll. 5)] (Vol. 2, p. 1242).
Zhonghua Book Co.

Liu, Y. (2015). K 7 Zf#FK: ZREIFLT FAFB G, H1E, E & =FRKA [Minister
of Education: college teachers must abide by the three bottom lines of politics, law and
morality]. =B 17 7 Wk [Central Government Portal].
http://www.gov.cn/xinwen/2015-01/29/content_2811935.htm

Lu, Z. (2017). The changing definition of China in middle school history textbooks. Nations
and Nationalism, 23(3), 571-598. https://doi.org/10.1111/nana.12278

Luk, B. H.-K. (1991). Chinese Culture in the Hong Kong Curriculum: Heritage and
Colonialism. Comparative Education Review, 35(4), 650-668.
https://doi.org/10.1086/447068

Ma, K. W. (2012, October 8). Mg K FBEARGAMEER? —FXNRBEK IR
[Blood is Thicker than Water: Are the Chinese Born to Love their Country? — A
discussion of the Ideology of Nationality and Citizenship]. Ming Pao.

Ma, N. (2011). Value Changes and Legitimacy Crisis in Post-industrial Hong Kong. Asian
Survey, 51(4), 683-712. https://doi.org/10.1525/as.2011.51.4.683

Ma, S. M. (2010). Identity and the Visual Arts Curriculum in Colonial and Postcolonial Hong
Kong. Visual Arts Research, 36(1), 1-11. https://doi.org/10.5406/visuartsrese.36.1.0001

Marcia, J. E. (1983). Some Directions for the Investigation of Ego Development in Early
Adolescence. The Journal of Early Adolescence, 3(3), 215-223.
https://doi.org/10.1177/0272431683033004

Mathews, G., Ma, K. E., & Lui, T. (2008). Hong Kong schools and the teaching of national



210

identity. In G. Mathews, K. E. Ma, & T. Lui (Eds.), Hong Kong, China: Learning to
belong to a nation (1st ed., pp. 78-94). Routledge.
https://www.sciencedirect.com/science/article/pii/0264275188900029

McClurg, S. D. (2003). Social Networks and Political Participation: The Role of Social
Interaction in Explaining Political Participation. Political Research Quarterly, 56(4),
449-464. https://doi.org/10.1177/106591290305600407

McDevitt, M., & Chaffee, S. (2000). Closing gaps in political communication and
knowledge: Effects of a school intervention. Communication Research, 27(3), 259-292.
https://doi.org/10.1177/009365000027003001

McDevitt, M., & Chaffee, S. (2002). From top-down to trickle-up influence: Revisiting
assumptions about the family in political socialization. Political Communication, 19(3),
281-301. https://doi.org/10.1080/01957470290055501

McDevitt, M., & Ostrowski, A. (2009). The adolescent unbound: Unintentional influence of
curricula on ideological conflict seeking. Political Communication, 26(1), 11-29.
https://doi.org/10.1080/10584600802622811

Mclntosh, H., Hart, D., & Youniss, J. (2007). The Influence of Family Political Discussion
on Youth Civic Development: Which Parent Qualities Matter? PS: Political Science &
Politics, 40(3), 495-499. https://doi.org/10.1017/S1049096507070758

McLeod, J. M., & Shah, D. V. (2009). Communication and Political Socialization:
Challenges and Opportunities for Research. Political Communication, 26(1), 1-10.
https://doi.org/10.1080/10584600802686105

Mehlinger, H. D. (1985). International Textbook Revision: Examples from the United States.
Internationale Schulbuchforschung, 7(4), 287-298.
https://www.jstor.org/stable/43056868

Meirick, P. C., & Wackman, D. B. (2004). Kids Voting and Political Knowledge: Narrowing
Gaps, Informing Votes. Social Science Quarterly, 85(5), 1161-1177.
https://doi.org/10.1111/j.0038-4941.2004.00269.x

Merelman, R. M. (1971). Political socialization and educational climates: A study of two



211

school districts. Holt, Rinehart and Winston.

Merelman, R. M. (1980). The Family and Political Socialization: Toward a Theory of
Exchange. The Journal of Politics, 42(2), 461-486. https://doi.org/10.2307/2130469

Metzger, A., & Smetana, J. G. (2009). Adolescent Civic and Political Engagement:
Associations Between Domain-Specific Judgments and Behavior. Child Development,
80(2), 433-441. https://doi.org/10.1111/j.1467-8624.2009.01270.x

Miller, D. (1995). On Nationality (1st ed.). Clarendon Press-Oxford.

Minahan, J. B. (2016). Encyclopedia of Stateless Nations: Ethnic and National Groups
around the World (2nd ed.). Greenwood. https://doi.org/10.1108/rr-02-2017-0024

Mindich, D. T. Z. (2005). Tuned out: Why Americans under 40 don’t follow the news. Oxford

University Press.

Moreno, L. (2006). Scotland, Catalonia, Europeanization and the “Moreno Question.” Scottish
Affairs, 54 (First(1), 1-21. https://doi.org/10.3366/scot.2006.0002

Morris, P. (1988). The effect on the school curriculum of hong kongs return to chinese
sovereignty in 1997. Journal of Curriculum Studies, 20(6), 509-520.
https://doi.org/10.1080/0022027880200603

Morris, P. (1997). Civics and citizenship education in Hong Kong. In Kerry J. Kennedy (Ed.),
Citizenship education and the modern state (pp. 107-125). Falmer Press London.

Morris, P. (1998). The Hong Kong school curriculum: development, issues, and policies (2nd

ed., Vol. 37, Issue 1). Hong Kong University Press.

Morris, P. (2009). Education, politics and the state in Hong Kong. In M. Lall & E. Vickers
(Eds.), Education as a Political Tool in Asia (1st ed.). Routledge.
https://doi.org/10.4324/9780203884669

Morris, P., & Chan, K. K. (1997). The Hong Kong school curriculum and the political
transition: Politicisation, contextualisation and symbolic action. Comparative Education,
33(2), 247-264. https://doi.org/10.1080/03050069728550



212

Morris, P., Kan, F., & Morris, E. (2000). Education, civic participation and identity:
Continuity and change in Hong Kong. Cambridge Journal of Education, 30(2), 243—
262. https://doi.org/10.1080/713657148

Morris, P., McClelland, G., & Man, W. P. (1997). Explaining curriculum change: Social
studies in Hong Kong. Comparative Education Review, 41(1), 27-43.
https://doi.org/10.1086/447414

Morris, P., & Sweeting, A. (1991). Education and Politics: The case of Hong Kong from an
historical perspective. Oxford Review of Education, 17(3), 249-267.
https://doi.org/10.1080/0305498910170302

Morris, P., & Vickers, E. (2015). Schooling, politics and the construction of identity in Hong
Kong: the 2012 ‘Moral and National Education’ crisis in historical context. Comparative
Education, 51(3), 305-326. https://doi.org/10.1080/03050068.2015.1033169

Mullaney, T. (2011). Coming to terms with the nation: Ethnic classification in modern China

(Vol. 18). University of California Press.

Muller, J. Z. (2008). Us and Them: The Enduring Power of Ethnic Nationalism. Foreign
Affairs, 87(2), 18-35.

Mundz, J., & Tormos, R. (2015). Economic expectations and support for secession in
Catalonia: Between causality and rationalization. European Political Science Review,
7(2), 315-341. https://doi.org/10.1017/S1755773914000174

Mutz, D. C. (2002). The Consequences of Cross-Cutting Networks for Political Participation.
American Journal of Political Science, 46(4), 838. https://doi.org/10.2307/3088437

National Education Service Centre. (2012). # & # X : B J7-F 4 # & F# [Teaching
Handbook on National conditions of the Chinese Model]. Baptist University: Advanced
Institute for Contemporary China Studies of Hong Kong.
https://www.slideshare.net/WangHaoZhong/ss-14252905

Nesbit, R. (2012). The Influence of Family and Household Members on Individual VVolunteer
Choices. Nonprofit and Voluntary Sector Quarterly, 42(6), 1134-1154.
https://doi.org/10.1177/0899764012450365



213

Newcomb, T. M. (1962). Student Peer-Group Influence. In The American college: A
psychological and social interpretation of the higher learning. (pp. 469-488). John
Wiley & Sons Inc. https://doi.org/10.1037/11181-013

Ng, J., & Nip, A. (2012). Protesters rally in Sheung Shui against cross-border parallel traders.
In South China Morning Post. https://www.scmp.com/news/hong-
kong/article/1037962/protesters-rally-sheung-shui-against-cross-border-parallel-traders

Ng, S. W. (2009). Transformation of students into active and participatory citizens: An
exploratory study in hong kong. Educational Research for Policy and Practice, 8(3),
181-196. https://doi.org/10.1007/s10671-009-9072-7

Nimon, K., Lewis, M., Kane, R., & Haynes, R. M. (2008). An R package to compute
commonality coefficients in the multiple regression case: An introduction to the package
and a practical example. Behavior Research Methods, 40(2), 457—466.
https://doi.org/10.3758/BRM.40.2.457

Norris, P. (2001). Digital divide: Civic engagement, information poverty, and the Internet

worldwide. Cambridge university press.

NPC. (2021). Improving Electoral System (Consolidated Amendments) Bill 2021. HKSAR

Improve Electoral System. https://www.cmab.gov.hk/improvement/en/bill/index.html

Ohme, J., & Vreese, C. (2020). Traditional and “New Media” Forms and Political
Socialization. The International Encyclopedia of Media Psychology, September, 1-9.
https://doi.org/10.1002/9781119011071.iemp0167

Ong, T. C., & Singapore Moral Education Committee. (1979). Report on moral education
1979.

Ortmann, S. (2015). The umbrella movement and Hong Kong’s protracted democratization

process. Asian Affairs, 46(1), 32-50. https://doi.org/10.1080/03068374.2014.994957

Ortmann, S. (2016). Political Development in Hong Kong: The Failure of Democratization.
Asian International Studies Review, 17(2), 199-219.
https://doi.org/10.16934/isr.17.2.201612.199



214

Ortmann, S. (2021). Hong Kong’s Constructive Identity and Political Participation: Resisting
China’s Blind Nationalism. Asian Studies Review, 45(2), 306—324.
https://doi.org/10.1080/10357823.2020.1760787

Osler, A., & Starkey, H. (2001). Citizenship Education and National Identities in France and
England: inclusive or exclusive? Oxford Review of Education, 27(2), 287-305.
https://doi.org/10.1080/3054980120051967

Osler, A., & Starkey, H. (2009). Citizenship education in France and England: Contrasting
approaches to national identity and diversity. In J. A. Banks (Ed.), The Routledge
International Companion to Multicultural Education (1st ed., pp. 354-367). Routledge.

Ouyang, Z. (2016). Expanding the discursive domain of research on the new culture
movement: An incomplete review of studies on the new culture movement. Chinese
Studies in History, 49(2), 90-101. https://doi.org/10.1080/00094633.2015.1132927

Pang, Q., & Jiang, F. (2019). Hong Kong’s Growing Separatist Tendencies against China’s
Rise: Comparing Mainland and Hong Kong College Students’ National Identities.
Journal of Current Chinese Affairs, 48(1), 3-28.
https://doi.org/10.1177/1868102619886597

Pasek, J., Feldman, L., Romer, D., & Jamieson, K. H. (2008). Schools as incubators of
democratic participation: Building long-term political efficacy with civic education.
Applied Developmental Science, 12(1), 26-37.
https://doi.org/10.1080/10888690801910526

Patrick, J. J. (1977). Political socialization and political education in schools. In S. Renshon
(Ed.), Handbook of political socialization: Theory and research (pp. 190-222). Free

Press.

Pattie, C. J., & Johnston, R. J. (2009). Conversation, disagreement and political participation.
Political Behavior, 31(2), 261-285. https://doi.org/10.1007/s11109-008-9071-z

PDoCCPCC, SEC, MoRFT, & MoC. (1993). # =3, EAxX#E., /S #HEFHZEHAI, /L
K T1Z A FHA N #2EF ) F IR % HZ X HK F #9284 [Notice on the

Education of Patriotic Movie and Television Works in Primary and Secondary Schools



215

Across the Country]. Publicity Department of the CCP Central Committee, State
Education Commission, Ministry of Radio, Film and Television, Ministry of Culture.

http://www.elinklaw.com/zsglmobile/lawView.aspx?id=41266

People’s Daily Online. (2013). JZ-F4 AL F X 5 5 4 B 15 # /0 2% A F-F [Xi Jinping
wrote back to Peking University students to encourage contemporary young people].
People’s Daily Online. http://edu.people.com.cn/n/2013/0505/c1053-21366441.htmi

Piaget, J., & Weil, A.-M. (1951). The development in children of the idea of the homeland

and of relations with other countries. International Social Science Bulletin, 3, 561-578.

Piattoeva, N. (2005). Citizenship education as an expression of democratization and nation-
building processes in Russia. European Education, 37(3), 38-52.
https://doi.org/10.1080/10564934.2005.11042395

Podeh, E. (2000). History and Memory in the Israeli Educational System: The Portrayal of
the Arab-Israeli Conflict in History Textbooks (1948-2000). History and Memory, 12(1),
65-100. https://doi.org/10.2979/his.2000.12.1.65

Polletta, F., & Jasper, J. M. (2001). Collective identity and social movements. Annual Review
of Sociology, 27(1), 283-305.

Poon, A. Y. K. (2013). Will the new fine-tuning medium-of-instruction policy alleviate the
threats of dominance of English-medium instruction in Hong Kong? Current Issues in
Language Planning, 14(1), 34-51. https://doi.org/10.1080/14664208.2013.791223

Propaganda Department of the CCCPC, & Ministry of Education. (2004). # /)57 4& 7 #%
Fdd G R AP F £ 76292 [Implementation Outline of Education for Carrying
Forward and Cultivating National Spirit in Primary and Middle Schools].

http://www.moe.gov.cn/s78/A06/jcys_left/moe_710/s3325/201005/t20100527 _88477.ht

ml

Purbrick, M. (2019). a Report of the 2019 Hong Kong Protests. Asian Affairs, 50(4), 465—
487. https://doi.org/10.1080/03068374.2019.1672397

Putnam, R. D. (2000). Bowling alone: The collapse and revival of American community.

Simon and schuster.



216

Pye, L. W. (1993). How China’s Nationalism was Shanghaied. The Australian Journal of
Chinese Affairs, 29, 107-133. https://doi.org/10.2307/2949954

Pyle, K. B. (2007). Reading the New Era in Asia: The Use of History and Culture in the
Making of Foreign Policy. Asia Policy, 3(1), 1-11.
https://doi.org/10.1353/asp.2007.0035

Quintelier, E. (2015). Engaging Adolescents in Politics: The Longitudinal Effect of Political
Socialization Agents. Youth and Society, 47(1), 51-609.
https://doi.org/10.1177/0044118X13507295

Quintelier, E., Stolle, D., & Harell, A. (2012). Politics in Peer Groups: Exploring the Causal
Relationship between Network Diversity and Political Participation. Political Research
Quarterly, 65(4), 868-881. https://doi.org/10.1177/1065912911411099

Richey, S. (2011). Civic engagement and patriotism. Social Science Quarterly, 92(4), 1044—
1056. https://doi.org/10.1111/j.1540-6237.2011.00803.x

Rosenberg, S. W. (1985). Sociology, Psychology, and the Study of Political Behavior: The
Case of the Research on Political Socialization. The Journal of Politics, 47(2), 715-731.
https://doi.org/10.2307/2130905

Rucht, D. (2004). Movement allies, adversaries, and third parties. In D. A. Snow, S. A. Soule,
& H. Kriesi (Eds.), The Blackwell companion to social movements (pp. 197-216).
Blackwell Publishing.

Ruck, M. D., Peterson-Badali, M., & Day, D. M. (2002). Adolescents’ and mothers’
understanding of children’s rights in the home. Journal of Research on Adolescence,
12(3), 373-398. https://doi.org/10.1111/1532-7795.00038

Said, E. (1995). Orientalism: Western concepts of the Orient.

Sapiro, V. (2004). Not your parents’ political socialization: Introduction for a new generation.
Annual Review of Political Science, 7, 1-23.
https://doi.org/10.1146/ANNUREV.POLISCI.7.012003.104840

Schmid, C. (2012). The value “ social responsibility” as a motivating factor for adolescents’



217

readiness to participate in different types of political actions, and its socialization in
parent and peer contexts. Journal of Adolescence, 35(3), 533-547.
https://doi.org/10.1016/j.adolescence.2012.03.009

Schooland. (2020). Hong Kong Secondary School List. https://www.schooland.hk/ss/

SCOLAR. (2003). Action Plan To Raise Language Standards.
https://scolarhk.edb.hkedcity.net/en/publications

SCOLAR. (2008). Executive Summary: Factors Affecting the Use of Putonghua to Teach
Chinese Language in Hong Kong Primary and Secondary Schools (Issue July).
https://scolarhk.edb.hkedcity.net/sites/default/files/uploads/RnD/Project/Scheme-
Support-Putonghua/2008/Download_PMIC-Research_Summary%28E%29 2008.07.pdf

Serricchio, F. (2012). Italian Citizens and Europe: Explaining the Growth of Euroscepticism.
Bulleting of Italian Politics, 4(1), 115-134.
https://www.gla.ac.uk/media/media_239888 en.pdf

Settle, J. E., Bond, R., & Levitt, J. (2011). The social origins of adult political behavior.
American Politics Research, 39(2), 239-263.
https://doi.org/10.1177/1532673X10382195

Shek, D. T. L. (2020). Protests in Hong Kong (2019-2020): a Perspective Based on Quality
of Life and Well-Being. Applied Research in Quality of Life, 15(3), 619-635.
https://doi.org/10.1007/s11482-020-09825-2

Sim, J. B., & Print, M. (2005). Citizenship Education and Social Studies in Singapore: A
National Agenda. International Journal of Citizenship and Teacher Education, 1(1), 58—
73.

Sinclair, B. (2012). The social citizen: Peer networks and political behavior. University of

Chicago Press.

Siu, H. F. (1986). Immigrants and social ethos: Hong Kong in the nineteen-eighties. Journal

of the Hong Kong Branch of the Royal Asiatic Society, 26, 1-16.

Smetana, J. G., Campione-Barr, N., & Metzger, A. (2006). Adolescent development in



218

interpersonal and societal contexts. Annual Review of Psychology, 57, 255-284.
https://doi.org/10.1146/annurev.psych.57.102904.190124

Smith, A. D. (1986). The Ethnic Origin of Nations (1st ed.). Blackwell Publishing.

So, A. Y. (1993). Hong kong people ruling Hong Kong! the rise of the new middle class in
negotiation politics, 1982-1984. Asian Affairs, 20(2), 67—86.
https://doi.org/10.1080/00927678.1993.10771148

So, A. Y. (2011). “One country, two systems” and Hong Kong-China national integration: A
crisis-transformation perspective. Journal of Contemporary Asia, 41(1), 99-116.
https://doi.org/10.1080/00472336.2011.530039

Starkey, H. (2000). Citizenship education in france and britain: Evolving theories and
practices. International Journal of Phytoremediation, 21(1), 39-54.
https://doi.org/10.1080/095851700361384

Sulaymanov, M. (2008). Role of History in the Creation of National Identities in Central
Asia: Uzbekistan and Kyrgyzstan Case Studies. Peace and Conflict Review, 1(1), 1-33.

Sung, Y., Ng, A.C.Y.,Wu, Y., & Yiu, A. W. H. (2015). The Economic Benefits of
Mainland Tourists for Hong Kong : The Individual Visit Scheme ( IVS ) and Multiple
Entry Individual Visit Endorsements ( M-Permit ). In Shanghai-Hong Kong
Development Institute (Issue September). http://www.cuhk.edu.hk/shkdi/OP/OP34.pdf

Tan, J. (1998). Reflections on education in Singapore towards the 21st century. Educating for
the Good Society, 15, 29-34.

Tang, S.-F. (2008). Bz [ E# ¥ | 35me9 R E [Reflections on the Discussion of Using
Putonghua as the Medium of Instruction in Teaching Chinese]. £ ## 7 ##

[Journal of Basic Education], 17(2).

Tang, W., & Darr, B. (2012). Chinese nationalism and its political and social origins. Journal
of Contemporary China, 21(77), 811-826.
https://doi.org/10.1080/10670564.2012.684965

The Stand News. (2016, February 5). " LA &K S A ZMEF KFBH: —AZHR [ 4



219

%1% # | [Chinese Language subject required students to learn simplified Chinese,

Education Bureau: “has always suggested ‘Simplified before Traditional™ . =45 #7 4]

\

[The Stand News]. https://www.thestandnews.com/politics/ ¥ S AF2 K £ 4 2 # 1% 5 -

HE m-—HRR-AERD

o

Thepaper News. (2015). # 7 95: 30 4L4F % 4 B2 R Gy ik B4 T HEA 4 B B2 15X
[Ministry of Education: Recruitments of MA Students Should Organize Interviews to
Investigate Applicants’ Thought and Political Backgrounds]. Thepaper News.
https://www.thepaper.cn/newsDetail_forward 1374259

Tishkov, V. (1997). Ethnicity, nationalism and conflict in and after the Soviet Union: The
mind aflame (Vol. 15). Sage.

Tormey, R. (2006). The construction of national identity through primary school history: the
Irish case. British Journal of Sociology of Education, 27(3), 311-324.
https://doi.org/10.1080/01425690600750494

Torney-Purta, J., Schwille, J., & Amadeo, J. A. (1999). Civic education across countries:
twenty-four national case studies from the IEA civic education project. Eburon
Publishers, Delft, Netherlands.

Tsang, D. Y. (2007). The 2007-08 Policy Address. https://www.policyaddress.gov.hk/07-
08/eng/p116.html

Tsang, S. (2003). The rise of a Hong Kong identity. In T. Fisac & L. Fernandez-Stembridge
(Eds.), China Today: Economic Reforms, Social Cohesion and Collective Identities (1st
ed., pp. 222-239). Routledge. https://doi.org/10.4324/9780203492277

Tse, T. K. C. (1997). The poverty of political education in Hong Kong secondary schools
(Issue 69). Hong Kong Institute of Asia-Pacific Studies, Chinese University of Hong
Kong.

Tse, T. K. C. (2007). Remaking Chinese identity: Hegemonic struggles over national
education in post-colonial Hong Kong. International Studies in Sociology of Education,
17(3), 231-248. https://doi.org/10.1080/09620210701543908



220

Tse, T. K. C. (2013a). Constructing Chinese identity in post-colonial Hong Kong: A
discursive analysis of the official nation-building project. Hong Kong Journal of Social
Sciences, 44, 1-23. https://doi.org/10.1111/sena.12073

Tse, T. K. C. (2013b). State and Civil Society Embattled in Colonialism, Capitalism and
Nationalism: Civic Education and its Politics in Hong Kong. In A. Reid, J. Gill, & A.
Sears (Eds.), Globalization, the Nation-State and the Citizen: Dilemmas and Directions
for Civics and Citizenship Education (1st ed., pp. 97-113). Routledge.
https://doi.org/10.4324/9780203855119

Tung, C. (1997). Speech by the Honourable Tung Chee Hwa, Chief Executive of the Hong
Kong Special Administrative Region at the Gala Banquet of the International Forum of
Leaders in Higher Education. HKSAR Gov.
https://www.info.gov.hk/isd/speech/0704tung.htm

Tung, C. (1998). The 1998 Policy Address.
https://www.policyaddress.gov.hk/pa98/english/policyl.htm#2

Turow, J. (1997). Breaking up America: Advertisers and the new media world. University of

Chicago Press.

Tynes, B. M., Stewart, A., Hamilton, M., & Willis, H. A. (2021). From Google Searches to
Russian Disinformation: Adolescent Critical Race Digital Literacy Needs and Skills.
International Journal of Multicultural Education, 23(1), 110-130.
https://doi.org/10.18251/ijme.v23i1.2463

Valentino, N. A., Gregorowicz, K., & Groenendyk, E. W. (2009). Efficacy, emotions and the
habit of participation. Political Behavior, 31(3), 307-330.
https://doi.org/10.1007/s11109-008-9076-7

Van Deth, J. W., Abendschon, S., & Vollmar, M. (2011). Children and Politics: An Empirical
Reassessment of Early Political Socialization. Political Psychology, 32(1), 147-174.
https://doi.org/10.1111/J.1467-9221.2010.00798.X

van Hilvoorde, 1., Elling, A., & Stokvis, R. (2010). How to influence national pride? the
olympic medal index as a unifying narrative. International Review for the Sociology of
Sport, 45(1), 87-102. https://doi.org/10.1177/1012690209356989



221

Veg, S. (2017). The Rise of Localism and Civic Identity in Post-handover Hong Kong:
Questioning the Chinese Nation-state. China Quarterly, 230(April 2017), 323-347.
https://doi.org/10.1017/S0305741017000571

Vegh, S. (2003). Classifying forms of online activism: The case of cyberprotests against the
world bank. In M. MCCAUGHEY & M. Ayers (Eds.), Cyberactivism: Online Activism
in Theory and Practice (1st ed., pp. 71-96). Taylor and Francis.
https://doi.org/10.4324/9780203954317-9

Verba, S., Schlozman, K. L., & Brady, H. E. (1995). Voice and equality: Civic voluntarism in

American politics. Harvard University Press.

Verba, S., Schlozman, K. L., & Burns, N. (2005). Family Ties: Understanding the
Intergenerational Transmission of Political Participation. In A. S. Zuckerman (Ed.),
Social Logic of Politics: Personal Networks As Contexts (1st ed., pp. 95-114). Temple
University Press. http://www.jstor.org/stable/j.ctt14bs6t].10

Vickers, E. (2003). In search of an identity: The politics of History as a school subject in
Hong Kong, 1960s-2002 (1st ed.). Routledge.

Vickers, E. (2011). Learning to love the motherland: ‘National Education’ in post-
retrocession Hong Kong. Designing History in East Asian Textbooks , July 1998, 85—
116.

Vickers, E., & Kan, F. (2003). The reeducation of Hong Kong: Identity, politics and
education in postcolonial Hong Kong. American Asian Review, 21(4), 450.

Vickers, E., & Kan, F. (2013). The Re-education of Hong Kong: Identity, politics, and history
education in colonial and postcolonial Hong Kong. In History Education and National
Identity in East Asia (pp. 171-202). https://doi.org/10.4324/9780203955369

Vickers, E., Kan, F., & Morris, P. (2003). Colonialism and the politics of “Chinese history”
in Hong Kong’s Schools. Oxford Review of Education, 29(1), 95-111.
https://doi.org/10.1080/03054980307432

Vosoughi, S., Roy, D., & Aral, S. (2018). The spread of true and false news online. Science,
359(6380), 1146-1151.



222

https://doi.org/10.1126/SCIENCE.AAP9559/SUPPL_FILE/AAP9559_VOSOUGHI_S
M.PDF

Walker, M., & Matsa, K. E. (2021). News Consumption Across Social Media in 2021. In
Pew Research Center. https://www.pewresearch.org/journalism/2021/09/20/news-

consumption-across-social-media-in-2021/

Wang, H. (2017). Media Exposure and National Identity Formation among College Youth in
Postcolonial Macau. Issues and Studies, 53(4), 1-24.
https://doi.org/10.1142/S1013251117500096

Wang, J. (2017). Representing Chinese nationalism/patriotism through President Xi Jinping’s
“Chinese Dream” Discourse. Journal of Language and Politics, 16(6), 830—848.
https://doi.org/10.1075/j1p.16028.wan

Wang, S. (2014). Internet Exposure and Political Beliefs among Educated Youth in China.
Journal of Contemporary China, 23(90), 1133-1151.
https://doi.org/10.1080/10670564.2014.898903

Wang, Z. (2008). National humiliation, history education, and the politics of historical
memory: Patriotic education campaign in China. International Studies Quarterly, 52(4),
783-806. https://doi.org/10.1111/j.1468-2478.2008.00526.x

Wang, Z. (2014). The Chinese Dream: Concept and Context. Journal of Chinese Political
Science, 19(1), 1-13. https://doi.org/10.1007/s11366-013-9272-0

Wang, Z. (2017). History education, domestic narratives, and china’ s international behavior.
In M. J. Bellino & J. H. Williams (Eds.), (Re) Constructing Memory: Education,
Identity, and Conflict (1st ed., pp. 171-188). Sense Publishers.

Warren, R., & Wicks, R. H. (2011). Political Socialization: Modeling Teen Political and
Civic Engagement. Journalism & Mass Communication Quarterly, 88(1), 156-175.
https://doi.org/10.1177/107769901108800109

Weber, M. (2009). From Max Weber: Essays in Sociology (H. H. Gerth & C. W. Mills
(eds.)). Routledge. https://doi.org/10.4324/9780203452196



223

Wendt, A. (1992). Anarchy is what states make of it: The social construction of power
politics. International Organization, 46(2), 391-425.
https://doi.org/10.1017/S0020818300027764

Wenhua, S. (2008). Redefining the Chinese concept of sovereignty. In G. Wang & Y. Zheng
(Eds.), China and the New International Order (1st ed., pp. 53-80). Routledge.

Wiseman, H. C. (2014, August 17). Doubts raised about using Putonghua as medium of
instruction for Chinese language. South China Morning Post.
https://www.scmp.com/lifestyle/family-education/article/1574201/doubts-raised-about-

using-putonghua-medium-instruction

Wong, K. L., Lee, C. K. J., Kennedy, K. J., & Chan, J. K. S. (2015). Hong Kong teachers’
receptivity towards civic education. Citizenship Teaching and Learning, 10(3), 271-292.
https://doi.org/10.1386/ctl.10.3.271 1

Wong, T.-H. (2002). Hegemonies compared: State formation and Chinese school politics in

postwar Singapore and Hong Kong. RoutledgeFalmer.

WSJ. (2012, February 1). About That Hong Kong Ad Describing Mainland Chinese as
“Locusts.” The Wall Street Journal. https://www.wsj.com/articles/BL-CJB-15103

Wu, R. R. (2016). The Lilliputian dreams: preliminary observations of nationalism in
Okinawa, Taiwan and Hong Kong. Nations and Nationalism, 22(4), 686—705.
https://doi.org/10.1111/nana.12251

Xi, J. (2013). JLZ-FE# 1= 2 EHARAKELX & FH—X X EFH# 7% [Xi Jinping's
speech at the first session of the 12th National people’s Congress]. The National

People’s Congress of the People’s Republic of China.
http://www.npc.gov.cn/zgrdw/npc/dbdhhy/12_1/2013-03/18/content_1789130.htm

Xi, J. (2017). Secure a Decisive Victory in Building a Moderately Prosperous Society in All
Respects and Strive for the Great Success of Socialism with Chinese Characteristics for
a New Era. In Full text of Xi Jinping’s report at 19th CPC National Congress.
http://news.xinhuanet.com/english/special/2017-11/03/c_136725942.htm

Xia, Y. (2016). Collective action frame and cultural context: A study of the anti-express-rail-



224

link movement in Hong Kong. Chinese Journal of Sociology, 2(2), 300-323.
https://doi.org/10.1177/2057150X 16633579

Xinhua. (2012). Xi Jinping pledges “great renewal of Chinese nation.” The State Council
Information Office of the People’s Republic of China.
http://www.china.org.cn/china/2012-11/30/content_27269821.htm

Xinhua. (2013). President Vows to Bring Benefits to People in Realizing “Chinese Dream.”
China.Org.Cn. http://www.china.org.cn/china/Off_the Wire/2013-
03/17/content_28269250.htm

Xinhua News Agency. (2008, August 31). Mainland Olympic gold medalists impress HK.
Xinhua News Agency. http://www.china.org.cn/sports/news/2008-
08/31/content_16363717.htm

Yang, L., & Zheng, Y. (2012). Fen gings (Angry Youth) in contemporary China. Journal of
Contemporary China, 21(76), 637-653. https://doi.org/10.1080/10670564.2012.666834

Yang, Q., & Tang, W. (2010). Exploring the Sources of Institutional Trust in China: Culture,
Mobilization, or Performance? Asian Politics and Policy, 2(3), 415-436.
https://doi.org/10.1111/j.1943-0787.2010.01201.x

Yau, E., & Yung, V. (2014, September 2). Cantonese or Putonghua in schools? Hongkongers
fear culture and identity “waning.” South China Morning Post.
https://www.scmp.com/lifestyle/families/article/1583037/cantonese-or-putonghua-

schools-hongkongers-fear-culture-and

Yew, C. P., & Kwong, K. M. (2014). Hong Kong identity on the rise. Asian Survey, 54(6),
1088-1112. https://doi.org/10.1525/AS.2014.54.6.1088

You, Y. (2018). Unified Language, Labor and Ideology (Issue March).
https://oconnell.fas.harvard.edu/files/yangyou/files/language_labor_ideology20180327.p
df

Youniss, J., & Levine, P. (2009). Engaging young people in civic life (1st ed.). Vanderbilt

University Press.



225

Youniss, J., McLellan, J. A., & Yates, M. (1997). What we know about engendering civic
identity. American Behavioral Scientist, 5, 620-631.
https://doi.org/10.1177/0002764297040005008

Youniss, J., & Yates, M. (1997). Community service and social responsibility in youth.

University of Chicago Press.

Yuen, T., & Byram, M. (2007). National identity, patriotism and studying politics in schools:
a case study in Hong Kong. Compare: A Journal of Comparative and International
Education, 37(1), 23-36. https://doi.org/10.1080/03057920601061729

Yuen, T. W. W., & Mok, F. K. T. (2014). Promoting national identification through civic
education: A study of the views of civic educators in Hong Kong. Citizenship, Social
and Economics Education, 13(2), 82-92. https://doi.org/10.2304/csee.2014.13.2.82

Zajda, J. (2012). Transforming Images of Nation-building: Ideology and Nationalism in
History School Textbooks in Putin’s Russia, 2001-2010. In T. Taylor & R. Guyver
(Eds.), History Wars and the Classroom: Global Perspectives. Studies in the History of
Education (pp. 125-142). Information Age Publishing, Inc.

Zamyatin, K. (2012). The Education Reform in Russia and its Impact on Teaching of the
Minority Languages: An Effect of Nation-Building? Journal on Ethnopolitics and
Minority Issues in Europe, 11(1), 17-47.
http://www.ecmi.de/fileadmin/downloads/publications/JEMIE/2012/Zamyatin.pdf

Zhao, S. (1998). A State-Led Nationalism: The Patriotic Education Campaign in Post-
Tiananmen China. Communist and Post-Communist Studies, 31(3), 287-302.
https://doi.org/10.1016/s0967-067x(98)00009-9

Zhao, S. (2004). Nation-State by Construction: Dynamics of modern Chinese nationalism (1st

ed.). Stanford University Press.

Zhao, S. (2016). The ideological campaign in Xi’s China rebuilding regime legitimacy. Asian
Survey, 56(6), 1168-1193. https://doi.org/10.1525/AS.2016.56.6.1168

Zheng, Y., & Tok, S. K. (2007). Beijing Responds to Hong Kong’s Democratization
Movement: From Bureaucratic Control to Political Leadership. Asian Affairs: An



226

American Review, 33(4), 235-256. https://doi.org/10.3200/aafs.33.4.235-256

Zukin, C., Keeter, S., Andolina, M., Jenkins, K., & Carpini, M. X. D. (2006). A new
engagement?: Political participation, civic life, and the changing American citizen.

Oxford University Press.



227

Appendix A: Questionnaire (Chinese)

.= W HE RS %’\ééﬁ'%‘%?’

The Education University
-- of Hong Kong ¢ W55 The Academy of Hong Kong Studies

EHEE VFRRE R EE

AR ¢ pRAE (P =EH7%)
AR Tk L EBERETEIEN G E - IR EEERGREANBTER
HEREA : 500 {ELLE

ERRERNEE BRI AR B EERT T HOFRERES
o WH5e > EAEREES VENBER S (HVEE @ FTlCERYE R R H 5w S
BT FESIATT -

KT G BB AR E R BB 20 SERiE S - R84l
BEBMEE > AR AREMEEEA RIRR - FrE R4 SR ERR g
PR - (R DI S (VBRI A EEcsk E BRI - —UIERAAEA
S DI - BT RTE R A g RS R > BRI g REEEE
R~ g#r SRR ZIHENVER -

WU (R A SFIE B AR E KBTI BJT:E 5%&!5(
) GO DG EERE R NEERYHRTEREY (8 DE
29486708 ) -

Z%‘ZEIKU\?E’JF’DEJ EEEN O EETY ) (BREAL EEU%% B HEIH)
satE T BEEEZE - FTASEAHE > EERRA




228
F—H5 : HIFEREE
1) REREEMEA—EEEREUE ?

(] 1. &%
(12 %
[ ] 3. fEH
(14 &D
(15 %F
[ 6. RNFIZEEHER MREER

(BRI ] AsesE T aCH ) 3R TS ) SRR IR Z A ST A EUa SR -

12) RA %K E A EE—ERTHEBUA 2

(] 1. &5

(] 2. &%

[] 3. [

] 4. &

] 5. 8K

(] 6. RuE, EEER REER

(G EN D el S AR

13) RS ENZE—RESTsRBUA ?
(] 1. &85
[ 2. %
] 3. [
] 4. &b
(15 %8
(] 6. RoniE, e ERRREER
[BAmGARTRE]Y AEess &% ) 0 TR | SR HEER AR R 2 BN smHy BUGEERE

14) fREEREMEZA—ESIETEGS ?
1L H
12 3%
(FHRERTRE ] AR T F | SEREESRIHRRZ A SIS TR G 1Y £/

i B AR I (R A S FI SR T am Y BU G -

15) Ry EANARRER—ESNEETEGS ?
1. A
] 2. 8K
[BARGRREE]) Qs T | AR A S E 2RI To e E £ RE ¢

16) {REGEANMER RSB TEGN ?
1L H
]2 %
(PARRRE] Qe T > SRR RS IR E (T8

g

HYERE




229

17) IREEEE 5 A DA T RE S AR S S G R &R 2

T % mr &0 eR
1. iR (A e
(GBS - e - WA~ et O O O = H

2. AHE FHRYt S HAS
({140 Facebook ~ WhatsApp ~ Telegram ~ 0 O 0 N O
Twitter ~ YouTube ~ Instagram )

3. A E HAV4E EaTEm e
(BIATEEETEmE - &EETmeE) a O O O u

4. TN
(BTN ~ EE ~ Wl ~ Fiss O O L 0 u

5. PP R ARG
(a1 WeChat ~ fi7f# ~ QQ ~ {EFE4E ~ #} O O O O O

=D

6. RPN E AHIV4E FET R
(B4 FEREIE ) O O O O 0

7. HAttaescr & (BEaEE) -

18) fRE L TEIK » FERE LA EERERE RS 03 EHAENS (PO EE - Bl
B~ ERERES) ?

(11 A (GGEEUER: )

(12 %KF

19) IREBETEIIK - A2INEEETFERAMEIERINESNS (FIa5&HE - RES) - #1L
aE - BEEESE) ?

(11 A GEEER: )

(12 %7

110) {REBLETELIK - H2INEA B LR EEINS (B0 E R B BRI
H - FBEVFEEESE - TEREKRE SRR RERABHRAEE) ?

(11 A GGEEER: )

(122

BER - FERREE
D1) MITR—EAME =R @ R R —ERREsmiire T ?




230

HAREEN
HEBBAZHEIA
HERFZE A AR A
HETEAZ R EEN
HARTEIA

HE GEatH)) -

- AFIE S RAERAREER

D2) IRHREEHSE|TEAEE - TIERER ?

IFH EE 5

MNZ N2 KJ? ~r
S

Uyt
N R N

[

AF1E
RHBRS
1REER

F PR
FP It TAF
FIPEIAHE &

(FABERTRE] 35 B B A R 2 B B S~ TAF e ERIRA

B=Ha - EAEE

Cl) freytdil : [1 1. 5 [12 %

C2) fREGHIAEER - F A
C3) freversk : _ FERI:

C4) frEyHst -

(11 &% [2 A
[ 3. HAhEEEED) -

Ch) fREFREET Z/VF F
C6) IRy A -
S B
1. &% 1. &%
[ 2. At L1 2. A
[1 3. HEMGEEE) [ 3 HMEEEH)
C7) IRREFHBAKER GEEEREDESE)
[ 1 g A

[ ] 2. HK $4,999 50U T
[ ] 3. HK$5,000-9,999

[ ] 4. HK$10,000-14,999
[ ] 5. HK$15,000-19,999
[ ] 6. HK$20,000-29,999



231

[] 7. HK$30,000-39,999
[] 8. HK$40,000-49,999
[] 9. HK$50,000 Z¢2A I
[ 10. fEEEIAATRE

C8) AHAFHREG A/ NHRG > MERESIN - 578 TErETR

Phone/WhatsApp/Messenger/Telegram/WeChat/E-mail/Other :

:::Fnﬁ%j’:f’n:::



232

Appendix B: Questionnaire (English)*

o Sl BT .
-= s B K %‘\éiﬁ%%!‘f’z’.

- The Education University 4 neh
- of Hong Kong The Academy of Hong Kong Studies

Survey on the national identity of Hong Kong youth

Respondents: secondary school students (Forms 3 to 6).

Survey method: Posted questionnaire survey conducted through the school, with the
interviewees filling these out in the school classroom.

Target sample: More than 500.

Mr Wang Xingxing, a doctoral student at the Academy of Hong Kong Studies at the
Education University of Hong Kong, is conducting a study on "National identity of
Hong Kong youth", which aims to understand Hong Kong young people's views on
national identity. The data collected will only be used for the research and analysis of
his doctoral thesis.

You are cordially invited to participate and complete this questionnaire survey. Your
participation is voluntary and will not bring you any risks or adverse consequences.
The information filled in by all students will be kept strictly confidential, any
identifiable data will not be recorded in the data analysis, and all data will only be
accessible to researchers. The materials of this study will only be used for academic
research purposes, and the overall data will only be published in the future without
showing the information of the school and the informants.

If you have any enquiries about this study, please contact Mr Wang Xingxing (Tel:
), or you can also contact the Human Research Ethics Committee (HREC)
of the Education University of Hong Kong (Tel: 29486708).

Please answer the following questions and insert "v"*" in the appropriate I (only one
choice for each question unless otherwise indicated). Please fill in your subjective
answer (if any) on " ". There are no right or wrong answers, so please just fill
in truthfully.

* The English version was not be used in this study
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Part I: Research Questions

I1) Do you often discuss political issues with your family?

[ ] 1. Often
[ ] 2. Quite alot
[ ] 3. Sometimes
[ ] 4. Rarely
[ ] 5. Never
[ ] 6. No idea/Hard to say
[Open Question] Please list the political issues you have discussed with your family if you answered
Often or Quite a lot :

12) Do you often discuss political issues with your friends or classmates?
[ ] 1. Often
[ ] 2. Quite alot
[ ] 3. Sometimes
[ ] 4. Rarely
[ ] 5. Never
[ ] 6. No idea/Hard to say
[Open Question] Please list the political issues you have discussed with your friends or classmates if you
answered Often or Quite a lot :

I3) Do you often discuss political issues with your teachers?
[] 1. Often
[ ] 2. Quite a lot
[ ] 3. Sometimes
[ ] 4. Rarely
[ ] 5. Never
[ ] 6. No idea/Hard to say
[Open Question] Please list the political issues you have discussed with your teachers if you answered Ofien
or Quite a lot :

I4) Have you ever participated demonstrations or rallies with your families?
[] 1. Yes
[]2. No
[Open Question] Please list the themes of demonstrations or rallies you have participated with your family
if you answered Yes -

I5) Have you ever participated demonstrations or rallies with your friends or classmates?
[]1. Yes
[]2. No

[Open Question] Please list the themes of demonstrations or rallies you have participated with your friends
or classmates if you answered Yes :

16) Have you ever participated demonstrations or rallies with your teachers?
[ ] 1. Yes

[ ]2. No
[Open Question] Please list the themes of demonstrations or rallies in which you have participated with
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your teachers if it’s Yes :
I7) How often do you use the media or platforms below for receiving news and information?

Often Quite Sometimes Rarely Never
alot

1. Local traditional media

(i.e. TV, radio, newspaper, magazine) O . O . .
2. Local social media

(i.e. Facebook ~ WhatsApp - Telegram ~ 0 0 0 0 0
Twitter ~ YouTube ~ Instagram )
3. Local online forums

(i.e. LIHKG, HKGolden) O . U u o
4. Traditional media of China

(i.e. TV, radio, newspaper, magazine) O . U . u
5. Social media of China

(i.e WeChat, Weibo, QQ, Youku, TikTok) O . O O .
6. Forums of China

(i.e. Baidu Tieba) O O O O O
7. Other media or platforms 0 0 0 0 0

I8) Have you ever learned anything about national identity (such as national constitution, national
flag, national anthem, patriotism, etc.) in class since you have been in secondary school?

[ ] 1. Yes ( Please specify the number of classes : )

[]2. No

19) Have you ever participated in extracurricular activities (such as study tours, exchange
activities, volunteer activities, internship programs, etc.) in mainland China since you have been
in secondary school?

[]1 1. Yes ( Please specify the number of times : )

[]2. No

I10) Since you have been in secondary school, have you ever participated in any activities related
to institutes of the Central Government in Hong Kong (such as the Hong Kong Youth Military
Summer Camp, the Open Day of the Military Camp of the People's Liberation Army in Hong
Kong, the Liaison Office of the Central People's Government, the Office of the Special
Commissioner of the Ministry of Foreign Affairs in Hong Kong, etc.)
[ 1 1. Yes (Please specify the number of times : )

[]2. No

Part I1: Extension Questions

D1) Which of the statements below best describes how you regard yourself?
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[ ] 1. Hongkonger, not Chinese
[ ] 2. More Hongkonger than Chinese
[ ] 3. Equally Hongkonger and Chinese
[] 4. More Chinese than Hongkonger
[ ] 5. Chinese, not Hongkonger
[ ] 6. Others (please specify) :
[ ] 7. No idea/Hard to say
D2) Are you willing to intern, work or settle in mainland China in the future?

Very - Half and - Very No
wiling | Willing | e | YWIllING | vitling [ideasHard to
say

Intern in
mainland China
Work in mainland
China
Settle in mainland
China

[Open Question] Please state briefly the reasons you are Willing/Unwilling to intern, work or settle in mainland
China :

Part II1: Personal Information

C1) Your Sex : [ ] 1. Male [] 2. Female

C2) Your Birthday : Year Month

C3) Your Form : Class

C4) Your Birthplace

[ ] 1. HongKong [ ] 2.Mainland China

[ ] 3. Others (please specify) :

C5) How many years have you lived in Hong Kong? :

C6) Your parent’s birthplaces :

Father Mother

[ ] 1. Hong Kong [ ] 1. Hong Kong

[ ] 2. Mainland China [] 2. Mainland China

[ ] 3. Others (Please Specify) : [ ] 3. Others (Please Specify) :

C7) What is your monthly household income? (Please choose the nearest number)
[ ] 1. Noincome
[ ] 2. HK $4,999 or below
[ ] 3. HK$5,000-9,999
[ ] 4. HK$10,000-14,999
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[ ] 5. HK$15,000-19,999

[ ] 6. HK$20,000-29,999

[ ] 7. HK$30,000-39,999

[ ] 8. HK$40,000-49,999

[ ] 9. HK$50,000 or above

[ ] 10.No fixed income/Unstable

C8) There will be a follow-up interview (Focus Group) to find out more about these topics.
Please leave your contact information here if you would like to participate :

Phone/WhatsApp/Messenger/Telegram/WeChat/E-mail/Other :

Thank you!
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Appendix C: Outline of the interview (Chinese)
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Appendix D: Outline of the interview (English)

Introduction

1. Where were you born?
2. (If not born in the Mainland China) Have you been to the Mainland before? What did

you do? What are your impressions?
Peers influence

3. Do you usually go online a lot? What do you usually browse? Do you follow political
topics?

4. Do you discuss political issues with your classmates and friends? What issues do you
usually discuss? For example, what have you been discussing recently?

5. Do you usually share the same views?

6. Do political discussions with your peers affect your views on Mainland China or

Hong Kong? Why?
Media influence

7. Do you usually watch local, Mainland China or foreign media (TV, radio, newspapers,
magazines)? Why?

8. Do you usually use local or Mainland China social media? Why?

9. Do you usually use local or Mainland China online discussion forums? Why?

10. Does media news affect your opinion of the Mainland? Why?

11. Does media news affect your opinion of the Hong Kong Government? Why?

12. Do you think that watching what is in the news media affects your national identity?
National education/activities

13. Do you have any impressions of content related to national education (e.g. national
constitution, national flag, national anthem, patriotism, etc.)?

14. Did you and when did you start learning about national identity in class (e.g. national
constitution, national flag, national anthem, patriotism, etc.)?

15. How do you feel about the content? (Do you agree with the content of these courses?

Why?)
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17.

18.

19.

20.

21.

22.

23.

24
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Have these courses enhanced your Chinese identity? Why?

Do you think school education (teachers, textbooks, curriculum) has had any impact
on your national identity? Why?

Have you participated in any extra-curricular activities visiting Mainland China? (e.g.
study tours, exchange activities, volunteer activities, internship programs, etc.)

(If no) Why did not?

Have these activities influenced your view of the Mainland?

Have these activities influenced your Chinese identity? Why?

Have you ever participated in any activities organized by the Central Government in
Hong Kong?

Have these activities affected your perception of the Mainland or the Central
Government?

. Have these activities influenced your Chinese identity? Why?

About national identity

25

26.
27.
28.

29.

30.

31.

32.

. How do you feel about the issue of national identity? Or how do you see the two
identities of Chinese and Hongkonger?

What do you think has influenced your national identity?

When did you first realise your identity as a Hongkonger/Chinese?

Has your national identity ever changed in your memory? At what point in time? For
what reasons?

What are the main reasons why you identify/do not identify as Chinese?

How strongly do you hold on to your national identity? Why?

Do you think you will change your identity in the future? For what circumstances is it
likely to change? Why?

Is there anything else you would like to share on the topic of national identity?

Thank you for your participation in this interview!
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